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ESEA  Title  I 
Appendix  A 
PEABODY  PICTURE  VOCABULARY  TEST 


:RJC 


A- 1 


Initrutttnt  Pticripcion;    Pta body  Picture  Vocabulary  T^se  (PPVT^ 


Bru<  dtacgioeioqi  o<  imtrummt: 

Tht  Ptabody  Plccurt  Vocabulary  T«ac  '(PPVT)  is  a  scandardittd  vocabulary  ceac 
which  providta  an  asciftaca  of  ch«  subjaccs  varbal  ibilicy.    A  Spaniah  version  wich- 
ouc  norma  or  acaciaeical  data  waa  obcainad  from  che  McAllan  I.S.O.  and  waa  given  co 
acudeaca  who  received  cheir  Happy  Talk  inacruccion  iw  Spaniah, 

To  whom  waa  che  Inacruaenc  adminiatered? 

To  Happy  Talk  participanca  aa  pre«»  and  poaccescs« 

gow  ganv  timea  was  the  inacrument  adainiscered? 

Twice.  3ome  students  were  retested  with  Fonn  H  at  postteat  when  the  administrations 
by  one  tester  were  invalidated. 

When  waa  the  instrument  adminiatered? 

October,  1979»  and  April  and  May,  1980, 

Where  was  the  inatrumant  administered? 
In. the  Happy  Talk  participants*  homes, 

'»^o  administered  the  instniment? 

Title  I  Evaluation  assiatints  from  ORE  and  a  temporary  bilingual  tester  hired 
specifically  for  PPVT  testing. 

What  training  did  the  administrators  have? 

All  testers  were  provided  instructiooa  in  the  administration  procedures  of  the  PPVT, 
and  practice  in  adminiatracion« 

Waa  the  inatrumenc  administered  under  standardised  conditions? 

To  she  extent  possible  in  the  participant's  home.    One  tester  violated  the 
standardisation  procedures.    Her  tests  were  Invalidated  and  the  students  she  had 
already  tested  were  given  Form  8  by  other  testers. 

Were  there  problems  with  the  instrument  or  the  administration  that  sight 
affect  the  validity  of  the  data?  "-^ 

Hone  that  are  known* 

Who  developed  she  instrument? 
Lloyd  H.  Dunn,  Ph.O, 

What  reliability  and  '/alidlty  data  are  available  on  :he  Instrument? 
Alternates  form  reliability,  concurrent  and  predictive  validity  are  avallaole. 


Are  there  norm  data  available  for  interpreting  :he  results ? 


Yes,  for  the  English  version. 
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PEABODY  PICTURE  VOCABULARY  TEST. 


Purpose  .  ) 

Results  of  the  English  and  Spanish  versions  of  the  Peabody  Picture  Vocabulary 
Test  (FPVT)  were  used  to  answer  the  following  decision  and  evaluation  ques- 
tions from  the  Title  I  Evaluation  Design  for  1979-80: 

Decision  Question  D4:    What  direction  should  Title  I's  efforts 
in  Early  Childhood  Eduation  take?  • 

Evaluation  Question  D4-1;    Were  the  objectives  of  the 
Early  Childhood  and  Happy  Talk  Component  met? 

  .....Happy.  .Talk. .participant. 3  will,  demonstrate.^ a   _  ,  

higher  vo^'tabulary  achievement  level  than  a  control  group 
of  nonpar\:icipants,.  as  measured  by  pre-  and  post- 
administrations  of  the  Pe'abody  Picture  Vocabulary  Test 
(p  £  .05  level  of  significance). 

On  the  average,  Happy  Talk  participants  will  gain  10 
standard  sco^e  points  from  pre-  to  posttesting  with 
the  Peabody  Picture  Vocabulary  Test. 

Evaluation  Question  D4-3;     How  do  Title  I  Happy  Talk  and 
Early  Childhood  Program  participants  compare  in  their 
achievement  gain  from  November  to  April  as  measured  by 
the  PPVT? 

Evaluation  Question  What  were  the  per-pupil  costs 

of  the  Happy  Talk  and  Early  Childhood  Programs? 

The  PPVT  was  also  used  in  partial  fulfillment  of  Information  Needs  17 
and  18  for  the  Annual  Program  Documentation: 

Information  Need  17;     For  each  grade  served  by  an  instructional  com- 
ponent, what  was  the  average  gain  from  pre  to  post? 

Information  Need  18:     Did  the  Title  I  program  meet  its  objectives? 


Procedure 

The  Peabody  Picture  Vocabulary  Test  (PPVT)  was  administered  co  all  par- 
ticipants in  the  Title  I  Happy  Talk  program  and  to  ten  randomly  selected 
students  in  each  Title  I  early  childhood  class.     The  Spanish  version  of 
the  PPVT  was  used  in  testing  Spanish-dominant  children.     Information  con- 
cerning this  version  may  be  found  in  Che  Final  Technical  Report.  ESEA 
Title  I  Regular  Program,  publication  number  78.61. 
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Two  groups  of  students  were  associated  with  the  Happy  Talk  program.  One 
group  (the  experimental  group)  received  the  lesson  provided  by  Happy  Talk. 
The  other  group  (the  control  group)  was  pre  and  posttested  but  did  not 
receive  any  lessons.    Attachments  A-1  through  A-3  outline  the  procedures 
used  to  assign  students  to  the  experimental  and  control  groups.  In 
summary^  students  were  randomly  assigned  to  conditions  so  that  there  were 
75  experimentals  and  40  controls.    The  only  planned  exception  to  that 
rule  was  that  previous  participants  (or  controls)  were  assigned  to  the 
experimental  group. 

One  unplanned  variation  did  occur,  however,  On  October  17,  1979,  Jon  Curtis, 
David  Doss,  and  Frank  Campos  (Happy  Talk  coordinator)  met  to  assign  students 
to  the  treatment  and  control  groups.    When  the  assignment  was  completed, 
Frank  Campos  had  a  list  of  assignments  typed  and  sent  a  copy  to  ORE  as 
agreed  upon  at  the  meeting  (see  Attachment  A-3),     Shortly  thereafter  another 
list  wab  received  by  ORE,     The  second  roster  was  not  identical  to  the  first. 
It  appeared  that  nine  students  had  been  moved  from  the  experimental  to  the 
control- group  and  vice  versa. .  The.^explanation  given  for  the  moves  was  that 
ttiey  resulted  from  errors  in  typing  the  rosters.     The  program  staff  was 
asked  to  correct  the  assignments  but  refused. 

Two  interesting  aspects  of  the  changes  of  assignment,  however,  make  the 
likelihood  that  they  were  the  result  of  chance  typing  errors  very  small. 
First,  six  of  the  nine  children  who  moved  from  control  to  experimental  status 
were  students  of  one  of  the  three  community  representatives •    The  other  aspect 
is  that  the  changes  did  not  appear  to  occur  independently^  of  the  ethnic 
background  of  the  students.     Of  the  students  who  moved  from  experimental  to 
control  status,  three  had  Spanish  surnames,  six  did  not.     Of  the  students  who 
became  experimentals,  seven  had  Spanish  surnames,  2  did  not.     As  Attachment  A-4 
shows,  the  odds  of  such  a  change  occurring  by  chance  error  alone  is  very 
small.     It  appears  likely  that  one  of  the  community  representatives  decided 
to  ignore  the  random  assignment  results  and  choose  for  herself  which  students 
she  wanted  to  serve.     Such  changes,  however,  appear  to  have  meant  that  the 
limited  resources  of  the  Happy  Talk  program  were  dispensed  in  a  discriminatory 
manner  and  that  the  deviation  from  random  assignment  casts  some  measure  of 
doubt  upon  the  validity  of  the  conclusions  of  this  evaluation. 

The  testing  of  the  Happy  Talk  students  was  done  in  their  homes  by  Title  I 
evaluation  assistants  and  by  a  Spanish-speaking  consultant.     Each  tester 
scored  the  tests  she  had  administered.     These  were  double-checked  by  the 
other  testers  for  valid  basals,  ceilings,  and  scores.     The  test  results  were 
transferred  to  coding  sheets  and  keypunched  for  processing. 

The  other  students  to  be  tested  with  the  PPVT  were  a  sample  of  participants 
in  the  Title  I  pre-kindergarten  program  (see  Attachment  A-5).     These  students 
were  randomly  selected  and  tested,  in  their  schools,  by  a  Title  I  evaluation 
assistant  and  the  consultant  hired  to  help  with  Peabody  testing.     The  data 
checking  procedures  described  above  were  also  used  for  these  tests. 
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The  posttesting  generally  followed  the  same  procedures  as  the  pretesting. 
However,  one  major  difference  occurred.    After  one  of  the  testers  had 
administered  23  posttests,  program  staff  reported  to  the  project  evaluator 
that  some  of  them  had  been  improperly  administered.    Discussion  between 
the  evaluator  and  the  tester  revealed  that  she  had  deviated  significantly 
from  the  standardized  procedure  in  administering  five  tests.     Even  though 
the  errors  had  not  occurred  in  all  of  her  testing,  it  was  decided  to 
invalidate  all  of  her  posttests  and*  to  retest  the  students  with  Form  B  of 
the  PPVT  (all  other  testing  was  done  with  Form  A).    The  analyses  in 
Attachment  A-6  show  that  the  five  administrations  were  indeed  in  error; 
however,  the  students  scores  were  not  lower  but  higher  as  a  result  of  the 
deviation.     The  analyses  showed  that  when  the  23"  invalidated  Form  A  tests 
were  compared  with  their  Form  B  replacements,  the  results  were  in  favor 
of  the  invalidiated  Form  A  tests  (Form  A  mean  =  90.6,  Form  B  mean  -  84.8, 
p  «  .06).     However,  when  the  five  invalid  tests  were  removed,  the  borderline 
significant  difference  becomes  clearly  nonsignificant  (Form  A  mean  -  93.2, 
Form  B  mean  «  89.6,  p  -  .31), 

One  final  comment  must  be  made  regarding  "f.he  evaluation*  of ^^'t 
Program.    At  the  close  of  the  program,  evaluation  staff  learned  that  one 
of  the  students  served  by  Happy  Talk  resided  outside  of  the  eligible  attend- 
ance areas  and  was  the  child  of  an  instructional  specialist  in  the  Department 
of  Bilingual  Education.     The  Title  I  Program  needs  to  develop  procedures 
so  that  potential  legal/fiscal  problems  can  be  avoided  in  the  future. 

The  specific  procedures  relevant  to  each  question  addressed  are  reported  with 
the  results  below. 


Results 

Evaluation  Question  D4-1;    Were  the  objectives  of  the  Early  Childhood  and 
Happy  Talk  Components  met? 

Yes,  both  objectives  were  met.     The  analyses  done  to  compare  Happy  Talk 
participants  and  the  control  group  are  reported  in  Attachment  A-7,     Figure  A-l 
shows  that  the  gain  made  by  the  participants  was  greater  than  that  made  by 
control  students  with  equal  pretest  scores.     The  students  who  v.>are  in  the 
program  in  1978-79  were  excluded  from  the  analyses  since  they  had  not  been 
randomly  assigned  to  participant  and  control  groups.     Attachment  A-8  shows  the 
distribution  of  pretest,  posttest,  and  gain  scores  for  all  three  groups 
(Happy  Talk  participants,  Happy  Talk  controls,  and  pre-kindergarten  contro;.s) 
included  in  the  analyses. 

Evaluation  Question  D4-3:  How  do  Title  I  Happy  Talk  and  Early  Childhood 
Program  participants  compare  in  their  achievement  gains  from  November  to 
April  as  measured  by  the  PPVT? 

Not  surprisingly,  the  Title  I  Early  Childhood  Program  participants  who  were 
receiving  a  day-long,  school-based  program  made  larger  gains  than  tihe  Happy 
Talk  students.     Figure  F-2  compares  the  gains  made  by  the  two  groups.  The 
analyses  are  documented  in  Attachment  A-9.- 
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Evaluation  Question  D4-4;    What  were  the  per-pupil  costs  of  the  Happy 
Talk  and  Early  Childhood  Programs? 

Figure  A-3  shows  that  the  Happy  Talk  Program  cost  about  $460  per  pupil 
while  the  Early  Childhood  Program  cost  about  $1,319  per  pupil.  The 
cost  are  based  on  expenditures  made  by  June  6,  1980 •     The  number  of 
pupils  is  equal  to  the  number  assigned  to  the  participant  group  in 
Happy  Talk  and  the  maximum  number  who  could  be  served  in  the  Early 
Childhood  units.    Not  all  students  in  the  Happy  Talk  group  were  still 
participating  at  the  end  of  the  year;  due  to  drops  and  adds,  the 
Early  Childhood  Program  served  a  few  over  the  120  total* 

In  drawing 'inferences  about  the  relative  cost  efficiency  of  the  two 
programs,  the  reader  should  keep  the  following  characteristics  in  mind 

The  Early  Childhood  Program... 

a.  provided  full-day  classes  for  the* students . 

b.  had  capital  outlay  expenses  for  one  new  unit* 
c'.     provided  some  food  service  to  the  students. 

d.  provided  about  three  hours  of  instructional 
activities  daily. 

e.  showed  gains  55?J  greater  than  the  Happy  Talk 
Program. 

f,  provided  two  months  of  instructioi>  prior  to  the 
pretest  and  about  one  month  after  posttest, 

g,  provided  children  with  an  opportunity  to  inter- 
act with  others  and  adults  in  a  school  setting. 

The  Happy  Talk  Program. . • 

a.  helped  parents  work  with  their 
children  at  home* 

b.  provided  toys  and  books  which  may  be  used  by, 
other  children  in  the  family. 

c.  provided  about  20-22  hdurs  of  instruction  by 
a  community  representative  in  the  home. 

d.  showed  gains  of  about  two  third  those  of  the 
Early  Childhood  Program. 


U) 
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Group 

N 

Pretest 

Posttest 

Gain 

Test 
Slopes 

of  Equivalent . . . 

Intercepts 

Mean    S . D . 

Mean    S . D . 

df 

F 

0       df  F 

P 

Happy  Talk 

47 

78.0  13.5 

88.2  16.7 

10.3 

1,69 

2.88 

0.09    U70    4.70  0. 

03 

Conurol 

26 

78.4  15.5 

79.7  18.8 

1.3 

Figure  A-1.     COMPARISON  OF  PPVT  GAINS  MADE  8Y  HAPPY  TALK  PARTICIPANTS  AND  CONTROLS 


 Test  of  Equivalent...  

Pretest       Posttest  Slopes  Intercepts 

Group         N    Mean    S.D.    Mean    S.D.    Gain      df         F         p       df         F  p 

Happy  Talk    47    78.0    13.5    88.2    16.7  10.3 

1»92    0.125  0.73    1»93    12.13  0.001 

Early 

Childhood      49    88.7    16.7  104.7    15.7  16.0 


Figure  A-2.     COMPARISON  OF  PPVT  GAINS  MADE  BY  HAPPY  TALK  PARTICIPANTS  AND  FJ^RLY 
CHILDHOOD  PROGRAM  CONTROLS. 


 Expenditures^  

Category  ^  Happy  Talk       Early  Childhood 


Salaries,  FICA,  and  Teacher 


Retirement 

$24,030 

$141,929 

Telephone 

608 

0 

Reproduction 

29 

9.0 

Audio-Visual  Materials 

0 

1.161 

Books 

505 

620 

General  Sup pile 5 

4 

0 

Other  Supplies 

5.595 

5.134 

In-District  travel 

3.275 

0 

Admissions  and  Fe^s 

0 

413 

Canital  Out lav 

0 

5,273 

Study  Trips 

0 

550 

Food  Service 

0 

3.054 

Food  for  Study  Trips 

0 

76 

Total 

$34,046 

,  $158,300 

Number  of  Students  Served 

•  74 

120 

Cost  per  Pupil 

$460 

$1,319 

Figure  A-3.     COMPARISON  OF  PER-PUPIL  COSTS  OF  TITLE  I  HAPPY  TALK 
AND  EARLY  CHILDHOOD  PROGRAMS. 
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Attachment  A-1 
(Page  1  .of  2) 


AUSTIN  INDEPENDENT 'SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 


August  30,  1979 


TO: 


Frank  Campos 


FROM: 


David  Doss 


SUBJECT:    Recruitment  and  Testing  of  Happy  Talk  Participants 

With  regard  to  yesterday's  meeting  I  want  to  make  sure  we  are  In  agreement 
regarding  the  identification  and  testing  of  Happy  Talk  participants.  It 
is  my  understanding  that  the  following  points  were  agreed  upon: 

1.  Recruitment  will  begin  Immedlacely  In  the  eligible 
attendance  areas. 

2.  Priority  will  be  given  to  four  year  olds. 

3.  When  120  eligible  students  have  been  identified, 
we  will  get  together  to  randomly  assign  the 
students  to  groups.     (Previous  participants  will 
be  excluded  from  random  assignment). 

.4.     The  assignment  to  groups  will  precede  testing. 

5.  Testing  with  the  Peabody  Picture  Vocabulary  Test 
will  begin  on» September  24th  or  sooner  if  possible. 

6.  Community  representatives  will  accompany  the  testers. 

I  realized  later  that  we- did  not  come  to  agreement  on  the  screening  test. 
I  feel  that  the  selection  of  the  test  is  a  program  responsibility  since  the 
results  will  not  be  used  in  evaluation;  however,  if  you  choose  to  use  the 
screening  test  I  brought  to  the  meeting,  I  will  be  glad  to  make  a  good  copy 
available  for  duplication  and  to  provide  the  necessary  training  of  the 
community  representatives. 

You  may  be  interested  in  looking  at  the  results  from  last  year's  testing. 
Attached  are  copies  of  the  appendices  of  the  Technical  Report  which  dealt 
with  Happy  Talk  Testing.  I  have  also  Included  a  copy  of  the  final  report 
summary  which  has  a  brief  section  on  Happy  Talk. 


79  23  Attachment  A- I 

'         •  (Page  2  of  2) 

If  you  have  another  understanding  of  the  points  above  or  if  you  have 
any  questions  about  the  findings,  please  feel  free  to  call  (453-1228). 


Senii<iL  Evaluator "for  Compensatory  Education  Programs 


Approved: 


Approved :  ^ 


Director  of  Office  of  Researchcand  Evaluation 
DD:lfs 

cc;    Mauro  Reyna 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

October  4,  1979 


TO:  Frank  Campos 

FROM:      •  David  Doss 

SUBJECT:    Happy  Talk  Student  Selection  and  Testing 

Just  a  note  to  express  my  understanding  of  the  agreements  we  reached 
on  the  phone  this  morning. 

!•    You  will  send  me  copies  of  a)  the  recruitment  materials 
you  sent  to  the  prospective  families  and  b)  the 
registration  form. 

2.  When  the  recruitment  is  completed,  we  will  get  together 
to  assign  students  to  treatment  and  control  groups. 
This  will  be  done  prior  to  testing. 

3.  Because  of  conflicts  with  other  Title  I  testing  later 
this  month,  the  Happy  Talk  testing  will  not  begin 
until  October  29th.    We  will  attempt  to  complete  all 
testing  by  November  9th. 

^ 

4.  Services  to  the  children,-  can  begin  as  soon  as  we 
have  assigned  them  to  groups. 

If  you  do  not  see  the  above  as  the  results  of  our  conversation,  please 
let  me  know. 


Approved: 


B^aluator  f 


Senior  Valuator  for"  Compensatory  Education  Programs 


Approved:  ,^>uQ^.  [  T^A-I^^/ 

Director  of  Office  of  Research  aiS^  Evaluation 

DD;lfs 

cc:    Mauro  Reyna 
Lee  Laws 
Oscar  Cantu 
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October  18,  1979 


TO:  Frank  Campos 

« 

FROM:         David  Doss 

SUBJECT:    Happy  Talk  Pretesting 

This  memo  is  to  siimmarize  the  decisions  made  at  yesterday's  meeting  on 
Happy  Talk  pretesting, 

1.  .You  will  send  me  a  list  of  the  students  to  be 
placed  in  the  experimental  and  control  groups • 

2.  Testing  will  begin  on  October  29th,  However, 
one  of  our  testers,  the  bilingual  tester, 
cannot  begia  until  October  31st, 

3,  Happy  Talk  community  representatives  will 
schedule  the  testing  to  occur  between  8:30 
and  12:30,    The  testing  to  be  done  each  day 
should  be  scheduled  to  keep  travail  time  bet- 
ween test  sessions  to  a  minimum. 

4,  we  discussed  on  the  phone,  the  testing 
should  follow  this  schedule: 


Estimated  Testirg  Tlm<^.         Time  Parent  Expecting  Testers 

8:30  8:30 

9:10  9:00-10:00 

9:50  9:30-10:30 

10:30  10:00-11:00 

11:10  10:30-11:30 

11:50  11:30-11 :30 


5.  One  Happy  Talk  representative  will  accompany 
each  tester, 

6.  All  students  needing  to  be  tested  In  Spanish 
should  be  scheduled  to  be  tested  by  the  same 
community  representative  and  tester. 

7.  Each  family  should  receive  a  reminder  phone 
call  or  notice  prior  to  the  testing.     If  a 
notice  Is  sent,  we  will  be  glad  to  help 
with  the  reproduction  and  mailing. 
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If  I  have  misunderstood  anything  or  missed  anything >  let  me  know. 


Approved: 


Approved: 


iSrEvaluator  for  Compensat 


Seni©r  Evaluator  for  Compensatory  Education  Program? 
ETirector  of  Office  of  Research  and  Evaluation 


DD:lfs 

cc:    Mauro  Reyna 
Lee  Laws 
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COMPARISON  OF  STUDENTS  MOVED  FROM  ONE  HAPPY  TALK 
GROUP  TO  ANOTHER  ON  ETHNICITY 


Variables 


Move 


Ethnic 


Description 
Direction  of  Movement: 

1  »  Experimental  to  Control 

2  «  Control  to  Experimental 

Ethnicity: 

0  »  Soanish  Surname 

1  =  Other 
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C.f;'.O.i;.S.T.i=».B.U.L.ft.T.I.O.W 


Q.F 


gTj^ttlC   BY..  MOVE 

.PftGE.  .  1  .OF.  .1 


 MOVE 

 COUWT. . I 

 RDU  .  PCT  .  I  .  .  RDIJ 

 COL.^.I  TdTflL 

 :  ■  .TDT.PCT.  I  .  .  :  .  .  .  1. 1  ' 

.  ETHNiL. .  •  •  •  •  ■ ;  • Q  ■  •  J  ■  ■  ■ ;  ■  3  • ;  J ;  I      1 0 

 I .  .30. 0.  . I .  . ?0. 0.  . I .  .55.6 

 I .  .33.3.  . I .  .77. S.  . 

 I .  . 16.7.  . I .  . 38.9.  . 

 T I TT-T^T-T I ---rrr-r 

 1 ...  I  b  .  .  I  £  .  .  I  3 

 I  .  .  75.  0  .  .  I  .  .  2*5.  0  .  .  I  .  .  44.4 

 -.  I  .  .66.7.  .  I  .  .22.2.  . 

 I  .  .33.3.  . I .  .  11.  1  .  . 

 Tl-r^r-r--^I^--Tr-T- 

 COLUMM  ■?  •?  IS 

TOTftL  50.  Ci  50.  0.  .  .  .  100.  0 

.FISHER-rS.EXfiCT.TEST.  =  .    ..  07672 
.PHI.=   44721 

. CaWTIM6ENCY . CDEFFICIEWT . =  40825 

LftMBDFl.  jilSSYMMETRIC)  .  =  .  .  ..  37500  .  WITH .  ETHMIC  .  . 
H.MOVE  DEPEWDENT. 

.LftMBDft.  tSYMWETRICJ  .  =.  .  .  .41176  ,^.^^^k.t- 
.UWCERTftlNTY.CDEFFICIEMT.  tBSYMnETR IC>  .=   ...  1511    .  WITH .  ETHfJ^IU  . 

=       .14'?83.yiTH.riDVE  DEPENDEb.T. 

:  UNCERTBINTY. CDEFFICIEWT.  tSYMMETPICi  .=.  .15050 
.KENDl=»LL-:  S.TftU  B  .*        -.44721.    SIGWiFICftWCE  .  = .  . 
.KEMDftLL' S  .TflU  .C  .  =.    .  .r. 44444.  .  SISNIFICf=tNCE  .  =  . 
.bBWrift  75000 

.SDMERS'S.D.  •:i=fSYMMETPIC;'  .  =?  .  .-.  44444  .  yiTH  ETHMIC 
....  DEPENDEMT. 

.SOWERS-:  S  .  D  .  t.SYWMETR  IC5   =   .  - .  44720 

ETR  =   .    .44721 . WITH  ETHMIC ... DEPEMDENT. 

.ETl=».  =  .  .  .  .44721  .yiTH  .  WOVE  DEPEMDEMT. 

.PEftRSDM-  S.  .R.  =  .-.44721  .  .  S I6NIF ICl=<WCE  .  =  .0314 
1 

QW.79. . . . 12.58.40.  PBbE .  .3 


X 


DEPEWDENT. 


. 44444. y IT 


DEPENDEMT. 


0326 
0326 

.  DEPENDENT.  ==  .t.4! 


yiTH. WOVE 


06 .  M 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

November  9,  1979 


TO:  Title  I  Early  Childhood  Teachers 

FROM:         David  Doss 
SUBJECT:    PPVT  Testing 

As  you  know,  Title  I  has  two  instructional  programs  designed  tp  serve 
four-year-old  children — the  Early  Childhood  Program  and  Happy  Talk. 
The  Happy  Talk  Program  provides  instruction  to  children  in  their  homes 
through  the  training  of  parents  in  ways  to  use  toys  and  books  in  work- 
ing with  their  children.  .  ; 

One  of  the  important  questions  facing  Title  I  is  the  direction  its 
early  childhood  instruction  should  take.    In  order  to  provide  information 
to  help  in  making  that  decision,  we  have  included  a  comparison  of  the 
gains  made  By  participants  in  the  two  programs  in  our  evaluation  design. 
What  we  want  to  see  is  whether  students  in  one  program  gain  more  than 
students  in  the  other. 

In  order  to'  answer  this  question,  we  need  to  give  the  Peabody  Picture 
Vocabulary  Test  to  10  of  your  students*.    The  test  is  individually  ad- 
ministered and  takes  about  10  to  ^0  minutes  to  give.    The  testing  can  be 
done  at  a  table  in  the  hall  and  sh^ld  cause  minimal  disruption.  We 
would  like  to  do  the  testing  in  the  morning  between  November  15th 
and  20th.    Wanda  Washington  will  soon  be  contacting  you  to  make  specific 
arrangements. 

If  you  have  any  quesitons,  please  call. 


Approved: 


Seni^^^yaluator  f or  Compensatory  Educ 


Senitt'^Tyalua to r  for  Compensatory  Education  Programs 
Approved:        ^^^,2^  .^^/^^  ^^L. 


Approved : 


DD:lfs 


Director  of  Office  of  Research  ahd  Evaluation 
Director  of  Elementary  Education 


cfc;    Principals  with  Title  I  Early  Childhood  Classes 
limy  Baranoff 
Lee  Laws 
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COMPARISON  OF  INVALIDATED  FOR^I  A  TESTS  WITH  FORM  B  RETESTS 


Variable  Description 

1  Invalidated  PPVT  Scale  Scores- 
Form  A 

2  Retests — Form  B 

The  first  analysis  contains  five  administrations  during  which  the  tester 
was  known  to  have  violated  the  standardization  procedure.    The  second 
analysis  excludes  those  tests.     In  each  analysis  the  invalidated  Form  A 
results  are  compared  with  the  Form  B  retests. 


in 
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Attachment  A-6 
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PARAMETERS 

COL     I-  5  =  I 

CCL    fc-lO  =  I 

COL  11-15  a  Z 

COL  16-20  =  0 

COL  21-25  =  0  ' 

OATA  FORMAT  «  (A4,2F5.0) 

GROUP  1        23  SUBJECTS. 


ANALYSIS  FOR  VARIABLE  1 
SOURCE  MEAN  SQUARE 


TCTAL 
TRIALS 
ERROR  (T) 

T  MEAN 


291.7628 
384. 5435 
10-4.2708 

I 

90.6087 


O.F. 
45. 

1. 
22. 


2 

84.8261 


F-RATIO 


3.688 


0.0649 


J 
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**♦  OUTPUT  FRCM  PROGRAM  ANOVAR  ***  (Page  3  of  3) 

P6AB00Y:     CHECK  OF  RETESTING  -  KNOrtN  INVALIDS"  REMOVED 

PARAMETERS 
COL  I-  5  «  I 
CCL  (-10  «  I 
CCL  11-15  «  2 
CCL  16-20  =0 
COL  21-25  «  C 

DATA  FORMAT  «  (A.'i.ZFS.O) 
GROUP  1        18  SUBJECTS. 


ANALYSIS  FOR  VARIABLE  1 

SOURCE          MEAN  SQUARE  O.F.           F-RATIQ  P 

TOTAL                  211.044^  35. 

TRIALS  ^            113.7778  1.               U078      .  0.3146 

ERROR   (T)         105.5425  17. 


t  MEAr  '        I  2 

93.1667  a9.6111 


A-219  ^ 
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COMPARISON  OF  HAPPY  TALK  PARTICIPANTS  AND 
CONTROL  STUDENTS  TESTED  IN  ENGLISH 


Variable  Description 

1  PPVT  posttest  scale  scores, 

2  PPVT  pretest  scale  scores. 

3  PPVT  pretest  scores  If  Happy 
Talk  participant;  0,  otherwise. 

4  PPVT  pretest  scores  If  control 
child;  0,  otherwise, 

5  1  If  Happy  Talk  participant; 
0,  otherwise. 

■   6  -1  if  control  student;  0, 

otherwise. 


OUTPUT  FRCM  PROGRAM  REGRAN  **♦ 
PEABQDY  TESTING  1979-80  (HAPPY  TALK  EXP.   VS  CONTROL  TESTED  IN  ENGLISH) 

PARAMETERS, 

CCL     I-  5  «  6 

COL     6-10  *  73 

CCL  11-15  =  3  •  .  . 

COL  16-20  »  2 
CCL  21-25  «  1 

OATA  FORMAT  =  (A4t6F5.0) 


INT€RCORRELATION  ANALYSIS. 


MEANS 

1 

85. 1781 

2 

78. 1096 

3 

50. 1918 

4 

27.9178 

5 

.0.6438 

6 

0.3562 

'  SIGMAS 

I 

17.6971 

2 

14.0562 

3 

38.8484 

4 

38.6118 

5 

0.4789 

6 

0.4789 

R  MATRIX 

1 

• 

2 

3 

4 

5 

6 

I 

1,0000 

0.3284 

0.3260 

-0. 2085 

0.2322 

-0.2322 

2 

0. 3284 

1.0000 

0.1977 

0.1651 

-0.0146 

0.0146 

3 

0.3260 

0. 1977 

.  1.0000 

-0.9342 

0.9609 

-0.9609 

A 

-0.2085 

0. 1651 

•*0.9342 

I. 0000 

-0.9721 

0>972l 

5 

0.2322  % 

-0.0146 

0.9609 

-0.9721 

I. 0000 

-i.qooo 

6 

-0.2322 

0.0146  ' 

-0. 9609 

0.9721 

-I  .0000 

1 ^000 

ERLC 

\ 

MODEL     I  Ml     CRITERION  «  I 


PREDICTORS  «  3-6 


R  « 

RSQ  =  0. 

V 

BETA 

B 

3 

1.3510 

0.6155 

4 

0.263^ 

G.1207 

5 

-0.8609 

-31.8153 

6 

-0.0509 

-1.8797 

REG. 

CONST.  = 

72.0698 

MODEL     2  M2     CRITERION  «  I 

PREDICTORS  «     2-2  5-6 
P  =     2       RSQ  =  0.IC79 
P  =     5       RSQ  =  0.1640 


R  =  0.4050 

V  BETA 
2  0.3319 

5  0.2370 

6  0.0 
REG.   CONST.  = 


RSQ  -  0.1640 
B 

0.4178 
8.7587 
0.0 
46.9035 


52  ITERATIONS. 


2  ITERATIONS. 


^  > 

0>  rt 

re  n 

3* 

ft) 

O  3 
i-h  rt 

4>  > 
w  I 


NCOEL     3  M3  CRlTERiCN 

.PREDICTORS  ^2-2 
9  n    2      RSQ  ^  0.1079 


R  s  0.3264 

V  BETA 
2  0.3284 
REG*  CONST.  = 


RSQ  =  0.1079 
B 

0.4135 
52.8819 


1 

2 


so 


I  ITERATIONS, 


F-T6ST  .  I       MODEL  1  VS  MODEL  2 

RSQ  FULL  =         0.1975  MODEL 

rIq  REDUCED  =  0.1640  MODEL 

DIFFERENCE  =     0.0335  F-rATIO 


0760 


2.881       P  '  0.0903 


F-TEST     2       MODEL  2  VS  MODEL  3 
RSQ  FULL   =         0.1640  MODEL 
III  REDUCED  =  0.1C79  MODEL 
DIFFERENCE  -     0.0562  p.RATlQ- 
OFN  =     I  •  '^^^  ^  ' 


0761 


2 
3 


4.702       P  -  0*03lt> 


^  > 
^  ft 

0)  n 

^  9 
ft 

O  d 
rt 

4>  > 


a? 
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DISTRIBUTION  OF  PPVT  PRETEST,  POSTTEST,  AND 
GAIN  SCORED  FOR  THREE  GROUPS:  HAPPY 
TALK  PARTICIPANTS,  HAPPY  TALK  CONTROLS, 
AND  EARLY  CHILDHOOD  CONTROLS 


A-27 
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HAPPY  TALK  EXPERIMENTAL  STUDENTS  —  1979-80  ENGLISH  ONLY  ^^^8^  2  of  16) 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE  *   I   (PRETEST  —  PEABQJY  -> 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
PREQ 

FREQ 
(PCT.I 

FREQ 
(PCT. 1 

FREQ 
(PCT. ) 

52. 

2. 

4.3 

4.3 

4.3 

53. 

1. 

2.1 

2.1 

6.4 

54. 

1. 

2.1 

2.  1 

8.5 

58o 

1. 

2.1 

2.1 

10.6 

59. 

1. 

2.1 

2.1 

12.8 

63. 

I. 

2.1 

2.1 

14.9 

64. 

1. 

2.1 

2.1 

17.0 

65. 

I. 

2.1 

2.1 

19. 1 

66. 

I. 

2.1 

2.1 

21.3 

67. 

I. 

2.1 

2.  1 

23.4 

68. 

1. 

2.1 

2.1 

25.5 

71. 

2. 

4.3 

4.3 

29.8 

72. 

2. 

4.  3 

4.3 

34.0 

73. 

I. 

2.1 

2.1 

36.2 

75. 

2. 

4.3 

4.3 

40.4 

76. 

I. 

2.1 

2.1 

42.6 

77. 

I. 

2.1 

2.1 

44.7 

78. 

3. 

6.4 

6.4 

51. L 

79. 

1. 

2.  1 

2.1 

53.2 

80. 

3. 

6.4 

6.4 

59.6 

82. 

I. 

2.1 

2.1 

61.7 

83. 

3. 

6.4 

6,4 

63.1 

85. 

I. 

2.1 

2.1 

70.2 

37. 

I. 

2.1 

2.1 

72.3 

88. 

1. 

2.1 

2.1 

74.5 

,  A-28 
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91. 

1. 

2.  I 

2«  I 

76  #0 

92. 

4. 

8.5 

8.5 

Q  C  1 

94. 

5. 

10.6 

10.6 

95.7 

LOO. 

I. 

.2.1 

2.1 

97.9 

108. 

I. 

2.1 

2.1 

lOO.O 

TOTAL 

47. 

100.0 

100.0 

VALID  CASES= 

47 

MISSING  CASES*  0 

MEAN-  77.9574 
STO.   OEV=  13.5437 
MAXIMUM*  108.0000 
RANGE*  57.0000 


VARIANCES 
STO.  ERR* 
MINIMUM* 


183.4329 
1.9756 
52.0000 


A-29. 
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HAPPY  TALK  EXPERIMENTAL  STUDENTS  —  1979-80  ENGLISH  ONLY  (Pag«  4  of  16) 

FREQUENCY  DISTRIBUTICN  FOR  VARIABLE  *  2   (PQSTTEST  —  PtAOCDY  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
EQ 

FREQ 
I  PCT • J 

FREQ 
/  or  T  \ 

FREQ 

f  OCT  1 

51 . 

^  1 

56. 

Z  ml 

o  1 

A  'A 

57. 

1 

2«  L 

O  1 

59. 

1  • 

1  1 

o  1 
^  •  1 

0  • 

6U 

H  •  3 

15  >l 
I  ^  •  o 

63. 

1  • 

*3  1 

\  G 
i  *♦  • 

67. 

2«  L 

0  1 

i  f  •  U 

68. 

Z  •  1 

1  C  1 

1  7  •  i 

78, 

2. 

4  •  3 

/      A  1 

8L. 

2. 

4«  3 

H  •  3 

C  (  •  t 

83. 

2. 

4  •  3 

t  •  3 

84. 

1. 

2  •  L 

2  •  L 

^  A  n 

85. 

I. 

2  •  I 

2  •  1 

87. 

3. 

6  • 

H^:  •  0 

89. 

1  # 

2  •  1 

Z  •  I 

A.  A  7 

91. 

2. 

3 

/  1 

Aft  C 

92  • 

93  • 

7  1 
^  •  1 

^  y  •  3 

94. 

^ . 

^  •  V? 

95. 

2. 

4.3 

4.3 

63.8 

96  . 

4. 

8.5 

8.5 

72.3 

98. 

L. 

2.  L 

2.1 

74.5 

100. 

2. 

4.3 

4.3 

78.  7 

102. 

2. 

4.3 

4.3 

8i.O 

104. 

3. 

6.4 

6.4 

89.  4 

3 1  A-30 
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108. 

U 

2.1 

2.1 

91.5 

113. 

I. 

2.1 

2.1 

93.^ 

114. 

2. 

4.3 

4.3 

97.9 

U7. 

1. 

2.1 

2.1 

100.0 

TOTAL 

47. 

100.0 

IGO.O 

VALID  CASES* 

47 

MISSING  CASES* 


MEANS  88.2340 
STO.  06V«  16.6553 
MAXlf^UMs  117.0CCC 
RANGE=  67.0000 


VARIANCE*  277.4006 
STO.  ERR=  2.4294 
MINIMUM*  51.0000 


ERIC 


A- 31 
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HAPPY  TALK  EXPERIMENTAL  STUDENTS  —  1979-30  ENGLISH  ONLY  (Page  6  of  16) 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE  li  3  (GAINS  —  PEAflOOY  —  ) 

RELATIVE     ADJUSTED  CUMULATIVE 
ABSOLUTE         FREQ  FREQ  FREQ 


CODE 

FREQ 

(PCT. J 

(PCT. ) 

(PCT. ) 

-25. 

L  . 

2.1 

2.1 

2.1 

-23. 

U 

2.1 

2.1 

4.3 

-16. 

L. 

2.  L 

2.1 

6.4 

-10. 

1 . 

2.1 

2.1 

a. 5 

-9. 

1. 

2.1 

2.  1 

10.6 

-7. 

I. 

2.1 

2.1 

12.8 

-5. 

1. 

2. 1 

2.  I 

14.9 

-4. 

2. 

4.3 

4.3 

19.1 

-3. 

1. 

2.1 

2.  I 

21.3 

-I. 

1. 

2.1 

2.1 

23.4 

0. 

I. 

2.  1 

2.1 

25.5 

I. 

2. 

4.3 

4.3 

29.8 

2. 

3. 

6.4 

6.4 

36.2 

3. 

I. 

2.1 

2.1 

38.3 

6. 

L. 

2.  1 

2.1 

40.4 

7. 

2. 

4.3 

4.  3 

44.7- 

8. 

3. 

6.4 

6.4 

51.1 

13. 

2. 

4.3 

4.3 

55.3 

15. 

2. 

4.3 

4.3 

59.6 

16. 

2. 

4.3 

4.3 

63.8 

19. 

1  . 

2.1 

2.1 

66.0 

20. 

3. 

6.4 

6.4 

72.3 

22. 

4. 

8.5 

8.5 

30.9 

24. 

L. 

2.1 

2.1 

33.0 

35      *  A-32 


79.23 
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25. 

I  . 

2.1  2.1 

dS.l. 

26* 

1. 

2.1  2.1 

87.2 

29. 

2. 

4.3  4.3 

91.5 

35. 

I. 

2.1  2.1 

93.6 

36. 

2. 

4.3  4.3 

97.9 

40. 

1. 

2.1  2.1 

lOO.O 

TOTAL 

100.0           100. 0 

VALID  CASES=  A7 

MISSING 

CASES'  0 

MEAN- 

10.2766 

VARIANCE"  236.2044 

STO.  OEV 

15.3689 

STO.  ERR= 

2.2418 

MAXIMUM* 

40.0000 

MINIMUM'  -25.0000 

RANGES 

66.0000 

34 


ERLC 


79.23 
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FR.EQUENCY  DISTR 


BUTIQN  FQR  VARIABLE  4  I  (PRETEST  —  PEA.3U0Y  -» 
RELATIVE     ADJUSTED     CU.'lULAT  I  VE  • 


CODE 

AeSOLUtE 
FREQ 

■  FR  EQ 
I  PC  T . ) 

FREQ 
i  PCT.  ) 

.  FREQ 
tPCT. ) 

44. 

3.8 

3.3 

3.8 

61. 

3.8 

3^8 

7.7 

63. 

\^ 

3.8  - 

3.8 

11.5 

64. 

7.7 

7.7 

19.2 

65. 

3.8 

3.8 

23.1 

67. 

3.8 

3,8 

26.9 

.  68. 

3.8 

3.8 

30.8 

69. 

3.8 

3.8 

34.6 

72. 

7.7 

7.7 

42.3 

75. 

3.8 

3.3 

46.2 

76. 

3.8 

3.8 

50.0 

78. 

7.7 

7.7 

57.7 

79. 

3.8 

3.8 

61.5 

80. 

3.8 

3.8 

65.4 

85. 

3.8 

3.8 

69.2 

87. 

3.8 

3.3 

73.1 

92. 

3.8 

3.3 

76.9 

9  *» . 

7  7 
I.I 

7-7 

34.6 

S8. 

3.8 

3.8 

38.5 

99. 

3.8 

3.3 

92.3 

I  06. 

3.8 

3.8 

96.2 

108. 

3.3 

3.8 

100. 0 

TOTAL 

26. 

100. 0 

100. 0 

VALID  CASeS=  26 
MISSING  CASES=  G 

MEAN*  73.3846 
STD.  OEV*  15.4689 
id    MAXIMUM*  103.0000 

ERLC  RANGE*  es.oocc 


VARI ANCE= 
STD.  ERR* 
MINIMUM^ 

3o 


239.2862 
3.0337 

44  .0000 

A- 34 
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FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #  2   (POSTTEST  —  PEAdODY  ) 

•RELATIVE     AOJUSTEO  CUMULATIVE 


CODE  ' 

ABSOLUTE 
FR  EQ 

FREQ 
(PCT.)  ^. 

FREQ 
(PCT. J  . 

r%  /s 

FREC 
(PCT. J 

34. 

1. 

3.3 

3.8 

3.8 

:  55. 

1. 

3.8 

3.8 

7.7 

56. 

1 . 

3.8 

3.8 

11.5 

6U 

I. 

3.8 

3.3 

15.^ 

64. 

1. 

3.8 

3.8 

19.2 

65. 

1* 

3.8 

3.8 

23.1 

67. 

2. 

7.7 

7.7 

30.8 

69. 

1. 

3.8 

3.8 

34.6 

76. 

3. 

11.5 

11.5 

46.2 

80. 

1.. 

3.8  , 

3.8 

50.0 

82. 

2. 

7.7  ' 

7.7 

57.7 

8.5. 

1. 

3.8  . 

3.8 

61.5 

86. 

1. 

3.8 

3.8 

.  65.4 

37. 

2. 

7.7 

*  7.7 

73. 1 

91. 

2. 

7.7 

7.7 

80.8 

98. 

1. 

3.8 

3.8 

34.6 

100. 

1. 

3.8 

3.8 

88.5 

111. 

1. 

3.8 

3.8 

92.3 

112. 

I. 

3.8 

3.8 

96.2 

113. 

1 . 

3.8 

3.8  • 

IGO.O 

TOTAL 

26* 

ICO.O 

100. 0 

LID  CASES 

26 

MISSING  CASES=  0 

MEAN=  79.6538 
STD.  DEV=  18.8360 
MAXIMUM-  113.0000 
RANGE»  80.0C00 


VARIANCE=  35^.7954 
STO.  ERR=  3.6940 
MINIMUM=  3^.0000 


ERIC 
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HAPPY  TALK  CGNTRCL  STUDENTS  —  19  79-80  ENGLISH  ONLY,  ^P^ge  10  of  18) 

FREQUENCY  OISTRIBUTICN  FOR  VARIADLB  *  3  (GAINS  —  PEA80DY  —  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT. J 

FREQ 
(PCT. 1 

FREQ 
(PCT. ) 

-74. 

1. 

3.8 

3.8 

3.8 

-24. 

!• 

3.8 

3.8 

7.7 

-20. 

!• 

3.8 

3.3 

11.5 

-U. 

2. 

7.7 

7.7 

19.2 

-lU 

2. 

7.7 

7.7 

26.9 

-s. 

1. 

3.8 

3.8 

30.8 

-7. 

1. 

3.8 

3.8 

34.6 

-3. 

1. 

3.8 

3.3 

38.5 

-1. 

7.7 

7.7 

^6.2 

0. 

1. 

3.8 

3.8 

50.0 

2. 

1. 

3.8 

3.8 

53.8 

3. 

1. 

"3.8 

3.8 

57.7 

4.  .  . 

I. 

3.8 

3.8 

61.5 

7. 

1. 

3.8 

3.8 

65.4 

12. 

U 

3.8 

3.8 

69.2 

13. 

1. 

3.8 

3.8 

73.1 

15. 

1. 

3.8 

3.8 

76.9 

17. 

1. 

3.8 

3.8 

80.8 

19. 

1. 

3.8 

3.8 

34.6 

22. 

2. 

7.7 

7.7 

92.3 

40. 

1. 

3.8 

3-8 

96.2 

46. 

1. 

3.8 

3.8 

100.0 

TOTAL 

26. 

lUO.O 

100.0 

VALID  CA-SES=  26 

MISSING  CASES=  0 


MEAN*         1.2692  VARIANCE'  525.4046 

STD.  OEVs       22.9217  STD.   ERR=  4.4953 

O    MAXIMUM*       46.0000  MI.NIMUM=  -74.0000 

ERJC  RANGE*     121.0000  A-36 
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FREQUENCY  01 STR 


UOENTS  —  1979-80  ENGLISH  ONLY 
BUTICN  FOR  VARIABLE       1   (PRETEST  "  PEABOOY  -) 
RELATIVE     AOJUSTEO  CUMULATIVE 
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CODE 

ABSOLUTE 
FREO 

.  FREQ 
(PCT.) 

FREQ 
(PCT. ) 

FREG 
(PCT.) 

A. 

2.0 

2.0 

2.0 

52. 

1. 

2.0 

2.0 

4.1 

57. 

1. 

2.0 

2.0 

6.1 

63. 

1. 

2.0 

2.0 

3.2 

65. 

1. 

2.0 

2.0 

10.2 

67. 

1. 

2.0 

2.0 

12.2 

70. 

1. 

2.0 

2.0 

14.3 

71.' 

1. 

2.0 

2.0 

lo.3 

,74. 

4.1 

20.4 

75. 

I, 

2.0 

2.0 

22.4 

78. 

1. 

2.0 

2.0 

24.5 

79. 

1. 

2.0 

2.0 

26.5 

80. 

1. 

2.0 

2.0 

28.6 

31. 

1. 

2.0 

2.0 

30.6 

82. 

1. 

2.0 

.  2.0 

32.7 

83. 

10.2 

10.2 

42.9 

85. 

2.0 

2.0 

44. 

90. 

- 

4.1 

4.1 

49.0 

92, 

I. 

2.0 

2.0 

51.0 

4.  L 

4.1 

55.1 

96. 

2. 

4.  1 

4.  1 

59.2 

97. 

2. 

4.1 

^.  I 

63.3 

98. 

5. 

10.2 

10.2 

73.5 

99. 

1. 

2.0 

2.0 

75.5 

100. 

2. 

4.1 

4.  L 

79.6 

A-37 
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101. 

2. 

4.1 

4.L 

83.7 

103. 

U 

2.0 

2.0 

85.7 

2. 

4.1 

4.1 

89.8 

112. 

1. 

2.0 

2.0 

91.8 

113. 

2. 

4.1 

4.1 

95.9 

116. 

1. 

2.0 

2.0 

98.0 

118. 

I. 

2.0 

2.0 

100.0 

VoTAL 

49. 

100.0 

100.0 

VAUO  CASES- 

49 

Ml/SSING  CASE5=  C 

HfANs  88.6939 
STO.  OEV«  16.6561 
MAXIMUM*  118.0000 
RANGE»  71.0000 


VARIANCE^  277.4252 
STD.  ERR=  2.3794 
MINIMUM=  48.0000 


A-38 
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PRE-K  CONTROL  STUDENTS  —  1979-80  ENGLISH  ONLY  (Page  IJ  of  16) 

FREQUENCY  0ISTRI8UTICN  FOR  VARIABLE  #  2   (POSTTEST  —  PEABOOY  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT.) 

FREQ 
(PCT. ) 

PR  cU 
(PCT. ) 

7U 

1* 

2.0 

2.0 

2.0 

73. 

1. 

2.0 

2.0 

4.1 

77. 

1. 

2.0 

2.0 

6.1 

78. 

1. 

2.0 

2.0 

8.2 

81. 

1. 

2.0 

2.0 

10.2 

87. 

2. 

4.1 

4.1 

14.3 

89. 

2. 

4.1 

4.1 

18.4 

90. 

1. 

2.0 

2.0 

20.4 

91. 

1. 

2.0 

2.0 

22.4 

92. 

1. 

2.0 

2.0 

24.5 

•  98. 

1. 

2.0 

2.0 

26.5 

100. 

2. 

4.1 

4.1. 

,30.6 

101. 

5. 

10.2 

10.2 

40.8 

103. 

4. 

8.2  - 

49.0 

105. 

...       L  • 

2.0 

2.0 

51.0 

107. 

"  •     .  6  .  ' 

12.2 

12.2 

63.3 

.109. 

2. 

4.1 

4.1 

67.3 

111. 

2. 

4..i. 

4.1 

71.4 

114. 

2. 

4.1 

4.1 

75.5 

1 16. 

2. 

4.1 

4.  1 

79.6 

121. 

2. 

4.1 

4.1 

33.7 

122. 

3. 

6.  I 

6.1 

89.8 

123. 

1. 

2.0 

2.0 

91.8 

125. 

1. 

2.0 

2. J 

93. S 

127. 

1. 

2.0 

2.0 

95.9 

A-39 
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L38. 

L. 

2.0 

2.0 

93.0 

140. 

1. 

2.0 

2,0 

100. 0 

TOTAL 

49. 

100.0 

100. 0 

VALID  CASES= 

4S 

MISSING  CASES»  0 

MEAN*     104.6531  VARIANCE*  242.5230 

STO.  0£V»       15.5731  STO.  ERR=  2.2247 

MAXIMUM-     140.0000  MINIMUM^       7  1.0000 

RANGES  70.0000 


41 
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PRE-K  CCNTROC  STUDENTS  —  1979-80  ENGLISH  UNLY  ^^^8^  ^5  of  16 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE  «  3  (GAINS  —  PEASODY  —  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSULbTE 
FREQ 

FREQ 
(  PC  T  .  ) 

FREQ 
(PCT.  ) 

FREQ 
(PCT. ) 

•15. 

1. 

2.0 

2.0 

2.0 

-12. 

1. 

2.0 

2.0 

4.1 

-10. 

1 . 

2.0 

2.0 

6.1 

-9. 

1. 

2.0 

2.0 

.8.2 

L. 

2. 

4.1 

4.1 

12.2 

2. 

3. 

6.1 

6.1 

18.4 

3. 

1. 

2.0 

2.0 

20.4 

4. 

1. 

2.0 

2.0 

22.4 

5. 

1. 

2.0 

2.0 

24.5 

6. 

1. 

2.0 

2.0 

26.5 

7. 

1. 

2.0 

2.0 

28.6 

6. 

U 

2.0 

2.0 

30.6 

9. 

2. 

4.1 

4.1 

34.7 

10. 

2. 

4.  1 

4.1 

38.8 

12. 

2. 

4.1 

42.5 

13. 

2- 

4.1 

4.  1 

46.9 

15. 

2. 

4.1 

-^.1 

5  1.0 

16. 

2. 

4.  1 

4.1 

55.1 

1  7 
Ik  1  . 

2.0 

5  7.1 

18. 

L. 

2.0 

2.0 

59.2 

21. 

2. 

4.  1 

4,1 

6  3.3 

22. 

U 

2.0 

2.0 

65.3 

23. 

1. 

2.0 

2.0 

67.3 

24. 

1. 

2.0 

2.0 

69.4 

FRir 
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25, 

2. 

4.1 

4.1 

73.5 

26. 

2. 

4.1 

4. 1 

77.6 

27. 

.  I. 

2.0 

2.0 

79.6 

25. 

3. 

6.1 

6.1 

85.7 

30. 

2. 

4.* 

4.1 

89.8 

35* 

^  •  u 

7  0 
c. .  u 

91.8 

37. 

2.0 

2.0 

93.9 

40. 

2.0 

2.0 

95.9 

p 

44. 

2.0 

2.0 

98.0 

59. 

2.0 

2.0 

100.0 

TOTAL 

49. 

100.0 

100. 0 

VALIC  CASES=  49 
MISSING  CASFS=  0. 

MEAN=  15.9592 
STD.  0EV=  14.8478 
MAXIMUM^  59.0000 
RANGE=  75.0CCC 


VARIANCE^  220.4566 
STD.  ERR=  2.1211 
MINIMUM=  -15.0000 


43 
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COMPARISON  OF  HAPPY  TALK  PARTICIPANTS  AND 
EARLY  CHILDHOOD  PROGRAM  CONTROLS  TESTED  IN  ENGLISH 


Variable  Description 

1  PPVT  posttest  scale  score, 

2  PPVT  pretest  scale  score, 

3  PPVT  pretest  score  if  Happy 
Talk  participant;  0,  otherwise, 

4  PPVT  pretest  sqore  if  Early 
Childltood  Program  participant; 
0,  ^otherwise,  , 

5  1  if  Happy  Talk  participant; 
0,  otherwise, 

6  ^  if  Early  Childhood  Program 
participant;.  0,  otherwise. 


44 
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♦      OUTPUT  FROM  PROGRAM  REG.RAN 
PEABODY  TESTING   ISIS^BO   (HAPP^  TALK  EXP.   VS  PRE-K  CONTROL   IN  ENGLISHI 

PARAMETERS 
CCL  1-5=6 
CCL  6-10  =  Sb 
CCL  11-15  =  3 
COL  16-20  =  2 
COI    21-25  =  I 

OATA  FORMAT  =  (A«,6F5.0) 


-J 


> 
I 


INTERCORRELATION  ANALYSIS, 

0 

MEANS  1 

96.6146 


83.4375 


38. 1667 


45.2708 


0.4896 


6 

0.5104 


SIGMAS 

1 

17.9318 

2 

15.9816 

3 

40.0821 

4 

45.8749 

5 

0.49  99 

6 

0.4999 

R  MATRIX 

1 

2 

3 

4 

5 

6 

1 

I. 0000 

0.6028 

-0. 3701 

0.5334 

-0.4577 

0.4577 

2 

0.6028 

1.0000 

-0. : 893 

0.5138 

-0. J35ti 

0.3358 

3 

-0. 3701 

-0.1893 

1 .OOOU 

-0.9397 

0.9/23 

-0.9723 

4 

0. 5334 

0.5138 

-0. 9397 

L.OOOO 

-0.9665 

0.9665 

5 

-0.4577 

-0.3358 

0.9723 

-0.9665 

1 .0000 

-I .0000 

6 

0.4577 

0.3358 

-0.9  723 

0.9665 

-1  .0000 

I .0000 

^  > 

0)  rt 

no  O 

to  3 

0) 

o 

!-h  rt 
^  > 


MODEL 


L  MI 


CRITERICN  = 


1 


PREDrCTORS 
R  =  0*6615 


0.4376 


55  ITERATIONS, 


V 


BETA 


e 


3 

1  .3335 

0.5966 

\  .4085 

0.5506 

5 

-0.3204 

-11.4926 

6 

0.0725 

2.6015 

REG. 

CONST.  =  , 

53.2197 

MODEL     2  M2    CRITERION  =  I 

PREDICTORS  =2-25-6 
P  =     2       RSO  =  0.3633 
P  -     5       RSCJ  =  0.4368 

R  =  0.6609  RSQ  ^  0.^368  Z  ITERATIONS. 

V  BETA  D 

2         0.5061  0.5679 

5  -0.2877  -10.3218 

6  0.0  0.0 
REG.  CONST.   =  54.2839 


47 


MODEL     3  M3     CRITEMCN  =  1 


PREDKTQKS        Z"  2 
P  =     2       RSO  «  0.3633 

a  a  0.6028  RSQ  =  0.3633  I  ITERATIONS. 

V  BETA  B 

2  0.6028  0.6763 
REG.  CONST.  «  40.1839 


F-TEST     I       MODEL  1  VS  MODEL  2 
RSO  FULL  «        0.4376  MODEL  I 

RSQ  REDUCED  =  0.4368  MODEL  2 

DIFFERENCE  *  0.0008 

OFN  =     I.  OFD  =      92.  F-RATIO  =      0.125       P  *  0.7252 


F-TEST     2       MODEL  2  VS  MODEL  3 
RSQ  FULL  =         0.4368  MODEL  2 

RSQ  REDUCED  =  0.3633  MODEL  3 

DIFFERENCE  =  0.0735 

OfN  =     I.  OFD  '      93.  F-RATIQ  »     12.130       P  =  O.OOU 


48 
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ESEA  Title  I 
Appendix  B 
TEST  OF  BASIC  EXPERIENCES 


\ 


ERIC 


B-1 


ii) 


Inacruintnc  Deacrlpcion;    Tasc  oi  Saalc  Experiences  (TOBE) 


3riff  deicripelon  oi  ch<  tnscrjintnc; 

The  TOBE  General  Concepca  ceac  Is  one  of  a  aeries  of  five  acandardlred  grouD  cases 
for  young  cnildren,  and  is  parcicularlv  useful  for  sre-kindergarten  children..  Icems 
in  Che  General  Concepcs  Tesc  are  caken  from  ocher  tests  in  che  series;    Machemac Ics , 
Language,  Science,  ^nd  social  Studies.    Level  K  (pre-klnder^arten;  was  used  in  the 
evaluaclcn  of  che  £arly  Childhood  program. 


To  vhom  vaa  che  Inacr^^cnc  adniniscered? 
All  Tide  I  Early  Childhood  scudencs. 


Hoy  aany  elmes  y^J^  J^^-^  Inscr'jmeac  administered? 
Twice,  once  as  a  precesc  and  once  as  a  posccesc. 

When  was  the  igacrumcnc  adaiial scared?  ^ 
October,  1979,  and  April,  1930. 

Whers  was  che  inscr'jnenc  adainiscered? 

In  che  regular  classroom,  excepc  ac  one  school  where  an  empty  classroom  was  used. 


'^0  admlnls cared  the  lascrunenc? 


The  classroom  ceacher  adminiscered  che  tear..    Hvaluadon  asi?tdcancs  accad  as 
proccors,  wlch  cwo  proctors  per  admlnldtradon. 

Whac  cralnlng  did  the  adminlscracors  have? 

The  classroom  ceacaers  had  an  opporcunicy  Co  read  the  manual  and  give  a  practice 

p.edC  before  iccual  cestlng.     New  teachers  who  had  no  prior  experience  in  admin- 

iscering  che  test  were  given  some  crainmg  by  che  project  avaluator, 

Vas  the  inacrumanc  idainiscarad  uader  acandardlzed  conditions? 

Teachers  varied  in  their  fanlliarlcv  with  tesc  items  and  procedures.     The  res^ics 
are  invalid  as  a  measure  of  general  concepcs  ;ievelopmenc  to  the  unknown  extent 
that  the  earlv  childhood  teachers  empnasized  the  loncepts  measured  by  the  TOfeE  to 
cne  exclusion  of  other  iraportanc  concepts. 

Vers  there  problems  '^th  the  inscrjment  or  the  idxtnistracloa  that  -si^ht 
affecc  che  validity  of  the  daca? 

Variacions  in  tescing  condldons  (see  aoove). 


Vho  ieveloged  the  instrument:? 
Margaret  H.  Moss,  CTS/McGraw-Hill . 

What  reliability  and  -raliditv  iaca  are  avtilaola  :n  :he  j.r.s  tr-uaenc  \ 

The  test  oubliaher  reoorts        aioha  uefricienc  or  . "9  for  cne   General  Oonceocs 
Tests  when  s?lven  to  o re-<indergart an  -itudenti.     Loiial  inai"ses  have  ir.cwn 
tJie  precesc  reiiabilitv  for  low-income  students  is  suDstanciail'-'  lower. 


Ara  there  r>ona  'lata  ivailab^^e  for  intarpretin^  t.ie  rasul^t^^ 

Sacionai  uoms  are  available.     The  reference  irowo  consists        aooroximatelv  10.300 
ihilaren  in  puoilc  ind  private  schools.     It   :^^naiiC5  ji         classes  m  iitie-i. 
Dat^  are  provided  cor  rour  V.S.  regions,   (o'lr  :OTr.ur.itv  fpes     irsr.er-c  it  v ,  -jr^an. 
auourban.  and  ^mall  citv)  and  3  ?rnde  Levels.     Taoles  for  scanuard  scores,  sranir.es 
and  orecenciles  are  orovicied. 
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TEST  OF  BASIC  EXPERIENCES 


P'urpos'e 

The  Test  of  Basic  Experiences  (TOBE)  was  used  to  answer  the  following 
decision  and  evaluation  questions  for  the  Title  I  Evaluation  Design  -for 
1979-80: 

Decision  Qu3Stion  D4;    What  direction  should  Title  I's  efforts 
in  Early  Childhood  Education  take? 

Evaluation  Question  D4-1:    Were  the  objectives  of  the  Early 
Childhood  and  Happy  Talk  Component  met? 

<i 

f  Upon  completion  of  the  1979-^80  school  year,  students  in 

the  Early  Childhood  program  in  grade  Pre-k  will  make  the 
following  gains  as  measured  by  the  Test  of  Basic  Experiences 
(General  Concepts  Test): 

8%  will  gain  16  raw  score  points  or  more 

41%  will  gain  11-15  raw  score  points 

37%  will  gain  6-10  raw  score  points 

11%  will  gain  2-5  raw  score  points 

3%  will  gain  1  or  fewer  raw  score  points 

Evaluation  Question  D4-2:     How  do  Title  I  and  Title  I 
Migrant  early  childhood  classes  compare  in  their  achievement 
gairis  from  October  to  April  as  measured  by  the  TOBE? 

The  TOBE  was  also  used  in.  partial  fullfilmant  of  the  requirements  for 
Information  Needs  17  and  18  for  the  Annual  Program  Documentation, 

Information  Need  17;  For  each  grade  served  by  an  instructional  component, 
what  was  the  average  gain  from  pre  to  post? 

Information  Need  18:    Did  the  Title  I  program  meet  'its  objectives? 


Procedure  ' 

The  General  Concepts  Test  of  the  Tests  of  Basic  Experiences  series  was 
administered  to  all  students  In  the  Title  I  Program's  Early  Childhood 
classes  in  October,  1979,  and  April,  1980.     The  tests  were  administered 
by  the  classroom  teachers  with  the  aid  of  two  ORE  staff  members  acting 
as  proctors.     At  the  time  of  testing  the  class  was  divided  into  two  groups 
of  ten  students  each.     Each  group  left  the  classroom  while  the  other  was 
tested.     Students  who  were  absent  during  the  group  testing  sessions  were 
tested  individually  by  their  teachers. 
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Prior  to  the  testing,  several  activities  were  used  to  prepare  the  teachers 
and  students.     Teachers  who  had  not  given  the  test  before  met  with  the 
pro-ject  evaluator  to  discuss  the  administration  of  the  TOBE.  Also, 
students  were  given  practice  tests  before  both  the  pretest  and  posttest. 
A  copy  of  the  practice  test  and  the  instructions  for  giving  it  are 
included  as  Attachment  B-1.     They  were  also  given  practice  in  using 
the  cardboard  screens  which  were  used  during  the  testing  to  reduce  the 
impulse  and  opportunity  to  share  answers. 

The  students'  names,  schools,  sex,  testing  time,  and  item  responses  were 
coded  from  the  test  booklets  to  coding  sheets.    After  the  results  were 
keypunched,  they  were  scored  and  checked  for  coding  accuracy  using  the 
AISD  computer.    Rosters  showing  how  well  these  students  scored  on  the 
test  were  sent  to  teachers  following  each  testing.     Frequency  distributions 
for  pretest  raw  score,  posttest  raw  score,  and  raw  score  gain  were  computed 
for  all  students  with  valid  pre-  and  posttest  scores. 

The  scores  of  Migrant  Pre-kindergarten  program  participants  tested  with 
the  TOBE  irr  October,  1979,  and  April,  1980,  .were  compared  with  the  Title  I 
participants'  scores  in  order  to  evaluate  the  effectiveness  of  the 
two  programs'.     Pre-  and  posttested  scores  for  migrant  students  were 
obtained  as  punched  output  from  a  file  at  the  University  of  Texas  at  Austin. 
(For  details  on  the  collection  ,o f  these  scores  see  Appendix  B  in,  the  Tlitle  I 
Migrant  Technical  Report,  publication  number  79.09).     The  comparison  of  gains 
made  by  the  two  groups  was  made  using  the  linear  models  shown  in  Attachment  B-2. 

In  addition  to  the  analyses  necessary  to  answer  the  above  evaluation  ^  . 

questions  and  information  peeds,  another  analysis  was  done.     This  was 
to  compare  the  gains  made^^by  students  in*  each  of  the  six  Title  I  pre--K> 
classes.     This  was  done  in  hope  that. differences  in  achievement  gains 
might  be  related  to  differences  in  how  the  program  was  implemented  in  each 
class  as  measured  bv  the  early  childhood  observations  (Appendix  G).  The 
linear  models  used  to  compare  the  classes  are  described  in  Attachment  B-4. 


Results 

The  results  will  be  reported  by  question  addressed. 

Evaluation  Q.uestion  D4-1;     Were  the  objectives  of  the  Early  Childhood 
Program  met? 

Information  Need  17:     For  each  grade  served  by  an  instructional  component, 
what  was  the  average  ga^n  from  pre  to  post? 

The  Texas  Education  Agenc>  required  stratified  objectives  for  the  1979-'80 
school  year*     Figure  B-2  spows  the  gains  made  by  the  Title  I  pre-k 
students  compared  with  the  oHJective,     Stratified  objectives  cannot  be 
straightforwardly  evaluted;  however,   it  appears  from  a  comparison  of  the 
expected  and  the  obtained  gains  that  the  students  did  not  do  as  well  as  the 
objective  indicated  they  should. 
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A  comparison  of  the  mean  gains  for  1978-79  and  1979-80  shows  that  the  gain 
was  smaller  in  1979-80  although  the  difference  in  performance  is  probably 
not  statistically  significant.    The  average  gains  for  1978-79  and  1979-80 
were  9.5  and  8.3  points  respectively. 

Evaluation  Question  D4-2;    How  do  Title  I  and  Title  I  Migrant  early 
childhood  classes  compare  in  their  achievement  gains  fmm  October  to  „ 
April  as  measured  by  the  TOBE? 

Figure  B-2  show  the  results  of  analyses  equivalent  to  the  analysis  of 
covariance.    These  analyses  showed  that  Title  I  pre-K  students  made  larger 
gains  than  Title  I  migrant  students.    On  the  average,  Title  I  students 
scored  about  2.8  points  higher  oh  the  posttest  than  did  Title  I  migrant 
students  with  equivalent  pretest  scores.     Attachment  B-3  provides  the 
detailed  results.    Figure  B-3  graphically  displays  the  results. 

Interpretation  of  the  results  must  be  made  with  caution.    The  results 
do  not  automatically  lead  to  the  conclusion  that  the  Title  I  Program 
is  superior  to  the  Migrant  Program.    One  competing  hypothesis  is  that 
the  differences  between  the  predominant  ethnic  backgrouds  of  the  two 
groups  might  influence  the  outcome.    'Specifically,  the  migrant  pre-K 
students  are  almost  all  Mexican  Americans.     It  could  be  hypothesized  that 
their  Spanish  language  background  works  against  their  making  gains  equivalent 
to  the  predominantly  Black  Title  I  students.     A  series  of  linear  models 
were  compared  to  test  this  hypothesis.    The  question  was  whether  or  not 
knowledge  of  ethnic  background  (Mexican  American  vs  Other)  improves  the 
prediction  of  posttest  scores  from  pretest  and  group  membership  (Title  I 
and  Title  I  Migrant).     The  results  showed  that  it  did  not.     It  would 
appear  that  something  about  the  instruction  received  by  the  migrant  students 
or  some  factors  associated  with  their  migrant  status  or  both  ^.nhibited 
'  the  gains  they  made  during  the  school  year. 

0    Added  Question;    Were  the  TOBE  gains  equal  across  Title  I  F-^rly  Childhood 
classes? 

The  results  shown,  in  Figure  B-4  clearly  show  that  the  gains  were  not 
equal.     See  Appendix  G  for  a  discussion  of  the  relationship  between  gains 
and  the  way  in  which  instruction  was  provided  in  the  classroom. 
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J»\  W  0  U       W  %7 

Expected 

Number  Percent 

Percent 

Gains  of . . . 

10  10 

8 

16  or  more  raw  score  points. 

23  23 

41 

11-15  raw  score  points 

37  37 

37 

6-10  raw  score  points 

23  23 

11 

2-5  raw  score  points 

6  6 

3 

1  or  fewer  raw  score  points 

Pretest  Mean  =10.7 

N  *  99 

Posttest  Mean  "  19.0 

Mean  Gain        -  8.3 

Figure  B-1.    MMGUREMENT  OF  THE  EARLY  CHILDHOOD  PROGRAM  OBJECTIVE. 
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Test  for  E<iulvaleTit: 


■       Pretest       Posttest  '       Gain  Slopes  Intercepts  

Group       N    Mean      SD    Mean      SD    Mean      SD       df         F   p  di  L  Q — 

Title  I    99    10.7    3.6    19.0    5.5.''8.3  4.9 

1,169    0.028    0.86    1,170    16.219  <.001 

Migrant    74'  ,10.1    3.4    15.8    4.5    5.7  4.0 

Figure  B-2.     COMPARISON  OF  TITLE  I  AND  MIGRANT  PRE-K  STUDENTS  TESTED  IN  ENGLISH. 
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Figure  B-3. 


COMPARISON  OF  TOBE  RAW  SCORE  GAINS  BY  TITLE  I  AND  MIGRANT 
PRE-KINDERGARTEN  STUDENTS  (N  =  99,  TITLE  I;  N  =  74,  MIGRANT) 
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Test  of  Equivalent... 


Pretest 

Posttest 

Slopes  Intercepts 

Class 

N 

Mean 

SD 

Mean 

SD 

Gain 

df 

F           p       df  F 

P 

1 

18 

10.  2 

3.2 

21.4 

6.2 

11.2 

2 

17 

13.1 

3.3 

20.2 

2.9 

7.2 

3 

15 

8.0 

2.7 

11.1 

3.5 

3.1 

4 

11 

11.5 

2.9 

17.3 

4.1 

5.8 

5,87 

0.816    0.54    5,97  13.14 

,0001 

5 

18 

11.  7 

3.3 

22.5 

3.8 

10.8 

6 

20 

10.0 

4.2 

19.7 

3.9 

9.7 

Figure  B-4.     COMPARISON  OF  TOBE  UAINS  BY  TITLE  I  EARLY  CHILDHOOD  CLASSES. 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

October  1,  1979 


TO:  Title  I  Early  Childhood  Teachers 

FROM:         David  Doss 

SUBJECT:    Practice  Materials  For  TOBE  Testing 

Enclosed  are  practice  materials  to  help  you  prepare  your  students  for 
taking  the  TOBE.    The  following  should  be  enclosed. 

1  copy  of  the  TOI)E  Examiner's  Manual 
1  set  of  instructions  for  practice  testing 
21  copies  of  the  practice  test. 

Cardboard  screens  are  also  included  for  those  who  need  them. 

Please  give  your  students  a  chance  to  practice  a  few  days  prior  to  the 
testing.    According  to  our  schedule,  we  will  be  testing  -.n  your  class 

on  October   at   .    Proctors  from  our  office  will  arrive 

approximately  15  xoinutes  before  the  scheduled  testing  time.    They  will 
bring  all  testing  materials  at  that  time. 

Administer  the  practice  test  following  the  instructions  on  the  attached 
page.    Be  sure  to  use  the  cardboard  screens  during  the  practice  testing. 

Familiarize  yourself  thoroughly  with  the  test  manual,  especially  pages 
16-17  and  30-32,  before  the  date  for  pretesting. 


Approved: 


Sen^ST^  Evaluator  lEor  Compensatory  Education  Programs 


Approved: 

AJlrector  of  Office  of  Resear£ii  and  Evaluation 

V'>  v\ 


Approved: 


Director  of  Elementary  Education 
DDrlfs 

cc:    Principals  with  Pre-lC  Classes 
Lee  Laws 
Timy  Baranoff 
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(Page  3  of  4) 

GENERAL  DIRECTIONS  FOR  ADMINISTERING  THE  TOBE  PRACTICE  TEST 

1)  When  the  group  has  settled  in  and  you  have  everyone's  attention, 

SAY:    I  can  going  to  give  you  a  book. 

Distribute  to  each  child  the  appropriate  test  booklet.  CDo  not 
distribute  the  pencils  at  this  time.  This  will  help  to  prevent 
the  children  from  making  any  premature  marks  on  the  test  booklets). 

2)  When  the  group  is  ready  to  begin. 

SAY:    Fverybody  has  a  book.    It  looks  like  this.    See  my 
book.    (Point  to  your  booklet).    Point  to  your  book. 
Good. 

We  are  going  to  use  the  book  to  do  some  work.    I  wilt 
tell  you  some  rules  you  must  follow.    Pay  attention 
to  these  rules,    lou  must  not  give  your  book  to  any- 
body else.    lou  must  not  show  your  book  to  anybody 
else.    lou  mist  not  look  at  anybody  else's  rook. 
You  must  not  talk.    I  want  you  to  do  everything  I 
tell  you  and  do  a  very  good  job. 

Open  your  hook  to  the  first  page.    Leave  your  book 
like  this  on  the  table  in  front  of  you.    Do  not  move 
it, 

Now  I  am  going  to  give  each  of  you  a  penail.    Do  not 
piak  it'  up  now.    You  must  not  make  any  marks  in 
your  book  until  I  show  you  how. 

31  SAY;    I  (277?  going  to  mark  something.    First y  I  am  going 

to  show  you  how  to  mark.    (Hold  up  the  booklet 
turned  to  the  page  which  is  numbered  Dl).  Look 
at  the  four  boxes.    (The  examiner  should  point  to 
each  box  from  left  to  right).    See  the  box  with 
the  oat.    I  am  going  to  mark  it  with  my  penail 
like  this,    CMake  a  long  vertical  mark  through 
the  box  showing  the  cat).    See  the  mark  I  made, 
^low  pick  up  your  pencil^.  :3-nd 

CD!)    MARK  THE  BOX  WITH  THE  CAT, 

}lake  a  mark  like  mine. 

Allow  enough  time  for  the  children  to  mark.  Check  to  see  that  all 
children  are  making  the  correct  mark  and  assist  them  if  necessary, 
Then, 

SAY:    Good.    Put  your  penail  down..    This  is  the  only  kind 
of  mark  you  can  make  in  this  book.    Don't  make  any 
other  kind  of  mark.    This  is  not  a  coloring  bock. 
It  is  a  marking  book.    If  you  warn:  to  change  a  r.ark 
after  you  have  made  it^  hold  up  'jO^.ir  hand. 
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79.23  Turn  the  page,    CCheck  to  see  that  all  the     Attachment  B-i 

chHdren  turn  to  the  correct  page).   See  the  (Page  4  of  4) 
foiAT  piaturea.    Look  at  alt  the  piaiures.  Hok 
up  your  pencil.    Think  aare fully  ojout  what  I 
tell  you  to  do, 

Cd'2)  mark  the  box  with  the  TRE  ■ 

Allow  time  for  the  children  to  mark.  Then, 

•  SAY:    Good,    Put  your  pencil  down.    Turn  the  page.  Pick 
up  your  pencil  and 

(.1)    MARK  THE  BOX  WITH  THE  PIG.  . 

Put  your  pencil  down.    Turn  the  page.    Pick  up 
your  pencil, 

C2)    MARK  THE  BOX  WITH  THE  DOG. 

Repeat  the  directions  for  turning  pages  and  picking  up  and  putting 
down  pencils  at  the  appropriate  places  between  directions  for  the 
test  items. 


C3) 

MARK 

THE 

ELEPHANT, 

C4) 

MARK 

THE 

AIRPLANE. 

(.5) 

MARK 

THE 

CLOWN,. 

C61 

MARK 

THE 

BEAR. 

C7) 

MARK 

THE 

LADY, 

C8) 

MARK 

THE 

CHRISTMAS 

TREE. 

C9) 

MARK 

THE 

TREE  THAT 

FELL  DOWN. 

When  the  last  item  has  been  completed,  ask  your  students  to  put  down 
their  pencils,  close  their  books  and  turn  them  over  where  they  can 
see  the  hand  with  the  pencil. 

You  may  review  the  test  with  the  students  if  you  wish,  making  sure 
they  understood  the  directions  and  made  the  marks  correctly. 
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Attachment  B-2 
(Page  1  of  4) 


FREQUENCY  DISTRIBUTION  OF 
PRETEST,  POSTTEST,  AND  GAIN 
SCORES  FOR  TITLE  I  PRE-KINDERGARTEN 
STUDENTS  WITH  BOTH  PRETEST  AND  POSTTEST 

SCORES 
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PRE-K  1979-^0         ■>a':-''')ST  TH'^.E  RAW  S:j^.iS  ^  (Page  2  of  4) 

FRFOUENCY  OISTCi  li  JT  IGN  FOR   VARIABLE    t    1   (''RtTESJ  T3'Jii  ) 

RPLATIVH     ^DJJST--)     CJ  lULATlVc 


CODE 

ATSHL  JTc 

FREO 
(OCT.) 

BPZ  ) 
(PCT. ) 

F  RE  J 
{PCT. ) 

^.  . 

3. 

3.0 

3.  D 

3.  0 

5. 

4. 

A.O 

,.  7-1 

6. 

?. 

2.0 

2.0 

9.  1 

7, 

15. 2 

15.2 

2 '•.2 

8. 

5. 

5.  1 

5.  1 

2  9.3 

9. 

10. 

10.  L 

10.  1 

10. 

9. 

9.1 

9.  I 

LU 

13. . 

13.  1 

13.  I 

6  1 . 6 

12. 

H. 

8.1 

3.  1 

69.  7 

n. 

6.  L 

6.  1 

75.  ^ 

6. 

6.  I 

6.  1 

31.3 

15. 

A. 

6.1 

6.  1 

I  7.9 

16. 

7. 

7.1 

7.1 

•tJ-^.  9 

17. 

3. 

3.0 

3.0 

93.0 

19, 

1.0 

1 . 

9^.0 

20. 

I. 

1.0  • 

I. : 

1 0  C .  0 

TOTAL 

TO. 

lOO-.O 

100.  n 

VALID  CASES=  9-) 
MISSING  CASFS=  0 

MEAN=        10.  7  2  7"'  .V\RIANCE=        Li.  03 /I 

STO.   OEV=  ?.M)7  SrO.  T.3l29 

MAXIMUM=        20.'^':"i)  ^INIMJMs  4 .  ^  \.  0 

RANG6=        17.00  00  « 


52 

B-14 


79  23 


Attachment  B- 
CPage  3  of  4) 


FREQUENCY  0 1ST  ^5  Ti'jr  ION  FQR   VARIABLE!    '    ?  (P'JSTTCST  —  TOat:  ) 


uuut 

A'^SCLITl* 

C  O  Z  '\ 

r    T  V 

i3  P  1  A  T  T  \/  P 

i  iir  T  1 

i  r*U  1  •  1 

AOJUS  Tf-  0 
t  Pf  T  .  1 

CUMULAT 

^  V      1  W  Va  ^  * 

FRE,; 

f  • 

^:  • 

7  ^  ') 

2  .0 

c.  .•  ^- 

Q 

O  • 

•a 

3  .  i) 

5.1 

9  • 

I  • 

1  •  u 

1  • 

1  0« 

c 

S  1 

^     •  1 

11.1 

1  I  • 

1^.1 

^  • 

<:  •  J 

c  • 

^  ^  .  . 

I  3« 

n 

c.  • 

17.2 

y  n 
C  •  u 

19.2 

1  c 

7 

7  1 

7-  1 

In. 

4  -  > 

30.3 

I  ?• 

Q 

Q  1 

V  •  i 

c 

0  • 

^  •  L 

•  I 

c 

n  • 

J  •  i. 

4  f .  5 

2  0. 

7 
f  • 

^  i  • 

c 

^)  • 

^  1 

6  G .  6 

7 
r  • 

7  i 

7 .  L 

6  7.7 

Z3# 

7  K  ^  .} 

5  •  1 

c  D  • 

.■i  ^ . 

26. 

5.1 

5.  1 

93.  ; 

27. 

•V.  0 

•/  S.O 

28. 

2. 

2.0 

2.  0 

I  J  0  .  J 

TOTAL 

100. 0 

100.  : 

LIO  CASES 

99 

s 

.HISSING  CAS6S  = 


MEAN*  l«?.03T\ 
STD.  OEV=         S  ,  7i 
MAXIMUMS        2-1.0  "'')■) 
pnfr>^^ANCEa        22  •00  no 


VA-  I  ANT  E=  i  T  .  ♦  W  -I 
STO.    "^Klr  '.^'-,45 

^r.'  I'lu  '=       ^ . :  -9  0. 

B-15 
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) 


CODE 

A^SOL  J  T^ 

fkeq'  . 

FR  E  w 
(?CT. ) 

c  n  tl  ^ 
r-  (PCT.} 

r  K  t  J 
(PCT. ) 

-3, 

u 

1.0 

1.0. 

-2. 

3. 

3.0 

3.0 

4.0 

0. 

?. 

2.0 

2.0 

6.1 

2. 

1. 

1.0 

1.0 

7.1 

3. 

7. 

•  7,1 

7.1 

14.1 

4. 

0. 

8.  1 

8.  1 

22.2 

5. 

7. 

7.  1 

7.  1 

29.3 

6, 

10. 

10.  1 

10.  1 

3  9.4 

7, 

7. 

7.1 

7.  1 

4t:.5 

8. 

•5. 

5.  1 

5.  1 

51.5 

9, 

7. 

7.1 

7.  1 

58.6 

10, 

a.  1 

3.  1 

.  f6.7 

11. 

13. 1 

13.  1 

7  9 .  'J 

12, 

4. 

4.0 

4.  0 

8  3.3 

13. 

3. 

3.0 

3.  0 

14. 

3. 

3.0 

3.  J 

3  9.-^; 

16. 

2. 

2.0 

2.0 

9  1.  J 

17. 

3. 

3.0 

3.0 

IB. 

2. 

2.0 

2.  ^ 

^7.  J 

19. 

2. 

2.0 

2.  : . 

^9.0 

20. 

1. 

I  .  ) 

1. 

1  T^.  ) 

TOTAL 

100.  : 

1  -^o.  ) 

LrO  CASES=  9) 

MIS3 ING  CASES= 

MEAN'  «.3">30 
STO.   DEV=         ^.  ^'"-'^  ^, 
MAXIMUMS  2O.*)l">0 
RANGE-  24.10^0 


ST : .  = 

B-L6 
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COMPARISON  OF  TITLE  I  AND  TITLE  I  MIGRANT  STUDENTS 
TESTED  IN  ENGLISH  WITH  THE  TOBE  ' 


Variables  Description 

1  TOBE  raw  score,  April,  1980. 

2  TOBE  raw  score,  October,  1979. 

3  TOBE  raw  score,  October,  1979, 
if  Title  I;  0,  otherwise. 

4  TOBE  raw  score,  Oct^ober,  1979, 

if  Title  I  Migrant;  0,  otherwise. 

5  1  if  Title  I;  0,  otherwise. 


TITLF    I /'U  ^.K^NT  Ttn^-'   CnMP\i<ISnNS    lorV-lOJO    {KIDS  T  <"  S  T  ■  i  I 

t 

^PARAM'fT! 

"COI      1-"  '»  =  S 

COL     6-10  =  17^ 

COL    11-1^  =  3 

COL    16-^0  =  •> 

CDL   ^l-?-^  =1 

DATA   KIK'IAT    =  (A4,'iF"5.0) 


I ;  •  1    t ) 


INTFKCr>U-.f  I  AriO'N  ANALYSIS, 


MhANS 


.1 


10.4S0O 


5 

6.  138  7 


SIGMAS 


1 


1. 


U   MA  TIM  X 
1 
}! 
3 


1 

1  .  O  .)()0 


0. 


I .0000 


'^.4300 


n.  1  7 


1  .nooo 
•0,  -U  S  A 
0.  'I'iOl 


.0.1  ^ 

1  ,  • 

.O.'.'l'  ') 


.  ^1 

M  1 


ERIC 


MODEL     1   Ml     CKlTFKinri  =  1 


PREDICTUI^S  =  1-^ 


RS3  = 


>l    I  Ti;i<  AT  ItlUS. 


V 
3 


lU.TA 
0.  i 


0.  T'j'iy 


A  .       0.7101  0.6<55  7 

5  0.1''82  2.r376 
REG.    CONST.    =  8.7835 


MUDEL     2   ■\2     C.W  IT  PRION  =  I 

PKEIMfTHRS  =     2-  2 

P  =     2       RSQ  =  0.2'>-'t'i 

p  =     5       kSO  =  0.'ilw2 


fiSQ   =  0.'il'»? 


.?  ITF«<ATinNS 


R(-G.    CUNSl.  = 


5  0. 


B 

0,7^2  7 
2.  7'ifi'i 
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MfU)HL     ^  M'i     ClUTFP    '.N  =  1 

PKFDICKJKS  =     <?-  2 

P  =     2       »'S0  =  0.?*)4  3 

ft  =  O.Sf.Vt^  P.SO   =   O.?'?^!  1  ITF'UTirNS. 

REG,  CTMSl.   =  9.M77 


F-TFST     1       MDDFL    I    VS  MOOFL  2 
RSQ  FULL   =         O.SlO'f  MilDFL  I 

RSO  RFI)!Jfrl)  =  0.319?  MOOCL  ? 

OIFFFPFNCb   =  O.UOOl 

DFN  =      U  OfO   =      169.  F-FATin  =        0.0?  R 


F-TFST     ?       MnUFF    ?    VS  MH^F L  1 
HSO  FUll    =  O.-U*^;'  'iriDEL  ? 

PSO  RFUHCM)  -   O.Z'S^'i  MflDCL 
DIFFFRK.NCi    =  0.0650 

OFN  =      1.  0/0=      170.  F-f-MIl    =  I^.PIO 
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Attachmert  B-4 
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TITLE  I/TITLE  I  MIGRANT  COMPARISON  WITH  ETHNICITY 
(MEXICAN  AMERICAN  VS  OTHER)  AS  A  COVARIATE 


Variable  Description 

1  *  TOBE  raw  score,  April,  1980, 

2  TOBE  raw  score,  October,  1979. 

3  TOBE  raw  score,  October,  1979, 
if  Title  I;  0,  otherwise, 

4  TOBE  raw  score,  October,  1979, 

if  Title  I  Migrant;  0,  otherwise. 

5  1  if  Mexican  Auerican;  0,  otherwise. 

6  1  if  Title  I;  0,  otherwise. 

Models 

1  1=U  +  3  +  4  +  5  +  6 

2  l=U  +  2  +  5+  S 

3  l=U  +  2  +  6 

4  l=U  +  2  +  5 
Comparisons : 

a.  Model  1  vs  Model  2^*^:     Test  for  equivalent  slopes 
for  four  groups   (Mexican- American  Title  I,  other 
Title  I,  Mexican-American  Migrant,  and  other 
Migrant ) , 

b.  Model  2  vs  Model  3:    -Comparison  rf  intercepts  with 
ethnicity  removed  as  a  variable, 

c.  Model  2  vs  Model  4:     Comparison  of  incercr^pts  with 
Title- I  status  removed  as  a  variable. 


^    Note  that  the  R  values  for  Models  1  and  2  are  the  same. 
The  program  could  not  compute  an  F  value  under  such 
circumstances.  /  a 


OUTPUT  FROM  PROGRAM  REGRAN  ♦** 

TITLE  I/MIGRANT  TOBE  COMPARISONS  1979-1980 

PARAMETERS 

COL     I-  5  «  6 

COL     6-10  ^  173 

CCL  11-15  ^  5 

COL   16-20  =  6 

CCL  21-25  =  I 

DATA  FORMAT  «  CAA,6F5.0I 
INTERCORRELATION  ANALYSIS. 


MEANS 

1 

17.6A74 

2 

10.4509 

3 

6.1387 

SIGMAS 

1 

5.3347 

2 

3.5013 

3 

5.9626 

R  MATRIX 

1 

2 

3 

I 

1.0000 

0. 5043 

0.4406 

2 

0.5043 

L.OOOO 

0.4350 

3 

0.4406 

0.4350 

L.OOOO 

-0. 1582 

0. 1667 

-0.8153 

5 

-0. 1424 

0.04L4 

-0.5940 

6 

0.2998 

0.0913 

0.890L 

ERIC 


4 

4.3L21 


5 

0.5318 


6 

0.5723 


4 

5.4450 


5 

0.4990 


6 

0.4948 


4 

•0.  1582 
0.  1667 

-0.8153 
L.OOOO 
0.6771 

•0.9160 


5 

•0.  1424 
0.0414 

•0.5940 
0.6771 
1.0000 

■0.7410 


6 

0.2')98 
0.0913 
0.8901 
•0.9160 
•0.7410 
1.0000 


^  > 

ft 

tb  (1 
OP  (U 

n>  o 
n» 

o  3 


4>  to 


MODEL     I  Ml     CRITERION  =  I 


PREDICTORS  «     3-  6 

R  =  0.5665  RSQ  =  0.3209  32  ITERATIONS. 

V  BETA  B 

3  0.8343  0.7464 

4  0.7088  0.6944 

5  0.0540  0.5778 

6  0.2440  2.6305 
REG.  CONST.  =  8.2584 

MODEL     2  M2     CRITERION  =  1 

PREDICTORS  =  2-2  5-6 
P  =  2  RSQ  =  0.2543 
P  =  6  RSO  =  0.3192 
P  =  5  RSQ  =  0.3201 
P  =  2  RSQ  =  0.3206 
P  =  5  RSQ  =  0.3208 
P  =  2  RSQ  =  0.3209 
P  =  5  RSQ  =  0.3209 
P  =     2       RSQ  a  0.3209 

R  =  0.5665  RSQ  =  0.3209  8  ITERATIONS, 

V  BETA  B 

2  0.4745  0.7230 

5  0.0577  0.6164 

6  0.2997  3.2315 
REG.  CONST.  =  7.9144 
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I 


MODEL     3  M3     CRITERION  =  I 
PREDICTORS  =2-26-6 

P  =  2  RSQ  »  0.25^3  ^ 
P  a     6       RSQ  «  0.3192 

R  =  0.5650  RSQ  «  0.319P  2  ITERATIONS. 


V  BETA  B 

2  0.4809  0.7327 

6  0.2559  2.7595 

REG.  CONST.  «  8.4106 


MODEL     4  M4     CRITERION  «  1 


PREDICTORS  »     2-  2     5-  5 
P  =     2      RSQ  =  0.2543 
P  «     5       RSQ  =  0.2810 

R  =  0.5301  RSQ  =  0.2810  2  ITERATIONS. 


V  BETA  B 

2  0.5110  0.7787 

5  -0.1635  -1.7483 

REG.  CONST.  «  10.4395 


ERIC 


F-TEST     I       MODEL   2  VS  MODEL  3 
RSQ  FULL  =         0.3209  MODEL  2 

RSQ  REDUCED  =  0.3192  MODEL  3 

DIFFERENCE  =  0.0017 

DFN  =     1.  OFD  =     169.  F-RATIO 


F-TEST     2       MODEL   2  VS  MODEL  4 
RSQ  FULL   =         0.3209  MODEL  2 

RSQ  REDUCED  -  0.2810  MODEL  4 

DIFFERENCE  =  0.0399 

DFN  =     I.  DFO  =     169.  F-RATIO 
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0*422 


0*5241 


9*942 


0*0023 


^  > 

W  rt 

4>  3 
(\> 

O  3 

1-^  fT 

4-"-  CP 
w  I 
4> 


79.23 
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V 

FREQUENCY  DISTRIBUTIONS  OF 
TOBE  P"'"^EST,  POSTTEST,  AND 
GAIN  SCORES  BY  TITLE  I 
EARLY  CHILDHOOD  CLASS 
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FREQUENCY  OISTRIBUTION  FOR  VARIABLE  ft  I  (TOBE  PRETEST  SCORE  ) 


-CODE 
5. 
7. 
8. 
S. 
10. 

11. 

13. 
U. 

16. 

TOTAL 


VALID  CASES= 
MISSING  CASES= 


ABSOLUTE 
FREQ 


I. 
4. 
I. 
2. 
2. 
3. 
2. 
I. 
2. 
18. 
13 


MEAN=  10.2222 
STD.   DEV=  3.2095 
MAXIMUM*  16.0000 
RANGE=  12.0000 


RELATIVE     ADJUSTED  CUMULATIVE 


FREQ 
(PCT. ) 

5.6 
22.2 

5.6 
11.1 
11.1 
16.7 
11.1 

5.6 
II.  1 
100.0 


FREQ 
(PCT. ) 

5.6 
22.2 

5.6 
11.1 
11.1 
16.7 
II. 1 

5.6 
11.1 
100. 0 


FREQ 
tPCT. ) 

5.6 

27.8 

33.3 

55.6 
72.2 
83.3 
88.9 
100.0 


VARIANCE* 
STD.  ERR* 
MINI MUM= 


10.3007 
0.7565 
5.00  00 


ERIC 
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DISTRIBUTION  OF  79-80  TCBE  SCORES  FOR    CLASS  //I  (Page  3  of  19) 

FREQUENCY  DISTRIBUTION  FOR  VARIABLc       2   (TOBE  PQSTTEST  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT.) 

f  n  f> 

FREQ 
IPCT.  ) 

COCA 

FREQ 
(PCT. 

8. 

1. 

5.6 

5.6 

5.6 

10. 

I. 

5.6 

5.6 

11.1 

12. 

1. 

5.6 

5.6 

16.7 

16. 

U 

5.6 

5.6 

22.2 

18. 

1. 

5.6 

5.6 

27.8 

21. 

2. 

11.  I 

11.1 

38.9 

22. 

1. 

5.6 

5.6 

23. 

2. 

11.  1 

11.1 

55.6 

24. 

u 

5.6 

5.6 

61.1 

25. 

,  I. 

5.6 

5.6 

66.7 

26. 

2. 

11.  1 

11.1 

77.8 

27. 

2. 

11.1 

11.  1 

88.9 

28. 

2. 

ll.l 

11.1 

100.0 

TOTAL 

18. 

100.  0 

100.0 

VALID  CASES=  18 
MISSING  CASES=  0 

MEANS       21.3889  VARIANCE^  38.6046 

STO.  DEV=         6.2133  STD.   ERR=  1.4645 

MAXIMUM^       28.0000  MINIMUM=  8.0000 

RANGE-  21.0000 


ERIC 
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FREQUENCY  DISTRIBUTION  FOR  VARIABLE  It  3   (TOBE  GAIN  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT.) 

FREQ 
(PCT. ) 

FREQ 
(PCT. ) 

-2. 

1. 

5.6 

5.6 

5.6 

3. 

1. 

5.6 

5.6 

II. 1 

5. 

I. 

5.6 

5.6 

16.7 

6. 

1. 

5.6 

5.6 

22.2 

8. 

2. 

II. I 

U.I 

33.3 

9. 

2. 

11  .1 

U.I 

10. 

1. 

5.6 

5.6 

50.0 

II. 

2. 

II. I 

U.I 

61.1 

1 

L  m 

\f  m  O 

66  .  7 

16. 

1. 

5.6 

5.6 

72.2 

18. 

2. 

II.  I 

U.I 

83.3 

19. 

2. 

II. I 

U.I 

94.4 

20. 

1. 

5.0 

5.6 

100.0 

TOTAL 

Id. 

100.0 

100.0 

VALID  CASES*  18 
MISSING  CASES=  0 

MEAN=       11.1667  VARIANCE=  38.6176 

STO.   OEV=         6.2143  STD.   ERR=  1.4647 

MAXIMUM=       20.0000  MINIMUM^  -2.0000 

RANGE*  23.0000 
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FREQUENCY  DISTRIBUTION  FOR  VARIABLE  »  I   { TOBE , PRETEST  SCORE  ) 


CODE 
6. 
8. 

io. 
II. 

12. 
14. 
15. 
16. 
19. 
TOTAL 


VALID  CASES= 
MISSING  CASESs 


ABSOLUTE 
FREQ 


I. 
I. 
I. 

a. 

3. 
2. 
3. 
3. 
I. 
17. 
17 


MEAN*  13.0588 
STO.  OEV«  3.2686 
MAXIMUM*  19.0000 
RANG£=  14.0000 


RELATIVE 
FREQ 
(PCT.) 

5.9 

5.9 

5.9 

II. 8 

17.6 

II.8 

17.6 

17.6 

5.9 

100.0 


ADJUSTED 
FREQ 
(PCT. ) 

5.9 

5.9 

5.9 
II. 8 
17.6 
11.8 
17.6 
17.6 

5.9 
100.0 


CUMULATIVE 
FREQ 
(PCT.) 

5.9 

II. 8 

17.6 

29.4 

47.1 

58.8 

76.5 

94.1 

lOO.O 


VARIANCE* 
STD.  ERR- 
MINIMUM* 


10.6838 
0.7928 
6.0000 
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FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #  2  (TOBE  POSTTEST  SCORE  ) 


CODE 
16. 
17. 
18. 
19-. 
20. 
22. 
23. 
24. 
25. 
TOTAL 


ABSOLUTE 
FREQ 

1. 

3. 

1. 

2. 

4. 

2« 

1. 

I. 

2. 

17, 


VALID  CASES=  17 
MISSING  CASES*  0 

MEAN=  20.2353 
STO.  OeV=  -2.8620 
MAXIMUM=  25.0000 
RANGE=  10.0000 


RELATIVE     ADJUSTED  CUMULATIVE 


FREQ 
(POT. ) 

5.9 

17.6 


5.0 


11.8 
23.5 
11.8 
5.9 
5.9 
11.8 
100.0 


FREQ 
(PCT. J 

5-9 
lV.6 

5.9 
11.8 
23.5 
11.8 

5.9 

5.9 
11.8 
100.0 


FREQ 
I PCT. ) 

5.9 

23.5 

29.4 

41.2 

64.7 

76.5 

82.4 

88.2 

100.0 


VARIANCE* 
STD.  ERR= 
MINIMUM* 


8.1912 
0.6941 
16.0000 
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FREQUENCY  DISTRIBUTION  FOR  VARIABLE  *  3  ITOBE  GAIN  SCORE 

RELATIVE     ADJUSTED  CUMULATIVE 


Attachment  B-5 
(Page  7  of  19) 


CODE 

ABSOLUTE 
FREQ 

FREQ 
I PCT.) 

FREQ 
(PCT.) 

FREQ 
(PCT.) 

2. 

I. 

5.9 

5.9 

5.9 

3. 

1. 

5.9 

5.9 

11.8 

4. 

2. 

US 

11.8 

23.5 

5. 

2. 

1U8 

11.8 

35.3 

6. 

3. 

17.6 

17.6 

52.9 

?• 

1. 

5.9 

5.9 

^  58.8 

9. 

2. 

11.  8 

11.8 

70.6 

10. 

1. 

5.9 

5.9 

76.5 

11. 

3. 

17.6 

17.6 

94.1 

13. 

1. 

5.9 

5.9 

100.0 

TOTAL 

!?• 

100. 0  ' 

100. 0 

LID  CASES«  17 

MISSING  CASES=  0 

,  MEAN=:         7.1765  ' 
STO.   DEV=  3.2641 
MAXIMUMS  13,0000 
RANGE»  12.0000 


VARI ANCE= 
STO.  ERR= 
MINIMUM* 


10.6544 
0.7917 
2.0000 
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OIStRIBUTION  OF  79-80  TQB6  SCORES  FOR  CLASS  #3 

I- 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #  1   ITOBE  PRETEST  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


Attachment  B-5 
(Page  8  of  19) 


ABSOLUTE 
CODE  FREQ 

FREQ 
(PCT.l 

FREQ 
{ PCT . 

FREQ 
)  (PCT.) 

4.  1« 

6.7 

6.7 

6.7 

5.  1. 

6.  7 

6.7 

13.3 

6.  !• 

6.7 

6.7 

20*0 

7.  5. 

33.3 

33.3 

53.3 

8.  1. 

6.7 

6.7 

60.0 

9.  U 

6.7 

6.7 

66.7 

10.  3. 

20.0 

20.0 

86.7 

11.  1. 

6.7 

6.7 

93.3 

12.  1. 

6.7 

6.7 

100.0 

TOTAL  15. 

100.0 

100.0 

VALID  CASES*  15 
MISSING  CASES*  0 

MEAN*  8.0000 
STD.  DEV*  2.2678 
MAXIMUM*  12.0000 

VARIANCE* 
STO.  ERR* 
'  MINIMUM* 

5. 1429 
0.5855 
4.0000 

RANGE* 


9.0000 
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DISTRIBUTION  OF  79-80  TOBE  SCORES  FOR   CLASS  in  (Page  9  of  19) 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE  4  2  (TOBE  POSTTEST  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABcuLU i C 
FREQ 

rK  tU 
(PCT. J 

CO  c  n 
rKc  y 

(PCT. ) 

r  Kt vj 

(PCT.) 

7. 

2. 

13.3 

13.3 

13.3 

8. 

2. 

13. 3 

13.3 

26.7 

9. 

1. 

6.7 

6.7 

33.3 

10. 

3. 

20.0 

20.0 

53.3 

11. 

2. 

13.3 

13.3 

66.7 

12. 

U 

6.7 

6.7 

73,3 

13. 

I. 

6.7 

6.7 

80.0 

16. 

1. 

6.7 

6.7 

86.7 

17. 

1. 

6.7 

6.7 

93.3 

18. 

u 

6.7 

6.7 

100.0 

TOTAL 

15. 

100.0 

100.0 

VALID  CASES-  15 
MISSING  CASESs  0 

MEAN*       11.1333  VARIANCE^  12.2667 

STO.   DEV«         3.5024  STD.   ERR=  0.9043 

MAXIMUM*       18.0000  MINIMUM^  7.0000 
RANGE»  12.0000 
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FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #  3  ITOBE  GAIN  SCORE 

RE'LATIVE     ADJUSTED  CUMULATIVE 


Attachment  B-5 
(Page  10  of  19) 


CODE 

ABSOLUTE 
FREQ 

FREQ 
( PCT. ) 

FREQ 
(PCT. 

FREQ 
(PCT. ) 

1  , 

6.7 

6.7 

6.7 

mm  • 

2. 

13.3 

13.3 

20.0 

2. 

13.3 

13.3 

33-3 

3. 

3. 

20.0 

20.0 

53.3 

4. 

3. 

20.0 

20.0 

73.3 

5. 

1. 

6.7 

6.7 

on 

oO  .  0 

?• 

L. 

6.7 

6.7 

36.7 

9. 

1 

6.7 

6.7 

93.3 

12. 

U 

6.7 

« 

6.7 

100.0 

TOTAL 

15. 

100.0 

100.0 

LID  CASES=  15 

MISSING  CASES-  0 

MEAN-  3.1333 
STO.  0EV=  4.1725 
MAXIMUM*  12.0000 
RANGE*  16.0000 


VARIANCE-  17.4095 
STO.  ERR=  1.0773 
MINIMUM=  -3.0000 
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•.frequency  distribution  for  variable  #  i  (tobe  pretest  score  j 


Attachment  B-5 
(Page  11  of  19) 


CODE 

ABSOLUTE 
■  FREQ 

RELATIVE 
FREQ 
(PCT.) 

AijJUST  ED 
FREQ 

^  1  1  iJ  1  1 1  AT 

FREQ 
1  or*  T  \ 

!• 

9.1 

0  1 

> 

9. 

2* 

18  •  2 

^  (  m  J^ 

10. 

2* 

18.2 

AC  C 

11. 

I  • 

9.1 

9  .  L 

12. 

U 

9.  I 

9.1 

63.6 

13. 

18.2 

i.8.2 

8U8 

15. 

I. 

9.  1 

9.1 

90*9 

I  7  -. 

9.  1 

9.1 

100.0 

TOTAL 

11. 

100.0 

100.0 

VALID  CASES= 
MISSING  CASES' 


11 


MEAN=  11.4545 
STO.   OEV=  2.9108 
MAXIMUMS  17.0000 
RANGE=  n.OOOO- 


VARIANCE' 
STO.  ERR= 
MINIHUM- 


8.4727 
0.8776 
7.0000 
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DISTRIBUTION  OF  79-80  TOBE  SCORES  FOR  CLASS 


Actachment  B-5 
(Page  12  of  19) 


FREQUENCY  DISTRIBUTION  FOR  VARIABLE  4  2   (TOBE  POSTTEST  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT.) 

FREQ 
(PCT. J 

FREQ 
(PCT. ) 

10. 

1. 

9.  1 

9.1 

9.1 

14. 

I. 

9.  1 

9.1 

18.2 

15* 

4. 

36  .4 

36.4 

54.5 

19. 

I. 

9.1 

9.: 

63.6 

21. 

2. 

18.2 

18.2 

81.8 

22. 

I. 

9.1 

9.1 

90.9 

23. 

I. 

9.1 

9.  1 

100.0 

TOTAL 

11. 

100.0 

100.0 

VALID  CASES=  11 
MISSING  CASES=  0 

MEAN=  11.2121 
STD.  OEV«  4.1253 
MAXIMUM^  23.0000 
PANGE=  14.0000 


VARI  ANCE=' 
STD.  ERR= 
MINIMUM= 


17.0182 
1.2438 
10.0000 
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DISTRIBUTION  OF  79-80  TQBE  SCORES  FOR    CLASS  //4  (Page  13  of  19) 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE  *  3   (TOBE  GAIN  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

0^  4fS  ^ 

FREQ 
(PCT.) 

c  n 

FREQ 
(  PCT.  ) 

PR  tU 
(PCT. ) 

3. 

2. 

18.2 

18.2 

18.2 

4. 

3. 

27.3 

27.3 

45.5 

6. 

3. 

27.3 

27.3 

72.7 

o  7. 

I. 

9.  1 

9.1 

81.8 

10. 

I. 

9.1 

9.1 

90.9 

II. 

I. 

9.1 

9.1 

100.0 

TOTAL 

II. 

100.0 

100.0 

VALID  CASESs  11 
MISSING  CASESs  0 

MEAN*         5.8132  VARIANCE^  7.1636 

STO.   DEV=         2.6765  STD.   ERR«  0.8070 

MAXIMUM=       11.0000  MINIMUM'  3.0000 
RANG6*  9.0000 
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Attachment  B-5 
(Page  14  of  19) 


FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #   I  CTOBE  PRETEST  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
( PCT. ) 

FREQ 
(PCT. ) 

FREQ 
CPCT. ) 

?• 

2. 

11.1 

11.  1 

11.1 

8. 

1. 

5.6 

5.6 

16.7 

9. 

3. 

16.7 

16.7 

33.3 

10. 

1. 

5.6 

5.6 

38.9 

11. 

3. 

16.7 

16.7 

55.6 

12. 

1. 

5.6 

5.6 

61.1 

13. 

1. 

5.6 

5.6 

66.7 

14. 

I. 

5.6 

9.6 

r  c  .  £ 

15. 

2. 

11.1 

11. 1 

83.3 

16. 

1. 

5.6 

5.6 

88.9 

17. 

2. 

11.1 

11.1 

100.0 

TOTAL 

18. 

100.0 

100.0 

110  CASES=  18 

MISSING  CASES=  0 

MEAN=  11.7222 
STO.  OEV=  3.3220 
MAXIMUM^  17.0000 
RANGE=  11.0000 


VARI ANCE= 
STD.  ERR= 
MINIMUM= 


11.0359 
0.7830 

7,0000 
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DISTRIBUTION  OF  79-80  TOBE  SCORES  FOR    CLASS  //5 


Attachment  B-5 
(Page  15  of  19) 


FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #  2  ITOBE  POSTTEST  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT. ) 

FREQ 
(PCT.  J 

FREQ 
(PCT.) 

15. 

I. 

5.6 

5.6 

5.6 

!?• 

2. 

II.  I 

II. I 

16.7 

18. 

I. 

5.6 

5.6 

22.2 

19. 

I. 

5.6 

5.6 

27.8 

21. 

I. 

5.6 

5.6 

33.3 

22. 

2. 

II.  I 

II. I 

44.4 

23. 

1. 

5.6 

5.6 

50.0 

24. 

1. 

5.6 

5.6 

55.6 

25. 

3. 

16.7 

16.7 

72.2 

26. 

3. 

16.7 

16.7 

88.9 

2  r. 

2. 

11. 1 

II. I 

100.0 

TOTAL 

18. 

100.0 

100.0 

LIO  CASES 

18 

MISSING  CASES=  0 

MEAN=  22.5000 
STO.   OEV=  3.8387 
MAXIMUMS  27.0000 
RANGE'  13.0000 


VARI ANCE= 
STO.  ERR= 
MINIMUM" 


14.7353 
0.9048 
15.0000 
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FREQUENCY  OISTfil  IBUTI  ON  FOR  VARIABLE  #  3  (TOBE  GAIN  SCORE 


Attachment  B-5 
(Page  16  of  19) 


CODE 
6. 
8. 
9, 

10. 

II. 

12. 

16. 
17. 

TOTAL 


VALID  CASES= 
MISSING  CAS6S= 


ABSOLUTE 
FREQ 


1. 
3. 
2. 
4. 
3. 
I. 
2. 
1. 
1. 
18. 
18 


0 


MEAN-  10.7778 
STO.  DEV«  2.9014 
MAXIMUMS  17.0000 
RANGED  12.0000 


RELATIVE 
FREQ 
(PCT.) 

5.6 
16.7 
11.  1 
22.2 
16.7 

5.6 
11.1 

5.6 

5.6 
100.0 


ADJUSTED  CUMULATIVE 


FREQ 
(PCT. ) 

5.6 
16.7 
11.1 
22.2 
16.7 

5.6 
11.1 

5.6 

5.6 
100.0 


FREQ 
(PCT. ) 

5.6 

22.2 

33.3 

55.6 

72.2 

77.8 

88.9 

94.4 

100.0 


VARIANCE^: 
STO.  eRR= 
MINIMUM= 


8.4183 

Ov6839 
6.OO0O 
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OISTRIBUT^IQN  OF  79-80  TOBE  SCORES  FOR    CLASS  //6 


Attachment  R-5 
(Page  17  or  .19) 


FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #  I   (TOBE  PRETEST  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT. J 

FREQ 
(PCT.I 

FREQ 
(PCT. ) 

4. 

2. 

10.0 

10.0 

10.0 

5. 

2. 

10.0 

lO.O 

20.0 

7. 

3. 

15.0 

15.0 

35.0 

8. 

1  . 

5.0 

5.0 

40.0 

S. 

2. 

10.0 

10.0 

50.0 

11. 

3. 

15.0 

15.0 

65.0 

12. 

2. 

10.0 

10. 0 

75.0 

13. 

1. 

5.0 

80.0 

14. 

2. 

10.0 

10.0 

90.0 

16. 

1. 

5.0 

5.0 

95.0 

20. 

1 . 

5.0 

5.0 

100.0 

TOTAL 

20. 

1  OO.G 

lOO.O 

HD  CASES=  20 

MISSING  CASES= 


0 


ME4N=  9.9500 
jTO.   OEVs=  4.2465 
MAXIMUM=  20.0000 
RANGE=  17.0aOO 


VARI ANCE= 
STO«  ERR- 
MINIMUM^ 


13.0500 
0.9500 
4.0000 


8.9 
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Attachment  B-5 
(Page  18  of  19) 


FREQUcNCY  DISTRIBUTION  FOR  VARIABLE  *  2   (TOBE  PQSTTEST  SCORE  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT.) 

FREQ 
( PCT.  ) 

FREQ 
(PC.T.J 

13. 

1. 

5.0 

5.0 

5.0 

14. 

I  • 

5.0 

5.0 

10.0 

15. 

2. 

10. 0 

10.0 

20.0 

16. 

1. 

5.0 

5.0 

25.0 

17. 

2. 

10.0 

10.0 

35.0 

18. 

1. 

5.0 

5.0 

40.0 

19. 

1* 

5.0 

5.0 

45.0 

20. 

3  . 

15.0 

15.0 

60.0 

22. 

1. 

5.0 

5.0 

65.0 

23. 

3. 

15.0 

15.0 

80.0 

24. 

2. 

10.0 

10.0 

90.0 

25. 

2, 

10.0 

10.0 

100.0 

TOTAL 

20. 

100.0 

100.0 

VALID  CASES'* 
MISSING  CASES= 


20 


MEAN=  19.6500 
STO.   DEV~  3.8699 
«1AXIMUM=  25.0000 
RANGE"  13.0000 


VARI ANCE= 
STD.  ERR= 
MINIMUM= 


14.9763 
0. 8653 
13.0000 
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DISTRIBUTION  OF  79-80  TOBE  SCORES  FOR    CLASS  //6  <Page  19  of  19) 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #  3   (TOBE  GAIN  SCORE  I 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(PCT.) 

FREQ 
(PCT.) 

FREQ 
(PCT.) 

5. 

3. 

15.0 

15.0 

15. 0 

6. 

2. 

10. 0 

10.0 

25.0 

7. 

4. 

20.0 

20.0 

45.0 

10. 

1. 

5.0 

5.0 

50.0 

&  A  • 

20.  0 

20.  0 

70.0 

12. 

2. 

10.0 

10. 0 

80.0 

13. 

1. 

5.0 

5.0 

85.0 

14. 

1. 

5.0 

5.0 

90.0 

17. 

2. 

10.  0 

10.0 

100.0 

TOTAL 

20. 

100.0 

100.0 

VALID  CASES*  20 
MISSING  CASES*  0 

MEAN=         9.7000  VARIANCE=  14.5368 

STO.   OEV=         3.8127  STO.   ERR«  0.8526 

MAXIMUM*       17.0000  MINIMUM*  5.0000 

RANGE*  13.0000 
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Attachment  B-6 
(Pa^e  1  of  4) 


COMPARISON  OF  TOBE  GAINS  BY  TITLE  I  EARLY  CHILDHOOD  CLASSES 


Variable  Description 

1  TOBE  raw  score,  April,  1980. 

2  TOBE  raw  score,  October,  1979. 

3  TOBE  raw  score,  October,  1979, 
if  in  Class  //2;  0,  otherwise. 

4  TOBE  raw  score,  October,  1979, 
if  in  Class  //I;  0,  otherwise. 


5  TOBE  raw  score,  Hctober,  1979, 
if  in  Class  //4;  0,  otherwise. 

6  TOBE  raw  score,  October,  1979, 
if  in  Class  //3,  0,  otherwise, 

7  TOBE  raw  score,  October,  1979, 
if  in  Class  /^5,  0,  Qpherwise, 

S  TOBE  raw  score,  October,  1979, 

if  in  Class  f/b,  0.  otherwise, 

9  Group  membership:     I  if  Class  ^/2; 

0,  otherwise. 

10  Group  membership:     1  if  Class  //i; 
0,  otherwise. 

11  GrouD  membership:     1  if  Cla.^s  : 
0,  otherwise, 

12  Group  membership:     1  if  Class 
0,  otherwise. 

Ij  Group  membership:     I  if  Class  ••5: 

0,  otherwise , 

I^  Group  membership:     1  if  Class  -V^; 

0,  otherwise . 


6 
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OUlPUf  I^HUH  PKOGRAM  HEGRAN 
CAINS  BY  CLASS  —  fOOE   79-80  TITLE   I  PHE-K  STUDENTS 

PARAHETERS 

cot     I-  5  »  H 

COL     6-10  «  99 

COL   11-15  »  3 

COL   16-20  *  2 

COL  21-25  -  I 

DATA  FORMAT  *  U4fKF5.0l 
INTERCURHELATION  ANALYSIS. 
MEANS 
MEANS 


SIGMAS 
S IGMAS 

R  MATRIX 
1 
2 
3 

5 
6 
1 

a 

9 

lu 
II 

12 
13 
U 


I 

19.0303 

2 

10.  72  13 

•a 
i 

1.8586 

4 

2.2424 

11 
0*  1 1  1 1 

12 
0  .  1  D 1  !> 

13 

n  loin 

14 

\J  .     W  w 

I 

5 • ^B9i 

2 

3 

4.1 609 

4 

5.0972 

I  I 
0.3U3 

0.3586 

0.385f 

1 4 
0.4015 

1 

2 

1 • 0000 

0.4896 

0. 120  3 

0«  4896 

1      r\  r\  r\  r\ 

0. 3798 

0.2306 

0.05^5 

1  .0000 

-0. 1965 

0.1203 

0.  i  riti 

-0. 1965 

1 .0000 

-*0.0643 

0. L334 

-0.1530 

-0.  1506 

-0.582r 

-0.2399 

-0. 1 809 

-0.1782 

0.3425 

0.2)65 

-0.2014 

-0.  1984 

0.1248 

0.  1201 

-0.2037 

-0.2006 

0.2026 

<-U«  06  6  3 

0.9475 

-0.2074 

0. looo 

0.2955 

-0.2034 

0.9662 

«-0.  1132 

o.oru 

-0.1579 

-0. 1555 

«0.6079 

-0. 3208 

-o.iaaa 

-0. 1859 

0.2980 

0.  U06 

-0.2106 

-0.2074 

0.0568 

-o«ioa9 

-0.2247 

-0.2214 

0660 


6 

1.2121 

7 

2.1313 

a 

2<0101 

9 

0.1818 

10 
0.1717 

6 

2.9925 

7 

^.7261 

a 

4.4073 

• 

9 

0.3857 

10 
0. 3771 

6 

7 

a 

9 

10 

-0.5B27 

0.3425 

0.  1246 

0.2026 

0. 1000 

-0.2399 

0.2365 

0.  1201 

-0.0663 

0.2955 

—0. 1809 

-0.2014 

-0.2037 

0.9475 

-0.2034 

-0. 1782 

-0,1984 

-0.2006 

-0.2074 

0.9662 

-0. 1387 

-0.1544 

-0.1562 

-0. 1614 

-0. 1559 

l.OUOO 

-0.182  7 

-0.184  7 

-0.1909 

-0.  1844 

-0. 1827 

1.0000 

-0.2057 

-0.2126 

-0.2053 

-0.  1847 

-0.2057 

1 .0000 

-0.2150 

-0.2077 

-0.  1909 

-0.2126 

-0.2150 

1.0000 

-0.2146 

-0. 1844 

-0.2053 

-0.2077 

-0.2146 

1 .0000 

-0.14  32 

-0.1594 

-0. 1613 

-0. 1667 

-0. 1610 

0.9585 

-0. 1906 

-0. 192  7 

-0.1992 

-0.  1924 

*-0.  1909 

0.9566 

-0.2150 

^0.2222 

-0.2146 

-0. 2038 

-0.2269 

0.9065 

-0.2372 

-0.2291 

^  > 

^  rr 

1^  rt 

OQ  ft) 

rt)  n 

N>  g 

o  n 

ft 

0^ 


MA  1 U  1  X 

\  \ 

1 1 

1  3 

14 

1 

'    «»0.  i  i  32 

--0.6079 

0.2980 

0.0568 

0.0716 

«*0«  3208 

0.1 306 

--0.1089 

•O. 1579 

«0« 1888 

-0.2106 

-0.2247 

4 

->0«  1555 

••O*  1  859 

•0 .2074 

^0.2214 
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F-TEST     i       HUOEL    i   VS  MOOEL  2 
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OIFFERENCE  -  0.020' 

DFN  «     5.  OFO  *       87.  F-RATIO 


f-TEST     2       MODEL  2  VS  MOOEL  3 
RSQ  FULL  a         0.5467  MOOEL  2 

RSQ  REDUCED  *  0.2397  MODEL  3 

DIFFERENCE  «  0.3070 

OFN  a      5.  OFD  »       97.  F-RATiO 


0.816 


0.5427 


9r; 


13. 139 
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Appendix  C 

boehm'"test  jof  basic  concepts 


Instrument  t)egcrlption:    Bo«hp  Tot  of  Butlc  Conopct 


Sritf  dMcrlptloo  of  tht  Inatrument; 

Th«  Bo«hn  T««t  of  Btsic  Conc«pc«  is  de«ign«d  co  oeMura  childran's  mascery  of  con«- 
etpts  eon.-:id«r«d  n«c««s«ry  for  nehltVratnc  In  ch«  first  yasr  of  school.    Ths  esse 
consists  of  fifcy  pictorial  itsms  arrsngad  in  ordar  of  incraasing  difficulcy.  Each 
ican  consists  of  a  sat  of  picCuras  about  which  statemants  ara  raad  co  cha  scudsnts. 
Each  statamant  briafly  dascribas  tha  pictures  and  asks  cha  children  ^o  mark  cha  one 
chat  illuscretas  the  concepts  being  tesced. 

To  whom  vaa  the  instrtment  administered? 
All  kindergarten  ajtudencs  in  Austin  I.S.D. 


Hov  many  ciaea  vas  che  instrument  admiaiatered? 
Twice,  once  as  a  precesc  and  once  as  a  postteat. 


'^lien  was  the  inatrumect  a^'"'*"'**';"^*^^ 

In  September,  1979,  co  all  AISD  icindergarcan  scudents.  In  February,  1980,  co  all 
kindergarten  students  in  Title  I  schools. 

Where  waa  che  instrumenc  admiaiscerad? 
In  the  classrooms. 


Who  adfflinisterad  che  instrumenc? 
Classroom  ceachers. 

What  crainiag  did  che  adniniscracors  have? 

Adminiscracors  had  che  opporcunity  co  read  cha  case  manual.  Addicional  craining  nay 
have  been  provided  by  che  counselors  or  principals. 

Was  che  inscruacnc  adminiscared  under  scandardized  condiciona? 
Individual  variacions  in  adminiscracion  procadures  may  have  occurred,  chough 
scandard  instrucciona  ware  provided. 

Vera  chere  oroblams  vich  che  inacruaenc  or  che  adainiscracion  chac  aighc 
affect  che  validicv  ot  the  daca? 


Teachers  cesced  chair  own  claasrooms. 


Who  developed  :he  inacrumanc? 

Ann-O.  Boehm,  published  by  che  Psychological  Corporacion. 

What  reliabilicy  and  validicv  data  are  available  on  the  Inscrumenc? 

splic-half  reliabilicy  coefficienc,  correccad  bv  tne  Spearman-Brown  formula,  of 
.90  was  obtained  for  kindergarten  scudenca  adminiacerad  Form  A  in  che  scandardization 
sample  (all  AISD  casting  uses  Form  A).    So  validicy  daca  is  reported. 

Are  Cher a  norm  daca  available  for  Intergrecing  the  results? 

TThe  3tandardl2atlon  dample  consisted  oc  low,  middle,  and  high  SES  students  from 
kindergarten,  first,  aiid  second  grades  Iq  16  cities  across  cha  U.S.  Percentiles 
corresponding  to  raw  scores  are  provided  by  grade  and  SES»  tor  beginning  and  aid- 
year  testing. 
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BOEHM  TEST  OF  BASIC  CONCEPTS 


Purpose 

The  Boehm  Test  of  Basic  Concepts  was  used  to  answer  the  following  decision 
and  evaluation  questions  for  the  Title  I  Evaluation  Design  for  1979-80:  i-. 

^: 

,        Decision  Question  Dl:    Is  more  effective  concentration  on 
students  with  the  greatest  needs  necessary? 

Evaluation  Question  Dl-V:    What  ire  the  "ef.fective  Title  I 
^  eligibility"  criteria  at  each  school? 

Evaluation  Question  Dl-2;    What  uniform  Districtwide  criterion 
would  have  identified  the  same  number  of  students  at  each 
grade? 

Evaluation  Question  Dl-3;    How  many  students  scoring  above 
the  40th  percentile  were  served  by  Title  Vi 

1  *  **  I 

w    *  *  ■* 

Evaluation  jQuestlon  01-4;    How  many  students  scoring  -below 

Che  40th  percentile  were  not  served  by  Title  I,  Title  I 

Migrant,  Title  yil,  Local/State  Bilingual,  or  Special 

Educ«^:ion? 


decision  Question  D2;    How  should  Title  I  students  be  selected? 

Evaluation  Question  D2-3;     If  students,  with  invalid  scores  can 
be  identified,  how  many  students  would  need  to  be  retested  in 
Title  I  schools? 

Decision  Question  D3:     Should  the  Title  I  Reading  Component  be 
modified?    If  so,  how? 

Evaluation  Question  D3-1;    Were  the  objectives  of  the  Title  I 
Reading  Component  met? 

Upon  completion  of  the  1979-80  school  year,  students  in  the 
Reading  program  in  grade  K  will  make  the  following  gains  as 
measured  by  the  Boehm  Test  of  Basic  Concepts: 

8%  will  gain  20  raw  score  points  or  more 
27%  will  gain  14-19  raw  score  points 
42%  will  gain  7-13  raw  score  points 
19%  will  gain  1-6  raw  score  points 

4%  will  show  zero  ^ain  or  less 
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Evaluation  Question  D3-5;    Were  there  differences  in 
,0    achievement  gains  made  by  students  served  by 

a.  Title  I  reading  teachers  only, 

b.  Title  I  aides  only,  an4 

c#    both  Title  I  reading  teachers  and  aides? 

Decision  Question  D5:    Should  the  Title  I  Extended  Day  Component 
be  continued,  expanded,  or  revised?    If  so,  how? 

Evaluation  Question  D5-1:    Were  the  objectives  of  the 
Extended  Day  Component  met? 

Obj'ictives  same  as  Redding  Component, 

^  .     Evaluation  Question  DS-Z:    Did  the  Extended  Ddy  participants 

show  greater  gains  than  a  matched  group  of  participants  in 
the  regular  Title  I  Program  at  Sanchez? 

Evaluation  Question -D5--3 :    How  cost  effective  was  the  Extended 
Day  Component  compared  with  the  regulai^  Title  I  program  at 
•  Sanchez? 

■   ■  '■  / 

Information  Need  14;  How  many  students  in  each  school  scoreci  below  each 
ten  percentile  points  on  the  Boehm,  MRT,  and  CAT  Reading  and  Math  tests? 

Informafeion  Need  15:     How  many  students  would  be  eligible  for  Title  I 
services  for  various  combinations  of  criteria  for  campus  and  student 
eligibility? 

Information  Need  17;  For  each  grade  served  by  an  instructional  component, 
what  was  the  average  gain  .from  pre  to  post?  * 

Information  Need  18;    Did  the  Title  I  program  meet  its  objective? 


Procedure 

♦  '  ' 

The  Boehm  Test  of  Basic  Concepts  was  administered  by  the  Systemwide  Testing 
Program  in  all  kindergarten  classes  in  AISD  during  the  fall  of  1979.  The 
testing  occurred  Septen..er  10-14.  with  makeups  being  given  September  17-21. 
Classroom  teachers  administered  the  test  to  their  own  students.  Booklets 
wei;e  then  forwarded  to  ORE  for  scoring. 

In  the  spring,  kindergarten  classes  in  Title  I  schools,  and  one  class  at 
Winn  Elementary  were  posttested  following  the  same  procedures.  Testing 
occurred  February  18-22,  and  the  makeups  were  given  February  25-27. 

Detailed  procedures  are  outlined  in  the  Final  Technical  Report.  Systemwide 
Testing,  publication  number  79.14. 
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In  addicion,  students  who  entered  Title  I  schools  after  the  September 
testing  aid  did  not  have  a  comparable  score  were  given  the  Boehm  to 
determine  their  Title  I  eligibility •    The  Boehm  was  also  given  to 
students  whom  the  teacher  felt  had  received  invalid  test  scores 
in  September* 

Because  so  many  analyses  were  made  using  the.  Boehm  data,  procedures  are 
described  briefly  along  with  the  results  related  to  each  evaluation 

question, 

V 


Results 

The  Boehm  results  are  presented  by  evaluation  question  or  information 
need. 

Evaluation  Questions  (Dl-1  through  .Dl-4) ; 

The  results  relevant  to  these  evaluation  questions  are  reported  in  Appendix  M 
'1979-80  Nine-Week  Reports/' 

Evaluation  Question  D2-3;     If  students  with  Invalid  scores  can  be  Identified, 
how  many  students  would  need  to  be  retested  In  Title  I  schools? 

Students  do  not  always  apply  themselves  equally  to  a  test.    Boredom,  dis- 
ruption. Illness,  and  other  factors  can  act  to  make  the  scores  some  student 
receive  poor  Indicators  of  their  true  achievement  levels. 

The  Rasch  approach  (Rasch,  1960;  Wright,  1977)  to  test  design  allows  the 
computation  of  a  student  fit  statistic  to  assess  how  well  a  student's  res- 
ponses fit  the  Rasch  Model.     In  order  to  determine  the  distribution  of  the 
student  fit  statistic  for  students  taking  the  Boehm,  a  tape  containing  item 
responses  for  each  student  tested  in  September  was  prepared  for  analyses. 
The  tape  was  taken  to  the  University  of  Texas  at  Austin  for  analysis  using 
program  RASCH  of  the  PRIME  system  of  computer  programs  (Veldman,  1978).  The 
tape  was  converted  to  UT  code  and  saved  on  permanent  file  6475  as  file 
BOEHMl.    The  item  responses  for  students  tested  in  English  and  Spanish 
were  Rasch  calibrated  separately.     The  Rasch  ability  estimates  and  student 

fit  statistics  were  .  dded  to  file  BOEHMl. 

r 

Attachments  C-1  and  C-2  show  the  output  from  the  Rasch  calibration  program 
for  those  students  tested  in  English  and  Spanish  respectively. 

Attachments  Cr3  and  C-4  show  che  distribution  of  the  student  fit  statistic  when 
rounded  to  two  decimal  places. 
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The  characteristics  of  the  student  fit  statistic  are  no:  thoroughly 
understood.    Also,  the  distribution  of  scores  is  continuous.    The  re- 
,  suiting  lack  of  a  clear  dichotomy  between  good  and  bad  response  patterns 
makes  determinations  about  which  students  should  be  considered  to  have 
Invalid  scores  difficult.    Inspection  of  Attachments  C-1  and  C-2  shows 
that  about  90%  of  the  students  tested  in  English  had  student  fit  statistics 
of  1.45  or  less.    About  90%  of  those  tested  in  Spanish  had  scores  of  1.37 
or  less.    If  one  were  to  arbitrarily  decide  that  one  in  ten  students 
should  be  retested  because  their  score  were  likely  invalid,  then  those 
students  with  fit  statistics  greater  than  1.45  (English)  or  1.37  (Spanish) 
would  need  to  be  retested.    Attachments  C-5  and  C-6  show  that  in  Title  I 
schools  about  218  or  14%  of  the  students  tested  in  English  would  be  retested, 
and  12  or  11%  of  the  students  tested  in  Spanish  would  be  retested.  However, 
only  three  Boehm  retests  were  received  from  Title  I  schools  this  year  and 
only  one  of  those  had  a  fit  statistic  large  enough  to  suggest  the  need  for 
retesting  (1.70). 

Evaluation  Question  D3~l;    Were  the  objectives  of  the  Title  I  Reading 
Component  met? 

Stratified  achievement  objectives  were  required  by  the  Texas  Education- 
Agency  for  the  first  time  during  the  1979-80  school  year. '"The  objective 
for  the  AISD  Reading  Component  was  based  on  the  previous  performance  by 
Title  I  students.     Students  tested  in  English  and  Spanish  were  combined 
for  determining  the  expected  gains.    Figure  C-1  shows  the  number  and 
percentage  of  Title  I  students  making  gains  in  each  interval  speciti.ed 
in  the  objective.     It  is  clear  that  overall,  Title  T  students  did  better 
than  expected;  however,  given  the  nature  of  stratified  objectives  it  is 
hard  to  say  much  beyond  that. 

Figures  C-2  and  C-3  show  the  gains  made  by  students  tested  in  English  and 
Spanish  separately.    From  these  figures  it  appears  that  the  students  made 
larger  gains  in  English  than  in  Spanish.     Attachments  C-7  through  C-9 
provide  the  frequency  distributions  used  to  create  Figures  C-1  through  C-3. 

Figure  C-4  shows  a  comparison  of  the  gains  made  by  Title  I  kindergarten 
students  over  the  past  four  yearsv.     This  year's  gain  shows  a  remarkable 
increase  over  previous  years.     This  year's  gain  also  continues  the  trend 
toward  larger  gains  each  year.    Figure  C-5  graphically  displays  the  results. 

It  is  interesting  to  speculate  on  possible  reasons  for  the  large  jump  in 
the  average  raw  score  gain.    Two  possible  factors  are  the  number  of  studencs 
served  and  the  level  of  need  of  the  students.     In  1978-79  the  Title  T 
Reading  Program  served  1112  kindergarten  students.     In  1979-80  the  number 
dropped  to  857.    Also,  the  students  served  this  year  clearly  had  greater 
needs  than  those  served  in  1978-79.    The  1978-79  mean  pretest  (25.3)  was 
at  about  the  20th  percentile.     This  year's  pretest  mean  (21.3)  was  at 
about  the  10th  percentile.     It  may  be  that  the  increased  gains  are  due  to 
providing  more  services  to  students  with  greater  needs. 
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Evaluation  Question  D3-5;    Were  there^ differences  In  achievement  gains  made 
by  students  served  by: 

a.  Title  I  reading  teachers  only, 

b.  Title  I  aides  only,  and 

c.  both  Title  I  reading  teachers  and  aides. 

In  preparing  for  the  analyses  relevant  to  the  above  question,  the  following 
decisions  were  made: 

1.  Only  those  students  served  In  the  same  way  for  the  first 

two  nine-weeks  (roughly  the  time  between  pre-  and  posttestlng) 
were  included. 

2.  Only  students  pre-  and  posttested  in  English  were  Included. 

The  number  of  students  pre.-  and  posttested  in  Spanish  was  too  . 
small  for  meaningful  analysis. 

Figure  C-6  shows  the  results  of  the  analyses.    There  appears  to  be  no 
advantage  for  students  served  by  a'  teacher  at  this  grade  level.  The 
analyses  are  reproduced  in  Attachment  C-10. 

•A  related^ question-was -also  examined*  ......... 

Were  there  differences  in  achievement  gains  made  by  students 
served  i^  the 

a.  classroom  only,  and 

b.  reading  lab  only? 

The  results  (see  Figure  C-7  and  Attachment  C-11)  showed  that  the  gains  did 
not  differ  depending  upon  the  place  the  service  was  given. 

Evaluation  Question  D5-1:  Were  the  objectives  of  the  Extended  Day  Component 
met? 

Only  six  students  served  by  the  Extended  Day  Component  had  pre  and  post 
Boehm  scores.    Therefore,  it  does  not  seem  reasonable  to  assess  the  degree 
to  which  the  objectives  were  met.    Figure  C-12  shows  the  scores  of  the 
participants. 

Evaluation  Queation  D5-2;  Did  the  Extended  Dc.y  participants  show  greater 
gains  than  a  matched  group  of  participants  in  the  regular  Title  I  Program 
at  Sanchez? 

The  small  number  of  students  with  scores  prohibited  a  meaningful  comparison. 
Also,  two  students  were  served  at  least  one  six-weeks -by  the  regular  Title  I 
program  and  two  more  were  above  the  Title  I  eligibility  criterion. 
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Evaluation  Quest lo>\  D5-3:  How  cost  effective  was  the  Extended  Day  Component 
compared  with  the  regular  Title  I  program  at  Sanchez? 

Information  conerning  the  costs  of  the  two  programs  at  Sanchez  are  reported 
in  Appendix.  0  "Extended  Day  Attendance  Form," 

An  Additional  Question;    During  the  course  of  the  year,  an  additional 
question  arose: 

How  did  the  former  Title  I  pre-kindergarten  students  compare 
with  the  other  kindergarten  students  in  their  schools  at 
the  beginning  of  kindergarten? 

When  the  former  pre-kindergarten  students  who  were  in  kindergarten  in  the 
schools  they  attended  as  pre-klndergarteners  were  compared  with  the  other 
students  in  their  schools,  they  were  found  to  be  scoring  significantly 
higher  than  the  others  on  the  Boehm.    Figure  C-9  shows  the  results  of  the 
(Comparison.    The  former  pre-K  students  were  scoring  at  about  the  35th 
percentile  for  middle  SES  students  while  the  other  students  in  their 
schools  were  scoring  at  about  the  20th  percentile  on  the  average.  The 
difference  represents  about  a  10  NCE  point  difference. 
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Results  Expected 


Number    Percent    Percent  Gains  of ... . 


126 

18.2 

8 

20  or  more  raw  score  points 

263 

37.9 

27 

14-19  raw  score  points 

2.46 

35.4 

42 

,  7-13  raw  score  points 

51 

7.3 

19 

1-6  raw  score  points 

1.2 

4 

0  or  fewer -raw  score  points 

Pretest 

mean  s 

core  « 

21.3    N  =  694 

Posttest 

mean 

score  «= 

35.7 

Average  gain 

14.3 

Figure  C-1.    MEASUREMENT  OF  THE  READING  COMPONENT 

OBJECTIVE  FOR  STUDENTS  TESTED  IN  ENGLISH 
AND  SPANISH^ COMBINED. 


Results  Expected 
Number    Percent    Percent  Gains  of. . . 


Ill 

18.0 

8 

20  or  more  raw  score  points 

243 

39.4 

27 

14-19  raw  score  points 

215 

34.9 

•  42 

7-13  raw  score  points 

41 

6.7 

19 

1-6  raw  score  points 

6 

1.0 

4 

0  or  fewer  raw  score  points  . 

Pretest  mean  score    »  21.5    N  =  616 
Posttest  mean  score  »  36.0 
Average  gain  »  14.5 


Figure  C-2.    MEASUREMENT  OF  THE  READING  COMPONENT 

OBJECTIVE  FOR  STUDENTS  TESTED  IN  ENGLISH. 
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Results  Expected 
Number    Percent    Percent  Gains  of... 


8 

15 

8 

15  . 

27 

27 

21 

38 

42 

9 

16 

19 

2' 

04 

4 

20  or  more  raw  score  points 
lA-19  raw  score  points 
7-13  i:aw  .score  points 
1-6  raw  score  points 
0  or  fewer  raw  score  points 


Pretest  mean  score    *  20.3    N  »  55 
Posttest  mean  score  «  32. '6 
Average  gain  «»  12.3 


Figure  C-3.    MEASUREMENT  OF  THE  READING  COMPONENT 

OBJECTIVE  FOR. STUDENTS  TESTED  IN  SPANISH. 


.  Year 

Average  Gain 

^76-77 

10.5 

^/l977-78 

11.1 

1978-79 

11.7 

1979-80 

14.3 

Figure  C-4,     BOEHM  RAW  SCORE 
GAINS  MADE  BY 
TITLE  I  STUDENTS 
SINCE  1976-1977. 
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Figure  C-5. 


BOEHM  RAW  SCORE  GAINS  MADE  BY 
TITLE  I  STUDENTS  SINCE  1976-1977 
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Test  for  Equlv^alent . . . 


Pretest 

Posttest 

Slopes 

Intercepts 

Served  By. . .  N 

Mean  SD 

Mean  SD 

Gain. 

df- 

F 

P        df        F  .  .     p  _ 

Teacher  Only  172 

20.19  4.88 

35.31  6.41 

15.12 

i 

Aide  Only  130 

24.27  5.00 

36.87  5.61 

12.60 

2,360 

0.552 

0.58    2,362    2.047  0.13 

-  Both  64 

21.33  4.45 

35.08  5.21 

13.75 

0 

■..Figure  C-6.     COMPARISON  OF  GAINS  MADE  BY  TITLE  I  STUDENTS  RECEIVING  TITLE  I  SERVICES  FROM 
TITLE  I  TEACHERS  ONLY,  TITLE  I  AIDES  ONLY,  OR  BOTH:     BOEHM  RAW  SCORE. 


Test  for  Equivalent..* 
Pretest          Posttest                         Slopes  Intercepts 
Served  By..."    N       Mean      SD  '     Mean      SD       Gain       df         F  P         df  F  

■  V 

\  ■  ^■ 

Classroom 

Only  131    21.08    5.29    35.24,5.92  14.16 

1,362    0.93     0.34    1,363    0.093  0.76 


Reading  Center 

Only         '  235.    22.26    5.07    36.15    5.99  13.89 


Figure  C-7.     COMPARISON  OF  GAINS. MADE  BY  TITLE  I  STUDENTS  RECEIVING  TITLE  I  SERVICES  IN  THE 
CLASSROOM  ONLY  AND  IN  THE  READING  CENTER  ONLY:     BOEHM  RAW  SCORES. 
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Student 

Pretest 

Posttest 

Number  of 
Six  Weeks  served'^ 

Student 

1 

15 

21 

2 

Student 

2 

19 

39 

.5 

"  Student 

3 

25 

3 

Student 

4 

r 

27 

42  ^ 

5  ■ 

Student 

5 

28 

46 

1^ 

Student 

6 

30. 

3 

Student 

7 

31 

'  41 

5 

Student 

8 

36 

5--^  , 

*    As  of  the  end  of  the  fifth  six  weeks. 


Figure  C-8.     BOEHM  PRETEST  AND  POSTTEST  SCORES  OF 
EXTENDED  DAY  PARTICIPANTS. 


Group  Mean       N  df 


Former  Pre-K    28.85  60 


289    3.20  0.0019 


Others 


24.79  231 


Figure  C-9.    COMPARISON  OF  FORMER  TITLE  I 

PRE-KINDERGARTEN  STUDENTS  WITH 
OTHER  STUDENTS  IN  THEIR  SCHOOLS 
ON  BOEHM  RAW  SCORES. 
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 — 1 

.  1 

pmrrAw 

^  A  D  T  A  Mr  r 

I^ANGE'  ■ 
SUM 

ra 

— 

1  7^ 

3.579 

115.690 
I  .130 

VAUO  CASES  TTO   HISSING  LAStlS  C 


C-52 
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DISTRIBUTION  OF  BOEHM  TOTAL  RAW  SCORES  FOR  TITLE  I  STiJOENTS 
FREQUENCY  OISTRIflUTION  FOR  VARIABLE   ^   1   (9-79  BOEHM  TOTAL  ) 

PFLATIVE     AOJiJSTEO  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
(OCT,) 

FREQ 
{  PCT.  ) 

FREQ 
{ PCT. ) 

0, 

1. 

0.  I 

0.1 

O.I 

4. 

1, 

0.1 

0.  !. 

0.3 

5. 

3. 

0.4 

0.4 

0.7 

6. 

2. 

0.  3 

0.3 

1.0 

7. 

1. 

0.1 

0.1 

1.2 

9. 

3. 

0.4 

0.4 

1.6 

10, 

4. 

0.6 

0.6 

2.2 

11. 

11. 

1.6 

1.6 

3.  7 

12. 

19. 

2.7 

2.7 

6.5 

13. 

17. 

2.4 

2.4 

8.9 

14. 

24. 

3.5 

3.5 

12.^ 

15. 

29. 

4.2 

4.2 

16.6 

16. 

41. 

5.9 

5.9 

22.5 

17. 

45. 

6.5 

6.5 

29.0 

18. 

34. 

4.9 

4.9 

'  33.9 

1<3. 

38. 

5.5 

5.5 

39.  3 

20. 

39. 

5.6 

5.6 

45.0 

21. 

33, 

4.  8 

4.8 

49.  7 

22. 

^37. 

5.3 

5.3 

55.0 

23. 

30. 

4.3 

4.3 

59.4 

24. 

40. 

5.8 

5.8 

65  .  1 

25. 

54. 

7.8 

7.8 

72.  9 

26. 

47. 

6.  8 

6.8 

79,7 

27. 

37. 

5.3 

5.3 

15.0 

2B. 

40. 

5;  8 

5.8 

-50.  3 

c-54 
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79.23 
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29m 

26. 

3.7  3.7 

94.5 

30. 

19. 

2.7  2.7 

97.3 

3U 

0.6           '  0.6 

97.8 

32. 

5. 

0,7  .  0.7 

98.6 

34, 

I. 

0.1  O.l 

'98,7 

35, 

6. 

0.9  0.9 

99.6 

36, 

I. 

42. 

1.. 

o.l  0.1 

99.9 

44. 

1. 

0.1  0.1 

100.0 

TOTAL 

694. 

100.0  100.0 

VALID  CASES*  694 
MISSING  CASES*  0 

MEAN* 
STD.  DEV 
MAXIMUM* 
RANGE* 

21.3300 

5.8566 
44.0000 
45.0000 

VARI ANCE= 
STD.  ERR= 
MINIMUM- 

34.2993 
0.2223 
0.0 

154 
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DISTRIBUTION  OF  80EHM  TOTAL  RAW  SCORES  FOR  TITLE   I  STUDENTS 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE       2    (2-80  BOEHM  TOTAL  ) 

RELATIVE     ADJUSTED  CUMULATIVE 
ABSOLUTE         FREQ  FREQ  FREQ 


CODE 

FREQ 

( PCT  •  J 

(  PC  1  •  ) 

I  or  1  \ 

11. 

1. 

0»  1 

n  1 
u  •  i 

12. 

• 

*J  •  I 

13. 

I. 

0  •  I 

n  1 

J  m  I 

16. 

1. 

0.1 

1 

!?• 

2. 

0.3 

U  •  5 

n  Q 

18. 

1. 

0.1 

1  n 
i  •  u 

19. 

2. 

0.3 

0.-3 

1^3 

20. 

■  3. 

0.4 

0  •  ^ 

1  7 

21. 

5. 

0.7 

0  •  7 

22. 

8. 

1 . 2 

0  A 
0  mO 

23. 

4. 

0.6 

0  •  0 

^  •  C 

24. 

5. 

0 . 7 

0.7 

U  Q 

25. 

10. 

1.4 

C  •  J 

26. 

X3. 

1  .9 

a  •  z 

27. 

21. 

3.0 

3 . 0 

i  1 

* 

28. 

16. 

2.3 

2.3 

13.5 

29. 

19. 

2.7 

2 . 7 

16  •  3 

30. 

25. 

3.6 

3.6 

31. 

31. 

4.5 

^ .  5 

Z4  .  «» 

32. 

36. 

5.2 

5.2 

29.5 

33. 

36. 

5.2 

5.2 

34.7 

34. 

33. 

^.8 

4.8 

39.5 

35. 

37. 

5.3 

5.3 

44.8 

36. 

41. 

5.9 

5.9 

50.7 

37. 

45. 

6.5 

6.5 

57.2 

C-56 
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38. 

46. 

6.6 

6.6 

63.3 

39. 

40. 

5.8 

5.8 

69.6 

40. 

38. 

5.5 

5.5 

75.1 

41. 

53.  ' 

7.6 

7.6 

82.7 

42. 

27. 

3.9 

3.9 

86.6 

43. 

26. 

3.7 

7 

90.3 

44. 

18. 

2.6 

2.6 

92.9 

45. 

21. 

3.0 

3.0 

96.0 

46. 

12. 

1.7 

1.7 

97.7 

47. 

8. 

1.2 

1.2 

98.a 

48. 

B. 

1.2 

100. 0 

TOTAL 

694. 

100.0  100.0 

VALID  CAS  694 

MISSING 

CASES*  0 

MEAN- 

35.6772 

VARI ANCF 

40.<>664 

STO.  OSV 

6.4005 

STO.  ERR 

0.2430 

MAX  IMUM* 

48.00CO 

MINIHUM= 

11 .0000 

R  ANG  E« 

38.0000 

i5e 
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DISTRIBUTION  OF  BOEHM  TCT4L  RAW  SCORES  FOR  TITLE  I  STUDENTS 
FRPQUENCY  OISTRIBUTIGIM  FOR  VARIABLE   *  3    I  1979-80  BOEHM  GMNS  ) 

RELATIVE     AOJUSTET  CUMULATIVE 


CODE 

4US0LUTE 
FREQ 

FREO 
IPCT  .) 

FP.EQ 
( PCT. ) 

FRPQ 
(PCT. ) 

-8. 

1, 

0.1 

0.1 

0.1 

-4. 

1. 

0.1 

0.1 

0.3 

-3, 

1. 

0.1 

0.1 

0.4 

•2. 

2. 

0.3 

0.3 

0.7 

0. 

3. 

0.4 

0.4 

1.2 

!• 

2. 

0.3 

0.3 

1.4 

2. 

6. 

0.9 

0.9 

2.3 

3. 

3. 

0.^ 

0.4 

2.7 

^« 

7. 

1.0 

1.0 

3.7 

5. 

15. 

2.2 

2.2 

5.9 

6. 

18. 

2.6 

2.6 

8.5 

7. 

18. 

2.6 

2.6 

11. 1 

8. 

34. 

4.9 

4.9 

16.0 

9. 

26. 

3.7 

3.7 

19.7 

10. 

23. 

3.3 

3.3 

23.1 

11. 

47. 

6.3 

6.3 

29.8 

12. 

48. 

6.9 

f>.9 

36.7 

13. 

50. 

7.2' 

7.2 

43.9 

14. 

55. 

7.C 

7.9 

5^.9' 

i  -?  • 

7.5 

7.5 

'=;9.4 

16. 

43. 

6.2 

6.  2 

6  5.6 

17. 

41. 

5.9 

5.9 

71.5 

18. 

37. 

5.3 

5.3 

76.3 

19. 

35. 

5.0 

5.0 

8  1.3 

20. 

25. 

3.6 

3.6 

85.4 

C-58 
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2lm 

€m  ^  9 

2?. 

3.2 

3.2 

Bfl.6 

C»  V 

18. 

■2.6 

2.6 

91.2 

23. 

24. 

3.5 

3.5 

94.7 

24. 

lU 

1.6 

1.6 

96.3 

25. 

7. 

1.0 

1.0 

97.3 

26* 

4. 

0.6 

0.6 

97.8 

27. 

8. 

1.2 

1.2 

99.0 

28. 

4. 

0.6 

0.6 

99.6 

29. 

1. 

O.I 

0.1 

O  O  T 
S'i  m  1 

30. 

1. 

0.  1 

O.I 

99.9 

31. 

I. 

0.1 

0,1 

100.0 

TOTAL 

694. 

100. 0  100.0 

VALID  CASES=  694 
MISSING  CASES*  0 

MEAN= 
STD.  OEV 
MAXIHUMs 

14.3473 

5,7732 
31.0000 

VARI ANCE 
STP.  ERR 
MINI MUM= 

33.3295 
0.2191 
8.0000 

RANtGE-  40^0000 


J58 


I 


79.23 
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BOEHM  TOTAL  RAW  SCORES  FOR  STUDENTS  PRE  AND  POSTTESTED   IN  ENGLISH 

FREQUENCY  PISTRIBUTIQN  FOR  VARIABLE  «  1  (9-79  BOEHM  TOTAL  ) 

RELATIVE     ADJUSTED  CU^iULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 

f  n  ^  ▼  1 

( PCT«  J 

FREQ 

1  PUT*  1 

.  FREQ 

/OCT'  1 

0« 

1. 

0«  2 

Q^  2 

4. 

1. 

0*  2 

U«  2 

v«  ^ 

5. 

2. 

0«  3 

0«  3 

6. 

2. 

0*3 

0«  3 

1  •  U 

7. 

1. 

0«2 

0«  2 

9. 

3. 

0«5 

1  A 

10.  , 

4. 

0«  6 

0«  6 

11. 

9. 

1«5 

J  •  1 

12. 

16. 

2*6 

2«  o 

A  "X 

13. 

16. 

^«  O 

0  •  7 

14. 

20. 

3«  2 

i  A  •  A 

15. 

26. 

4.2 

1  A  ^ 

16. 

34. 

5«  5 

c  c 

A  1  •  7 

17. 

6«  0 

o«  u 

A  1  •  7 

18. 

33. 

C  J 

19. 

30« 

A  O 

^  O  •  1 

20. 

35. 

5«  7 

C  7 

D«  f 

L.'X  A 
*t  5  •  O 

21. 

25. 

I 

A  1 

A  7  O 

22. 

36. 

5.8 

23. 

29. 

4.7 

4.7 

58.4 

24. 

36. 

5.8 

5.  8 

64.3 

25. 

45. 

7.3 

7.3 

71.6 

26. 

42. 

6.8 

6.  3 

78.4 

2  7. 

35. 

5.7 

5.7 

84. 1 

28. 

37. 

6.0 

■  6.0 

90.1 

C-62 
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if 


t 

24* 

3.  ^ 

^  Q 

30* 

18. 

^  •  ' 

31. 

4. 

0.6 

0.6 

97.6 

32. 

5. 

0.8 

0.8 

98.4 

34.' 

I. 

0.2 

0.2 

98.5 

35. 

6. 

1.0 

1.0 

99.5 

36. 

1. 

o.-i 

0.2 

99.7 

42. 

I. 

0.2 

0.2 

99.8 

44. 

U 

0.2 

0.2 

100.0 

TOTAL 

616. 

100.0 

100.0 

VALID  CASES=  616 
MISSING  CASES*  0 

J^BM'  21.4903 
,  STD.  OEV^  5.9187 
MAX-JMUMa  44.0000 
RANGE*  45.0000 


VARIANCE* 
STO.  ERR* 
MINIMUM* 


35.0308 
0.2385 
0.0 


C-63 


161 


ERJC 


I 
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BOEHM  TOTAL  RAW  SCORES  FOR  STUDENTS  PRE  AND  POSTTESTED   IN  ENGLISH 


FREQUEiNCY  01  STRIS'JT  I  ON  FOR  VARIABLE  il^  2  (2-8  0  BOEHM  TOTAL 

.  RELATIVE     ADJUSTED  CUMULATIVE 


ERIC 


r  nnP 

. ASSOLUtE 
cocn 

FREQ 

FREQ 

FREQ 
f  PfT^  1 

1  1 
1  1  • 

1  • 

'02, 

!• 

Ci  0 

n  0 

'  p 

1  A 

1 « 

u  •  ^ 

n  0 

1  7  • 

1  • 

n  0  » 

n  A 

1  Q 

1  • 

• 

n  0 

n  A 
u  •  o 

1  Q 

1  • 

n  0 

1  n 
1  •  u 

on 

Cm 

X  •  ^ 

c  L  • 

U  •  o 

r  • 

1  •  i 

1  1 
i  •  1 

c  •  ^ 

u«  o 

^  4 

0. 

C  !>• 

p 

1  •  O 

1.  6 

£i-  7 

J  •  ^ 

1  ^  • 

2-  4 

12-3 

1  o 

X    •  ^ 

• 

%  A 

1  n 

Dim 

0  A 

4i •  ^ 

^  c  • 

33* 

32. 

5.2 

5.2 

33,6 

34* 

27, 

4.4 

4.4 

38,0 

35. 

32. 

5.2 

5.2 

43,2 

36. 

36, 

5.8 

5.  8 

49,0 

37. 

38* 

6«2 

6.2 

55,2 

38. 

^3, 

7,0 

7.0 

C-64 


163 


I 

\ 


N 


79.23 


c. 


39. 

38. 

6.2 

6.2 

68.3 

40. 
41. 

34; 
48. 

5.5 
7.8 

5,5 

7.8  ' 

73.9 
81.7 

42. 

24. 

3.  J 

3;  9 

85.6 

43. 

24. 

3.9 

3.9 

89.4 

44.  . 

17. 

2.8 

2.8 

92.2 

45. 

20. 

3-2 

3.2 

95.5 

46. 

12. 

1.9 

1.9 

97.4 

47. 

8. 

1.3 

1.3 

98.7 

48« 

8. 

1.3 

1.3 

100.0 

TOTAL 

LID  CASES* 

616. 

61*6 

100.0 

100.0 

MISSING  CASES=  0 

MEAN*  35.9870 
STO.  OEV«  6.2669 
MAXIMUM*  48.0000 
RANGE»  38.0000 


VAR  IANCE= 
STD.  ERR« 
MINIMUM= 


39.2746 
0.2525 
11.0000 
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30EHM  TOTAL  RAW  SCORES  FOR  STUDENTS  PRE  AND  PQGTTESTED  IN  ENGLISH 

FREQUENCY  DISTRIBUTION  FOR  VARIABLE  »  3  (1979-80  BOEHM  GAINS  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


L  uuc 

ABSOLUTE 

FREQ 

(PPT  1 

FREG 

FREQ 

( pr  T- 1 

1  r  V#  1  .  1 

M  Q 

u  .  c 

'  1 

\i  m  Cm 

n  ^ 

n  7 

u  • 

n 

1-0 

Cm 

0-  ^ 

1  • 

u  •  ^ 

u  •  y 

1  A 

•a 

n 

7  ^ 

J* 

*»•  • 

Lm\J 

7 

1  Q 

1  Q 

7 

6  • 

1  C 

7  U 

7  A 

I  f  • 

7  ft 

1  n  4 

Q 

O  « 

4-  4 

*f  •  *T 

1  4  -  R 

o 

18-0 

1  u  • 

ciU  m 

^  m  Cm 

t  1 
L  1  • 

7  1 

7    1  > 

^  fl  -4 

1  <c  « 

7  1 

7-  1 

1  3« 

H  J  • 

7  n 

7-  n 

4  ? 

c;  7 

O  •  *T 

s  1  -  n 

t  C5  • 

7-  fl 

58-8 

16. 

41. 

6.  7 

6  5.4 

17. 

35. 

5.7 

5.  7 

7  I .  J. 

18. 

35. 

5.7 

5.  7 

76.8 

19. 

32. 

5.2 

5.  2 

82.0 

20. 

21- 

3.4 

3.  4 

35.4 

21. 

22. 

3*6 

3.  6 

89.0 

ERIC 
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22* 

14. 

2.3 

2.3 

9U2 

23* 

22. 

3.6 

3.6 

9A.8 

"  11. 

1.8 

1.8 

96.6 

25. 

3. 

0.5 

0.5 

97.1 

26. 

4. 

0.6 

0.6 

97.7 

27. 

7. 

1.  1 

1.  1 

98.9 

28. 

4. 

0.6 

0.6 

99.5 

29. 

1. 

0.2 

0.2 

99.7 

30. 

I. 

0.2 

0.2 

99.8 

31. 

I. 

0.2 

0.2 

100.0 

TOTAL 

616. 

100.0 

lOO.O 
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VALID  C^SESs  616 
MISSING  CASES*  0 

MEANS'  I4,49f)8 
STD.  OEV=  5-6425 
MAXMUM=  31.0000 
RANGE*  40.0000 


VARIANCE* 
STD.  ERR* 
MINIMUM* 


31.8374 
0.2273 
-8.0000 
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DISTRIBUTION  OF  BOEHM  RAW 
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TESTED  IN  SPANISH:  PRETEST, 
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ERIC 


16G 
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BO€HM  TOTAL  RAW  SCORES  FO"   STUDENTS  PRE  AND  PQSTTESTED   IN  SPANISH 


FREQUENCY  DISTRIBUTION  FOR  VARIABLE  H  I  (9-79  flOEHM  TOTAL 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUTE 
FREQ 

FREQ 
( PCT.  ) 

FREO 
(PCT.i 

FREQ 
(PCT. ) 

1 1. 

u 

1.8 

1.8 

1.8 

12. 

2. 

3.6 

3.6 

5.5 

13 . 

1, 

1.3 

1.8 

7.3 

14. 

3, 

5.  5 

-5.  5 

12.7 

15« 

3, 

5.5 

5.  5 

18.2 

16. 

5, 

9.  1 

9.  1 

27.3 

17. 
*  •  • 

6. 

10.9 

10.  9 

38.2 

1 , 

1.  8 

1.8 

40.0 

19- 

7.3 

7.  3 

47.3 

Cm   \J  9 

4. 

7.  3 

7.  3 

54.5 

2lm 

5, 

9.  1 

9.  I 

63.6 

•  1. 

1.8 

1.  8 

65.5 

24i 

2. 

3.6 

3.6 

69.1 

25. 

7. 

12.7 

12.7 

81.8 

26. 

4. 

7.3 

7.  3 

89.1 

c'7. 

1- 

1.8 

1.  8 

90.9 

28. 

3. 

5.5 

5.5 

96.4 

29. 

2. 

3-6 

3.6 

100.0 

TOTAL 

55. 

100,0 

100.0 

LID  CASES 

55 

MISSING  CASES=  0 

MEAN=  20.2545 
STO.   OEV=  4.9860 
MAXIMUMS  2V.0000 
RANGE=  19.0000 


VAR lANC E= 
STO.  ERR= 
MINIMUM= 


24.8599 
0.6723 
11 .0000 


ERIC 


C-70 


167 
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80EHM  TOTAL  RAW  SCORES  FOR  STUDENTS  PRE  AND  PQSTTESTEO   IN  SPANISH 


FREQUENCY  DliSTRIBUTION  FOR  VARIABLE   #  2  (2-80  BOEHM  T3  TAL 

RELATIVE     ADJUSTED  CUMULATIVE 


CODE 

ABSOLUT  c 
FREQ 

CD  cr\ 
(PCT.) 

POP  Q 

(PCT.) 

PR 

I     t  w 

(PCT.) 

13. 

1. 

1.8 

U8 

1.8 

17. 

1. 

1.8 

1.8 

3.6 

19. 

1. 

1.8 

1.8 

5.5 

21. 

2. 

3.6 

3.6 

9.1 

22. 

1. 

1.8 

1.8 

10.9 

24. 

2. 

3.6 

3.6 

14.5 

25. 

2. 

3.6 

3.6 

18.2 

26. 

3. 

5.5 

5.5 

23.6 

30. 

2. 

3.6 

3.6 

27.3 

31. 

3. 

5.5 

5.5 

32.7 

32- 

3. 

5.5 

5.5 

38.2 

33. 

4, 

7.3 

7.3 

45.5 

34. 

4. 

7.3 

7.  3 

52.7 

35.  *^ 

4. 

7.3 

7.  3 

60.0 

36. 

5. 

9.1 

9.1 

69.1 

37. 

6. 

10.9 

10.9 

80.0 

38. 

3. 

5.5 

5.5 

85.5 

40. 

4. 

7.3 

7.3 

92.7 

41. 

U 

1.8 

1.8 

94,5 

42. 

2. 

3.6 

3.6 

98.2 

45. 

1. 

1.8 

1.8 

130.0 

TOTAL 

55. 

100.0 

100.0 

LIO  CASES 

55 

MISSING  CASES=  0 

MEAN*  32.5818 
STD.   0EV«  6.8359 
MAXIMUMS  45.0000 
RANGES  33.0000 


VAR lANCE^ 
STO.  ERR= 
MINIMUM= 


ERIC 


46.7293 
0.92  19 
13.0000 

C-71 
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Attachment  C-9 
(Page  4  of  4) 

BOEHM  TOTAL  RAW  SCORES  FOR  STUDENTS  PRE  AND  POSTTESTEO   IN  SPANISH 


79.23 


FREQUENCY  DISTRIBUTION  FOR  VARIABLE  #  3  (1979-80  BOEHM  GAINS  ) 

RELATIVE     ADJUSTED  CUMULATIVE 


ABSOLUTE 
r  K 

FREQ 

f  DTT  1 
\  r  U  1  •  i 

FREQ 

i  DTT  \ 
1  r  w  1  •  J 

FREQ 

(OCT  \ 

i  • 

4  •  0 

1  A 

1  A 
1  •  o 

1 

i  • 

1  A 

1  A 

w  •  Q 

n 

^« 

w  • 

?  •  ? 

*  m  L 

o  • 

Dm  D 

i  • 

1  A 

1  A 

^  1  A 

0 

o  • 

y  • 

Q  1 

A 

H« 

f  •  3 

3  A  7 

1  o 

1 

i« 

1  A 

1  I« 

1 

I  • 

i  •  0 

1  A 

^1  A 

L  if  • 

!>•  0 

4  7  3 

1  ^ 

in  Q 

4  W  •  7 

S  A  ^ 

o 

61-8 

1  S 

7- 

7-  3 

69«  1 

I  o« 

1 

I  • 

1  A 

1  7 
1  r  • 

• 

A 

7  «  ^ 

7  8-2 

c  • 

•#  • 

8  1.8 

19. 

2. 

3.6 

3.6 

85.5 

20. 

3. 

IT  C 

5.5 

C  C 

22. 

1. 

1.8 

1.8 

92.7 

23. 

1. 

L.8 

U8 

94.5 

25. 

3. 

5.  5 

5.5 

100.0 

TOTAL 

LID  CASES 

55. 

55 

100,0 

100*0 

10 

MISSING  CASES* 

MEANa  12.3273 
STO.   06V=  6.6278 
PP<*pJ1AXI.MUM«  25.0000 
£!MLrANGE*  29.0000 


VAR  UNC£  = 
STD.  ERR= 
MIN  IMUM« 

/ 


43.9279 
0.3937 
-3.0000 

C-72 


79,23 


Attachment  C-10 
(Page  1  of  4) 


ANALYSES  COMPARING  GAINS  MADE  BY  TITLE  I  STUDENTS  SERVED 
BY  TITLE  I  TEACHERS  ONLY,  TITLE  I  AIDES  ONLY,  OR  BOTH 


Variable  Number  Description 

1  Feb.,  1980,  Boehm  raw  score. 

2  Sept.,  1979,  Boehm  raw  score. 

^  3  Sept.,  1979,  Boehm  raw  score  if 

served  by  teacher  only;  0,  otherwise, 

4  Sept.,  1979,  Boehm  raw  score  if 
served  by  aide  only;  0,  otherwise. 

5  Sept.,  1979,  Boehm  raw  score  If 
served  by  both;  0,  otherwise. 

6  Group  membership:     1  If  served  by 
teacher  only;  0,  otherwise. 

7  Group  membership:     1  if  served  by 
aide  only;  0,  o^therwlse. 

8  Group  membership:     1  if  served  by 
both;  0,  otherwise. 
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OUTPUT  FROM  PROGRAM  REGRAN  ♦** 
RECRANS  FOR  TEACHER  EFFECT  —  TITLE  I  KINOERGARTEN  STUDENTS  T9-80 


PARAMETERS 
COL     I-  «5  s 
Ca     6-1.0  = 

cnt.  if-?o  = 

COL  2l-?*i  = 


7 

I 


DATA  FOt^MAT  =  (A4,8F5.0) 


I  NTERCORREI  AT  ION  ANALYSIS, 


MEANS 


o 
I 

4N 


STOMAS 


35.8251 


1 

5.9623 


2 

21 . 8388 


5.  1675 


3 

9. ^891 


10.6149 


4 

8.  6202 


11.9859 


5 

3.  7?95 


8.3090 


R  MATRIX 
I 
2 
3 
4 
5 
6 
7 
8 
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I. 0000 
0.5485 
O.O'^l*^ 
0. 2022 
-0.  0164 
•0.0807 
0. 1300 
"0.0577 


0.*;48^ 
1.0000 

•0.  08  2? 
0.4798 
0.  034«» 

•0.3001 
0. 3491 

•0.  0455 


3 

0.0515 
-0.0822 

1 .0000 
-0. 6429 
-0.401' 

0.94^4 
-0.6635 
-0.4115 


4 

0. 2022 

0. 4798 
-0. 6429 

I. 0000 
-0.3228 
-0. 677? 

0.9690 
-0.3311 


5 

•0.0164 
0.0349 
-0.4012 
•0.3228 
1 .0000 
•0.  4276 
•0.33  31 
0.9750 


<■£> 
N5 


0.4699 


7 

0.3552 


0. 1749 


6 

0.4991 


7 

0.4786 


8 

0.3799 


-0.0807 
-0.3001 

0.9494 
-0.677? 
-0.4226 

1.0000 

-0.6988 
-0.4335 


T 

0.1330 

0.3491 
-0.6635 

0.9690 
-0,3  331 
-0.6  988 

I. 0000 
-0.3417 


8 

-0.0577 
-0.0455 
-0.4115  . 

•Tj  rt 

-0.3311^  g 
0.9750  ^  I 

-0.4335 

-0.34' 7 
1.0030 


MODEL     I  Ml     CRITEPinN  =     l_  . 

R  »  RSO  «  0.3107  191  ITERATIONS. 


V 

BETA 

B 

3 

1.2878 

0.7233 

1.2976 

•5 

0.7A50 

0.5346 

6 

-■0.S675 

-6.7798 

7 

-O.S036 

-6.2736 

8 

-0.2405 

-3.7749 

REG. 

CONST.  = 

27.47fll 

MODEL     2  M2    CRITERION  =  1 


I 


PREOICTORS  =     ?-  2     6-  B 
p  =     2       RSQ  =  0.300fl 
o  s:     6       RSO  *  0.308  5 
P  =     8       RSO  -  0.3086 
pa     7       RSO  =  0.3086 


P  «  0.5555 


PSQ  =  0.3086 


4  ITERATIONS. 


V 
7 

6 
7 


RFTA 
0.57R2 
0.0925 
-0.0043 
0.0086 


REG.  CONST.  = 


R 

0.667? 

1.10*^0 
-0.0535 

0.1353 
20.7308 


ERIC 


113 


MODEL     3jM3    V'^IT^Plf^'^  1 

PREDICTORS  =  ? 
P  a     2       tSO^=  0,3008 


V  RETA 
REG.  rONST.  = 


PSO  =  0.3003 
;?2.00S5 


I  ITERATIONS. 


F-TFST     I       TOTAL  RAW  SCn«E  —  BOEHM 
RSO  FUIL  0.^107  MOOEL  I 

RSQ  RFnUCrn  =  0.^086  MODEL  ? 

DIFFERENCE  «  0.0021 

nFN  =     2.  DFD  -     360.  F-RATIO 


—  M'   VS  M2 


O.SB?      P  =  0.*>82l 


F-TFST  2  TOTAL  RAW  STDRF  —  flOEHM  —  M2  VS  M3 
RSQ  FUIL   =         0.308^  MODEL  2 

RSQ  RFDUCFD  =  0.^008  MODEL  3 

DIFFFPFNfF  =  0.0078 

OFN  =     2.  DFO  =     362.  F-RATIO  « 
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/ 

?.0'»t       P  =  0.1284 


/ 


ERIC 
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ERIC 


COMPARISON  OF  GAINS  MADE  BY  TITLE  I  STUDENTS  RECEIVING  TITLE  I 
SERVICES  IN  THE  CLASSROOM  ONLY  AND  IN  THE  READING  CENTER  ONLY 


\ 
\ 


Variable  Number  Descrlpclon 

\ 

1  Feb.,  1980,  Boehm  raw  score. 

\  2  Sept.,  1980.,  Boehm  raw  score, 

\ 

3  Sept,,'  1980,  Boehm  raw  score  if 

\  served  in  classroom  only;  0,  otherwise. 

•i 

\  lf>  Sept.,  1980,  Boehm  raw  score  if  served 

v..  \  in  reading  center;  0,  otherwise. 

\  5  Group  membership:    1  if  served  in 

classroom  only;  0,  otherwise. 

\  6  Group  membership:     1  if  served  in 

*  reading  center;  0,  otherwise. 
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C-77 


9 


I 


I 

I 


♦**  OUTPUT  FROM  PROGRAM  RRRRAN  ♦** 
BEGRAN5  FOR  LOCATinN   EFF£CT  —  TITLE   I  KINDERGARTEN  STUDENTS  79-90 


P  ARAMETFPS 

COL     I-  5  = 

6 

Cni      6-10  = 

COL   ll-l*^  « 

3 

cm.  i6-'o  = 

2 

cm    21-25  « 

1 

OAT^   FORMAT  = 

=  fA4 

/ 


/ 


to 


INTERCnRRFLATION  ANALYSIS 


? 

00 


ERIC 


70 


MEANS 

y 

35.8251 

2 

21.8388 

3 

7. 5437 

4 

14.2951 

0.3579 

6 

0.6421 

SIGMAS 

\ 

5.9623 

2 

5. 1S75 

3 

10. 5B30 

4 

11.4176 

5 

0.4794 

6 

0.4794 

R  MATRIX 

1 

2 

3 

4 

5 

6 

I 

1 .0000 

0.  5^85 

0.0186 

0.7310 

-0.0737 

0.<X73  7 

•> 

0.54BS 

I .0000 

0.0764 

0. 3817 

-0.  1102^ 

•  0. l\02 

3 

0.01 R6 

0.0764 

I. 0000 

-0.8Q24 

0.954/ 

-0.95^f. 

4 

0.2310 

0.3B17 

-0. 8924 

I. 0000 

-0.93<|8 

0.9348 

5 

-0.07'»7 

-O.TTO? 

0.o'^46 

-0.9348 

1.030^ 

-1 .0000 

6 

0.0737 

0. 11 02 

-0.9546 

0.9348 

-1.01 90 

1. 0000 

^  > 

'  0)  rt 

OQ  O 

m  o 

O  D 

4>  n 


MmFL      I  CRITFRinN  =  I 

R  »  O.'iSO?  RSO  =  0.3028 


^0  ITFRATIONS 


V 

BETA 

3 

I  »03f,^ 

1.26^2 

0.6602 

H 

0.0.R4? 

I „0A7R 

6 

-0.031 4 

-0.3«>07 

REG. 

CONST.  = 

MODEL     2  M2     CRITERION  =  1 


PRFOirTHRS  = 
P  =  2  PSO 
P   =     (S  RSQ 


:  0.300^ 
0.3010 


R  =  O.S^flf) 


PSO  =  0.3010 


2  ITFRATIONS. 


V 
2 
5 
6 


BETA 
0.5470 
0.0 
0.01 


REG.  CONST.  = 


p 

0,6311 
0,0 

0.1671 
21.9355 


ITS 


MODEL     ^  M3     CRITFRION  -  1 


ERIC 


PREDICTORS  «  2-2 
P  «     2       RSG  «  0.3008 


R  *  0.5485 

V  nETA 
2  0.5A85 
REG.  CONST.  = 


RSQ  =  0.3008 
B 

0.6328 
22.0055 


1  ITERATIONS. 


F-TEST  1  TOTAL  RAW  SCORE  —  BOEHM  —  Ml  VS  M2 
RSQ  FULL  =         0.3028  MODEL  I 

RSQ  REDUCED  =  0.3010  MODEL  2 

DIFFERENCE  =  0.0018 

DFN  =     I.  DFD  =     362.  F-RATIO  « 


F-TEST  2  TOTAL  RAW  SCORE  —  BOEHM  - 
RSQ  FULL   =         0.3010  MODEL  2 

RSQ  REDUCED  =  0,3008  MODEL  3 

DIFFERENCE  =  0.0002 

DFN  =     1.  DFD  =     363.  F-RATIO 


0.928       P  =  0.3377 

M2  VS  M3 

0,093       P  =  0.7590 
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ESEA  Title  I 
Appendix  D 
METROPOLITAN  READINESS  TEST 


D-1  ISO 


79.23 

In3Crum«nc  Dticripdon;    Mecropolican  Readiness  Tasc  (MRT) 
Britf  dftscrt^clon  of  sh<  InsgTumanc; 

The  MRT  la  designed  to  measure  the  extent  to  which  school  beginners  have  developed 
skills  that  contribute  to  readiness  for  first-grade  instruction.    The  battery 
consists  of  eight  teats,  two  each  measuring  auditory,  visual,  language,  and 
quantitative  skills.    Level  II,  Form  P  vas  used  in  all  AISU  testing* 

?o  whom  vas  :he  inatrmnent  administered? 
<U1  first-grade  students  in  AISO. 

3ov  many  ^laM  vas  the  Instr^jment  idminiatered? 
Once. 

When  vas  thf  instrugene  adaHaistartd? 
September,  -1979. 

Vhere  vas  che  inscyjaant  idniniscered? 
In  Che  classrooms. 

Who  adninis tared  zhe  Inatr^anent? 
The  classroom  teachers. 

What  training  did  t.^e  administrators  have? 

Written  Instructions  were  provided  with  test  materials.    Additional  training 
could  have  been  done  at  the  options  of  the  counselors  or  principals. 

Vas  the  instrument  administered  under  atandardiaed  conditions? 
Individual  variations  in  testing  procedures  may  have  occurred. 

Veri  there  problems  wlch  ;ha  laatrjment  or  :he  adminlstraclon  that  migric 
affect  the  validicv  of  ^^e  data? 

Possible  individual  variations  in  testing  problems  by  classroom  teachers 


Vho  levelooed  :he  tastr^jment? 

The  original  (1933)  version  was  developed  by  Or.  Gertrude  Hildreth.     The  1976 
version  by  Joanne  Nurss  and  Mary  McGauvran,  and  is  published  by  Harcourt,  Brace, 
Jovanovich. 

Vhat  reliabtlir/  and  validit^y  data  are  available  on  the  instriment? 
For  level  II  Form  P,  test-retest  reliabilities  of  the  four  skill  areas,  as  measured 
by  Che  Kuder-Richardson  formula  20  coefficient,  ranged  from  .73  co  .92;  <R-20 
for  the  entire  battery  was  .94.    Split-half  reliabilities  ranged  from  .72  co  .93; 
split-half  reliability  for  Che  entire  battery  was  .95.    Validity:    Coralation  bec- 
veen  scores  on  MRT  Level  II  Form  P  and  Metropolitan  Achievement  Tests  was  .72;  bet- 
ween MRT  Level  II  Form  ?  and  Stanford  Achievement  cest  was  .78. 
.%re  there  r.ora  data  av».llabla  for  Internrscing  the  reauxts? 

Staines  for  each  of  the  four  sk-^.ll  area  scores  and  percentile  values  and  scatnes 
for  the  composite  battery  score  are  available.    A  cotal  of  62,233  students  vere  in 
Che  norm  groups  used  in  standardizing  Level  11^ 


ERLC 
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METROPOLITAN  READINESS  TEST 


Purpose 


The  Metropolitan  Readiness  Test  (MRT)  was  used  in  answering  the  following 
decision  and  evaluation  questions  for  Title  I  Evaluation  Design  for 
1979-80. 

Decision  Question  Dl;"  Is  more  effective  concentration  on 
students  with  the  greatest  needs  necessary? 

*  •    Evaluation  Question  Dl-1;    What  are  the  "effective 
Title  I  eligibility"  criteria  at  each  school? 

Evaluation  Question  Dl-2;    Vlhat  uniform  Districtwide 
criterion  would  have  identified  the  same  number  of 
students  at  each  grade? 

Evaluation  Question  Dl-3;     How  many  students 
scoring  -above  the  40th  percentile  were  served  by 
Title  I? 

Evaluation  Question  Dl-4;    How  many  students  scoring 
below  the  40th  percentile  were  not  served  by  Title  I, 
Title  I  Migrant,  Title  VII,  Local/State  Bilingual, 
or  Special  Education? 

Decision  Question  D2!    How  should  Title  I  students  be  selected? 

Evaluation  Question  D2-3t     If  students  with  invalid  scores 
can  be  identified,  how  many  students  would  need  to  be 
retested  in  Title  I  schools? 

The  MRT  was  also  used  to  help  answer  Information  Needs  14  and  15  as  part 
of  the  Needs  Assessment:. 

Information  Need  14;  How  many  students  in  each  school  scored  below  each 
ten  percentile  points  on  the  Boehra,  MRT,  and  CAT  Reading  and  Math  tests? 

Information  Need  15;     How  many  students  would  be  eligible  for  Title  I 
services  for  various  combinations  of  criteria  for  campus  and  student 
eligibility? 


79.23 


Procedure 

The  Metropolitan  Readiness  Test  was  administered  by  all  AI^D  first  grade 
teachers  to  their  classes,     September  10-14.    Makeups  were  administered 
September  17-21.  "  Teachers  scored  the  MRT  and  forwarded  the  results  to 
ORE.    The  Final  Technical  Report,  Systemwide  Testing >  publication  number 
79.14,  contains  the  details  of  the  scoring  and  processing  of  the  MRT. 


Results 

All  evaluation  findings  using  the  MRT  are  reported  in  other  reports  or 
in  other  appendices  of  this  report. 

Results  relevant  to  evaluation  questions  Dl-1,  Dl-2,  Dl-3,  and  Dl-4  are 
reported  in  Appendix  M  (1979-80  Nine-Week  Reports)  of  this  volume. 

Evaluation  Question  D2-3:     If  students  with  invalid  scores  can  be  ' 
identified,  how  many  students  Wv^uld  need  to  be  retested  in  Title  I 
schools? 

The  analyses  necessary  to  answer  this  question  require  item  responses 

by  students  in  order  to  calculate  student  fit  statistics.     Item  responses 

to  the  MRT  are  not  available;  therefore,  the  analyses  could  not  be  done. 

Information  needs  14  and  15  were  reported  in  the  Needs  Assessment  for  the 
Preparation  of  the  1980-81  ESEA  Title  I  Application,  publication  number 
79.33. 
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CALIFORNIA  ACHIEVEMENT  TP^STS 
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E-1 


79.23 


erJc 


tha  CAS  U  4  tcaadkrdlacd  tehlavMMnt  etse  batttry  with  now*,    le  wm  a<i^lie*rtd 
SltSScitdl  SSlJtlli  «e  gtmd..  l-a  prior  co  l979-aO.    Tltl.  1  Evtlumtlon 
only  rt«  r««dla«  cmcs  ia  tt*  taaiyiM.   Voc»bui»rT  «nl  co«pt«h«.lott  .ubcwe.  <^k« 
49  eiw  rudlai  CMt.  \   ^ 

S«lMe«d  atwiMiM  ta  gradM  1-5  wtr«  tutad  P»rt  o<  eh«  district  ai-ITBa  tquatlasj 
•cudy.  Um,  studttitd  with  lavmlid  CAI  •corts  fro«  s^rttf,  1979,  wtr*  ratMCad.  • 
^eudMCS  aatarlas  Ttei«  I  setools  withouc  aprlag  1979  seorta  w«r«  eaatad. 

Coselauoualy  aa'part  o<  tha  ptoeaas  for  tdaaelfylat  studaats  aUflbla  for  Tltia  I 
partidpaelott. 


Saa  abova. 


In  eba  lOaasrooaa. 

ClaAsreoa  taaehart  or  school  eotmaalota. 

Taachar  and  couaaalocs  wara  glvaa  a  copy  of  tha 
guidallaaa. 


oiaaual  snd  ochar  laforaacloa'aad 


eha  ta«*»""«"«'  .^m^ie.rad  imdar  atsttdardi^ad  condjelonsl 

StSttiardliad  laatnictioaa  wara  glvan  in  cha  easting  maauaia.  todlvlduai  varlaciona 
la  adalalscraclan  preeaduraa  may  hava  oecucrad. 

a^r*.  rhnrm  aeoblm  wleh  efa*  tastrupaac  or  eha  admiaj.acraelon  chat  alg{tt 
'a£i«e^  eha  validity  of  eha  daca? 

Moaa  kaowtt. 


Who  davaloaad  eha  Hxcruaant? 

cn/tiearaw-aiii. 


vliae  tallahility  and  valldlcv  dat;*  «r«  ivallshla  on  eha  Instruaant? 

£xhauatlva  rallabiUty  data,  suaaarlzad  by  Kudar*ilcha»dson  foraula  20  coafflciant, 
ara  provldad  la  cha  Tachnicai  Builaclas.    Valldl^cy  dacajara  not  provldad. 


1  < 


XTf  ehara  tiera  d«ea  availabla  for  tnt|aCTraglng  ch«  rasulest 

JCatlonai  and  KISD  ooras  ara  availabla.    Convarsions  eablaa  ara  availabla  for  ?«r- 
caatllaa,  acanlaas,  and  grada  tqulvaisnea.    Toeal  standardisation  aaapla  tor  all 
gradaa  consiacad  of  203,604  acudanes  la  36  stacaa.    Saa  cha  publications  oaouai 
for  coaplaea  data. 
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CALIFORNIA  ACHIEVEMENT  TESTS 


Purpose 

California  Achievement  Tests  (CAT)  results  were  used  to  answer  the  following 
decision  and  evaluation  questions  from  the  1979-8S)  Title  I  Evaluation 
Design,.  • 

Decision  Question  Dl;    Is  more  effective  concentration  on 
students  with  the  greatest  needs  necessary? 

Evaluation  Question  Dl-1:    What  are  the  "effective 
Title  I  eligibility"  criteria  at  each  school? 

Evaluation  Question  Dl-2;    What  uniform  Dlstrictwlde  , 
criterion  would  have  Identified  the  same  number  of 
students  at  each  grade? 

Evaluation  Question  Dl~3:    How  many  students  scoring 
above  the  40th  percentile  were  served  by  Title  I? 

Evaluation  Question  Dl-4;    How  many  students  scoring 
below  the  40th  percentile  were  not  served  by  Title  I, 
Title  I  Migrant,  Title  VII,  Local/State  Bilingual, 
or  Special  Education? 


Decision  Question  D2;    How  should  Title  I  students  be  selected? 

Evaluation  Question  D2~l;  Would  the  Inclusion  of  factors 
other  than  achievement  test  scores  Into  a  formula  Improve 
the  identification  of  students  with  the  greatest  needs? 

Evaluation  Question  D2-2;    Can  students  with  possibly. 
Invalid  test  scores  be  Identified  by  ORE  prior  to 
sending  out  test  results  to  campuses? 

Evaluation  Question  D2-3;    If  students  with  Invalid  scores 
can  be  Identified,  how  many  students  would  need  to  be 
rates ted  In  Title  I  schools? 

Decision  Question  D3:  S  ild  the  Title  I  Reading  Component  be 
modified?    If  so,  how? 

Evaluation  Question  D3-1;    Were  the  objectives  of  the 
Title  I  Reading  Component  met?    The  objectives  are: 
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Upon  completion  of  the  1979-80  school  year,  students  in  the 
Reading  program  in  grade  1  will  score  as  follows  on  April,  1980, 
administration  of  the  California  Achievement  Test*  (Reading 
Section) : 

34%  will  score  af  the  64th  percentile  or  above 
25%  will  score  between  the  44th  and  63rd  percentiles 
11%  will  score  between  the  33rd  and  43rd  percentiles 
14%  will  score  between  the  21^t-andi  32nd  percentiles 
16%  will  score  at  or  below  thi  20th  percentile 

Upon  completion  of  the  1979-80  school  year,  students  in  the 
Reading  program'  in  grade  2  will  make  the  following  gains  as 
measured  by  the  California  Achievement  Test*  (Reading  Section) : 

19%  will  gain  10  percentile  points  or  more 

4%  will  gain  7-9  percentile  points 

4%  will  gain  4-6  percentile  points 

6%  will  gain  1-3  percentile  points 
67%  will  show  normal  gain  or  less  for  students  at 
the  same  level 

Upon  completion  of  the- 1979-80  school  year,  students  in  the 
Reading  program  in  grade  3  will  make  the  following  gains  as 
measured  by  the  California  Achievement  Test*  (Reading  Section): 

30%  will  gain  10  percentile  points  or  more 

6%  will  gain  7-9  percentile  points 

7%  will  gain  4-6  percentile  points 
12%  will  gain  1-3  percentile  points 
45%  will  show  normal  gain  or  less  for  students  at 
the  same  level 

Upon  completion  of  the  1979-80  school  year,  students  in  the 
Reading  program  in  grade  4  will  make  the  following  gains  as 
measured  by  the  California  Achievement  Test*  (Reading  Section): 

22%  will  gain  10  percentile  points  or  more 

6%  will  gain  7-9  percentile  points 

6%  will  gain  4-6  percentile  points 

10%  will  gain  1-3  percentile  points   '^.^ 

56%  will  show  normal  gain  or  less  for  students  dt  ^ 
the  same  level 


/ 

*    The  posttest  will  be  the  Iowa  Test  of  Basic  Skills,    A  local  equating 
study  will  provide  CAT  percentile,  equivalents  for  measuring  the 
objectives. 
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Upon  completion  of  the  1979-80  school  year,  students  in  the 
Reading  program  in  grade  5  will  make  the  following  gains  as 
measured  by  the  California  Achievement  Test*  (Reading  Section): 

26%  will  gain  10  percentile  points  or  more 
°  6%  will  gain  7-9  percentile  points 
10%  will  gain  4-6  percentile  points 
10%  will  gain  1-3  percentile  points 
48%  will  show  normal  gain  or  less  for  students  at 
the  same  level 

Evaluation  Question  D3-5;    Were  there  differences  in 
achievement  gains  made  by  students  served  by: 

a.  Title  I  reading  teachers  only, 

b.  Title  I  aides  only,  \ 

c.  both  Title  I  reading  teachers  and  aides?  \ 

Decision  Question  D5:    Should  the  Title  I  Extended  Day  Component 
be  continued,  expanded,  or  revised?    If  so,  how? 

Evaluation  Question  D5-1;    Were  the  objectives  of  the 
Extended  Day  component  met?    The  objectives  were  the 
same  as  the  objectives  for  the  Reading  Component. 

Evaluation  Question  D5-2:    Did  the  Extended  Day  participants 
show  greater  gains  than  a  matched  group  of  participants  in 
the  regular  Title  I  program  at  Sanchez? 

Evaluation  Question  D5-3;    How  cost  effective  was  the 
Extended  Day  Component  compared  with  the  regular  Title  I 
program  at  Sanchez? 

The  results  from  the  CAT  were  also  used  to  provide  information  about  the 
following  information,  needs. 

Information  Need  13;    How  does  the  performance  of  Title  I  students  in 
the  CAT  skill  areas  compare  to  that  of  non-Title  I  students  in  their 
schools? 

Information  Need  14:    How  many  students  in  each  school  scored  below 
each  ten  percentile  points  on  the  Boehm,  MRT,  and  CAT  Reading  and 
Math  tests? 

Information  Need  15;    How  many  students  would  be  eligible  for  Title  I 
services  for  various  combinations  ot  criteria  for  campus  and  stUdent 
eligibilify? 

*    The  posttest  will  be  the  Iowa  Tests  of  Basic  Skills.    A  local  equating 
study  will  provide  CAT  percentile  equivalents  for  measuring  the 
objectives. 
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Information  Need  17:    For  each  grade  served  by  an  instructional 
component,  what  was  the  average  gain  from  pre  to  post? 

Information  Need  18;    Did  the  Title  I  Program  meets  its  objec-- 
tives? 

Information  Need  110:  What  are  the  results  when  a  quasi-Model  C 
evaluation  model  is  implemented  using  1978-79  evaluation  results? 

Information  Need  111:  What  are  the  implication  of  identifying  in- 
valid scores  and  doing  retesting  on  the  use  of  Model  C?  Especially 
consider  the  requirement  that  results  b:  reported  on  70%  of  parti- 
cipants • 


Procedure 

Prior  to  the  1979-80  school  year  the  California  Achievement  Tests  (CAT) 
were  given  systemwide  to  all  students  in  grades  1-8.    Scores  from  the 
1978-79  school  year  are  used  in  this  report.    Procedures  for  the  ad- 
ministration of  the  CAT  for  that  year  can  be  found  in  the  Final  Techni- 
cal Reporr.t  Systemwide  Testing^  publication  number  78.45. 

Because  so  many  analyses  were  done  using  the  CAT  results  from  1978,  pro- 
cedures are  described  briefly  along  with  the  results  related  to  each 
evaluation  question. 


Results 

The  CAT  results  are  presented  below  by  evaluation  question  or  infar5}a-^^ 
tion  need. 

Evaluation  Question  Dl-1  through  Dl-4:  Results  relevant  to  these 
evaluation  questions  are  reported  in  Appendix  M» "1978-80  Nine- 
Week  Reports,'*  of  this  report." 

Evaluation  Question  D2-1;  Would  the  inclusion  of  factors  other 
than  achievement  test  scores  into  a  formula  improve  the  identi- 
fication of  students  with  the  greatest  needs? 

Results  relevant  to  this  question  were  published  in  the  1979 
Summer  School  Interim  Reports  publication  number  79*16. 

Evaluation  Question  D2-2:  Can  students  with  possibly  invalid  test 
scores  be  identified  by  ORE  prior  to  sending  out  test  results  to 
campuses? 

Students  do  not  always  apply  themselves  equally  to  tests.  Bore- 
dome,  disruption,  illness,  and  other  factors  can  act  to  make  the 
scores  of  some  students  poor  predictors  of  their  true  achieve- 
ment levels. 
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The  Rasch  approach  (Rasch,  1960;  Wright,  1977)  tc  test  design  allows 
for  computation  of  a  student  fit  statistic  to  assess  how  well  a  stu- 
dent's responses  fit  the  Rasch  Model. 

This  method  of  detecting  students  with  questionnable  scores  was  ex- 
amined using  1979,  Level  3  CAT  reading  subtest  scores  for  all  stu- 
dents tested  in  grades  4  and  5  in  AISD.    The  analyses  were  limited  to 
Level  3  because  item  responses  were  not  available  for  other  levels. 
The  following  steps  were  used  in  doing  the  analyses: 

1.  A  tape  of  student  responses  to  the  Level  3  reading  sub- 
test was  taken  to  UT  for  analysis. 

2.  The  tape  was  converted  to  an  Internal  tape. 

3^    Duplicate  records  for  students  were  identified  and  re- 
moved from  th6  file. 

The  responses'  were  scored.    A  file  of  scored  item  res- 
ponses (Incorrect,  0  »  incorrect)  was  saved  as  file  NEW- 
CAT  on  permanent  file  set  6475. 

5.  The  responses  of  all  students  were  used  to  Rasch  calibrate 
the  items  by,  subtest.    Veldman's  program  RASCH  (Veldman, 
1978)  was  used  for  <the  calibration.    The  output  from  pro- 
gram RASCH  cfen  be  found  in  Attachments  E-1  (Vocabulary) 
and  E-2  (Reaking  Comprehension) . 

I 

6.  Student  fit  statistics  for  each  student  for  each  subtest 
were  obtained  as  output  from  program  RASCH.    They  were  added 
to  file  NEWCfT. 

Once  the  basic  file  h^d  been  created,  two  different' approaches  were  taken  to 
gather  information  about  how  useful  the  fit  statistics  might  be  for  identx- 
fying  students  with  pUaibly  invalid  scores.    The  first  involved  using  re- 
tests  given  to  students  in  Title  I  schools.      The  new  Title  I  legislation, 
at  least  as  it  is  being  interpreted  in  Texas,  requires  that  all  Title  I 
students  be  identified  for  services  on  the  ba^is  of  an  objective  test  score. 
Since  test  scores  are!  not  completely  reliable  measures  of  student  achieve- 
ment, the  schools  werk  provided  with  test  materials  to  use  in  retesting  stu- 
dents for  whom  they  felt  the  systemwide  test  results  gave  either  an  over- 
estimate  or    i  underestimate  of  the  student's  achievement  level.    The  schools 
sent  Level  3  retest  r^ults  to  ORE  for  about  20  students.    An  attempt  was  ' 
made  to  see  if  the  original  tests  for  those  students  would  be  Identified  a^ 
possibly  invalid  by  using  the  fit  statistic.    Figure  E-1  shows  the  two  test 
scores  and  two  fit  statistics  for  11  students  whose    records  could  be  found 
in  file  NEWCAT.    In  order  to  interpret  the  figure,  one  must  have  some  idea 
of  what  constitutes  an  unacceptable  fit  statistic.    Unfortunately,  the 
characteristics  of  the  student  fit  statistic  are  not  thoroughly  understood. 
Because  the  fit  statistic  is  continuous  in  its  distribution,  there  is  no 
clear  dichotomy  between  good  and  bad  values.    Figure  E-2  provides  distri- 
bution statistics  for  the  vocabulary  and  reading  comprehension  fit  statistics 


190 

E-7 


79.23 


for  each  grade.    As  the  figure  shows,  the  mean  value  of  the  statistic  is 
about  1.00.    The  standard  deviations  range  from  about  0.5  to  1.0.  An 
examination  of  a  set  of  frequency  distributions  for  the  -fit  statistics, 
shows  that  about  90%  of  the  students  have  values  below  about  1.65; 
about  3%-9%  have  values  as  great  as  2.00  or  larger.    Only  four  of  the 
students  in  Figure  E-1  have  a  fit  statistic  of  1.5  or  greater.  It^ 
would  appear  that  teachers  are  not  picking  students  for  retesting  in 
the  same  way  that  the  fit  statistic  would. 

The  second  approach  to  the  question  was  to  compare  the  students  whose 
teachers  had  marked  the  special  cJ^vcumstances  code  with  those  for  wnom 
special  circumstances  was  not  marked.^  The  special  circumstances  code  , 
is  marked  wt^enever  something  about  the  testing  situation  makes  the 
teacher  feel  that  the  student's  score  on  a  subtest  might  not  be  a  valid 
indicator  of  his  or  her  achievement  level  .•   Figiires  E-3  and  E-4  show 
that  the  mean  fit  statistic  for  the  students  with  special  circumstances 
codes  was  (larger  than  for  the  other  students.    It  appears-  that  the  fit 
statistic  cbuld  have  some  value  as  a  screening  device;  however,  more 
work  needs  to  be  done  to  determine  how  best  to  use  it. 

Evaluation  Question  Dl-4;  If  students  with  invalid  scores  can  be 
identified,  how  many  students  would  need  to  be  retested  in  Title  I 
schools?  • 

Since  the  validity  of  the  student  fit  statistic  has  riot  been 
fully  established!,  this  question  cannot  be  fully  answered. 
However,  there  are  related  issues- which  can  be  explored.. 
For  example,  there  is  the  question  of  whether  a  greater  per- 
centage of  students  in  Title  I  schools  would  be  considered 
to  have  invalid  scores  if  ORE  established  a  cutoff  point 
for  determining  probable  invalidity.    Figure  E-5  provides 
distribu^^ion  statistics  for  students  in  Title  I  schools,. 
An  examination  of  the  figures  shows  that  the  mean  values  of 
the  fit  statistics  are  slightl>  higher  than  those  obtained  by 
students  in  non-Title  I  schools.    Therefore,  a  higher  per- 
centage would  probably  fall  above  an  invalidity  criterion. 
Figure  D-6  shows  a  concrete  example.    The  figure  shows  fit 
statistics  which  correspond  to  the  90th  percentile.    A  greater 
than  average  percentage  of  students  would  be  declared  as  hav- 
ing invalid  scores  in  Titie^I  schools. 

Evaluation  Question  D3-1:  Were  the  objectives  of  the  Title  I  Reading 
Component  met? 

The  Reading  Component  objectives  for  1979-80  were  written  in  terms 
of  the  CAT:  however,  the  students  were  not  posttested  with  the  CAT 
since  the  District  began  giving  the  Iowa  Test  of  Basic  Skills  this 
year.    A  local  equating  study  (publication  number  79.53)  was  done 
between  the  CAT  and  ITBS  in  order  to  provide  the  District  with  a 
way  of  examining  achievement  in  terms  of  previous  performance.  The 
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equating  study  was  used  to  convert  1980  ITBS  scores  to  CAT 
scores. 

.  Tlie  Texas  Education  Agency  required  that  the  achievement 
objectives  in  the  1979-80  Title  I  application  be  written  in 
stratified  form.    Figure  E-7  compares  the  performance  of  the 
students  with  the  expected  gains.    It  is  not  possible  to  pro- 
vide a  straightforward  answer  to  the  question,  "Were  the  ob- 
jectives met?"  when  stratified  objectives  are  used.  Therefore 
*he  reader  is  encouraged  to  examine  Figure  E-7  and  come  to  his 
or  her  own  conclusion.    A  better  way  to  look  at  gains  is  re- 
ported in  the  paragraphs  which  follow. 

Information  Need  17;    For  each  grade  served  by  an  instructional 
component,  what  was  the  average  gain  fijom  pre  to  post? 

A  more  reasonable  way  to  look  at  gains  is  to  examine  group  means. 
Figure  E-8  compares  the  pretest,  postt^st,  and  gain  scores  for 
Title  I  students  for  1978-79  and  1979-80.    The  figure  reveals 
that  except  for  second  grade  the  gains  made  this  year  are  smaller 
than  those  mada  last  year.    These  results  are  unexpected;  es- 
pecially at  grade  1  where  there  has  been  a  trend  toward  larger 
gains  each  year.     Moreover,  the  results  are  not  consistent  with 
the  results  at  kindergarten  where  larger  than  expected  gains 
were  recorded.    One  might  also  expect  larger  gains  since  the 
Title  I  Program  appeared  to  be  concentrating  services  on  a 
smaller  number  of  lower  achieving  students  than  in  the  past. 

DrmyLng  inferenoes  from  these  reaulia  must  be  made  with  oaution. 
Simitar  findings  in  other  evaluations  raise  the  possibility  that 
the  equating  study  underestimated  students'^  achievement  levels 
when  ITBS  scores  were  converted  to  CAT  equivalents . 

Evaluation  Question  D3-5;    Were  there  differences  in  achievement 
gains  mfide  by  students  served  by? 

a.  Title  I  reading  teachers  only, 

b.  Title  I  aides  only, 

c.  both  Title  I  reading  teachers  and  aides? 

In  order  to  provide  information  relevant  to  the  question  above, 
the  Title  I  master  file  was  searched  for  students  who  had  con- 
sistently been  served  in  one  of  the  three  ways  above  each  nine 
weeks  during  the  1979-80  school  year.     The  requirement  that  the 
students  be  consistently  served  caused  the  number  of  students  in 
each  group  to  drop.    A  minimum  of  50  students  in  a  group  at  a 
grade  was  required  before  that  group  could  be  included  in  the 
analyses.    As  a  result,  not  all  groups  and  not  all  grades  could 
be  included.     The  results  are  reported  by  grade  below. 
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Grade  1,    All  three  groups  were  included  in  the  analyses  at 
grade  1.    The  linear  models  created  to  compare  the  groups 
are  described  in  Attachment  E-3.    MRT  pre-reading  composite 
raw  score  was  used  as  the  pretest*    XTBS  average  reading 
grade  equivalent  was  used  as  the    posttest.    The  results 
were  significant  and  shoved  that  students  at  this  grade  who 
are  served  by  a  teacher  and  an  aide  do  less  well  than  those 
served  by  either  a  teacher  or  an  aide  alone. 

Grade  2:    There  were  not  enough  students  with  pre-  and  posttest 
scores  who  were  served  consistently  at  grade  2  for  an  analysis 
to  be  done.    Only  for  those  served  by  a  teacher  only  was  the 
group  size  sufficieat* 

Grade  3 :    At  this  grade  the  only  comparison  that  could  be  made 
was  between  those  served  by  a  teacher  only  and  those  served  by 
both.    The  results  were  nonsignificant.    CAT  Reading  Total  raw 
score  was  the  pretest  and  ITL3  Reading  Total  grade  equivalent 
was  the  posttest  (see  Attachment  E-4) . 

Grade  4;    Again  at  grade  4,  the  only, comparison  that  was  possible 
was  between  the  students  served  by  a  teacher  only  and  those  served 
by  both  (see  Attachment  E-5).    The  results  showed  that  being  served 
by  both  a  teacher  and  an  aide  was  better  than  served  by  a  teacher  . 
only. 

Grade  5:    At  this  grade,  the  results  generally  favored  working 
with  the  teacher  only.    However,  for  students  who  had  pretest 
scores  below  about  the  15th  percentile,  working  with  both  the 
teacher  and  aide  was  best.     Figure  E~9  graphically  displays  the 
results . 


What  does  it  mean?    On  the  face  of  it,  it  appears  that  grade,  level 
must  be  considered  in  structuring  a  Title  I  Program;  i.e.,  the  de- 
cision of  whether  or  not  to  include  aides  in  a  program  and  how  to 
use  them  depends  on  the  grade  level.    At  the  first  grade,  aides  ap- 
parently can  work  as  effectively  with  students  as  teachers  can;  however, 
having  them  both  work  with  the  students  creates  problems.    There  is 
no  information  about  grade  2,  but  at  grade  three  students  can  be 
served  either  by  a  teacher  or  both  a  teacher  and  an  aide.    By  grade 
^  those  receving  instruction  from  both  benefit  more  than  those  being 
served  by  a  teacher  only.    Then  at  grade  5  service  from  both  a  teach- 
er and  an  aide  impedes  gains.     If  a  consistent  pattern  exists  h$re 
it  is  not  clearly  evident.     The  changing  relationships  from  gra^e  to 
grade  are  troublesome.     These  same  analyses  need  to  be  repeated  in 
1980-81  if  possible  when  the  ITBS  can  be  used  as  both  the  pretest  and 
the  posttest.     Since  the  CAT  was  not  given  out  of  level,  the  unreli- 
ability of  low  scores  may  have  influenced  the  outcomes.     It  is  not 
recommended  that  action  be  taken  on  the  basis  of  these  results  until 
further  work  can  be  done. 
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A  related  set  of  analyses  were  also  done  looking  at  place  of  service. 
The  same  restrictions  concerning  consistency  of  services  and  the  num- 
ber of  available  students  also  applied  for  these  analyses.    Only  stu- 
dents who  were  served  the  same  way  all  three  nine-weeks  were  Included, 
and  a  minimum  of  SO  students  per  group  was  required.    As  a  result,  only 
comparisons  between  classroom  service  only  and  lab  sjervice  only  were 
made . 

Grade  1;    At  this  grade  the  results  showed  that  service  in  Che  class- 
room was  superior  to  service  in  the  reading  center.    The  MRT  and  the 
ITBS  were  used  as  the  pre-and  posttests  respectively  (see  Attachment 


Grades  2-4;    At  grades  2-4  there  was  no  difference  In  the  gains  made 
according  to  placa  of  instruction.    Equal  gains  were  made  in  the  class- 
room and  the  reading  center.    In  these  analyses  the , CAT  and  the  ITBS 
were  used  as  the  pre-  and  posttests  (Attachments        through  E-10) . 

■Grade  5;    The  results  at  this  grade  were  similar  to  the  other  analyses 
at  fifth  grade.    Below  about  the  15th  percentile  on  the  pretest,  one 
place  of  service  appears  to  be  more  effective.    Above  the  15th  percentile 
the  other  appears  most  effective.    See  Figure  E-10  for  a  graphical  re- 
presentation of  the  results. 

The  similarity  of  results  at  grade  1  and  5  for  both  sets  of  analyses 
suggests  some  testing  artifact  influenced  the  outcomes.    It  may  be  that 
the  ...suits  are  not  meaningful  in  themselves. 

Evaluation  Question  D5-1;  Were  the  objectives  of  the  Extended  Day 
Component  met? 

The„  number  of  students  participating  in  the  Extended  Day  Component 
was  too  small  for  meaningful  analysis.     In  additioit,  not  all  of 
those  students  had  pretest  and  posttest  scores,  and  a  number  of  them 
were  also  served  in  the  regular  Title  I  Program  at  Sanchez  which 
compounds  the  problem  of  measuring  gains  due  to  the  Extended  Day 
Component.    Figure  E-11  provides  descriptive  information  which  de- 
monstrates the  futility  of  measuring  those  objectives. 

Evaluation  Question  D5-2;  Did  the  Extended  Day  participants  show 
greater  gains  than  a  matched  group  of  participants  in  the  regular 
Title  I  Program  at  Sanchez? 

See  the  response  to  Evaluation  Question  D5-1  above. 


Evaluation  Question  1^5-3;  How  cost  effective  was  the  Extended  Day 
Component  compared  with  the  regular  Title  I  Program  at  Sanchez? 

Information  on  the  costs  of  the  two  programs  can  be  found  in  Appen- 
dix 0,  "Extended  Day  Attendance  Form."    Since  gains  could  not  be  com- 
puted for  the  Extended  Day  Progra      the  cost  effectiveness  of  the 
Program  couli  not  be  determined. 
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Information  Need  13;  How  does  the  performance  of  Title  I  students 
In  the  CAT  sKill  areas  compare  to  that  of  non-Title  I  students  in 
their  schools? 

Skill  area  analyses  for  Title  I  and  non-Title  I  students  in  the 
same  schools  were  sent  to  Title  I  reading  supervisors  in  September, 
1979  (see  Attachment  E-12) .    Attachment  E-13  shows  the -results  for 
all  Title  I  schools  together. 

Information  Need  14;  How  many  students  in  each  school  scored  below 
each  ten  percentile  points  on  the  Boehm,  MRT,  and  CAT  Reading  and 
Math  tests? 

Information  about  this  information  need  was  published  in  the  Needs 
Assessmejnt  for  the  Preparation  of  the  1980-81  ESEA  Title  I  Appli- 
cation, publication  number  79.23. 

Information  Need  15;     How  many  students  would  be  eligible  for  Title  I 
services  for  various  combinations  o£  criteria  for  campus  and  student 
eligibility? 

This  information  was  also  published  in  the  Needs  Assessment. 

Information  Need  IIP:    What  are  the  results  when  a  quasi-Model  C 
Evaluation  model  is  implemented  using  1978-79  evaluation  results? 

A  Model  C  evaluation  requires  that  a  uniform  criterion  for  Title  I 
eligibility  be  used  at  all  schools;  i.e.,  that  all  students  below 
a  certain  percentile  level  should  be  provided  with  Title  I  service 
and  that  no  students  above  that. level  should  receive  any  services. 
During  the  1978-79  school  the  AISD  Title  I  Program  used  the  40th 
percentile  as  the  eligibility  criterion  at  each  grade;  however,  many 
students  with  test  scores  above  that  level  were  served  and  a  similar 
number  below  that  level  were  not  served.     In  order  to  do  a  quasi- 
Model  C  (the  evaluation  is  labeled  "quasi"  because  the  uniform  cutoff 
was  not  observed)  students  scoring  below  the  criterion  who  were  not 
selected  for  Title  I  seirvice  were  ignored  as  were  those  scoring  above 
the  criterion  who  were  served.    Therefore,  a  file  containing  only 
Title  I  students  who  scored  at  or  below  the  40th  percentile  and  non- 
Tide  I  students  who  scdred  above  the  40th  percentile  was  prepared  for 
analysis.    To  implement  Model  C  a  regression  equation  predicting  post- 
test  from  pretest  is  computed  for  th%  students  above  the  criterion. 
Two  pretest  values,  the  Title  I  pretest  mean  and  the  cutoff  score,  are 
substituted  into  the  equation  to  give  two  predicted  posttest  scores  for 
the  Title  I  group.    These  two  values  are  converted  to  normal  curve  equiv- 
alent (NCE)  scores  and  subtracted  from  the  observed  posttest  score  Tin 
NCE's)  to  obtain  the  Title  I  treatment  effect.     Figures  E-12  throu{?h 
E-15  display  the  results  for  1978-79.  Note  that  the  Title  I  Program 
appeared  to  make  very  large  gains  at  grade  4  when  the  measurement  was 
taken  at  the  pretest  mean,  but  showed  a  loss  when  measured  at  cutoff. 
The  difference  probably  reflects  a  floor  effect  on  the  posttest.    Level  3 
was  too  hard  for  grade  four  Title  I  students.    Output  from  the  Model  C 
regression  analyses  can  be  found  in  Attachment  E-14. 
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Information  Need  111;    What  are  the  implications  of  identifying  in- 
valid scores  and  doing  ratesting  on  the  use  of  Model  C?  Especially 
consider  the  requirement  that  results  be  reported  on  70%  of  partici- 
pants . 

The  Rasch  calibration  analyses  described  above  were  used  to  identify 
students  in  Title  I  school  with  one  or  more  CAT  reading  subtests  for 
which  their  student  fit  statistic  was  above  the  90th  percentile  based 
on  the  districtwide  data.      These  students  were  removed  from  the  file 
used  to  perform  the  Model  C  analyses  and  the  analyses  were  redone. 
Figures  E-16  and  E-17  show  the  results.    When  compared  to  the  results 
with  the  possibly  invalid  scores  included,  these  results  show  smaller 
NCE  differences  between  the  expected  and  the  observed  posttest  scores. 
Output  from  the  analyses  producing  the  regression  equations  are  reported 
in  Ajttachment  E-15. 

Figure  E-18  shows  the  reduction  in  the  number  of  Title  I  students 
included  in  the  analyses  when  a  uniform  criterion  was  required  (first 
set  of  Model  C  analyses)  and  when  those  with  possibly  invalid  scores 
were  removed  (second  set  of  Model  C  analyses) .    The  first  drop  should 
not  be  as  great  in  1980-81  (when  AISD  must  report  a  Model  C  analysis 
to  TEA)  since  the.  District  has  improved  in  its  identification  of  stu- 
dents with  the  greatest  needs.    Also,  going  to  out-of-level  testing 
should  reduce  the  number  of  students  with  possibly  invalid  scores  if 
that  type  of  screening  procedure  should  be  contemplated. 
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FIT  STATISTIC 


STUDENT 

READING  TOTAL 
mill,  1979 

PERCENTILE 
RETEST 

NCE 
CHANGE 

VOCABILARY 

READING 
COMPREHENSION 

1 

6 

29 

21 

2.1350 

1.2875 

2 

46 

17  • 

-18 

1,6200 

1.2886 

3 

31 

27 

-3 

1.4300 

0.9467 

4 

43 

37 

-3 

1.1397 

1.0218 

5 

50 

38 

-6 

1.5965 

1.1521 

6 

66 

41 

-14 

1.5016 

0.8333 

7 

0. oo21 

0. od33 

8 

51 

31 

-11 

0.5985 

1.0010 

9 

46 

35 

-8, 

0.9409 

0.7763 

10 

46 

24 

-13 

0.7907 

1.4045 

11 

• 

59 

27 

-18 

0.9294 

1.1246 

Figure  E-1:    READING  TOTAlj^ERCENTILES  (APRIL,  1979,  AND  AT  RETEST) 
AND  RASH  FIT  STATISTICS  FOR  STUDENTS  THOUGHT  TO  HAVE 
INVALID  CAT  SCORES. 


I9r 


E-14 


STANDARD  STANDARD 

-SMl^E  TEST  N       MEAN       DEVIATION         ERROR       MEDIAN    MINIMUM  MAXIMUM 


4          Vocabulary  4017  1.057  0.822  0.013  0.881  0.210  30.080 

4  Reading 

Comprehension  4017  1.064  0.513  0.008  0.955  0.130  11.810 

5  Vocabulary  3727  1.059  1.020  0.017  0.867  0.210  30.080 
5  Reading 

Comprehension  3727  0.972  0.528  0.009  .0.885  0.300  12.370' 


Figure  E-2:     DISTRIBUTION  STATISTICS  FOR  STUDENT  FIT  STATISTICS:     LEVEL  3 

CAT  READING  SUBTESTS— ALL  AISD  STUDENTS  TESTED  IN  APRIL,  1979. 


19B 


ERIC 


Special  Circumstances       91    1.40  1.00 

3.57     7742  <.001 

Others  7653    1.05  0.92 


Figure  E-3:    COMPARISON  OF  STUDENTS  WITH  CAT  VACABULARY  SPECIAL 
CIRCUMSTANCES  CODES  WITH  OTHERS  ON  VOCABULARY 
STUDENT  FIT  STATISTIC. 


GROUP   N      MEAN      S.D.      t  df 


Special  Circumstances  129  1.32  .64 
Others  7615    1.01  .52 


6.60      7742  <.001 


Figure  E-4:    COMPARISON  OF  3TUDENTS  WITH  CAT  READING  COMPREHENSION 
CODES  WITH  OTHERS  ON  READING  COMPREHENSION  FIT 
STATISTIC. 
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STANDARD  STANDARD 

■^^^  liST  N          MEAN*         DEVIATION  ERROR     MEDIAN    MINIMUM  MAXIMUM^ 

A          Vocabul.ary          1420       1.184            1.072  0.028     0.958       0.210  30.080 

(0.988) 

4  Reading 

 Comprehension     1420       1.213            0.533  0.014      1.090       0.380  5.020 


(0.983) 

Vocabulary  1403       1.062  0.600  0.016     0.906       0.210  6.260 

(1.057) 

Reading 

Comprehension      1403       1.058  0.436  0.012      0.965       0.310  3.640 

(0.920) 


*Values  in  parentheses  represent  mean  scores  of  students  in  non-Title  I  schools. 

Figure  E-5:     DISTRIBUTION  STATISTICS  FOR  STUDENT  FIT  STATISTICS:     LEVEL  3  CAT 

READING  SUBTESTS— STUDENTS  IN  TITLE  I  SCHOOLS  TESTED  IN  APRIL,  1979. 


200 


ERIC 


<0 


ERIC 


,    FIT  STATISTIC       ABOVE  90TH  XILZ     DUPLICATED  COUNT 
GRADE     READING  TEST     90TH  PERCENTILE     NUMBER    PERCENT     NUMBER  PERCENT 


^  4        Vocabulary  1.68  214  15.1 


4  Comprehension    *       1.60  229  16.1 

5  Vocabulary  1.66  ^  152  10.8 
5        Comprehension           1.42               203  14.5 


358  25 


294  21 


Figure  E-6:    NUMBER  AND  PERCENTAGE  (^F  STUDENTS  IN  TITLE  I  SCHOOLS  SCORING 
ABOVE  THE  90TH  PERCENTILE  ON  THE  STUDENT  FIT  STATISTICS. 
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79,2.** 


Figure  E-7:    MEASUREMENT  OF  TITLE  I  READING 
OBJECTIVES:    GRADES  1-5. 
(Page  1  of  3) 
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GRADE  1 


RESULTS 

EXPECTED 

NUMBER 

PERCENT 

PERCENT 

GAINS  OF... 

236 

28.1 

34% 

will  score  at  the  64th  percentile 
or  above  -- 

254 

30.2 

25% 

will  score  between  44th  and  63r(l 

66 

percentiles 

7.8 

11% 

will  score  between  33rd  and  43rd 
percentiles 

64 

7.6 

14% 

will  score  between  21st  and  32nd 
percentiles 

221 

26.3 

16% 

will  score  at  or  below  20th  per- 
centiles 

GRADE  2 


RESULTS 
NUMBER  PERCENT 

EXPECTED 
PERCENT 

GAINS  OF... 

79  20.5 

19% 

will  gain  10  percentile  points  or 

more 

18  4.7 

4% 

will  gain  7  ~  9  percentile  points 

21  5.4 

4% 

will  gala  4-6  percentile  points 

18  4.7 

6% 

will  gain  1-3  percentile  points 

250  64.8 

67% 

will  show  normal  ^aln  or  less 

Figure  E-7;     (continued,  page  2  of  3) 


E-20 


I 


79.23 


GRADE  3 


RESULTS 


NUMBER  PERCENT 


EXPECTED 


118 

25.3 

,30 

will  gain  10  percentile  points  or 

33 

more 

7.1 

6 

will  gain  7-9  percentile  points 

42 

9.0 

7 

will  gain  4-6  percentile  points 

45 

9.7 

X2 

will  gain  1-3  percentile  points 

.  228 

48.9 

45 

will  show  normal  gain  or  less 

GRADE  4 

RESULTS 

EXPECTED 

NUMBER  PERCENT 

PERCENT 

GAINS  OF... 

56 

12.4 

f  22 

A 

will  gain  10  percentile  points  or 

more 

14 

3.1 

6 

will  gain  7-9  percentile  points 

-  21 

4.7 

6 

will  gain  4-6  percentile  points 

25 

5.5 

10 

will  gain  1-3  percentile  points 

335 

74.3 

56 

will  show  normal  gain  or  less 

GRADE  5 


RESULTS 

EXPECTED 
PERCENT 

NUMBER 

PERCENT 

103 

23.2 

26 

32 

7.2 

6 

38 

8.6 

10 

54 

12.2 

10 

217 

48.9 

48 

3AINS  OF... 


will  gain  10  percentile  points  or 
more 

will  gain  7-9  percentile  points 
will  gain  4-6  percentile  points 
will  gain  1-3  percentile  points 
will  show  normal  gain  or  less 


ERLC 


Figure  E-7:    (continued,  page  3  of  3) 
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^  T«aeh«r  Only 
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Figure  E-9: 


COMPARISON  OF  TITLE  I  STUDENTS  SERVED  CONSISTENTLY 
BY  TEACHER  ONLY; AND  BOTH  TEACHER  AND  AIDE. 
(N  -  176,  TEACHER  OJtLY;  N  -  80,  BOTH). 

E-22  ^05 


t 


79.23 


Clasaroom 


a." 
» 


Figure  E-10:     COMPARISON  OF  TITLE  I  STUDENTS  SERVED  IN  THE 
CLASSROOM  AND  TITLE  I  STUDENTS  SERVED  IN  THE 
READING  CENTER:     GRADE  5  (N  =  76  CLASSROOM  ONLY: 
N  «  195  READING  CENTER  ONLY) . 
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306 


SO 


POINT  OF                      OBSERVED  POSTTEST  PREDICTED  NCE        TEST  FOR  EQUIVAI^ENT  SLOPES 

MEASUREMENT  RS      %ILE    NCE  RS        %ILE      NCE      DIFFERENCE         df  F 


Pretest  Mean  (60.7)         35.8       25      35.8      42.7         38       43.6  -7.8 

1,930       1.328  0.25 

Cutoff  (69)  35.8       25      35.8      48.7         47       48.4  -12.6 

Equation:    Y  =  -0.6893  +  0.7155  (Pretest) 
Title  I  N  «  207        Non-Title  I    N  =  727 


tn  Figure  E-12:     MODEL  C  ANALYSIS  FOR  1978-79  READING  TOTAL  GAINS:     GRADE  2 

(PRETEST  =  CAT  LEVEL  1;  POSTTEST  =  CAT  LEVEL  2). 
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POINT  OF  OBSERVED  POSTTEST  PREDICTED  NCE  TEST  FOR  EQUIVALENT  SLOPEs" 
MEASUREMENT  RS      %ILE    NCE  RS        %ILE      NCE      DIFFERENCE         df  F  p 


Pretest  Mean  (33.3)         53.6       26      36.5      62.0         33       40.7  -4.2 

1,966      51.562  <.O001 

Cutoff  (44)  53.6       26      36.5      66.3         40       44.7  -8.2 

Equation:     Y  =  48.4296  +  0.4061  (Pretest) 
Title  1    N  =  390      Non-Title  I    N  =  580 


—  —  208 

Figure  E-13:     MODEL  C  ANALYSIS  FOR  1978-79  READIN-J  TOTAL  GAINS:     GRADE  3 
(PRETEST  =  CAT  LEVEL  2;  POSTTEST  =  i.'AT  LEVEL  2). 
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GRADE 

TOTAL 

NUMBER 

SERVED 

NUMBER  SERVED 

MORE  THAN 
ONE  SIX  WEEKS 

NUMBER  WITH 
PRE  AND  POST- 
TEST  SCORES 

NUMBER  ALSO 

htuAVEiii/  OX 

TITLE  I  REGULAR 

1 

7 

5 

3 

4 

2 

6 

2 

2 

1 

3 

8 

5 

5 

4 

4 

3 

3 

.1 

1 

5 

11 

10 

7 

8 

Figure  E-11:    EXTENDED  DAY  PARTICIPATION. 
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POINT  OF  OBSERVED  POSTTEST  PREDICTED  NCE  TE^T.FOR  EQUIVALENT  SLOPES  • 
MEASUREMENT  RS      %ILE    NCE         RS      %ILE      NCE       DIFFERENCE  dF7  F  1   w 


Prfccest  Mean  (54.0)       32.5      30    39.0       17.7       5      15. A  23.6 

1,73A    7A.6A9  <.OO01 

Cutoft  (66)  32.5      30    39.0       34.0      33      40.7  -  1.7 

Equation:    Y  -  -55.8887  +  1.3622  (Pretest) 
Title  I    N  »  248    Non-Title  I    N  -  490 


7 


Figure  E-16:     MODEL  C  ANALYSIS  FOR  1978-79  READING  TOTAL  GAINS  WITH  POSSIBLY  INVALID  STUDENTS 
REMOVED:     GRADE  4  (PRETEST  •=  CAT  LEVEL  2;  POSTTEST  =  CAT  LEVEL  3). 


POINT  OF 


OBSERVED  POSTTEST 


PREDICTED 


MEASUREMENT 

RS 

%ILE 

NCE 

RS 

%ILE 

NCE 

Pretest  Mean 

(27.7) 

39.2 

25 

35.8 

40.9 

28 

37.7 

Cutoff 

(37) 

39.2 

25 

35.8 

48.2 

41 

45.2 

NCE  TEST  FOR  EQUIVALENT  SLOPES 
■■FERENCE  df  F  p 


Equation:  Y  =  19.1111  +  0.7872  (Pretest) 
Title  I    N  =  346    Non-Title  I    N  =  362 


-  1.9 

-  9.4 


1,704      2.260  0.13 


Figure  E-17:     MODEL  C  ANALYSIS  FOR  1978-79  READING  TOTAL  GAINS  WITH  POSSIBLY  INVALID  STUDENTS 
REMOVED:     GRADE  5  (PRETEST  =  CAT  LEVEL  3;  POSTTEST  =  CAT  LEVEL  4). 
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POINT  OF 
MEASUREMENT 


OBSERVED  POSTTEST 
 RS      %ILE  NCE 


PREDICTED 


NCE 


  TEST  FOR  EQUIVALENT  SLOPES 

RS      %lhE      NCE      DIFFERENCE  df  .  F  p 


Pretest  Mean  (50.1)      29.6       2A      35.1  9.2  1  1.0 

Cutoff             (66)         29.6       2A      35.1  32.8  31  39.6 
Equation:    Y  »  -65.04  +  1.A825  (Pretest) 
Title  I    N  =  A-2    Non-Title  I    N  =  531 


3A.1 
-  A, 5 


1,929    126.108  <.O0Ol 


I 

ON 


Figure  E-IA:     MODEL  C  ANALYSIS  FOR  1978-79  READING  TOTAL  GAINS:     GRADE  A 
(PRETEST  =  CAT  LEVEL  2;  POSTTEST  =  CAT  LEVEL  3). 


POINT  OF 
MEASUREMENT 


OBSERVED  POSTTEST 
RS      %ILE  NCE 


PREDICTED 


NCE 


RS 


TEST  FOR  EQUIVALENT  SLOPES 
%ILE    NCE      DIFFERENCE  df  F  p 


Pretest  Mean  (26.5)      36. A        21      33.0  39.6 
Cutoff   ,         (37)         36.4       21      33,0  A8.0 
Equation:    Y  =  18.3A73  =  0.8022  (Pretest) 
Title  I    N  =  A65      Non-Title  I    N  =  406 


26  36.5 
41  45.2 


-  3.5 
-12.2 


1,867       0.00  1.00 


Figure  E-15:     MODEL  C  ANALYSIS  FOR  1978-79  READING  TOTAL  GAINS:     GRADE  5 
(PRETEST  =  CAT  LEVEL  3;  POSTTEST  =  CAT  LEVEL  3). 
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ATTACHMENT  E~l:    RASCH  CALIBRATION  OF  LEVEL  3 
CAT  READING  VOCABULARY  ITEMS:    ALL  STUDENTS 
TESTED  IN  GRADES  4  &  5,  APRIL,  1979,* 


*The  quality  of  the  printed  output  was  too  poor 
for ^legible  copies  to  be  made.    Output  is 
available  for  inspection  in  0.  R.  E. 


E-29 


7^.23 


Grade 

Nuaber 

Model  Cj 

Invflllrla  Tn 

noQcx  OS 

 ^ 

Invalids  Out 

Number 

Z  of  Served 

2 

858 

207 

24 

* 

* 

3 

875 

390 

45 

* 

4 

726 

^  402 

55 

248 

34 

5 

776 

465 

60 

346 

45 

Analyses 

were  not  done 

at  these  grades 

because  Item 

responses 

were  not 

available. 

Figure  E-18.    LOSSES  IN  NUMBER  OF  TITLE  I  STUDENTS  AVAILABLE  FOR  ANALYSIS 
WHEN  A  UNIFORM  CRITERION  IS  IMPOSED  AND  WHEN  STUDENTS  WITH 
POSSIBLY  INVALID  SCORES  ARE  REMOVED:     1978-79  DATA. 
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ATTACHMENT  E-2:    RASCH  CALIBRATION  OF 
LEVEL  3  CAT  READING  COMPREHENSION  ITEMS: 
ALL  STUDENTS  TESTED  IN  GRADES  4  &  S,  APRIL,  1979. a 


*The  quality  of  the  printed  output  was  too  poor  for 
legible  copies  to  be  made.    Outi}ut  is  available 
for  inspection  in  0.  R.  E. 


ERIC 
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Attachment  E-3 
(Page  1  of  4) 


COMPARISON  OF  TITLE  I  STUDENTS ' SERVED  BY  TEACHER  ONLY, 
AIDE  ONLY.  AND  BOTH  TEACHER  AND  AIDE— GLADE  1. 


Variable  Description  ^ 

1  April,  1980,  ITBS  Average  Reading  grade 
equivalent  score. 

2  MRT  Pre-Reading  Composite  raw  score. 

3  MRT  Pre-Reading  Composite  raw  score  if 
served  by  teacher  only;  0,  otherwise. 

4  MRT  Pre-Reading  Composite  raw  score  if 
served  by  aide  only;  0,  otherwise. 

5  MRT  Pre-Reading  Composite  raw  score  if 
served  by  both;  0,  otherwise. 

6  1  if  served  by  teacher  only;  0,  otherwise. 

7  1  if  served  by  aide  only;  0,  otherwise. 

8  1  if  served  by  aide  only;  0,  otherwise. 


9 


2l7 


E-33 


HOOEL    1  Nl  CRITERION 


PBiOICTQRS 


a-  a 


R  « 

0.4445 

RSQ  «  0. 

V 

BETA 

B 

3 

0.7645 

0.0256 

4 

0.7582 

0.0292 

5 

0.2732 

0.0153 

6 

0.0848 

0.1043 

7 

-0.0130 

-0.0189 

8 

O.lIOl 

0.1861 

REG. 

CONST.  » 

0.4591 

1 


to 


MODEL     2  N2  CRITERION 


PREDICTORS  = 


P 

P 
P 


2 
8 
7 


RSQ 
RSQ 
RSQ 


R  »  0.4406 


2-  2  6- 
=  0.1779 
«  0.1941 
»  0.1941 


8 


V 
2 
6 
7 
8 

REG. 


BETA 
0.3935 
0.0 

0.0057 
-0.1300 
CONST.  » 


RSQ 


0.1941 


B 

0.0250 
0.0 

0.0083 
-0.2198 
0.5834 


3  ITERATIONS. 


.  "1 


o 
o 

0 
rt 
H- 

3 


> 
ft 
rt 

to 
O 

I 


a-  rt 

O  / 


♦♦♦  OUTPUT  FROM  PROGRAM  RE6RAN 

INSTRUCTIONAL  ARRANGEMENT  ANALYSES— SERVED  BY 

PARAMETERS 

COL     1»  5  «  8 

COL    6-10  s  382 

COL  11-15  «  3 

COL  16-20  «  2 

COL  21-25  »  1 

DATA  FORMAT  »  t DUMMY  I 


INTERCORRELATION  ANALYSIS. 


t 

1 

1 

1.3916 

2 

33.4607 

3 

22.4162 

SIGNAS 

1 

0.5797 

2 

9.1238 

3 

17.3352 

R  MATRIX 

1 

2 

3 

1 

I. 0000 

0.4217 

0.1933 

2 

0.4217 

1.0000 

0.3347 

3 

1 

0.1933 

0.3347 

1.0000 

4 

0.1524 

0.2830 

-0.6133 

5 

-0.1741 

-0.0910 

-0.4882 

6 

0.0761 

0.0186 

0.9126 

7 

0.0935 

0.1585 

-0.6391 

-0.2129 

-0.2091 

-0.5133 

ERLC 
r 


4 


v4 

CHER  ONLY,  AIDE  ONLY,  AND  TEACHER  AND  AIDE— GRADE  1 

u 


4 

7.14V0 

5 

3.9005 

6 

0.6675 

7 

0.1963 

8 

0.1361 

4 

15  .  063  0 

5 

10.3307 

6 

0.4711 

7 

0.  39  72 

8 

0.3429 

4 

5 

6 

7 

8 

0.1524 
0  .  283  0 
•0.613  3 

-0.1741 
-0.0910 
-0.4882 

0.0761 
0.0186 
0.9126 

0.0935 
0.1585 
-0.6391 

-0.2129^^^ 
-0.2091,^1' 

1.0000 

-0.1791 

-0.6720 

0.9596 

0.1791 

1.0000 

-0.5350 

-0. 1866 

0  ' 

0  .  6  72  0 

-0.53  50 

1.0000 

-0.7004 

0.95)6 

-0.1866 

-0.7004 

1.0000 

-0.1962 

0.188  3 

0.9511 

-0.5625 

-0.1962 

1.0000 
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Attachment  E-4 
(Page  I  of  4) 


COMPARISON  OF  TITLE  I  STUDENTS  SERVED  BY  TEACHER 
ONLY  AND  BOTH  TEACHER  AND  AID£».GRAD£^  3 

Variable  Description 

1  April,  1980,  ITBS,  Reading  Total  grade 
equivalent . 

2  April,  1979,  CAT  Reading  Total  raw  score. 

3  April,  1979,  CAT  Reading  Total  raw  score 
if  served  by  teacher;  0,  otherwise. 

4  April,  1979,  CAT  Reading  Total  raw  score 
if  served  by  both  teacher  and  aide;  0, 
otherwise. 

5  1  if  served  by  both  teacher  and  aide;  0, 
otherwise. 

6  1  if  served  by  both  teacher  and  aide;  0, 
otherwise « 


../sf 


-25 


O  E-37 

ERIC 


HOOEL    3  H3  CRITERION 

PREDICTORS  B     2-  2 
P  «    2      RSQ  »  0.1779 


R  «  0.4217 


RSQ  »  0.1779 


I  ITERATIONS 


ON 


V  BETA  B 

2  0.4217  0.0268 
REG.  CONST,  a  0.4950 


F-TEST  I 
RSQ  FULL  = 
RSQ  REDUCED 
DIFFERENCE  < 
OFN  «  2. 


MODEL  1  VS 

0.1975 
»  0.1941 
'  0.0034 

OFO  =  376. 


HOOEL  2 
MODEL 
MODEL 


1 

2 


F-RATIO  =       0.799       P»  0.4546 


F-TEST     2       MODEL  2  VS 
RSQ  FULL  «  0.1941 
RSQ  REDUCED  «  0.1779 
DIFFERENCE  *  0.0163 
OFN  =     2.  DFO  =  378. 


MODEL  3 
MODEL 
MODEL 


2 
3 

F-RATIO 


3.819 


P  =  0.0222 


ft 


a; 


I 


o 

Hi 


223 


ERIC 


224 


NQOEL     1  Ml    CRITERION  >  1. 


PREDICTORS  *  3-  6 
R  «  0.3243  RSQ 


0.1052 


49  ITERATIONS. 


V 

BETA 

B 

3 

0.6499 

0.0189 

4 

0.7466 

0*0290' 

5 

0.2036 

0.2279 

6 

0.0 

0.0 

REG. 

CONST.  « 

1.4484 

MODEL     2  M2    CRITERION  »  I 


PREDICTORS  « 
P  a  2  RSQ 
P  «     5  RSQ 


0.3203 


2 
5 
6 

REG. 


f 


BETA 
0.3152 
0.0220 
0.0 
CONST.  = 


2-2  5-6 
=  0.1021 
«  0.1026 

RSQ  »  0.1026 

6 

0.0205 
0.0247 
0.0 
1.5959 


2  ITERATIONS, 


MODEL     3  M3     CRITERION  «  I 

PREDICTORS  «     2-  2 
P  =     2      RSQ  =  0.1021 

R  »  0.3195  RSQ  =  0.1021  1  ITERATIONS- 


V  BETA  B 

2  0.3195  0.0207 
REG.  CONST.  »  1.6005 


235 


i 


OUTPUT  FROM  PROGRAM  REGHAN 
INSTRUCTIONAL  ARRANGEMENT  ANALYSES— SERVED  BY  TEACHER  ONLY/TEACH  £  AIDE— GRADE  3 


PARAMETERS 


COL 
COL 
COL 
COL 
COL 


I-  5 
6-10 
11-15 
16-20 
21-25 


6 

234 
3 
2 
1 


DATA  FORMAT  =  C DUMMY J 
INTERCORRELATIGN  ANALYSIS* 


I 

00 


ERIC 


MEANS 

I 

2.3107 

2 

34.2436 

3 

20.4359 

4 

13.80f  7 

5 

0.5726 

6 

0.4274 

SIGMAS 

1 

0.5539 

2 

8.5333 

3 

19.0456 

4 

16.5659 

5 

0.4947 

6 

0.4947 

R  MATRIX 

1 

2 

3 

4 

5 

6 

1 

1.0000 

0.3195 

0.1665 

-0.026  8 

0,08i7 

-0.0837 

2 

0.3195 

1  .0000 

0.4957 

-0.054  8 

0.1957 

-0.1957 

3 

0.1665 

0.4957 

1.0000 

-0.894  3 

0.9269 

-0.9269 

4 

-0.0268 

-0.0548 

■  -0.8943 

1.0030 

-0.9648 

0.9648 

5 

0.0837 

0.1957 

0.9269 

-0.96*8 

1.0000 

-1.0000 

* 

6 

.  -0.0837 

-0.1957 

-0.9269 

0.964  8 

-1.0000 

1.0000 

226 


n  rt 

O  rr 
P 

ft  O 

p  (P 

&-  rr 

w 
•a  I 

(D 
N> 
O 
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79*23  "  Attachment  E-5 

(Page  1  of  4) 


COMPARISON  OF  TITLE  I  STUDENTS  SERVED  BY. TEACHER 
ONLY  AND  BOTH  TEACHER  AND  AIDE~6RADE  4. 


Variable  Description  - 

1  April,  1980,  XTBS,  Reading  Total  grade 
equivalent . 

2  April,  1979,  CAT  Reading  Total  raw  score. 

3  April,  1979,  CAT  Reading  Total  raw  score 
if  served  by  teacher;  0,  otherwise. 

4  April,  1979,  CAT  Reading  Total  raw  score 
if  served  by  both  teacher  and  aide;  0, 
otherwise. 

5  1  if  served  by  both  teacher  and  aide;  0, 
otherwise. 

6  1  if  served  by  both  teacher  and  aide;  0, 
otherwise. 


41 


0< 


2S 


ErJc  £-41 


I 


F-TEST     I      HODEL  1  VS  MODEL  2 
RSQ  FULL  »        0.1052  MODEL  1 

RSQ  REDUCED  »  0*1026  MODEL  2 

DIFFERENCE  >  0.0026 

OFN  =     1,  DFO  =     230.  F-RATIO  « 


F-TEST    2      MODEL  2  VS  MODEL  3 
RSQ  FULL  «        0.1026  MODEL  2 

RSQ  REDUCED  «  0.1021  MODEL  3 

DIFFERENCE  «  0.0005 

OFN  »     1.  OFO  =     231.  F-RATIO  « 


ERIC 


SO 


0.670      P  «  0.4193 


0V120       P  «  0.7294 


o  rt 
o  rt 

rt  o 

H 

8.  S 

M*  rt 

M 
•O  I 

OQ 

O 
Hi 


22.9 


MODEL    1  Ml    CRITERION  »  I 


PREDICTORS  «    3-  6 
P  «    4      RSQ  »  0.0395 

p  »   3    RSQ  «  o.ases 


V 
3 
4 
5 
6 


0.5986 


BETA 
1.3007 
l«3705 
0.0 
0.0 


REG.  CONST.  » 


RSQ  <  0.3583 
B 

0.0433 
0.04T4 
0.0 
0.0 

0.7804 


Z  ITERATIONS. 


MODEL     2  M2    CRITERION  =  1 


PREDICTORS  « 
P  '  2  RSQ 
P  «    6  RSQ 


2-  2  5- 
0.3447 
0.3583 


V 
2 
5 
6 


0.5986 


BETA 
0.5935 
0.0 

0.1170 


REG.  CONST,  a 


RSQ  »  0.3583 
B 

0.0450 
0.0 

0.2125 
0.6873 


2  ITERATIONS, 


MODEL     3  M3     CRITERION  =  I 

PREDICTORS        2-  2 

P  «     2       RSQ  =  0.3447 

R  «  0.5871  RSQ  «  0.3447    2-\()      I  ITERATIONS. 

V  BETA  B 

2  0.5871  0.0^46 
REG*  CONST,  s  0.8124 


♦♦♦  OUTPUT  FROM  PROGRAM  RE6RAN  *♦♦ 
•INSTRUCTIONAL  ARRANGEMENT  ANALYSES— SERVED  BY  TEACHER  ONLY/TEACH  £  AIDE— GRADE  4 

PARAMETERS 

COL     I-  5  =  6 

COL     6-10  s  280 

COL  11-15  »  3 

COL  16-20  «  2 

QOL  21-25  =  1 

DATA  FORMAT  »  (DUMMY  I 
INTERCORRELATION  ANALYSIS. 


I 


231 


ERIC 


MEANS 

1 

3.0796 

2 

50.8857 

3 

27.2250 

4 

23.663  7 

5 

0.5286 

6 

0.4714 

SI6MAS 

1 

0.9069 

2 

11.9496 

3 

27.2503 

4 

26.24D  0 

5 

0.4992 

6 

0.4992 

R  MATRIX 

1 

1 

2 

3 

4 

• 

5 

* 

6 

1 

1.0000 

0.5871 

0.0660 

0.193  8 

-0.0843 

0.0843 

2 

0.5871 

1.0000 

0.3022 

0.141 5 

0.05  50 

-0.0550 

3 

0.0660 

0.3022 

l.OUOO 

-0.90D9 

0.9435 

-0.9435 

4 

0. 1988 

0.1415 

-0.9009 

1.003  0 

-0.9548 

0.9548 

5 

-0.0843 

0.0550 

0.9435 

-0.95% 8 

1.0000 

-1.0000 

6 

0.08f 

-0.0550 

-0*9435 

0.9548 

-1.0000 

1.0000 

O  rt 
o  rt 

II 

0)  Ul 
OQ 
(D 

K> 

O 


232 


\ 
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75*23  '  Attachment  E-6 

(Page  1  of  4) 


COMPARISON  OF  TITLE  I  STUDENTS ' SERVED  BY  TEACHER 
ONLY  AND  BOTH  TEACHER  AND  AIDE—GRADE  5 


Variable  Description  ' 

1  April,  1980,  ITBS,  Reading  Total  grade 
equivalent . 

2  April,  1979,  CAT  Reading  Total  raw  score. 

3  April,  1979,  CAT  Reading  Total  raw  score 
if  served  by  teacher;  0,  otherwise. 

4  April,  1979,  CAT  Reading  Total  raw  score 
if  served  by  both  teacher  and  aide;  0, 
otherwise. 

5  1  if  served  by  both  teacher  and  aide;  0, 
otherwise. 

6  1  if  served  by  both  teacher  and  aide;  0, 
otherwise. 


33 


ErJc  E-45 


F-TEST     I       MODEL  1  VS  MODEL  2 
RSQ  FULL  »        0.3583  MODEL  1 

RSQ  REDUCED  »  0.3583  MODEL  2 

DIFFERENCE  «  O.OOOO 

*  OFD  =     276.  F-RATIO  =      0,008       P  =  0.9242 

F-TEST     2       MODEL  2  VS  MODEL  3 
RSQ  FULL  »        0.3583  MODEL  2 

RSQ  REDUCED       0.34^7  MODEL  3 

DIFFERENCE  «  0.0136 

DFN  =     I.  DFD  =     277.  F-RAFIQ  =       5.888       P  =  0.0151 


ERIC 


234 


OUTPUT  FROM  PROGRAM  RE6RAN 
INSTRUCTIONAL  ARRANGEMENT  ANALYSE^— SERVED  BY  TEACHER  ONLY/TEACH  £  AIDE— GRADE  5 

PARAMETERS 

COL     1-  5  a  6 

COL    6-10  »  256 

COL  11-15  «  3 

COL  16-?0  s  2 

COL  2l-4;5  I  ... 
DATA  FORMAT  «  C DUMMY I 

INTERCORRELATION  ANALYSIS* 


Sid 


9s 


233 


ERIC 


MEANS 

1 

3.7738 

2 

27.9297 

3 

18.1133 

4 

9.81S4 

5 

0.6875 

6 

0.3125 

SIGMAS 

1 

0.9284 

2 

10.7236 

3 

13.5346 

4 

16  .  9  53  6 

5 

0.4635 

6 

0.4635 

R  MATRIX 

1 

2 

3 

4 

5 

6 

1 

1.0000 

0.3499 

0.2659 

0  .  009  1 

0.0718 

-0.0718 

2 

0.3499 

1.0000 

0.0371 

0.602  9 

-0.2190 

0.2190 

3 

0.2659 

0.0371 

1.0000 

-0.77*9 

0.9023 

-0.9023 

4 

0.0091 

0.6029 

-0.77^9 

1.003  0 

-0.8588 

0.8588 

5 

0.0716 

-0.2190 

0.9023 

-0.8538 

1.0000 

-1.0000 

6 

-0.0718 

0.2190 

-0.9023 

0.853  a 

-1.0000 

1.0000 

c^  > 

n  rt 
o  n 

ft  n 

H 

a  n 

^  w 

0>  ON 

(D 


-  236 


NOOEL     1  HI    CRITERION  »  1 


REOICTORS  » 
*    3  RSQ 


P  » 


6 
4 
5 
4 

5 

4 

5 

4 

5 

4 

5 

4 

5 

4 

5 

4 

5 

4 

5 

4 

5 

4 

5 


RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 

RSQ 


3- 

:  0. 
'  0, 

0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 
0. 


R  =  0.4918 


V 
3 
4 
5 
6 


BETA 
1-0857 
0.2586 
0.2218 
0.9076 


6 

0707 
2228 
2279 
2315 
2343 
2362 
2377 
2387 
2395 
2401 
2406 
2409 
2411 
2413 
2415 
2416 
2416 
2417 
2417 
2418 
2418 
2418 
2418 
2418 


REG.  CONST.  » 


RSQ  =  0.,2418 
B 

0.0745 
0.0142 
0.4443 
1.8178 
1.4124 


24  ITERATIONS. 


237 


NQOEi.     2  N2    CRITERION  «  I 


PREDICTORS  «     2-2     5«  6 
P  •    2      RSQ  »  0.1225 
P  •     5      RSQ  »  0.1456 

R  «  0.3816  RSQ  «  0.1456  2  ITERATIONS. 

V  BETA  B 

2  0.3841  0.0332 

5  0.1559  0.3122 

6  0.0  0.0 
REG.  CONST,  s  2.6306 


MODEL     3  M3    CRITERION  =  1 

PREDICTORS  «     2-  2 
P  «    2      RSQ  «  0.1225 

R  «  0.3499  RSQ  «  0.1225  1  ITERATIONS, 

V  BETA  B 

2  0.3499  0.0303 
REG-  CONST.  «  2.9277 


F-TEST     I       MODEL   1   VS  MODEL  2 
RSQ  FULL  =        0.2418  MODEL  1 

RSQ  REDUCED  «  0.1456  MODEL  2 

DIFFERENCE  «  0.0962 

DFN  «     1.  DFO  a     252*  F-RATIO  -  31.991 


F-TEST     2      MODEL  2  VS  MODEL  3 
RSQ  FULL  =        0.1456  MODEL  2 

RSQ  REDUCED  =  0.1225  MODEL  3 

DIFFERENCE  0.0231 

OFN  »     1.  DFO  «     253.  F-RATIQ  =  6.849 


^^•^^  Attachment  E-7 

.<Page  1  of  4)  ' 


COMPARISON  OF  TITLE  I  STUDENTS  SERVED  IN 
THE  CUSSROOM  WITH  TITLE  I  STUDENTS  SERVED  IN  THE  READING  CENTER— GRADE  1 

Variable  Description 

1  April,  1980^,  IT^S  Average  Reading  grade  equlvaj.ent. 

2  MRI  Pre-Readlng  Composite  raw  score. 

3  MRT  Pre-Readlng  Composite  raw  score  if  served  in  class- 
room, 0,  otherwise. 

4  ■  MRT  Pre-Readlng  Composite  raw  score  if  served  in  read- 

ing cent fiir ;  0 ,  o  therwise . 

5  1  if  served  in  classroom;  0,  otherwise. 

6  1  if  served  in  reading  center;  0,  otherwise. 


9 
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ERIC 


E-49 


 \ 


\ 


OUTPUT  FROM  PROGRAM  REGRAN  ♦♦♦ 
LOCATIONAL  ANALYSES— SERVED  IN  CLASS  OR  LAB  CONSISTENTLY— GRADE  1 


PARAMETERS 

COL     I*  5  »  6 

COL    6-10  «  376 

COL  11-lS  »  3 

COL  16-20  «  2 

COL  21-25  =•  1 

DATA  FORMAT  =  f DUMMY I 
INTERCORRELATION  ANALYSIS. 


so 


tn 
I 

O 


MEANS 


SIGMAS 


1.3920 


0.5816 


2 

33.4707 


2 

9.17^1 


18.9362 


18.2085 


4 

14.53V6 


4 

17.4090 


5 

0*5638 


5 

0.4959 


6 

0.4362 


6 

0.4959 


210 


MATRIX 

1 

2 

3 

4 

5 

6 

1 

1 . oooo 

0.4210 

0.2428 

-0  .  032  0' 

0.1198 

-0.1198 

2 

0.4210 

1.0000 

0.3372 

0.17%3 

0.0141 

-0.0141 

3 

0.2428 

•0.3372 

1.0000 

-0.863  3 

0.9147 

-0.9147 

4 

-0.0320 

0.1743 

-0.8683 

1.0000 

-0.9492 

0.9492 

5 

0.1 198 

0.0.141 

0.9147 

-0.949  2 

1.0000 

-i.ooqo 

6 

-0.1198 

-0.0141 

-0.9147 

0.949  2 

-1.0000 

1.0000 

rt  ~ 
O.  ft 

•a  7 

(0 

to 


o 

Hi 
4> 


241 


NOOEL    I  Nl    CRITERION  »  I 


l»REOICTQR$  «     3«  6 


p 

■ 

a 

RSQ 

m 

0.0589 

p 

• 

4 

RSQ 

m 

0*1887 

p 

5 

RSQ 

s 

0*1888 

p 

• 

3 

RSQ 

• 

0*1890 

p 

• 

5 

RSQ 

« 

0*1891 

p 

3 

RSQ 

0*1892 

p 

* 

5 

RSQ 

0*1892 

p 

3 

RSQ 

* 

0*1893 

p 

5 

RSQ 

0.1894 

p 

* 

3 

RSQ 

0*1895 

p 

5 

RSQ 

« 

0.1895 

p 

3 

RSQ 

0. 1896 

p 

z 

5 

RSQ 

C 

0.1897 

p 

a 

3 

RSQ 

ac 

0.1897 

p 

s 

5 

RSQ 

as 

0.1898 

p 

3 

RSQ 

a 

0. 1898 

p 

9 

5 

RSQ 

as 

0.1899 

p 

SB 

3 

RSQ 

a 

0. 1899 

p 

ac 

5 

RSQ 

a 

0.1899 

p 

s 

3 

RSQ 

a 

0. 1900 

p 

5 

RSQ 

a 

0. 1900 

p 

— 

3 

RSQ 

a 

0.  1900 

p 

5 

RSQ 

a 

0.1901 

p 

3 

RSQ 

0. 1901 

p 

5 

RSQ 

0.  1901 

p 

3 

RSQ 

0.  1901 

p 

— 

5 

RSQ 

s 

0. 1901 

p 

3 

RSQ 

0.  1902 

p 

5 

RSQ 

0. 1902 

p 

3 

RSQ 

0. 1902 

p 

s 

5 

RSQ 

0.  1902 

p 

3 

RSQ 

0.  1902 

p 

5 

RSQ 

0.  1902 

p 

3 

RSQ 

0. 1902 

R  * 

0.4362 

RSQ  s  0. 

V 

BETA 

B 

3 

0.8  324 

0.0266 

4 

0.8007 

0.0268 

5 

0.1155 

0.1354 

6 

0.0 

0.0 

REG. 

CONST.  » 

0.4234 

34  ITERATIONS. 


2i2 


NOOEl,     2  HZ    CRITERION  «  I 


PREDICTORS  >    2»  2  5-6 
P  «    2      RSQ  «  0.1773 
P  «    5      RSQ  «  0,1902 


0.4362 


RSQ  *  0*1902 


2  ITERATIONS. 


V 
2 
5 
6 


BETA 
0.4194 
0.1139 
0.0 


REG.  CONST. 


B 

0.0266 
0.1335 
0.0 

0.4267 


MODEL     3  N3    CRITERION  »  I 


PREDICTORS  =2-2 
P  »    2      RSQ  »  0.1773 


R  «  0.4210  RSQ  *  0.1773                 1  ITERATIONS, 

V            BETA  B 

2       -0,4210  0.0267 

REG.  CONST.  »  0.4986 


F-TEST     1       MODEL  1  VS  MODEL  2 
RSQ  FULL  «        0.1902  MODEL  I 

RSQ  REDUCED  «  0.1902  MODEL  2 

DIFFERENCE  «  0.0000 

DFN  =     1.  DFO  =     372.  F-RATIO  «      0.008      P  0.9269 


F-TEST     2       MODEL  2  VS  MODEL  3 
RSQ  FULL  =        0.1902  MODEL  2 

RSQ  REDUCED  «  0.1773  MODEL  3 

DIFFERENCE  «  0.0130 

DFN  «     I.  DFO  =     373.  F-RATIO 


9  ,1  \ 

5.970      P  a  0.0143 


\ 


Altachment  E-8 
(Page  1  of  4) 


COMPARISON  OF  TITLE  I  STUDENTS  SERVED  IN  ^ 
THE  CLASSROOM  WITH  TITLE  I  STUDENTS  SER\^D-  IN  THE  READING  CENTER—GRADE  2 

Variable  Description 

1  -  April,  1980,  ITBS  Reading  Total  grade  equivalent. 

2  April,  1979,  CAT  Reading  Total,  raw  score. 

3  April,  1979,  CAT  Reading  Total  raw  score  if 
served  in  classroom;  0,  otheniJise; 

4  April, ^1979,  CAT  Reading  Total  raw  score  if  . 

served  in  reading  center;  0,  otherwise. 

./ 

5  1  if  served  in  reading  center;  0,  otherwise. 

6  1  if  served  in  reading  center;  0,  otherwise. 

N 

Note:    The  identical  multiple  R  values  for  models  1  and  2 
prevented  a  comparison  of  the  models. 


E-53 

r 


OUTPUT  FROM  PROGRAM  REGRAN 
LCCATIONAL  ANALYSES— SERVED  IN  CLASS  OR  LAB  CONSISTENTLY 


—GRADE  2 


PARAMETERS 

CCL     1-  5  «  6 

CCL     6-10  =  217 

COL  11-15  =  .  3 

COL   16-20  =  2 

CCL  21-25  *  1 

DATA  FORMAT  =  (DUMMY  I 
INTERCORRELATION  ANALYSIS. 


-J 

m 

to 


PI 
I 


ERIC 


MEANS 

1 

2 

3 

4 

5 

6 

1.6240 

65. 

5438 

32.0323 

33.5115 

0.4839 

0. 

5161 

SIGMAS 

1 

2 

3 

4 

5 

6 

0.5194 

9. 

8238 

33.7081 

33.2742 

0.4997 

0. 

4997 

R  MATRIX 

1 

2 

3 

4 

5 

6 

1 

1. 0000 

0. 

2801 

0.1434 

-0.0626 

0.1133 

-0. 

1133 

(con 

2 

0.2601 

1. 

0000 

0. 1696 

0.1032 

0.0647 

-0. 

0647 

tlau 

3 

0. 1434 

0. 

1896 

1 .0000 

-0.9571 

0.9814* 

-0. 

9814 

(6 

a 

4 

-0.0626 

0. 

1032 

-0.9571 

1.0000 

-0.9752 

0. 

9752 

page 

5 

0.1133 

0. 

0647 

0.9814 

-0.9752 

1.0000 

-1 . 

0000 

o 

6 

-0. 1133 

-0. 

0647 

-0.9814 

0.9752 

-1.0000 

1. 

0000 

24C 


MODEL     I  Ml     CRITERION  *  I 


PREDICTORS  «     3-  6 


R  «  0.2957 


V 
3 
4 

5 
6 


BETA 
0.9492 
0.9193 
0.0782 
0.0 


REG.  CONST.  « 


RSQ  -  0.0874 
B 

0.0146 
0.0143 
0.0813 
0.0 

0.6352 


37  ITERATIONS. 


MODEL     2  M2  CRITERION  =  I 

PREDICTORS  =  2-2  5-6 

P  =     2       RSQ  =  0.0784 

P  =     5      RSQ  =  0.0875 


R  =  0.2959 


RSQ  =  0.0875 


2  ITERATIONS, 


V 

2 
5 
6 


BETA 
0.2739 
0.0956 
0.0 


REG.  CONST.  = 


B 

0.0145 
0.0994 
0.0 

0.6268 


MODEL     3  M3     CRITERION  ^  I 

PREDICTORS  =  2-2 

P  *     2       RSQ  =  0.G784 


ERIC 


R  =  0.2801 

V  BE  I  A 

2  0.2801 
REG.  CONST.  = 


RSQ  =  0.0784 
B 

0.0148 
0.6535 


247 


I  ITERATIONS. 


F-TEST     1       MODEL  2  VS  MODEL  3 
RSQ  FULL  «        0.0875  MODEL  2 

RSQ  REDUCED  =  0.0784  MODEL  3 

DIFFERENCE  »  0.0091 

OPN  =     U  DFD  =     214.  F-RATIO 

1LF263I 


PI 
I 

cn 

ON 


2\\ 


0630 


•  136       P  0.1414 


O  rr 
O  ft 

rt  n 

fP  0 
Cl  ft 


w 
•a  I 

OQ 

CD 


o 


Attachment  E>9 
(Page  I  of  4) 


COMPARISON  OF  TITLE  I  STUDENTS  SERVED  IN  THE  CLASSROOM 
WITH  TITLE  I  STUDENTS  SERVED  IN  THE  READING  CENTER— GRADE  3 


Variable  Description 

1  April,  1980,  ITBS  Reading  Total  grade  equivalent. 

2  April,  1979,  CAT  Reading  Total,  raw  score. 

3  April,  1979,  CAT  Reading  Total  raw  score  if 
served  in  classroom;  0,  otherwise. 

A  April,  1979,  CAT  Reading  Total  raw  score  if 

served  in  reading  center;  0,  otherwise. 

5  1  if  served  in  reading  center;  0,  otherwise. 

6  1  if  served  in  reading  center;  0,  otherwise. 


3  ;0 


I 


OUTPUT  FROH  PROGRAM  REGRAN 
LOCATIONAL  ANALYSES— SERVED  IN  CLASS  OR  LAB  CONSISTENTLY— GRADE  3 


PARAMETERS 


COL 
COL 
CrL 
COL 
COL 


1-  5 
6-10 
11-15 
16-20 
21-25 


6 

244 
3 
2 
1 


DATA  FORMAT  »  (DUMMY I 
INTERC0R1ELATI0N  ANALYSIS. 


00 


MEANS 

i 

2.3070 

2 

34.2910 

3 

8.9098 

4 

25.381  1 

5 

0.2418 

6 

0.7582 

SIGMAS 

I 

0.5580 

2 

8.3259 

3 

16.4792 

4 

15.8126 

5 

0.4282 

6 

0.4282 

R  MATRIX 

1 

2 

3 

4 

5 

6 

1 

1.0000 

0.3138 

0.0642 

0  .  098  3 

0.0255 

-0.0255 

0.3138 

1.0000 

0.3311 

0.181  5 

0. 1734 

-0.1734 

3 

0.0642 

0.331 1 

1.0000 

-0.867  8 

0.9574 

-0.9574 

4 

0.0983 

0.1815 

-0.8678 

l.OOOO 

-0,9065 

0.9065 

5 

0.0255 

0.1734 

0.9574 

-0.906  5 

1.0000 

-1.0000 

6 

-0.0255 

-0.1734 

-0.9574 

0.906  5 

-l.COOO 

1.0000 

O  rt 

o  rt 

0  ^ 

rt  n 


O-  rt 

•J  I 

p)  vo 
OQ 

O 


252 


ERIC 


NOOEL     1  Ml    CRITERION  »  1 
PREDICTORS  «     3-  6 

R  -  0.3196  RSQ  »  q.l022  42  ITERATIONS. 

B 

0.0174 
0.0236 
0.1796 
0.0 
1.5099 


V  BETA 

3  0.5126 

4  0.6687 

5  0.I37S 

6  0.0 
REG.  CONST.  « 


MODEL     2  M2    CRITERION  =  1 


PREDICTORS  =     2-2  5-6 
P  «     2      RSQ  «  0.0985 
P  »     6      RSQ  «  0.0993 


R  =  0.3151 


V 

2 
5 
6 


BETA 
0.3189 
0.0 

0.0298 


REG.  CONST.  - 


RSQ  =  0.0993 
B 

0.0214 
0.0 

0.0388 
1.5446 


2  ITERATIONS. 


MODEL     3  M3    ^CRITERION  = 

PREDICTORS  =2-2 
P  =     2      RSQ  =  0.0985 


R  =  0.3138 

V  BETA 
2        0.3  138 
REG.   CONST.  « 


RSQ  »  0.0985 
B 

0.0210 
1.5858 


1  ITERATIONS. 


i 


F-TEST     I      MODEL  1  VS  MODEL  2  * 
RSQ  FULL  «        0.1022  MODEt  1 

RSQ  REDUCED  =  0.0993  MODEL  2 

DIFFERENCE  »  ^.0028 

DFN  «     1.  O^-a  «     240.  F-RATIQ  »      0.760      P  =  0.3882 


F-TEST     2       MODEL  2  VS  MODEL  3 
RSQ  FULL  =        0.0993  MODEL  2 

RSQ  REDUCED  =  0.0985  MODEL  3 

DIFFERENCE  «  0.0009 

DFN  «     I.  DFO  =     24U  F^RATIO  »       0.230       P  =  0.6376 


or 


ERIC 


Attachment  £-10 
(Page  1  of  4) 


COMPARISON  OF  TITLE  I  STUDENTS  SERVED  IN  THE  CLASSROOM 
WITH  TITLE  I  S-TUDENTS  SERVED  IN  THE  READING  CENTER— GRADE  4 

Variable  Description 

1  April,  1980,  ITBS  Reading  Total  grade  equivalent. 

2  April,  15^79,  CAT  Reading  Total,  raw  score. 

3  April,  1979,  CAT  Reading  Total "raw  score  if 
served  in  classroom;  0,  otherwise. 

4  April,  1979,  CAT  Reading  Total  raw  score  if 
served  in  reading  center;  0,  otherwise. 

5  1  if  served  in  reading  center;  0,  otherwise. 

6  1  if  served  in  reading  center;  0,  otherwise. 


E-61 


LOC 


OUTPUT  FROM  PROGRAM  RE6RAN 

f  ■  > 

ONAL  ANALYSES— SERVED  IN  CLASS  OR  LAB  CONSISTENTLY" 


PARAMETERS 


COL 
COL 
COL 
COL 
COL 


I-  5 
6-10 
11-15 
16-20 
21-25 


6 

287 
3 
2 
1 


DATA  FORMAT  »  (DUMMY) 
INTERPORRELATION  ANALYSIS. 


•GRADE  4 


• 


• 

E-62 

MEANS 

1 

3.0603 

2 

50.5192 

3 

14.6063 

4 

35.9129 

,  5 
0.3171 

6 

0.6829 

SIGMAS 

■ 

1 

0.9068 

2 

11.8180 

3 

22.6117 

4 

26.023  5 

5 

0.4653 

6 

0.4653 

R  MATRIX 

1 

2 

3 

4 

5 

6 

1 

I. 0000 

0.5934 

-0. 0360 

0.303  7 

-0.1526 

0.1526 

2 

0. 5934 

1.0000 

-0.0496 

0.497  2 

-0.2568 

0.2568 

3 

-0.0360 

-0.0496 

1.0000 

-0.891 3 

0.9480 

-0.948C 

25(5 

4 

0.3007 

0,4972 

-0.8913 

1.003  0 

-0.9401 

0.9401 

5 

-0.1526 

-0.2568 

0.9480 

-0.940 1 

1.0000 

-1.0000 

6 

0.1526 

0.2568 

-0.9480 

0.943 1 

-1.0000 

1.0000 

o  rt 

O  rt 

ft  n 

C  (0 

CL  ft 

03  M 

OQ  O 


O 


4 


ERIC 


>OOEL'   1  Nl    CRITERION  »  1 


PREDICTORS  «  3-6 


R  «  0.5938  RSQ  =  0,3526        f      23  ITERATIONS. 


V 

BETA 

B 

3 

1.1044 

0.0443 

4- 

1.3313 

0.0464 

S 

0.0487 

G.0949 

6 

-0.0033 

-0.0065 

REG. 

CONST.  « 

0.7220 

MODEL     2  H2    CRITERION  =  I 

PREDICTORS^  *     2-2  5-6 
P  »     2      RSQ  =  0.3522 


\ 


B  '  0.5934  RSQ  =  0.3522  1  ITERATIONS 


V  /     BETA  B  \ 

2  (0.5934  0.0455 

5  vO.O  0.0 

6  0.0  0.0 
REG  CONST.  =  0.7599 


MODEL     3  H3     CRITERION  =  I 

PREDICTORS  «     2-  2  • 
P  =     2       RSQ  =  0.3522 

R  a  0.5934  RSQ  =  0.3522  1  ITERATIONS. 

V  BETA  B 

2  0.5934  0.0455 
REG.  CONST.  «  0.7599 


\ 


F-TEST     1      MODEL  1  VS  MOOEL  2 
RSQ  FULL  «        0.3526  MODEL  1 

RSQ  REDUCED  »  0.3522  MODEL  2 

DIFFERENCE  =  0.0005 

OF  :  «     !•     •     DFD  «     283.  F-RATIO  =      0.212       P  «  0.6502 

F-TEST     2      MODEL  2  VS  MODEL  3 
RSQ  FULL  «        0.3522  MODEL  2 

RSQ  REDUCED  »  0.3522  MOOEL  3 

DIFFEf»ENCE  =  0.0 

OFN  =     1.  DFD  =     28*.  F-RATlO  «      0.0  P  «  1.0000 


ERIC 


Attachment  E-11 
(Page  1  of  4) 


ERIC 


COMPARISON  OF  TITLE  I  STUDENTS  SERVED  IN  THE  CLASSROOM 
WITH  TITLE  I  STUDENTS  SERVED  IN  THE  READING  CENTER— GRADE  5  ; 

Variable  Description 

1  April,  1980,  ITBS  Reading  Total  grade  equivalent 

2  April,  1979,  CAT  Reading  Total,  raw  score. 

3  April,  1979,  CAT  Reading  Total  raw  score,  if 
served  in  classroom:  0,  otherwise. 

4  April,  1979,  CAT  Reading  Total  raw  score  if 
served  in  reading  center;  0,  otherwise. 

5  1  if  served  in  reading  center i  0,  otherwise. 

6  1  if  served  in  reading  center;  0,  otherwise. 


2oO 

E-65 


\ 

\ 

\ 

OUTPUT  FROM  PROGRAM  REGRAN 
LQCATIONAL  ANALYSES— SERVED  IN  CLASS  OR  LAB  CONSISTENTLY 

PARAMETERS 

COL     1-  5  «  6 

COL     6-10  =  271 

COL  11-15  =  3 

COL  16-20  =  2 

COL  21-25  =  1 

DATA  FORMAT  =  (DUMMY) 
INTERCORRELATION  ANALYSIS. 


—GRADE  5 


MEANS 

1 

2 

3 

4 

5 

6 

3. 

7756 

27- 

.7196 

6.7528 

20.9668 

0.2804 

0.7196 

SIGMAS 

1 

2 

3 

4 

5 

6 

0. 

92  72 

10. 

5398 

11.3675 

16  .  279  9 

0.4492 

1 

0.4492 

R  MATRIX 

1 

2 

3 

4 

5 

6 

1 

1. 

0000 

0. 

3549 

0.0158 

0.218  8 

-0.06  51 

0.0651 

2 

0. 

3549 

1  . 

0000 

-0. 1032 

0.7195 

-0.2156 

0.2156 

3 

0. 

0158 

-0. 

1032 

1.0000 

-0.765 1 

0.9515 

-0.9515 

4 

0. 

2188 

0. 

7195 

-0.7651 

1.003  0 

-0.8040 

0.8040 

5 

-0. 

0651 

-0. 

2156 

0.9515 

-0.8040 

1.0000 

-1.0000 

6 

0. 

0651 

0. 

2156 

-0.9515 

0.80%0 

-1.0000 

1.0000 

HO0€t--X  Ml    CRITERION  «  I 


PREDICTORS 
R  «  0.3027 


V 
3 
4 
5 
6 


BETA 
0.8106 
0.4f7I 
0.0 

0.4500 


REG.  CONST.  « 


3-  6 

RSQ  »  0.H65 

B 

0.0661 
0.0272 
0.0 

0.9289 
2.0911 


34  ITERATIONS. 


HODEL     2  M2    CRITERION  =  I 

PREDICTORS  «     2-2     5-  6 
P  «     2      RSQ  =  0.1260 
P  «     5       RSQ  «  0.1261 

R  =  0.3551  RSQ  =  0.1261  2  ITERATIONS. 

V  BETA  B 

2  0.'i5-"^  0.0315 

5  O.OllG  0.0248 

6  0.0  0.0 
REG.  CONST.  =  2.8968 


MODEL     3  M3     CRITERION  =  1 

PREDICTORS  =2-2 

P  «     2       RSQ  =  0.1260 

R  «  0.3549  RSQ  -  0.1260  1  ITERATIONS. 

V  BETA  B 

2  0.3549  0.0312 
REG.   CONST,  =  2.9101 


F-TEST     I       MODEL   1  VS  MODEL  2 
RSQ  FULL  =        0.1465  MODEL  1 

RSQ  REDUCED  =  0.1261  MODEL  2 

DIFFERENCE  =  0.0204 

DFN  «     I.  DFO  »     267.  F-RATIO  *      6.367      P  «  0.0118 


F-TEST     2       MODEL  2  VS  MODEL  3 
RSQ  FULL  =        0.1261  MODEL  2 

RSQ  REDUCED  =  0.1260  MODEL  3 

DIFFERENCE  «  0.0001 

DFN  *     1.  DFO  «     268.  F-RATIO  =      0.042       P  =  0.8321 


2G4 


ERIC 


79.23 


Attachment  E-12 
(Page  1  of  2) 


AUSTIN  INDEPBNDENT  SCHOOL  DISTRICT 
Office  of  Research  aad  Evaluation 

September  7,  1979 


TO:  Title  I  Reading  Coordinators 

FROM:         David  DossS?'^' 
SUBJECT:    CAT  Skill  Area  Analyses 

Here  are  your  CAT  skill  area  analyses  for  last  spring's  testing.  I  am 
sorry  it  took  so  long  to  get  them  to  you;  I  hope  they  are  still  useful 

Enclosed  are  the  following: 

1.  For  each  grade  Cl-5)  for  each  school  you  work  with 

a,  a  printout  showing  the  average  percentage  of 
items  in  each,  skill  area  which  were  answered 
correctly  by  Title  I  students. 

b.  a  printout  giving  the  same  results  for  non- 
Title  I  students.    Both  printouts  provide 
the  percentage  correct  for  the  national 
norm  group  and  for  all  AISD  students  tested 
last  April. 

2.  Graphs  for  plotting  the  results. 

3.  Printouts  giving  the  results  for  all  25  Title  I 
schools  combined. 

4.  Descriptions  of  the  skill  areas. 

In  intierpreting  the  results,  keep  in  mind  chat  the  absolute  percentage 
itei9§  c6jrrectly  answered  by  Title  I  students  is  not  as  important  as 
the  compkrison  of  that  percentage  with  the  results  for  the  other  groups 
(non-Tit|e  I  students,' AISD  norms,  national  norms).    A  low  percentage 
correct  by  Title  I  students  does  not  necessarily  indicate  a  low  achieve 
ment  level  if  the  other  groups  also  got  a  low  percentage  of  the  items 
right.    AlsQ^remember  that  the  stability  of  the  results  must  be  inter- 
preted in  light^T><^the  number  of  students  included  (top  of  printout 
under  grade)  and  the  number  of  items  in  the  skill  area.    The  results 
increase  in  reliability  as  these  numbers-  increase.    w*hen  the  number  of 
students  at  a  grade  exceeds  30,  the  results  should  be  adequate  measures 
of  the  group's  achievement  in  the  skill  afeas. 


E-69 


65 


Attachment  E-12 

79.23  ^  .  .(continued,  page  2  of  2) 

Finally  I  suggest  that  you  get  a  copy  of  last  year's  Needs  Assessment 

so  you  can  coopare  this  year's  results  for  all  Title  I  students  with 

last  year's.    There  may  be  some  useful  information  there  about  the 

areas  in  which  last  year's  program  was  especially  strong  or  weak. 

If  you  have  any  questions  about  the  printout  or  would  like  to 
discuss  the  results,  let  me  know-. 


Approved : 


SeniMr  Evaluator  for  Compensatory  Education  Programs 
Approved:  (Q^^jU. 


Director  of  Office  of  Research 
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Attachment  E-14 
(Page  1  of  9) 


LINEAR  MODELS  USED  TO  PROIHJCE  EXPECTED  VALUES  FOR 
MODEi:  C:  STUDENTS  WITH  POSSIBLY  INVALID  POSTTESTS  INCLUDED— GRADES  2-5. 

Variable  Description 

1  .  April,  197^,  CAT  Reading  Total  raw  score. 

2  April,  1978,  CAT  Reading  Total  raw  score  if 

Title  I  and  at  or  below  40th  Ule;  0,  otherwise. 

3  April,  1978,  CAT  Reading  Total  raw  score  if 

non-Title  .I^nd  above  40th  %ile;  0,  otherwise. 

4  April,  1978,  CAT  Reading  Total  raw  score. 

^  1.  if  Title  I  at  or  below  40th  %ile;^\D,  otherwise. 

The  table  below  shows  the  CAT  levels  used  by  grade. 


 CAT  Level  

1978-7.9    Grade  April,  '78  April  '79 


2  1  2 

3  ,2  2 

4  2  3 

5   3  2 


Title  I  students  were  included  in  the  analyses  so  a  tesf-for  equivalent 
post  or  pre  regression  slopes  could  be  done  for  those  above  and  below 
the  cutoff.    The  two  models  used  in  the  analyses  are  given  below. 

Model  1:  l-U+2+3+5 

Model  2:  l=U+4+5  ' 

Predicted  values  based  on  non-Title  I  students  above  the  cutoff  can  be 
obtained  by  using  Model  1  and  multiplying  the  B  weight  for  vector  3 
times  the  selected  pretest  value  and  adding  the  regression  constant 
(weight  on  the  unit  vector).    Figures  E-12  through  E-15  give  the  pre- 
diction equation  for  each  grade. 
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Attachment  E-IS 
(Page  I  of  5) 


LINEAR  MODELS  USED  TO  PRODUCE  EXPECTED  VALUES  FOR 
MODEL  C:  STUDENTS  WITH  POSSIBLY  INVALID  POSTTESTS  REMOVED—GRADES  4  &  5. 


Description 

April,  1979,  CAT  Reading  Total  raw  score. 

April,  1978,  CAT  Reading  Total  raw  score. 

April,  1978,  CAT  Reading  Total  raw  score 
if  Title  I  and  at  or  below  40th  %Ue;  0, 
otherwise. 

April,  1978,  CAT  Reading  Total  raw  score 
if  Non-Title  I  and  above  the  40th  %ile. 

1  if  at  Title  I  and  or  below  the  40th  %ile 
0,  otherwise. 


The  table 

below  shows 

the  CAT  levels  used 

by  grade. 

CAT  Level 

1978-79 

Grade 

April 

'78                April  '79 

4 

2 

3 

5 

3 

3 

Title  I  students  were  included  in  the  analyses  so  a  test  for  equivalent 
post  or  pre  regression  slopes  could  be  done  for  those  above  and  below 
the  criterion.    The  two  models  used  in  the  analyses  are  given  below. 


Model  1:  i=u+3+4+5 
Model  2:  l=U+2+5 

Predicted  values  based  on  non-Title  I  students  can  be  obtained  by  using 
Model  1  and  multiplying  the  B  weight  on  vector  4  times  the  selected  pre- 
test value  and  adding  the  regression  constant  (weight  on  the  unit  vector). 
Figures  E-16  and  E-17  give  the  prediction  equation  for  each  grade. 


Variable 
1 
2 
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ESEA  Title  I 
Appendix  F 
IOWA  TESTS  OF  BASIC  SKILLS 


ERIC 


InatnBMioe  DMcripcloni    Iowa  Tmc«  of  BmIc  Skilli,  1978  gdlcloai  Form  7 


Uvalfl  .7  aad  S  v«ra  givn  co  grsdas  1  4ad  2  rMptecivaly  co  MMura  tkills  in  thm 
MMM  Of  Vord  AaAlyaU,  VoeabuitfTi  EtMdlat  CoaprahtMion,  SpaUiag,  .Hach  Cooeapcai 
Hsth  Frebiau,  iad  Hich  Coaputatloo.    vaS  lovolo  9»L4  vara  admialaearad  co  gtadaa 
3-8  vlth  eha  caat  laval  Cor  ttudaota  la  gradaa  4-6  choaaa  oo  eha  baala  of  chair 
pravloua  aehlavaaaoc  teoraa.    Thaaa  caac  lavaia  iaeluda  aubcaaca  la  all  eha  arau 
MQcloQad  for  lavala  7  lad  St'«seapc  for  Vord  Aoal/ala.  '  la  addieioa,  lavala  9«14 
Iaeluda  tubcaaca  oaaaurlaf  Capicaiiaacloa,  Pimetuadoa,  Uaafat  7iaual  Macariala,  and 
Eafaraaea  Hacarlala.    Tha  taaehar's  Guida  provtdaa  caKplrlcai  aor»  Cirada  aqtiivaiaac, 
pareaatUa*  ataaiaa)  for  eha  fail  aad  aprlnf.    lacarpolacad  aocaa  ara  avaiX^la  for 
aldTaar*    Hacloa«I«  larfa  elcy,  aad  achooi  buUdiag  norma  ara  providad. 

To  vhoa  waa  cha  adnlaiacarad? 

Ail  alaaaacmxT  «nd  junior  high  acudaaca.    ScudanCa  anroUad  In  tncagraead  or  tali- 
coBcaiaa^  spaelal  aducacloa  daaaaa  aad  gradaa  l<-6  scudanca  vich  1  or  aota  hours  in 
raaourca  vara  aacaapc.    Noa-Engliah  ipaaklng  scudanca  (gradaa  1-8)  vara  aoc  axaspc. 
CsMpc  spaeial  aducacloa  scudaaca  vara  caacad  «c  cha  school's  dlscradon.    Scoraa  for 
scudanca  vfao  vara  Gaoaollaitial  or  doalaaac  ^tn  a  linguaga  ochar  than  Sngllsh  vara  aoc 
Ineludad  la  cha  achooi  or  Olacrlec  sMaarlaa. 

Hov  aany  cimaa  vaa  chc  Inatruaant:  adainiscarad? 

Oaca  par  scudane  par  y«ar« 

Whan  vaa  eha  Inacr^Jianc  tdalnlscarad? 

Tha  alaaaacarr  schools  adainiscarad  cha  caac  April  13,  16,  and  17,  1980.    Tha  dacta 
for  cha  junior  high  adaiaiacration  vara  Fabruary  L9,  20,  ind  21.    Tascs  '<?ara  adaio** 
lacarad  In  cha  aoraing.    Maka^upa  vara  adiainiacarad  cha  vaak  afcar  cha  ragular 
caacing. 

<fliara  vaa  eha  Inacriaanc  aaalnlscartd? 

In  aaeh  AXSD  alaamcary  and  junior  high  school;  usually  In  cha  scudanc's  ragular 
claaaroon. 

Who  sdttinlscarsd  eha  Inscruaant? 

Claaarooa  eaachars.    In  eha  junior  higha  and  soma  stxch-grada  schools,  eha  counaalor 
or  principal  adainiscarad  eha  eases  ovar  eha  public  addraaa  syseaa  using  eapad 
diraeciona  providad  b/  0R£«    Taaehars  accad  aa  caac  {oooicors  In  chair  claaarooaa  ac 
chaaa  schoolJ« 

Whac  eralnlng.  did  eha  adalnlaerat;ors  hava? 

Building  Taac  Coordinacors  parcicipacad  In  planning  sasaions  prior  eo  cha  caacing. 
Taachar  craining  «aa  cha  raaponaibllic?  of  cha  Suilding  Taac  Coordinacor.  '  Houavar, 
caachar  Inaarvlca  craining  vaa  availabla  from  0R£  upon  raquasc*    Taacuars  aad  coxxar 
salors  racaivad  vrlcean  Inacruccioos  from  ORE,  Including  a  chacklisc  of  procaduraa 
and  a  scrip c  eo  follow  In  caac  adsiini5cracion« 

tfaa  eha  Inscrunanc  adainiscarad  undar  aeandarctlzad  candlelona? 

Taa*  Scandardizad  Inacruceiona  vara  diacrlbutad.    Cancral  adainiacracion  and  0R£ 
paraoonal  aonicorad  In  a  randon  aalaceion  of  claaarooaa  vich  rasules  indlcacing 
chac  caacing  condiciona  vara  caaaonably  conaiacanc  across  cha  Dlacrlcc* 

Wara  chart  problaaa  vich  cha  Inserumane  or  tha  admlniseraclon  :hac  ♦qlghe 
afface  cha  valldley  of  cha  daea? 

Ko  known  ^roblsaa  vich  cha  Inacruaanc.  Frobleaa  in  eha  adainiacracion  ira  docuaancad 
In  eha  aonicor's  raporta  vhich  ara  availabla  ic  CR£. 

'■Jho  davalooad  cha  Inseruaane? 

Tha  tJnivarslcy  of  lova.    tha  I7BS  Is  publlshad  by  eha  Rivarsida  ?\iblishi&g  Coapany 
(Houghcon  Mifflin  Coapany). 

What  rallablllcy  and  '<^alldiey  daea  are  ivalIab_Le  on  cha  Inseruaane? 

Tha  raliabilicy  of  eha  subcases,  aa  susoariaad  by  Kudar-Richardson  Fonnula  20 
coafflcianc.  rangea  from  .50  co  .98,  acrosa  subcases  and  lavals.    Tha  Issuas' of 
concsnc  and  conacrucc  validiey  ara  addrassad  in  cha  oubllahar's  prallainary  cechnical 
sumary,  pp. 

<Ura  chara  gorm.daca  availabla  for  lacsr?rtcing  cha  rssules? 
Kora  daca  ara  availabla  In  :ha  Taachar 'a  Guida. 
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IOWA  TESTS  OF  BASIC  SKILLS 


Purpose 

The  results  of  the  Iowa  Test^  of  Basic  Skills  (ITBS)  were  used  to  answer 
the  following  decision  and  evaluation  questions  for  the  Title  I 
evaluation  for  1979'80. 

Decision  Question  D3;   .Should  the  Title  I  Reading  component 
be  modified?    If  so,  how? 

Evaluacion  Question  D3-l!    Were  the  objectives  of  the 
Title  I  Reading  Component  met?    The  objectives  were: 

Upon  completion  of  the  1979-80  school  year,  students  i;i  the 
Reading  program  in  grade  1  will  score  as  folluvs  on  April, 
1980,  administration  of  the  California  Achievement  Test* 
(Reading  Section): 

34%  will  score  at  the  64th  percentile  or  above 
25%  will  score  between  the  44th  and  63rd  percentiles 
11%  will  score  between  the  33rd  and  43rd  percentiles 
14%  will  score  between  the  21st  and  32nd  percentiles 
16%  will  score  at  or  below  the  20th  percentile 

Upon  completion  of  the  1979-80  school  year,  students  in  the 
Reading  program  in  grade  2  will  make  the  following  gains  as 
measured  by  the  California  Achievement  Test*  (Reading  Section): 

19%  will  gain  10  percentile  points  or  more 

4%  will  gain  7-9  percentile  points 

4%  will  gain  4-6  percentile  points 

6%  will  gain  1-3  percentile  points 
67%  will  show  normal  gain  or  less  for  students  at 
the  same  level 

upon  completion  of  the  1979-80  school  year,  students  in  the 
Reading  program  in  grade  3  will  make  the  following  gains  as 
measured  by  the  California  Achievement  Test*  (Reading  Section): 

30%  will  gain  10  percentile  points  or  more 

6%  will  gain  7-9  percentile  points 

7%  will  gain  4-6  percentile  points 
12%  will  gain  1-3  percentile  points 
45%  will  show  normal  gain  or  less  for  students  at 
the  same  level 

"    The  posttest  will  be  the  Iowa  Tests  of  Basic  Skills.    A  local  equating 
study  will  provide  CAT  percentile  equivalents  for  measuring  the 
objectives. 
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upon  completion  of  the  1979-80  school  year,  students  in  the 

Reading  program  in  grade  4  will  make  the  following  gains 

as  measured  by  the  California  Achievement  Test*  (Reading-  Section) 

22%  will  gain  10  percenuile  points  or  more 

6%  will  gain  7-9  percentile  points 

6%  will  gain  4-6  percentile  points 
10%  will  gain  1-3  percentile  points 
56%  will  show  normal  gain  or  less  for  students  at 
the  same  level 

Upon  completion  of  the  1979-80  school  year,  students  in  the 
Reading  program  In  grade  5  will  make  the  following  gains  as 
measured  by  the  California...Achievement  Test*  (Reading  Section): 

26%  will  gain  10  percentile  points  or  more 

6%  will. gain  7-9  percentile  points 
10%  will  gain  4-6  percentile  points 
10%  will  gain  1-3  percentile  points 
48%  will  show  normal  gain  or  less  for  students  at 
the  same  level 


Decision  Question  D5:     Should  the  Title  I  Extended  Day  Component 
be  continued,  expanded,  or  revised?    If  so,  how? 

Evaluation  Question  D5-1:     Were  the  objectives  of  the 
Extended  Day  Component  met?    The  objectives  were  the 
same  as  those  objectives  for  the  R'iadlng  Program. 

Evaluation  Question  D5-2:     Did  the  Extended  Day  participants 
shovf^  greater  gains  than  a  matched  group  of  participants  in  the 
regular  Title  I  program  at  Sanchez? 

Evaluation  Question  D5-3:     How  cost  effective  was  the  Extended 
Day  Component  coraps     i  with  the  regular  Title  I  program  at 
Sanchez? 


The  ITBS  was  also  used  in  partial  fulfillment  of  Information  Needs  17  and 
18  for  the  Annual  Program  Documentation. 

Information  Need  17:  For  each  grade  served  by  an  instructional  component, 
what  was  the  average  gain  from  pre  to  post? 

Information  Need  18;    Did  the  Title  I  program  meet  its  objectives? 


Same  as  above. 


*    The  postcest  will  be  the  Iowa  Tests  of  Basic  Skills.     A  local  equating 
study  will  provide  CAT  percentile  equivalents  for  measuring  the 
objectives. 
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Procedure 

The  Iowa  Test  of  Basic  Skills  (ITBS)  was  administered' to  all  AISD  student 
in  grades  1-8  as  part  of  the  Systemwide  Testing  Program.    For  detailed 
explanations  of  procedure  and  analyses,  the  reader  is  referred  to  the 
Final  Technical  Report.  Systemwide  Testing,  publication  number  79.14. 


Results 


Evaluation  questions  and  Information  needs  which  used  the  ITBS  as  an 
information  source  required  the  calculation  of  the  gain  in  achievement 
made  by  groups  of  students  from  spring,  1979,  to  spring,  1980.  Since 
the  California  Achievement  Tests  were  given  in  1979  and  the  ITBS  was 
given  if  1980,  the  scores  from  the  two  years  are  not  directly  comparable. 
rSfln^"^'^^"^  ^^^"^^  details  see  publication  number  79.53)  was  done  in 

1980  so  that  the  results  could  be  compared.     In  the  evaluation  of  Title  I 
the  spring,  1980,  ITBS  scores  were  converted  to  CAT  scores  for  analysis. 
The  results  for  the  evaluation  questions  and  information  needs  are  re- 
ported in  Appendix  E,  the  California  Achievement  Tests,  of  this  volume. 
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Inserum«nc  Dtscripelon:    Early  Childhood  Obttrvaeion  Form 


BrUf  dticrlpclon  oi  eht  initruatnt; 

Th«  E*riv  qhiidhood  Obntrvacion  Form  U  an  obg«rv*clon  InicrumanC  d«sl4ned  co 
coUticc  Infomaelon  on  eh«  4celvlei««  of  a  prc^fC  scudtnc  durlntt  ehd  school  dav. 
Tha  v«ria5l«  obaarvad  includa  language  tpokan,  group  sUa,  accivtcy,  idcnclflca- 
cion  of  cha  idulea  worlclng  wlch  scudanea  In  ah  Inacructlonal  capacity,  Idenclfl- 
caclon  of. eha  indlviduala  primarily  raaponalbla  for  eha  lnacruccion»  adulc 
coneace*  and  curriculum  uaad. 

To  vhom  vaa  gha  Inaenaaanc  adminiaearad? 

Randomly  talacfad  acudanea  In  Tida  I  Early  Childhood  Program. 


Hov  aanv  :laaa  vaa  eha  inacT^jmane  adaialacarad? 
Onca  cor  aach  acudane  obaarvad;  sixty  tlmaa  In  all. 

Vhan  vaa  tha  Instrumanc  admlnistarad? 

From  Movambar  28,  1979,  through  April  29,  1980. 

Vhera  vaa  eha  inatrunant  adminiatarad? 

In  classrooma,  librariaa.  and  any  ochar  araa  In  the  achool  wnera  studenta 
racalvad  Inatruction. 

Vho  admiaiatarad  the  Instrumant? 
A  Title  :  evaluation  aaslstant« 

Vhat  traiaing  did  the  adainiacrators  have? 

General  training  in  observation  processes  and  a  praccicua  In  observing  vlth  the 
Early  Childhood  Observation  Form* 

Was  the  Instrument  administered  under  standardized  conditlona? 
Classroom  situations  varied* 

Vera  there  ^roblema  vlth  the  Instrument  or  :he  administration  that  ajght 
affect  :he  */alidlty  of  the  data? 

Some  ctachers  Identified  che  scudenc  under  observacion  and  may  have  altered 
:helr  behavior  toward  che  student* 

Who  developed  the  instrument? 

The  Office  of  Research  and  Evaluation. 

Vhat  reliability  and  •/aliaitv  iata  are  available  on  the  Inscruaent? 
i^eliaoilicv  ob;*<rvacions  vera  conducted  :>n  December  13.  1979.  and  Tebruary  S.  1980. 
In  jrder  co  obtain  incarracer  reli.   '^tcv  coecficiencs  for  boch  December  and 
rebruarv,  each  day  of  obser/acton  vai»  created  as  tvo  half-days.  Rellablllcv 
coefflciancs  for  che  33  variables  were  obtained  for  :he  two  December  half-davs, 
cMe  tvo  rebruarv  half-days,  and  all  four  half-davs  combined,    '^lien  ^11  four  r.alf- 
Javs  were  included  In  :he  analyses,  25  variables  vlelded  coefficient  of  .93  jr 
above,  and  onlv  two  variables  yielded  coefficients  below  .^S.    These  reliability  I 
esciniaces  were  considered  acceocable  for  che  puroose  of  che  scudv. 
Ara.  there  _nora  data  ivailabla  for  ir.ter?_recir.g  :he  resulca? 
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EARLY  CHILDHOOD  OBSERVATION  FORH 


Purpose 


Information  from  the  Early  Childhood  Observation  Form  was  used  to  answer 
the  following  decision  and  evaluation  questions  for  the  1979-80  Title  I 
Evaluation  Design. 

Decision  Question  D4;    What  direction  should  Title  I's  effort 
in  Early  Childhood  Education  take? 

Evaluation  Question  04-5;    How  did  the  implementation  of 
the  Title  I  and  Migrant  Early  Childhood  Programs  compare 
in  terms  of  time  spent  in  instruction,  average  group  size, 
amount  of  time  spent  with  the  teacher,  etc? 


Procedure 

The  Early  Childhood  Observation  Form  was  developed  during  1979-80  for  use 
in  evaluating  and  comparing  the  Title  I  and  Migrant  pre-K  programs.  A 
draft  instrument  was  developed  following  discussions  by  Title  I  Migrant 
evaluation  staffs,  and  consideration  of  input  from  the  Title  I  Early 
Childhood  Coordinator.    Extensive  instructions  for  use  of  the  instrument 
were  prepared  to  define  the  various  observation  categories.    The  draft 
instrument  was  field-tested  for  12  hours  in  November  in  a  total  of  three 
Title  I  and  Migrant  pre-K  classrooms.    Following  the  field-testing 
additional  revisions  were  made  in  the  instrument  and  its  instructions. 
More  revision^r  were  made  in  the  instructions  throughout  the  observation 

A^/^       "S^?  Attachment  G-1  is  a  copy  of  the  final  instrument, 

and  Attachment  G-2  provides  the  instructions  for  its  imolementation. 

The  design  of  the  Early  Childhood  Observation  Form  provides  for  the 
observation  of  one  student'^  classroom  activities  for  the  period  of  one 
instructional  day,    Day-long  observation  of  randomly  selected  students 
combined  with  a  random  selection  of  observation  days,  were  considered  to 
provide  a  more  representative  picture  of  the  on-going  instructional  activities 
than  would  a  briefer  observation,    Attachment  G-3  shows  the  procedures 
used  in  selecting  observation  days  in  Migrant  classrooms.    A  total  of  40 
observations  were  conducted,  with  five  observations  conducted  in  each  of 
the  eight  Migrant  pre-K  classes,    A  total  of  60  Title  I  observations  were 
conducted,  with  10  observations  conducted  in  each  of  the  six  Title  I 
pre-K  classes. 

Some  research  evidence  indicates  the  presence  of  an  observer  in  the  classroom 
tends  to  affect  the  nature  of  the  activities  occurring,     However,  since  the 
presence  of  an  observer  was  a  constant  situational  variable,  it  was  felt  the 
effect  of  an  observer ''s  presence  would  be  equal  for  all  students  and  would 
not  affect  the  validity  of  comparisons  made  between  groups  of  students. 
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The  Early  Childhood  Observation  Form  employs  a  time-sample  system  that 
requires  the  observer  to  record  observations  at  the  end  of  every  minute* 
A  one-minute  time  duration  was  selected  as  appropriate,  since  a  period 
of  lessi  than  one  minute  would  have  required  an  inordinate  amount  of 
attention  by  the  observer  to  the  form,  and  a  period  of  more  than  one 
^minute  would  not  have  been  a  sufficiently  sensitive  indicator  of  the 
activities  transpiring. 

In  mid-November  a  memo  (Attachment  G-A)  explaining  the  observations 
was  sent  to  the  principals  with  Title  I  and/or  Migrant  pre-K  cffSses. 
The  memo  explained  the  purpose  of  the  observations  and  the  procedures 
that  would  be  employed.    Title  I  classes  were  not  told  when  observations 
would  occur. 

The  steps  below  were  taken  with  each  ooservation  in  a  Title  I  classroom. 
See  Attachment  G-2  for  more  detailed  information. 


1)    Students  for  the  observation  were  randomly  selected 


from  attendance  forms  provided  by  the  pre-K  teachers. 

2)  The  observer  reported  to  the  sch6ol  5-10  minutes 
early  to  check  in  at  the  adhool  office  and  acquaint 
herself  with  the  pre-K  teacher  in  whose  classroom 
the  observation  was  beirig  conducted.    At  that  time 
the  pre-K  teacher  was  apked  to  identify  the  student 
previously  selected  for  the  observation  along  with 
the  alternate  students.     If  the  student  selected 
for  the  observation  was  absent,  an  alternate  was 
observed. 

3)  After  identifying  the  student  for  observation,  the 
observer  proceeded  to  observe  the  selected  student 
throughout  the  school  day  according  to  the  direc- 
tions in  Attachment  G-2.    During  the  observations 
the  observer  sat  in  an  out-of-the-way  place  so  as 
not  to  interfere  with  classroom  activities,  but 
such  that  the  observer  could  see  and  hear  as  many 
classroom  proceedings  as  possible.    Although  the 
observer  was  allowed  to  change  positions  if  neces- 
sary, walking  around  the  room  was  avoided  whenever 
possible. 

4)  The  observer  did  not  talk  to  the  students  in  the 
classroom.     If  one  of  the  students  began  to  speak 
to  the  observer,  the  observer  told  the  student  she 
had  work  to  do  and  could  not  talk. 

5)  At  the  end  of  the  school  day,  the  observer  asked  the 
pre-K  teacher  the  name  of  the  curriculum  source  of 
the  instructional  activities  observed  during  the  day. 
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6)    A  copy  of  the  completed  observation  was  given  to  the 
pre-K  teacher  before  the  observer  left  the  school  at 
the  end  of  the  day,  or  was  sent  to  the  teacher  through 
the  school  mail.    The  observer  was  allowed  to  answer 
any  questions  the  teacher  might  have  about  the  purpose 
of  the  observation  or  the  nature  of  the  observation 
form,  but  was  not  allowed  to  offer,  any  comments  about 
the  Identity  of  the  student  observed  or  the  outcome 
of  the  observation. 

The  procedures  used  for  the  Title  I  Migrant  pre-K  observations  are  detailed 
in  the  1979..80  Title  I  Ml^r.n^  p,nal  Technical  Rppn.r .  publication  number 

After  returing  tpV  ORE.  'the  ofe2!rver  reviewed  the  results  for  errors  in 
coding.  ^^^-^ 

The  data  on  the  Early  Childhood  Observation  Form  (for  both  Title  I  and 
Migrant)  were  keypunched  and  verified  by  the  keypunch  services  at  the 
Southwest  Educational  Development  Laboratory.    After  keypunching,  the 
observations  were  checked  on  a  minute-by-minute  basis  for  logical  errors 
in  coding     The  erroneous  minutes  were  identified  and  corrected  by  using 
the  infonuation  in  the  "Notes"  column.    When  no  more  errors  could  be  detected 
by  the  computer,  a  tape  was  made  so  that  analyses  could  be  done  using  the 
Dual  Cyber  system  at  the  University  of  Texas.    Attachment  G-5  is  a  copy  of 

JaTi''^    .  iic/^^°"'*    '^^  ^^'^         a.-ailable  at  U.  T.  on  permanent  file 
Aoll.  and  OBSl. 

fl^^^foi^^*^^  observations  were  conducted  on  December  18,  1979,  and  Febfuaajr 
8,  1980.    On  both  occasions,  the  Title  I  observer  and  the  Migrant  observir 
were  present  in  the  same  classroom  and  observed  the  same  pre-K  student. 
The  Intraclass  correlation  coefficient  was  used  to  measure  the  consistency 
ot  the  ratings.    This  correlation  assesses-  judgemental  consistency  by 
Indicating  the  relative  excess  of  among-suBjects  over  among-raters 
rnci?^^°"*    Observation  totals  were  compared  using  program  INTRAR  of  the 
EDSTAT  statistical  package  on  the  University  of  Texas  Dual  Cyber  computer 
system.    Parameters  were  as  follows: 

Number  of  variables  -  number  of  categories  of  variables 
Number  of  subjects  -  number  of  different  students  observed 
Number  of  data  sources  »  number  of  observers 

In  order  to  obtain  interrater  reliability  coefficients  for  both  December 
and  February,  it  was  necessary  to  treat  each  day  of  observation  as  two 
half-days.    As  a  result,  reliability  coefficients  for  each  of  the  33 
categories  were  obtained  for  the  two  December  half-davs  (Figure  G-1) 
the  two  February  half-days  (Figure  G-2),  and  all  four' half-days  combined 
(Figure  G-j).     The  reported  coefficients  are  estimates  of  the  reliability 
of  single-judge  ratings.    When  all  four  half-days  were  included  in  the 
analysis  (Figure  G-3),  25  of  the  33  categoi^es  yielded  coefficients  of 
.93  or  above,  and  only  two  categories  yielded  coefficients  below  .45. 
These  reliability  estimates  were  considered  acceptable  for  the  purpose  of 
the  study. 
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The  SPSS  programs  CROSSTABS,  MULT  RESPONSE,  -and  BREAKDOWN  were  used  to' 
analyze  the  Title  I  and  Migrant  data.    The  control  file  is  available  at 
U.  T.  on  permanent  file  A611.  and  OBSPS.    Attachment  G-6  is  a  listing 
of  the  control  file. 

Results 

The  classroom  observation  results  will  be  presented  in  two  ways.  First, 
the  results  will  be  used  to  compare  the  way  instruction  was  provided 
in  the  Title  I  and  Migrant  Programs.    Then  the  results  will  be  presented 
by  Title  I  classroom  so  variation  between  classrooms  can  be  examined. 

Figures  G-4  through  G-'S  present  the  comparison  of  Title  I  and  Migrant 
results.    The  following  statements  summarize  some  of  the  major  differences 
between  the  programs  which  can  be  found  in  these  figures. 

•  Spanish  was  used  about  25  minutes  more  each  day 
during  instructional  time  in  the  Migrant  classes. 

•  Migrant  students  received  instruction  in  somewhat 
smaller  groups. 

•  The  school  day  for  migrant  students  was  about  19 
minutes  shorter  than  the  Title  I  school  day. 
Given  a  180  day  school  year,  that  19  minute 
difference  means  that  Title  I  students  receive 
about  8.75  more  days  of  pre-K  than  migrant  students.  . 

•  In  addition,  the  Title  I  students  received  about  22 
more  minutes  of  instruction  ^each  day.    The  migrant 
students  would  need  about  26.4  extra  days  of  instruction 
to  get  the  same  total  instruction  in  a  180  day  year 

(22  min.  X  180  days  +  150  min./day  =  26.4  days). 

•  Half  of  the  22  minute  difference  in  the  amount  of 
instruction  came  in  formal  instruction. 

•  Title  1  teachers  worked  about  15  minutes  more 
with  students  each  day. 

•  The  teacher  was  primarily  responsible  for  a  higher 
percentage  of  the  instruction  in  Title  I  than  in 
Migrant  classes.    The  reverse  was  true  for  the 
aide. 

•  There  was  very  little  cnrricular  overlap  between 
the  programs.     Title  I  students  spent  about  51 
minutes  a  day  working  on  activities  from  the 
AISD  curriculum.     Migrant  students  worked  on 
Bilingual  Early  Childhood  Program  (BECP)  activities 
about  58  minutes  a  day. 
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•    Title  I  students  had  more  teacher  con;act  and  less  aide  * 
contact  than  migrant  students. 

Appendix  B,  the  "Test  of  Basle  Experiences."  concludes  that  the  gains  made 
by  Title  I  students  during  the  year  outstrip  those  made  by  the  migrant 
students  and  that  differences  In  either  the  background  of  the  students 
(migrant  status  vs  non-migrant  status)  and/or  their  pre-K  experiences 
contribute  to  the  differential  gains.  •  , 

After  examining  the  above  findings,  especially  those  related  to  the 'amount 
of  instruction  received  by  the  two  groups,  one  might  hypothesize  that  much 
of  the  difference  in  gains  is  related  to  variation  in  the  way  time  ik\  used 
X  in  Title  I  and  Migrant  classes.  Indeed »  these  findings  support  earlier 
\comparisons  of  the  two  programs  (see  Appendix  J,  1978-79  Title  I  Final 
i:e,chnlcal  Report,  publication  number  78.61)  which  reported  similar  differ- 
en^es  bfetween  the  programs. 

However,  if  differences  in  the  amount  of  instruction  influence. the  gains 
made  by  the  students,  then  consistent  differences  should  occur  within 
the  Title  I  program  as  well  as  between  the  two  programs.    Figures  G-19 
through  G-33  compare  the  observation  results  by  Title  I  classroom  in  the 
same  way  the  earlier  figures  compared  the  two  programs.    For  ease  of 
comparison,  each  Title  I  classroom  receives-  the  same  class  number  in  this 
appendix  that  it  received  in  Appendix  B,  the  "Test  of  Basic  Exnerienpes . " 
As  reported  in  that  appendix  the  classes  made  gains  on  the  TOBE  as  follows: 


Class       Raw  Score  Gains 

1  11.2 

5  10.8 

6  9. 7 

2  7.2 

A    •  5.8  ^ 

3  3.1 

An  inspection  of  Figures  G-19  through  G-33  reveals  no  consistent  relation- 
ships between  the  observation  variables  and  gains  on  the  TOBE.    In  fact^ 
when  the  average  values  (on  observation  variables)  of  the  top  three 
scoring  classes  are  compared  with  those  of  the  bottom  three  scoring  classes, 
such  seemingly  illogical  inferences  as  the  following  An  be  made: 

•  The  more  total  instruction  the  students  receive, 
the  lower  their  gains. 

•  The  greater  the  time  spent  in  noninstructional 
activities  such  as  eating,  sleeping,  and  standing 
in  line,  the  greater  the  gains. 

•  The  more  adult  contact  students  have,  the  less 
they  learn. 

•  Specifically,  the  greater  the  instructional  contact 
with  the  teacher,  the  lower  the  gains. 
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It  appears  that  something  is  in  error,  and  more  thought  must  be  given  to 
these  findings.    A  start  to  that  process  is  given  below  in  a  Qumber  of 
statements  which  should  be  considered  when  time  permits. 

f 

Some  possible  reasons  for  the  lack  of  relationships  are  as  follows: 

'  a.    The  differences  observed  between  classes  (  or 
perhaps  a  subset  of  those  differences)  are  not 
statistically  significant.    Therefore  no  relation- 
ship with  achievement  gains  should  be  expected. 

b.  The  observation  variables  are  unreliable.  (See 
the  procedure  section  of  this  appendix). 

c.  The  observation  results  are  not  valid;  the 
teachers  changed  their  behavior  when  under 
observations. 

d.  The  measures  do  not  measure  variables  which  are 
Important  In  Influencing  gains. 

e.  The  measures  are  valid  and  meaningful  but  other 
measures  (teacher  attributes  not  assessed,  con- 
tent, etc.)  are  of  overwhelming  importance. 

f.  Something  is  wrong  with  the  TOBE  results.  Some 
teachers  taught  the  test  or  taught  to  the  test. 
An  observation  by  a  proctor  that  one  student 
seemed  to  be  responding  correctly  to  Items  be- 
fore the  teacher  read  them  adds  some  credence 
to  this  possibility.    A  replacement  for  the 

TOBE  should  be  sought  for  the  1980-81  school  year. 

Another  possible  problem  with  the  TOBE  is  its  difficulty  level  as  a  pretest. 
About  25%  of  the  students  scored  at  or  below  the  chance  level  on  the  pretest. 
It  is  possible  that  the  gains  made  by  some  classes  are  underestimated.  Con- 
sideration needs  to  be  given  to  selecting  a  new  test  for  1980-81. 

Such  an  ambiguous  situation  within  the  Title  I  Program  creates  doubts  about 
possible  relationships  between  the  observations  variables  and  TOBE  gains 
which  might  explain  the  differences  in  gains  made  by  participants  in  the 
two  programs.    Until  these  ambiguities  can  be  understood,  caution  should  be 
used  in  drawing  inferences  from  this  appendix  or  Appendix  B.    However,  it 
seems  clear  that  the  Migrant  Program  classes  could  increase  the  amount 
of  instruction  provided  daily. 
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Category 


Reliability 


Language 
Silence 
English 
Spanish 
*  Mixture 


Undetermined 

Mean  Grou^  Size 

No  Instruction 
Other 
Breakfast 
Lunch 
Hap 
Snack 
Recess 


-  English  &  Spanish 


.9593 

.9696 
* 

.3846 
.0000 

.7073 


1.0000 

lie 

1.0000 
1.0000 
1.0000 


Formal  Instruction 

Formal  Instruction  1 
Formal  Instruction  2 

Informal  Instruction 

Informal  Instruction  1 
Informal  Instruction  2 

Instructional  Involvement 
Teacher 
Aide 

Student  Helper 
Other 


.9936 

4t 


.9955 
.9903 


.9929 
.9963 

it 

.7785 


*No  time  use  observed  in  this  category. 


Figure  G-1. 


INTRACLASS  CORRELATION  ESTIMATES  OF  INTERRATER 
RELIABILITY  FOR  TWO  DECEMBER  HALF-DAYS  CTWO 
SUBJECTS,  TWO  OBSERVERS).     (Page  1  of  2) 
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Category  Reliability 


Instructional  Responsibility 

Teacher  .8935 

Aide  .9776  ' 

Student  Helper  * 

Other  ^  *  1.0000 

Mo  One  .9364 

Adult  Contact 

Teacher  . 9414 

Aide  .9396 

Student  Helper  * 

Other  .9600 

No  One  .9711 

Curriculum 

BECP  * 

AISD  .9901 

Other    '  * 


*No  time  use  observed  In  this  category. 
Figure  G-1.     (cpntinued,  page  2  o£  2) 
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 Category  ^  Reliability 

Language 

Sileiice  .9313 

English  .9757 

Spanish  1.0000 

Mixture  -  English  &  Spanish  .9231 

Undetermined  * 

Mean  Group  Size  .9970 

No  Instruction 

Other  .9955 

Breakfast  .8579 

Lunch  . 9417 

Nap  .9999 

Snack  1.0000 

Recess  * 

Formal  Instruction 

Formal  Instruction  1  1.0000 

Formal  Instruction  2  * 

Informal  Instruction 

Informal  Instruction  1  * 

Informal  Instruction  2  1.0000 

Instructional  Involvement 

Teacher  .9942 

Aide  1.0000 

Student  Helper  .9999 

Other  * 


*  No  time  use  obsei-ved  In  this  category. 

Figure  G-2.     INTRACLASS  CORRELATION  ESTIMATES  OF  INTERRATER 
RELIABILITY  FOR  TWO  FEBRUARY  HALF-DAYS  (TWO 
SUBJECTS,  TWO  OBSERVERS).     (Page  1  of  2) 
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_^  Category  

Instructional  Responsibility 
Teacher  •> 
Aide 

Student  Helper 

Other 

Nq  One 

Adult  Contact 
Teacher     '  ■ 
Aide 

Student  Helper 
Other 
'  No  One 

Curriculum 
BECP 
AISD 
Other 


Reliability 


.9882 

.9928 
* 

.9945 


.5991 
.0000 
.9998 

.9962 


1.0000 
* 


*  No  time  use  observed  in  this  category. 
Figure  G-2.     (continued,  page  2  of  2) 
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Category  Reliability 


Language 

Silence  .9546 

English  .9595 

Spanish  1.0000 

Mixture  -  English  &  Spanish  .4138 

Undetermined  .0000 

Mean  Group  Size  .9996 

No  Instruction 

Other  .9947 

Breakfast  .8579 

Lunch  .9427 

Nap  1.0000 

Snack  1.0000 

Recess  * 

Formal  Instruction 

Formal  Instruction  1  .9969 

Formal  Instruction  2  * 

Informal  Instruction  ' 

Informal  Instruction  1  .9955 

Informal  Instruction  2  .9909 

Instructional  Involvement 

Teacher  .9933 

Aide  .9963 

Student  Helper  .9999 

Other  .7785 


*  No  time  use  observed  in  this  category. 

Figure  G-3.  INTRACLASS  CORRELATION  ESTDIATES  OF  INTEPJIATER 
RELIABILITY  FOR  FOUK  HALF-DAYS  (FOUR  SUBJECTS, 
TWO  OBSERVERS).     (Page  1  of  2) 


79.23 


Category  Reliability 


Instructional  Responsibility 

Teacher  .9789 

Aide  .9776 

,          Student  Helper   '  .9928 

^Sl    Other  1.0000 

No  One  .9367 

Adult  Contact 

Teacher  .8816 

Aide  .9352 

Student  Helper  .9998 

Other  .9600 

No  One  .9657 

Curriculum 

BECP  1.0000 

AISD  .9967 

Other  * 


*  No  time  use  observed  in  this  category. 
Figure  G-3.    (continued,  page  2  of  2) 


G-L4 


TO  READ  FIGURE  G-4 

THROUGH  FIGURE  G^18        :     The  top 
number  in  each  box  is  an 
estimace  of  the  average 
number  of  minutes  each 
day  spent  in  the  category 
in  question.    The  number 
.  in  parentheses  is  the 
percent  of  total  number 
of  minutes  observed  during 
formal  instruction  and  in- 
formal learning.  "Multicoded" 
means"  more  than  one  category 
could  be  coded  during  a  minute 
of  observation. 
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POPULATION 


Title  1 
N  -  60 


Migrant 
N  =  40 


KNGl.ISH 


112 
(94%) 


83 

(76%) 


SPANISH 


<1 
(<1%) 


14 
(12%) 


MIXED 


<1 
(<1%) 


8 

(8%) 


Ktgure  (:-4  .     LANGUAGE  USED  *1)URING  FORMAL  INSTRUCTION  1. 


UNDETERMINED 


0 
(0%) 


(<1%) 


SILENCE  . 

TOTAL 

7 

120 

(6%) 

(100%) 

109 

j  (3%) 

(100%) 

Klgui-e  C-^j.     LANGUAGE  USED  DURING  INFORIiAL  LEARNING.  ^ 
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POPULATION 

ENGLISH 

SPANISH 

MIXED 

UNDETERMINED 

SILENCE 

TOTAL 

? 

ON 

Title  I 
N  =  60 

27 
(60%) 

0 

(0%) 

0 

(0%) 

0 
(0%) 

18 

(40%) 

45 
(100%) 

Migrant 
N  "  40 

21 
(56%) 

2 

(6%) 

1 

(2%) 

2 

(5%) 

12 
(31%) 

38 
(100%) 

Figure  c-h, 


LAN(U1A(.'K  IISKD  DURING  TOTAL  INSTRUCTIONAL  TIMR  OBSERVED  (FORMAL  INSTRUCTION  I  AND 
INFORMAL  LEARNING). 


ERIC 


POPULATION 

ENGLISH 

SPANISH  " 

MIXED 

UNDETERMINED 

STLENQE 

TOTAL 

Title  I 

139 

<1 

<1 

25- 

165 

N  =  60 

(8*)%) 

(<1%) 

(<1%) 

(15%) 

(100%) 

MI  grant 

105 

16 

9 

2 

16 

148 

N  =  40 

(71%) 

(11%) 

(6%) 

(1%) 

(11%) 

(100%) 

r 


3i 


5 


I 
\ 


POPULATION 

I 

2-4 

5  -  7 

8-10 

11  -  13 

14  or  Greater 

Average 
Grou^Slze 

Title  1 
N  =  60 

10 

W) 

6 

(5%) 

15 

(13%) 

10 
(9%) 

16 

(13%) 

62 

(52%) 

13 

Migrant 
N  «  40 

12 
(11%) 

9 

(9%) 

30 

(28%) 

15 
(IA%) 

6 

(6%) 

37 

(33%) 

9 

I'lguie  (;-7  , 

TIMK  SPKNT  IN 

GROUPS  OF  VA 

RTOUS  SIZES  Dl 

IRING  FORMAL  I 

NSTRUCTION  1. 

POPULATION 

I 

2-4 

5  -  7 

8-10 

11  -  13 

14  or  Greater 

Average 
GrouD  S^ii 

Title  I 
N  =  60 

19 
(42%) 

21 
(47%) 

2 

(5%) 

<1 
(<1%) 

<1 
(1%) 

2 

(5%) 

3 

MIgrauL 
N  =  40 

18 
(46%) 

10 
(A  7%) 

1 

(A%) 

1 

(H) 

<1 
(<1%) 

1 

(2%) 

2 

Figure  . 

TIMK  SPENT  IN 

GROUPS  OF  VAH 

.lOUS  SIZES  DU 

RING  INFORMAL 

LEARNING. 

POPULATION 

1 

2-4 

5  -  7 

8-10 

11  -13 

14  or  Greater 

Average 
Group  Size 

Title  I 
N  =  60 

29 
(18%) 

27 
(17%) 

17 
(11%) 

10 
(6%) 

16 
(10%) 

65 
(39%) 

10 

Mlj'iatil 
N  =  40 

29 
(20%) 

27 
(19%) 

32 

(22%) 

16 
(Ll%) 

6 

(A%) 

37 

(25%) 

8 

Figure  r;  «>    ,     TIMK  SPENT  IN  GROUPS  OF  VARIOUS  SIZES  DURING  TOTAL  INSTRUCTIONAL  TIME. 
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POPULATION 

NO  INSTRUCTION 

FORMAL  INSTRUCTION 
16  2 

INFORMAL  LEARNING 

1    K.  0 

TOTAL  TIME 

Title  I 
N  -  60 

218 
(56%) 

127 
(33%) 

45 

(12%) 

390 
(100%) 

Mlftrnnt 
N  -  40 

221 
(60%) 

112 
(30%) 

38 

(10%) 

371 
(100%) 

Figure  (J- 10.     TIME  SPENT  IN  ALL  ACTIVITIES. 


POPULATION 

Formal  instruction 

Informal  Instruction 

TOTAL  TIME 

? 

1 

2 

1 

2 

M 
00 

Title  I 
N  ■=  60 

120 
(70%) 

7 

(4%) 

5 

(3%) 

40 

(23%) 

172 
(100%) 

Migrant 
N  =  40 

109 
(73%) 

2 

(2%) 

3 

(2%) 

36 
(24%) 

150 
(100%) 

Figure  (Ml.     TIME  SPENT  IN  INSTRUCTIONAL  ACTIVITIES. 


POPULATION 

Breakf rtHt 

Liincli 

Nap 

Snacks 

Recess 

Other 

Total  Time 

Title  1 
N  =  60 

17 
(8%) 

26 
(12%) 

79 
(36%) 

6 

(3%) 

13 
(6%) 

77 
(36%) 

218 
(100%) 

Ml  grant 
N  =  40 

25 
(Jl%) 

29 
(13%) 

59 
(27%) 

6 

0%) 

17 
(8%) 

84 

(38%) 

221 
(100%) 

31!) 


KlRun'C;-l2  .     TIME  SPENT  IN  NON- INSTRUCTIONAL  ACTIVITIES. 


ERIC 


POIHJIATION 

TEACHER 

AIDE 

STUDENT  HELPER 

OTHER 

Title  I 

132 

52 

0 

6 

N  «  60 

Mlgri/nt 

U7 

79 

29 

2 

N  -  4^  . 

Figure  (J- 13.     INSTRUCTIONAL  INVOLVEMENT  OF  ADULTS  WITH  STUDENTS  (MULTI-CODED). 


I'OPUIJVTION 

TEACHER 

AIDE 

STUDENT  HELPER 

OTHER 

NO  ONE 

Title  I 

87 

18 

0 

5 

55 

N  =  60 

(53%) 

(11%) 

(0%) 

(3%) 

(33%)  . 

Migrant 

62 

26 

9 

2 

48 

N  -  40 

(42%) 

(18%) 

(6%) 

(1%) 

(33%) 

Figure c:-14  .     AMOUNT  OF  TIME  VARIOUS  IND1VID"ALS  WERE  PRIMARILY  RESPONSIBLE  FOR  THE  INSTRUCTION. 


POPULATION 

BECP 

AISD 

Title  I 

51 

N  »  60 

Migrant 

58 

2 

N  =  40 

Figure  C-l")  .     TIME  SPENT  USING  BECP  AND  AISD  CURRICULA.  i- 

o  0 


POPULATION 

TEACHER 

AIDE 

"  STUDENT  HELPER 

X  OTHER 

NO  ONF? 

Title  I 
N  «•  60 

85 

16 

/ 

0 

4  • 

14. 

Migrant 
N  =«  /iO'  • 

62 

33 

11  • 

2 

13 

I'lgiu  t.  (:-16.  Al 

• 

)ULT  CONTACT  DURING 

FORMAL  INSTRUCT 10 

N  1  (MULTI-CODED), 

— -— — 

POPUl  ATI ON 

Tl.ACHER 

aTDF 

OTHRP 

Title  I 
N  =  60 

3 

1 

0  ' 

—  ^ 

Migrant 
N  =  AO 

7 

3 

/ 

1 

^1 

29 

Figure  c;- 17  •  AL 

lULT  CONTACT  DURING 

INFORMAL  LEARNING 

(MULTI-CODED) . 

• 

1 

POPULATION 

TEACHER 

AIDE 

STUDENT  HELPER, 

OTHER 

NO  ONE 

Title  1 
N  =•  60 

88 

17 

<1  ' 

5 

55 

,  Migrant 
'     N  =■  /iO 

69 

36 

12 

2 

I-lgnre  <;  -lH  .     ADULT  CONTACT  DURING  TOTAL  INSTRUCTIONAL  TIME  (FORMAL  TNSTRUCTION  1  AND  INFORMAL  LEARNING 
1  AND  2,  MULTI -CODED) . 
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KiKure  (:-l9.     LANCUAC^K  USKl)  DUKINC  FORMAL  INSTRUCTION  L. 


CI...         Mr-'-^- Mtxed  Undetermined" 


1  »1  h^.  0  0 

^-  '21  58  0 

51  6H  0  0 

4  22  n  0  0 

5  19  ^  }  0 
19  ^9  0  Q 


DO  0  0 

»  0  0  0  0 

0  0  0  0 

0  0  0  0 

"  0  0  0  0 
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\n^urv  V,-2().     LANCUAOK  USKI)  DURTNC;   INFORMAL  LFARNTNG. 


No 

Lanj^ . 

Total 

Min. 

% 

Mln.  % 

18 

■\b 

48  100 

15 

42 

36  100 

25 

3i 

76  100 

7 

23 

29  100 

25 

57 

4  3  100 

20 

51 

39  100 

VI..IHS  Mm.  l   M^„_.  'i  mn'"  % 

1  H4  HI  0  0 


0  0 

!/">                             I           <l                1  <i 
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rmiiitni 
% 

No 
Min.  ' 
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% 

Min 

Total 

% 

0 

0 

19 

19 

103 
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0 

0 

21 

1  1 

197 

100 

0 

0 

26 

17 

155 

100 

0 

0 

16 

9 

185 

100 

0 

0 

4  2 

19 

215 

100 

0 

0 

2  5 

19 

132 

100 

ERIC 
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Class 

1 

2 
3 
4 

6 


J 
8 
i 

10 

26 
11 


5 
5 
4 
7 

12 


2-4 


4 
I 

9 
8 

1 


8 
1 

n 

5 

y 
I 


5-7  _ 
win.'""  ?„ 


14  or 


11 
21 
5 
17 

30 
5 


20 
13 

7 
11 
17 

6 


8- 

10 

11- 

13 

(Greater 

Average 
lirOUp  bize 

"x 

Mln. 

% 

Mi  n 

'/ 

'a 

0 

0 

0 

0 

37 

68 

13 

1 

1 

i 

2 

128 

79 

15 

12 

15 

19 

35 

44 

11 

9 

6 

50 

32 

62 

39 

13 

39 

22 

27 

16 

36 

21 

9 

<1 

<l 

;  1. 

1 

75 

8U 

15 

KlKure  (:-22.     TIMli  SPKNT  IN  CKOUPS  OF  VARIOUS  SIZKS  DUKINC  FORMAL  INSTRUCTION  1. 


Class 

I 
2 
3 
4 
5 
6 


tUiu 

18 
14 
27 
7 
27 
20 


-A 

3b 
40 
15 
25 
62 
5  i 


2dL 


2  3 
13 
47 
15 
15 
1  3 


47 
37 
63 
5  3 
34 
34 


5-7 


Min, 


2 
4 
0 
6 
1 
1 


% 


5 
12 

0 


2 
2 


8-10 


Min. 


0 
<1 
0 
0 

<l 
<1 


0 

1 

0 
0 

1 
1 


11-13 


Min, 


I 
0 
0 
0 
0 
I 


to 


2 
0 
0 
0 
0 
2 


Figure  (;-2  1,     TIMK  Sl'KNT  IN  CROUPS  OF  VARIOUS  SIZES  DURINC  INFORMAL  I.KARNING. 


14  or 
0 renter 


Min. 


5 
4 
2 
0 
<l 
3 


10 
11 
2 
0 
1 
9 


Average 
Group  Size 

4 
4 
3 
3 

2 
3 


I 

2- 

4 

5-7 

Min.  ' 

~'t_  

Min.  1 

1 

20 

1'} 

2  7 

26 

J  3  13 

2 

1 

'  i 

1.'. 

7 

25       1  } 

3 

10 

19 

')() 

3f) 

5  4 

4 

1  7 

24 

1  5 

24       1  ) 

5 

5  3 

25 

30 

14 

31  14 

6 

n 

24 

14 

1  1 

6  5 
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0-24. 
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Sl'KNT  IN 
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OF  VARIOUS 
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8- 
Min. 

10 

X 

11- 
Mln. 

1  3 

% 

('•renter 
Min.  'I 
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Croup  Size 

0 

0 

1 

1 

42 

41 

9 
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3 
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132 

6  7 

13 

12 
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15 

10 

37 

24 

7 

9 

5 

50 

27 

62 

33 

11 

39 

18 

27 

12 

37 

1  7 

7 

1 

J 

1 

I 

78 

59 

12 
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48 
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9 
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19 
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11 
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10 
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I'lgure  (1-25.     TIMIl  SPKNT  IN  ALL  ACTIVITIKS. 
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I'l^uro  C-Jb.     TiMK  Sl'KNT  IN  INSTRUCTIONAL  ACTIVITIKS. 
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KtMure  (;-27.     TIMK  SPKNT   IN  NON-1 NSTKIICTIONAL  ACTIVITIKS. 
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KiHure  (:-28,      INSTRUCTIONAL  INVOLVKMl- NT  OF  ADULTS  WITH  STUDENTS  (MULTI-CODED). 
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I'lKUie  (1-29.     AMOUNT  01'  TIMK  VARIOUS   INDIVIDUALS  WHKM  PRIMARILY  RKSl'ONS  I  Hl.K  l-OR  THE  INSTRUCTION, 
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Figure  C.-M,     ADULT  CONTACT  DDRINC  FORMAL  INSTRUCTION  1  (MULTI-CODED). 
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Figure  i\-  Vl.     ADULT  CONTACT  DURINC  INFORMAL  LEARNING  (MULTT-CODED)  . 
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Figure  V,-\\,     AIHII.T  CONTACT  DUHINC  TOTAL  INSTRUCTIONAL  TIME  (FORMAL  INSTRUCTION  1  AND  INFORMAL 
I. EARN  INC  1  AND  2,  MULT  1 -CODED) . 
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Attachment  G-1 
(colielnued,  page  2  of  2) 
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Attachment  G-2 
(Page  1  of  6) 


INSTRUCTIONS  FOR  USING  THE  EARLY  CHILDHOQD  OBSERVATION  FORM 


This  observation  Instrument  was  developed  to  provide  Information  for 
use  in  comparing  Title  I  and  Title  I  Migrant  early  childhood  program 
classes.    The  observations  in  pre-kindergarten  classes  are  day-long 
observations  of  single  pre-k  students. 

Prior  to  the  observation,  the  observer  selects  four  students  at  ran- 
dom from  the  class  to  be  observed.    The  first  student  selected  is 
the  student  to  be  obser/ed.    The  other  three  are  backup  students.  In 
order  to  keep  the  teacher's  knowledge  of  which  student  is  being  ob- 
served from  influencing  her  behavior  toward  that  child  during  the 
day,  the  observer  asks  the  teacher  to  identify  all  four  itudents.  The 
name  of  the  student  under  observation  is  not  revealed  to  the  teacher 
until  the  end  of  the  day. 

The  informatfon  described  below  is  then  recorded  on  a  minute-by-minute 
basis  for  the  school  day. 

Card  Number 

The  first  column  on  the  left  indicates  the  card  number  on  which  the 
information  on  each  three-line  section  of  the  observation  form  will 
be  keypunched.    The  observer  adds  the  necessary  digits  required  to  make 
the  numbers  consective  from  1  to  130^  for  the  school  day. 


The  predominant  spoken  language  is  coded  for  each  minute  except  during 
breakfast,  lunch,  nap,  snack  and  recess.    The  language  coded  is  not  limited 
to  the  language  spoken  by  the  teacher  but  1s  based  on  the  total  exnerience 
of  the  student  during  the  minute.    It  is  the  language  heard  by  the  ' 
students  under  observation  regardless  of  whether  it  is  spdl<en  by  the 
teacher,  aide,  the  student  under  observation,  someone  else,  or  a  com- 
bination of  these  sources.    The  following  codes  are  used  to  record 
language: 

Blank  =  iNo  language  used.  Silence. 

1  =*  English  was  the  predominant  language. 

2  =  Soanlsh  was  the  predominant  language. 

3  =  An  equal  mixture  of  English  and  Soanlsh  was  heard. 

4  3  Undetermined  Cobserver  cannct  hear}. 

^irouo  Size 

GrouD  size  is  determined  by  the  number  of  students  involved  in  an  activity 
with  the  student  under  observation.    If  no  other  students  are  involved 
in  an  activity  ^ith  the  observed  student,  group  size  is  recordea  as  one. 
Therefore  the  group  size  is  the  numoer  of  stucents  involved  in  the  activity, 
including  the  stuaent  under  observation. 

•ictivi  ties 


Each  minute  of  the  school  day  is  coded  as  belonging  to  one  o*'  the  three 
fol  lowing  categories:  ♦ 


Language 
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a.    Forma]  Instruction;   Formal  Instructional  activities  areThos"e'^'  P^^'  ^ 
activities  in  which  the  student  under  observation  works  directly 
with  an  adult  In  a  group  or  alone.   The  activities  1n  which  he 
or  she  Is  engaged  are  planned  and  have  specific  rules  or  expec- 
tations concerning  student  behavior.   The  key  element  is  that 
the  student's  behavior  is  directed  in  some  way  by  an  adult. 

Formal  instructional  activities  are  coded  in  one  or  two  of  the 
fol lowing  manners : 

1.  A  "1"  is  placed  in  the  column  under  Formal 
Instruction  for  each  minute  the  student 
under  observation  is  engaged  in  a  planned 
activity  occurring  under  the  direction  of 
an  adult. 

Formal  instruction  may  occur  outside  of  the 
regular  classroom.    For  example,  formal 
instructional  activities  occurring  in  the 
library  or  in  other  Early  Childhood  class- 
rooms would  be  counted.    (The  observer  in 
tnis  case  accompanies  the  students  to  the  \ 
area  and  records  whatever  activity  is 
occurring  in  the  same  manner  as  "inside  the 
•   regular  classroom"  activities.)    The  excep- 
tions to  this  rule  are  described  below.  \ 

2.  When  students  go  outside  the  classroom  to  art, 
music,  and  PE,  the  time  spent  in  these  activities 
IS  coded  with  a  "Z"  under  Instruction.    To  record 
these  activities  the  observer  accompanies  the 
student  to  the  site  of  the  class.    Onca  the  super- 
vision by  the  new  teacher  begins,  the  observer 
leaves.    A  "2"  is  coded  until  the  PE,  music,  or 
art  instruction  is  completed.    Regular  coding 
begins  again  as  the  students  line  up  and  leave 

the  room  to  go  back  to  the  regular  classroom. 

No  other  information  is  coded  when  the  students  ' 

are  at  art,  music,  or  PE. 

Informal  Learning  Opportunities:    There  are  also  two  classes  of 
informal  learning  opportunities.    Both  types  occur  when  the  student 
is  engaged  in  an  activity  where  there  is  only  incidental  adult 
supervision  or  contact. 

A  "1"  is  coded  when  the  student  is  working  on  a  specific  task  follow- 
ing directions  provided  by  the  teacner.    Activities  coded  unaer  this 
classifi^cation  are  planned  and  are  directed  toward  a  specific  out- 
come.   For  example,  a  student  might  be  asked  to  create  a  Christmas 
scene  using  the  materials  provided  or  to  build  a  house  with  blocks. 

Activities  coded  with  a  "2"  are  those  wher^  the  students  are  directeo 
to  a  center  to  participate  in  "free  play"  activities,    in  these 
activities  the  student  is  not  expected  to  produce.^  specific  outcome. 
Examples  are  building  something  unspecified  with  blocks,  playing 
house  in  the  kitchen  area,  ana'reaaing  a  book.    Another  sort  of 
activity  coded  with  a  "2"  woula  be  spontaneous  opportunities  "seiiec" 
by  the  teacher  to  make  a  ncnins tructlonal  task  instructional. 
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For  example,  If  the  teacher  Is  passing  out  colored  objects  ' 
to  students  for  some  noninstructlonal  purpose  and  she  quizzes 
the  students  about  the  colors  or  remarks  about  the  color  each 
is  receiving,  then  a  "2"  would  be  coded  to  record  this  spontaneous 
instructional  event. 

c.    No  Instruction;    This  classification  pertains  to  activities 
which  are  not  instructional;  e.g.,  washing  hands,  standing  in 
line,  dividing  students  into  groups,  etc.    Instructions  for 
housekeeping  and  transition  between  activities  are  coded  as  no 
instruction.    Six  numbers  are  used  to  code  different  types  of 
no  instruction: 

Breakfast  »  2 
Lunch  a  3 
Nap  a  4 

Snacks  =  5 
Recess  '  6 
Other       »  1 

If  the  student  under  observation  awakens  before  the  others  during 
'.the  nap  time  and  begins  doing  something  instructional,  the  proper 
'.instructional  category  is  coded. 

^If  the  student  under  observation  attends  an  assembly  or  oartici- 
--spates  in  a  planned  "reward"  activity  (films,  parties,  etc.),  the 
/event  should  normally  be  coded  as  no  instruction. 
y  If  the  reward  activity  becomes  an  Instructional  activity,  the 
event  should  be  coded  as  Informal  Instruction  2. 

Adult  Instructional  Involvement  y 

The  adults  who  were  "working  with  children"  in  an  instructional  capacity 
during  the  minute  are  recorded  in  this  section  of  the  form.    The  observer 
should  record  any  involvement  by  adults  in  the  class  in  activities  which, 
would  be  coded  as  "Formal  Instruction"  or  "Informal  Learning  Opportunities" 
above.   The  adult's  involvement  does  not  have  to  be  his/her  predominant 
activity  for  the  ninute;  i.e.,  even  transitory  involvement  by  an  adult 
would  cause  the  person  to  be  coded.    Neither  does  the  involvement  need  to 
be  with  the  student  under  observation.    Adult  instructional  involvemeni: 
is  indicated  by, writing  a  "1"  under  the  appropriate  heading(3)  (Teacher, 
Aide,  Student  Helper,  and  Other)  for  the  minute. 

Adult  instructional  involvement  must  be  verbalized  or  made  highly  visible 
by  the  aault  in  charge.    An  example  of  verbalized  and  visible  aault 
instructional  involvement  would  occur  if  the  teacher  or  aide  introduced 
a  new  fingerplay  to  the  students  (verbal)  and  if  the  teacher  or  aide 
led  the  students  in  the  fingerolay  without  saying  another  word  after  the 
introduction,  a  "I"  would  stiH  be  placed  in  the  aporopriate  column  jnder 
Adult  Instructional  Involvement. 
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There  are  times  when  adult  Instructional  involvement  is  left  blank  during  ' 
fonnal  instruction.    For  instance,  when  children  (the  student  under 
observation  must  be  included  in  this  group  of  children)  are  watching  TV 
and  the  teacher  or  aide  does  not  coimient  on  what  is  being  seen,  instruc- 
tional involvement  is  left  blank  and  instructional  responsibility  is 
coded  as  no  one. 

Instructional  Responsibility 

e^'servation  form  is  used  to  record  the  person  primarily 
responsible  for  the  instruction  occurring,  eadi  minute  for  the  child  under 

Instructional  responsibility  is  not  coded  during  no  instruction.  While 
the  teacher  is  ultimately  responsible  for  the  educational  activities 
occurring  in  her  classroom,  she  is  not  indicated  for  each  minute.  What 
is  Of  importance  here  is  the  person  taking  the  immediate  responsibility 
for  providing  or  supervising  the  instructional  activity.    The  decision 
ot. which  perion  to  code  is  determined  by  who  is  "in  charge"  (i  e  who 
is  the  instructional  leader)  during  the  minute. 

An  example.    The  aide  is  sitting  at  a  table  with  a  group  of  students 
watching  them  work  on  some  instructional  activity.    Occasionally  she 
makes  comments  to  students  about  the  work  they  do.    The  teacher  walks  by 
tne  table  and  stops  for  a  few  minutes  to  comment  on  the  work  being  done  by 
the  students.    How  should  such  a  situation  be  coded?   Unless  the  teacher 
during  her  time  at  the  table,  changes  the  nature  of  the  task  or  income  * 
other  way  indicates  that  she  is  "taking  over"  the  lesson,  the  aide  would 
be  coded.    Only  one  person  is  coded  under  this  category  for  each  minute. 
It  the  responsibility  for  the  instruction  is  absolutely  equally  divided 
between  two  persons,  then  the  person  appearing  first  on  the  form  as  you 
move  from  left  to  right  is  coded.    In  this  example,  if  the  teacher  joined 
the  group  and  she  and  the  aide  shared  equally  in  the  leadership  provided 
to  the  students,  the  teacner  would  be  coded. 

The  observer  records- instructional  responsibility  by  placing  a  "1"  under 
one  of  tne  following  headings: 

a.  Teacher 

b.  Aide 

c.  Student  Helper 

d.  Other 
•    e.  iSo  One 

Adult  Contact 

Adult  contact  is  recorded  eacn  minute  fomal  instruction  or  informal  learning 
opportunity  is  coded.    To  record  adult  contact,  the  observer  puts  a  "1"  under 
the  heading  ror  each  adult  having  contact  with  the  student  under  observation 
during  tne  minute.    The  observer  should  recora  any  acuit  contact  regardless 
of  Its  instructional  content  or  length  of  occurrence. 
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For  the  purpose  of  this  observation  form,  any  verbal  statement  addressed 
to  the  student  unoer  observation  or  the  group  to  which  he  belongs  or  any 
physical  contact  between  an  adult  and  the  student  under  observation  is 
to  be  recorded  as  adult  contact.    Records  or  films  do  not  constitute 
adult  contact.    If  students  are  watching  a  film  under  adult  supervision 
and  the  adult  does  not  speak  to  or  touch  the  student  under  observation, 
no  adult  contact  is  coded.    If  no  adult  contact  occurs  during  the  minute, 
"No  One"  is  coded. 

Curriculum  Source 

The  information  collected  on  this  part  of  the  form  documents  the  amount 
of  time  spent  in  activities  from  different  sources  and  is  not  coded  during 
the  actual  observation.    The  point  of  transition  into  and  out  of  each 
activity  both  formal  and  Informal  sh'ould. be  clearly  marked  on  the  coding 
sheet.    In  addition,  notes  in  the  notes  column  should  clearly  describe 
each  formal  or  informal  activity.    At  the  end  of  the  school  day  the  observer 
will  as k--^- the  teacher  about  the  source  of  each  formal  activity  (infonnal 
activities  are  not  coded)  so  the  activities  ca.-i  then  be  correctly  recorded 
following  the  definitions  given  below.. 

a.  BECP:  A  "1"  is  placed  under  this  heading  for  each 
minute  the  student  spent  in  an  activity  taken  from 
the  Bilingual  Early  Childhood  Program  (BEC?)  Curric- 

..ulum.    Activities  from  the  BECP  are  likely  to  be 
found  only  in  Title  I  Migrant  early  childhood  classes. 

This  column  is  also  coded  if  the  teacher  and  students 
engage  in  an  activity  which  she  developed  using  ideas 
from  the  BEC?  curriculum. 

b.  AISD:   A  "1"  1'i  placed  under  this  heading  for  each 
minute  the  student  spent  in  an  activity  from  the 
curriculum' developed  for  the  Title  I  early  child- 
hood classs^  and  are  used  in  Title  I  Migrant 
classes  as  supplementary  activities. 

As  in  .the  case  of  coding  BECP,  this  column  is  also 

coded  if  the  , teacher  and  students  engage  in  an  .  . 

activity  which  was  developed  using  ideas  or  sug- 
gestions from  the  Title  I  early  childhood  curriculum. 

v'^-'    OTHE!^:    This'coiumn  will  not  be  used  during  an4ly?is 
or"  data  gathered  with  the  coding  sheets  during  tne 
1979ra0  school  year. 

There  are  two  instances  during  formal  instruction  when  neitner 
3ECP  or  Also  curriculum  sources  are  coded.    They  are  as  follows: 

a.    the  teacher  developed  the  activity  ccmpletaly  on 
her  own . 
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b.    early  childhood  (Title  I  and  Migrant)  classes  merge 
for  a  joint  activity.    All  other  categories  such  as 
instruction.  Instructional  involvement,  instruc- 
tional responsibility  and  adult  contact  are  coded. 


Notes 


The' notes  column  on  the  form  is  important  for  recording  descripti'^e 
information.    This  information  can  be  useful  in  interpreting  the  results 
with  the  teache-.    The  noces  column  is. also  important  in  checking  the 
form  for  coding  e-rors  after  the  observation  has  been  completed.  Each 
activity  should  "^e  briefly  descrtbed  in  this  section. 
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4. 
5, 
6, 


STEPS  USED  IN  RANDOMLY  SELECTING  OBSERVATION 
DAYS  FOR  TITLE  1 


Determine  the  number  of  possible  observation  days  between  November 
27,  1979,  and  April  30,  1980-     Exclude  holidays',  the  days  before 
holidays,  and  staff  development  days.    Ninety-three  days  remained. 

Sixty  observations  were  planned,  ten  in  each  classroom.  Number 
a  page  from  1-60 • 

Randomly  assign  the  name  of  each  pre-K  unit  to  10  different  numbers 
on  the  list,  one  class  per  number. 

Randomly  assign  a  number  In  the  range  of  1-93  to  each  of  the  60 
lines  on  the  paper.    Assign  a  number  only  once. 

Number  the  variable  observation  days  (N  «  93)  on  a  calendar.  Write 
the  school  nances  on  the  calendar  according  to  their  I793  numbers,  ' 

Examine  the  calendar  for  periods  with  observations  on  more  than  four 
consecutive  work  days.     Randomly  reassign  the  middle  observation 
in  the  period  until  no  more  than  four  observations  occur  on  successive 
work  days. 

Divide  the  observation  period  into  three  parts:     days  l-3i,  32-62,  and 
63-93.     If  mere  than  four  observations  are  scneduled  for  any  one  part, 
reassign  to  another  part  at  random.     Go  back  to  step  number  six. 
Stop  when  the  conditions  in  steps  6  and  7  have  been  met. 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRIC?^^®'  ^  °^ 
Office  of  Research  and  Evaluaclon 

November  16,  1979 


TO:  Principals  With  Title  I  and/or  Migrant  Pre-K  Classes 

i"ROM:  David  Doss  and  ?ats7  Totusek 
SUBJECT;    Early  Childhood  Observations 

Both  the  Title  I  and  Migrant  Programs  offer  day-long,  pre- kind erg art en 
classes  for  four-year-olds.    While  both  programs  have  been  successful 
in  producing  large  gains  in  achievement,  the  gains  have  not  been  equal. 
Both  programs  are  interested  in  ways  of  toaximizing  their  gains.  Therefore, 
we  have  coordinated  the  Title  I  and  Migrant  evaluation  activities  at  the 
early  childhood  level  in  an  attempt  to  identify  some  basic  elements  of  the 
programs  which  appear  to  be  related  to  greater  achievement  gains. 

Part  of  uur  combined  efforts  was  the  TOBE  testing  we  did  last 
month. ^  Another  important  part  will  be  classroom  observations 
saheduled  to  begin  on.  :Jovemhsr  27th  (or  perhaps  later  for 
Migrant  classes) .    Title  I  evaluation  will  do  10  day-long 
observations  in  padi  Title  I  early  childhood  class.  Migrant 
evaluation  will  observe  each  Migrant  class  five  times.  All 
observations  will  occur  on  randomly  selected  days  between 
November  27th  and  April  30th. 

The  things  to  be  observed  are  described  on  the  attached  pages. 

Past  experience  has  shown  that  classroom  observations  do  not  upset  the 
normal  activities  in  progress.    The  observers  for  this  project  have  bean 
trained  to  insure  that  this  remains  true.     If  you  have  any  questions, 
please  feel  free  to  call  us  at  458-1228. 


Approved : 


ini^r  Evaluator  for  Compensacory  : 


Seni^^r  Evaluator  for  Compensacory  Education  Programs 

Approved:      ^^-^ ^Af-^  /^n  "7/  y   

I>t^ector  of  Office  <s€  kl&ktpi'^  and  Evaluation 


Approved: 


DD:PT:ifs 


Director  ox  Elementary  Education 


cc:    Lee  Laws 

Oscar  Cantu 
Jose  Mata 
Tisiy  3arauoff 
Loi3  gart 

Bella  Greek  SRQ 
iUin  Cunningham  ^ 
Title  I/Migrant  Early  Childhood  Teachers 
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EARLY  CHILDHOOD  OBSERVATION  FORM:    DESCRIPTION  OF  THE  CATEGORIES 


Language 


The  predominanc  spoken  language  heard  by  the  students  regardless  of 
the  source  (student,  teacher,  etc.)  is  coded  for  each  minute  except 
during  brealcfasc,  luncht  nap,  and  recess. 

Group  Size 

Group  size  is  detenAined  by  the  number  of  students  involved  in  an 
activity  with  the  student  under  observation.    If  no  other  students 
are  involved  wish  the  observed  student,  group  size  is  recorded  as  one. 

Activities 

Each  minute  of  the  school  day  is  coded  as  belonging  to  one  of  the  three 
following  categories: 

a.  No  Instruction:    This  classification  pertains  to 
activities  which  are  not  Instructional;  e.g., 
washing  hands,  standing  in  line,  dividing  students 
into  groups,  etc. 

b.  Fgrmal  Instruction:    Those  activities  Cusuaily  under 
adult  direction  and  supervision)  which  have  been 
planned  are  coded^'-as  formal  instruction. 

c.  loformal  Learning  Opportunities:     Informal  learning 
activity  such  as  building  with  blocks  or  looking- at 
a  book.    This  category  also  includes  activities 
which  would  normally  be  coded  as  '*No  Ins  true  tion'^  if 
there  is  a  clear  attempt  by  an  adult  to  make  the 
activity  instructional.    For  example,  lining  up 

to  go  to  lunch  would  be  considered  an  informal 
learning  if  the  teacher  asked  the  students  to  group 
themselves  in  lining  up  by  the  color  of  their  clothing. 

Adult  Instructional  Involvement 

The  adults  who  are  "working  with  children*'  in  an  instructional  capacity 
anywhere  in  the  classroom  during  the  minute  are  recorded  in  this  section. 

Instructional  Responsibility 

This  section  is  used  to  record  the  person  primarily  responsible  for  the 
instruction  occurring  each  minute  for  the  child  under  obser'/ation. 

Adult  Contact 

Adult  contact  is  coded  to  show  which  adults  have  contact  wirh  the  student 
under  observation  during  each  minute  of  formal  Instruction  or  informal 
learningf,  opportunity. 


ERIC 


G-36 


79.23 
Curriculum  Source 


Attachment  G-4 
(concinued,  page  3  of  3) 


Each  aiauce  of  formal  iascruccion  Is  attributad  to  one  of  three  curriculum 
sources : 

a.  BECP:    An  activity  taken  from  cha  Bilingual  Early 
Childhood  Program  (BECP)  curriculum. 

b.  ..  AISD;    An  activity  from  the  curriculum  developed 

for  the  Title  I  early  childhood  classes. 

Other;    An  activity  developed  by  the  teacher  or 
taken  from  a  source  other  than  the  ones  Listed 
above.    Adaptations  of  the  AISD  or  BECP  curri- 
cula are  coded  under  those  headings. 
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CAHU  FILli  LAYOUT  LUCATiONi 

Title 

1  Higrau.': 

AISU 

1979-80 

\/uT    ftA61l  » 

OBSi 

J  TITLE 

I  AND 

MIGRANT  PRE-K  OBSERVATIONS 

accC.  pass, 

-  1979-80 

file  name 

Field 

Culuiunu 

Description 

A 

1  - 

3 

FILE  ID  . 

U 

4  - 

5 

School  Code;    See  attached  list 

C 

6  - 

6 

Obaerver  Number:    1  - 

Wanda,  2  Karla 

D 

7  - 

8 

Observation  Number 

li: 

9  - 

11 

Card  Number  130  per  observation 

F 

12  - 

12 

0  =  No  language    2  «  Spanish 
Li^nguage:     1  =  English           3  «  Eng.  &  Span.     4  «  Undetermined 

G 

li  - 

14 

Group  Size; 

:i 

15  - 

15 

2  =  Breakfast    4  «  N^p           6  ^  RecejiS 
No  Instruction:     3  «  Lunch           5  ^  Snack        1  Other 

I 

16  - 

16 

Fo  r  ma  1  liistruction 

I  or  2 

J 

17  - 

17 

Informal  Learning  Opportunities        1  or  2 

K 

18  - 

18 

Teacher 

I, 

]9  - 

19 

Aide 

\        Instruct  iona 1  Involvement 

M 

20  - 

20  , 

_  — v 

Student  Helper 

N 

21  - 

21 

Other 

/ 

i 

1          H«  ^     r  N 

« 


o 


rt 
rr 
0^ 
O 

rt 

I 


37' 


-si 


o 
I 

NO 


I'lLE  iU     A    /   ^  /  ^  

IMtOCItAM;    'ft  tie  1  Migrant 
YEAK;  i9y9-aO 
lUJNTIiNTS: 


CAUU  PILIS  LAYOUT 


LOCATION: 


fagb    2  of  2 


AISU 


V, 


OBSl 


acct«  paBs.     file  wxm 


v£> 
t 


Columuu 

DuacrliJtion 

0 

22  -  22 

Teacher 

P 

23  -  23 

Aide  J 

2A  -  2A 

Student  Helper               L        Instructional  Responsibility 

R  

S 

25^-_25_ 
26  -  26 

Other  1 

No  One  \ 

T 

27  -  27 

Teacher 

U 

28  -  28 

Aide 

V 

29  -  29 

Student  Helper  / 

Adult  Contact 

u 

30  -  30 

Other  \ 

X 

31  -  31 

No  One  J 

Y 

32  -  32 

BKCl>  1 

Z 

33  -  33 

AISD                        >       Curriculum  Used 

AA 

34  -  34 

Other  j 

35  -  57 

Klelds  I'  -  AA  for  next  minute  ot  the  observation. 

58  -  80 

Fluids  F      AA  for  the  next  minute  of  the  observation. 

ft  n 

A-  rt 

fD 
N> 

O 
Hi 


erJc 
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79,23  Attachment  G-5 

(contknued,  page  3  of  3) 


1 


SCHOOL  LIST 


1  "  Blackshear 

2  "  Brovm 

3  -  Oak  Springs    1  TITLE  I  SCHOOLS 

4  «  Oak  Springs  2 

5  »  Ortega 

6  «  Sims 


7  =»  Allison 

8  ■  Brooke 

9  »  Dawson  ^  TITLE  I 

10  -  Metz  MIGRANT  SCHOOLS 

11  «  Oak  Springs 

12  «  Ridgetop 

13  »  St.  Elmo 

14  "  Zavala 


37,, 


ERIC 


HUN  NAMa 
VAKlAttLfe  UIST 


iNpUT  MEUIUM 

N  UF  CA8i:6 

INPUT  FOHMAT 

COMHUVfc 

IF 

IF 

COMPUTE 
8E.C0DE 

COMPUTE 

IF 

IF 

IF 

COMPUTE 

COMPUTE 

IF 

IF 

COMPUTE 

IF 

IF 

I^ 

COMPUTE. 

IF 

IF 

MISSING  VALUES 
VAH  LABEtS 


EJECT 

ANALYSES  OF  CLASSROOM  OttSERVATIUN  DATA 

8CH  LANG  GRSIZE  N0IN8T  INST  InFLHN  UTCH  UaIP  USTH  " 

IIOTH  IrTCH  IRAID  IR8TM  IHOTH  IHNUN  AcTCM  ACAID  ACSTH  ACOTH 

ACNON  CrBECP  CRAlSO  CKOTH 

DISK 

UNKNOWN 

(3X,F2,6X,Fl,F2,2k)Fn 
POPPikJ 

(SfH  LE  6)P0PRl 
(SCh  GE  7)P0P«2 
LANG(BLANK|Bci5) 
N0IN8T(li!7) 
IGRSlZEvGRSUE 

IGRSJZE(2  THRU  4  P  2)(S  THRU  7  ti  3)(a  THRU  |f9  9^) 

(U  THRU  U  q5)(U  THRU  Hi  Kb) 

DRPTskJ 

(INST  GE  t  AND  INFURN  GE  DORP'Til 
(INST  GE  i  AND  NOINST  Gfi  I  )0RPTbDRPT*2 
(INFLRN  GE  I  AND  NOINST  GE  nDRPT«ORPT*« 
REPORT, bDRPT 
iNCONDnia 

(INST  EQ  niNCONOsI 
(INFLRN  EQ  i  OR  2HNCUNU«2 
ACTIVITYsa 

(NOINST  GE  UACTlVITYai 
(INST  GE  l)ACTlVlTYs2 
(INFLR^J  GE  DACTlVlTYsi 
INACT«0 

(INST  GE  niNACT9lNST 

(INFLHN  GE  niNACT*»lNFLHN  +  2 

ALL(0|BLANK) 

SCH  SCHOOL/ 

LANG  LANGUAGE  SPOKEN/ 

GHSlZt  CROUP  SIZE/ 

IGRSIZE  GROUP  SIZE/ 

NOINST  NONINSTRUCTIUNAL  ACTIVITIES/ 


ERIC 


37u 


VALUE  LAQCUS 


IN8T  IM8TRUCTI0NAL  ACTIVUUS/ 

INFLRN  INFOhhAC.  LEANNiNG/ 

UTCH  TEACHER/ 

IIAID  AIDE/ 

I18TH  3TU0ENT  HEUPEH/ 

IIOTH  OTHER/ 

IHTCH  TEACHER/ 

IRAID  AIDE/ 

IHSTH  STUDENT  HELPER/ 

IHOTH  Other/ 

XHNON  NO  OME/ 

ACTCH  TEACHER/ 

ACAID  AIDE/ 

AC3TH  STUDENT  HEUPEH/ 

ACOTH  OiHER/ 

ACNQN  NO  ONE/ 

CHUECP  bECP'  CURR/ 

CHAISO  AISD  CURR/ 

CROTH  OTHER  CURR/ 

POP  POPULATION/ 

INCONO  TYPE  OF  INSTRUCTION/ 

INACT  INSTRUCTIONAL  ACTIVITY/ 

LANC(nENGLJ8H(2)SPANI8H(3)MlXE0(^)UN0ET£RMlNE0 
(5)N0NE.  SILENCE/ 

IGR8IZE.    (ni(2)2-a(J)5«7(a)8-liJ(S)U«li{6)lil    OR  GREATER/ 

NOINS T (2 )flREAKFA8T<l) LUNCH («)NAP (5) SNACKS (6) RECESS (7) OTHER/ 
P0P(1)TITLE.  l(2)TITLE  I  MIGRANT/ 
INC0N0(1)IN8TRUCTI0N  •  KSUNFORMaL  LEARNING/ 
ACTIVITyCDNO  IN8TRUCTI0N(2)IN8TRUCTI0N(3)INFRMAL  LEARNING/ 
INACTCUINSTRUCTION  •  I  (2) INSTRUC flON  ,  2(J)lNF0RMAL  LRNG  1 
('OINFORMALi  LRNG  2/  • 

SCH(l)8LACK8HEAR(2)BR0WN(3)OAK  SPRINGS  Ua)OAK  SPRINGS  2 

(5)ORTE6A(b)8lM8(7)ALLlS0N(ti)aR0OK£(9)DAHSON(iidjMETZ 
(IDOAK  SPRINGS  «  MIG(12)RIUGET0P(13)ST,  ELMO  (  m )  ZAVALA 
VARIAHLESaPOP  INCOND  (1,2)  ACTIVITY  LANG  (1,5) 

NOINST(2,7)   IGR3UE(l,6)   lNACT(J,a)  8CH(l,lH)/ 


o 
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TABL^Sn  POP  8CH  By  lANd  IGRBize  BY  INCONO/ 
INCONO  BY  I.ANQ  BY  POP  SCH/ 

 „  POP  8CH  By  ACTIVITY  INACT  NOINST 

0PTX0N8  4  5  9 

READ  INPUT  DATA  ^ 
MULT  REBpONSe    CH0UP8«IINS;nV  IN8THUGT  IONAU  INVOLVEMENT  (  UTCH  TO  IlOTMd)) 

IN3RE8  INSTRUCTIONAL  RESPONSlBILlTYdHTCH  TU  IHNQNd)) 
AOCON  ADULT  CONTACT (ACTCH  TO  ACnON(I)) 
CURRl  CURRICULUM  WITH  OTMERCCRBfCP  TO  CROTH(U) 
CURH2  CURRICULUM  WITHOUT  OTHEHCCKBECP  CHAJSOdJ)/ 
VAHIAULES5P0P(l|2)INCONO(l,2)8CH(U  IM)/ 
TAULES«P0P  SCH  BY  iNSINv  INQREB  CURHl  CUftH2/ 
POP  SCH  BY  ADCON  BY  INCOND/ 
INCOND  BY  AOCQN  POP  SCH/ 
8TATI8TIC8  J 

TASK  NAME  ANO  ACTUAL  MEAN  FOR  GHQUPSUE 

BRliAKDOWN  VARIABLESbGRSIZECLOiHDPOP  INC0NI)(1|2)  SCH(l,l<l)/ 

CHQSSBREAK90RSUE  BY  POP  BY  iNCOND  8CH/ 

FINISH 
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tnafcruiBtnc  Descrlpcion;    Title  I  Rtcocda  Checklist 


The  19  item  checklist  contained  both  mulcipl-e  choice  and  opan-endad  items.  All  of 
the  itame  dealt  with  record  keeping  as  outlined  in  the  Austin  Independent  School 
District  Title  I  Reading  Guide. 


To  whom  vaa  eha  InacrunaQt  admlnlacagftdt 

The  records  kept  by  Title  I  teachers  and  aides  w«re  examinad  for  a  random  sample 
of  Title  I  students. 

gov  many  einaa'  vas  tha  inscruaegt  admlaia cared? 
Once  for  each  student  selected. 


yhen  vaa  tha  inatrvaanc  adialaiscered? 
During  the  months  of  April  and  May  01;  1980. 


^^hara  vas  tha  ioscr^saanc  adminlscered? 
■ttt-all-TitU  I  achoola  ejccapt  Brentwood  and  Metz. 


Who  adainiacarad  th^  inacrmaanc? 
Title  I  Evaluation  Assistant.; 


What  training  did  t.^a  adalniatracora  have? 

Directions  for  administration  of  the  records  checklist  were  provided  by  the  Tide  I 
Evaluate r. 


Vas  chtf  inatr-jmenc  admlniacared  under  acandardizad  conditions? 
:io. 


Vcr^  there  ^sroblama  '^^h  tha  inacr^ent  or  the  adniaiatraclon  chat  night 
aiface  tha  valldiJ?  of  :i:e  data? 

Nona  that  are  knovm. 


Vho  develooad  tha  iaacyjmanc? 

Office  of  Research  and  Evaluation  with  tha  cooperation  of  cha  Department  of 
Developmental  Programs. 

Vhat  reliability  and  validity  data  ara  availabla  on  inacr^aant^ 
Mone. 


.\r»  there  nqra  data  available  for  lncgrt;r«icln2  :he  raaulra^ 


Ho. 
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TITLE  I  TEACHER  RECORDS 


Purpose 

Information  from  the  Title  I  Records  checklist  was  used  to  answer  the 
following  decision  and  evaluation  questions  from  the  1979-80  Title  I 
Evaluation  Design. 

Decision  Question  D3:     Should  the  Title  I  Reading  Component 
be  modified?    If  so,  how? 

Evaluation  Question  DS-?:    Did  Title  I  teachers  and 
aides  keep  records  on  each  Title  I  student  as  outlined 
in  the  Austin  Independent  School  District  Title  I 
Reading  Guide?  - 


   Procedure 

Title  I  evaluation  staff  reviewed  the  Austin ' Independent  School  District 
Title  I  Reading  Guide  and  formated  a  records  checklist  based  on'  record 
keeping  methods  prescribed  in  the  guide.    The  format  was  then  submitted 
for  review  to  one  of  the  Title  I  reading  supervisors. 

The  format  was  finalized  and  all  principals  of  Title  I  schools  were 
notified  that  a  Title  I  evaluation  assistant  would  conduct  a  records 
check  of  a  sample  of  their  students  receiving  Title  I  services.  See 
Attachment  H-1  for  a  copy  of  the  memo  and  the  checklist. 

Two  Title  I  students  per  grade  level  were  randomly  selected  making  a 
total  of  twelve  students  per  school.    For  the  most  part  the  schools 
were  grouped  in  sets  of  four,  and  days  for  conducting  the  records  check 
were  scheduled.    A  list  containing  the  name  of  each  student,  grr.de  ^ 
level,  and  his/her  classroom  teacher  was  prepared  for  each  school. 

On  the  morning  of  the  scheduled  records  check,  the  evaluation  assistant 
called  the  schools,  and  gave  each  secretary  the  information  from  the  list 
prepared  for  that  particular  school.     The  evaluation  assistant  also 
asked  the  secretaries  to  see  that  the  records  were  pulled  ^nd  available 
for  monitoring  when  she  arrived.    The  secretaries  were  also  asked  about 
the  availability  of  Title  I  reading  personnel  for  help  in  the  interpretatio 
of  the  student's  records-  if  needed. 

The  evaluation  assistant  picked  up  the  students*  records  from  the  secretary 
and  took  them  to  a  work  area  where  they  were  examined  for  evidence  o2 
record  keeping  practices  prescribed  by  the  Reading  Guide. 

Title  I  reading  personnel  were  both  cooperative  and  informative.  Both 
Title  I  teachers  and  aides  made  arrangements  to  me-at  personally  with  the 
evaluation  assistant  for  a  few  moments. 
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Results 


A  total  of  258  records  were  monitored*    Nineteen  of  the  schools*  (counting 
Oak  Springs  and  Rosewood  as  one  school)  reading  teachers  kept  records 
on  students  in  grades  Three  of  the  schools'  reading  teachers  kept 

records  on  grades  1-5  only.    Two  of  the  schools  were  unable  to  participate. 
One  had  employed  only  aides,  and  they  were  not  permitted  to  do  diagnostic 
testing.    The  evaluation  assistant  was  unable  to  schedule  the  other  school. 

The  data  gathered  will  be  presented  in  the  same  format  as  the  Title  I 
, Records  Checklist. 

I. •  Nineteen- schools  kept  folders  in  grades  K-5,  and  three  kept  folders  in 
grades  1-5. 

Entrance  Date; 

A.  Twenty  schools  had  entrance  dates  for  their  students  posted 
in  students'  folders  on  the  supplementary  reading  card  or  on 
an  assessment  instrument. 

In  ore  of  the  two  schools  where  reading  ter.chers  were  not 
serving  kindergarten  students,  information  of  the  above 
nature  was  posted  in  the  roll  book  or  on  a  teacher-made 
checklist  because  the  aide  worked  in  the  classroom 
,  exclusively  and  was  supervised  by  the  regular  classroom 
teacher. 

The  teacher  of  the  other  school  which 'had  no  records  on 
her  kindergarten  students  indicated  she  was  recently 
hired  and  nad  inherited  her  Title  I  students.     She  did 
not  have  entry  dates  but  felt  there  were  records  in  the 
school' s  office. 

The  third  school  did  not  serve  kindergarten. 
Exit  Date; 

B.  A  total  of  258  student  folders  v^.re  monitored  and  out  of 
that  number  only  22  student  folders  showed  exit  dates. 

Assessment  Information: 

C.  The  records  showed  teachers  relied  most  heavily  on 
systemwide  testiijtg  results  provided  by  ORE  as  their 
source  of  assessment  information. 

A  number  of  diagnostic  tests  were  also  used.  Attachment: 
lists  those  found  in  the  records  check, 
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Referrals: 

■> 

D^'^  'The  review  of  the  records  showed  Title  I  teachers  had 
not  received  any  students  by  referrals, 

«^  • 

Students^  Work: 

£♦    All  of  the  schools  whose  records  were  monitored  kept  samples  of 
their  students'  work.     Some  reading  teachers  kept  the  samples 
in  the  records  folder,  other  teachers  kept  samples  o£  their 
students*  work  in  separate  folders  labeled  for  each  reading 
group* 

Responses  to  this  part  of  the  records  check  yielded  additional 
information.    At  one  school,  parents  requested  all  paperwork 
be  sent  home  on  Fridays  unless  it  was  special  work  such 
as  workbook  pages. 

Teachers,  also  indicated  certain  samples  of  their  students' 
work  were  kept  for  such  occasions  as  open  house  or  Black 
history  week  when  parents  might  be  visiting. 

Coordinated  Learning  Plan: 

F.    Nine  schools  out  of  twenty-three  schools  whose  lecords  were 
monitored  used  the  Coordinated  Learning  Plan  Form. 

Through  review  of  the  folders  and  discussions  with  the  teachers, 
it  was  learned  that  reading  teachers  and  some  regular  classroom 
teachers  had  created  planning  forms  of  their  own  and  had  used 
them  for  several  years.    They  indicated  reluctance  in  giving 
up  their  old  forms  for  a  new  one.    At  most  schools  teachers  were 
allowed  to  qontinue  using  those  forms. 

G.    Progress  Monitoring  (Describe); 

1.     In  this  section.  Title  I  reading  teachers  were  asked  to 
describe  ttie  methods  they  employed  when  monitoring  the 
individual  progress  of  their  students. 

The  responses  to  part  1  indicated  that  all  of  the  reading 
teachers  used  teacher  observation  as  a  monitoring  device. 
They  also  used  commercial  or  noncommercial  assessment 
tools  alone  or  along  with  each  other.     See  Attachment  H-3 
for  list  of  assessment  tools  used  by  reading  teachers. 

The  second  part  of  this  item  asked  how  the  teachers  provided 
feedback  to  the  classroom  teacher  on  student  progress. 

The  most  popular  methods  used  by  reading  teachers  were  verbal 
communication  and  occasional  written  communication  using 
teacher-made  formats.     See  Attachment  H-4  for  other  methods 
•used  by  reading  teachers. 
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Supplementary  Reading  Card; 

H.    All  twenty-three  schools  kept  a  Supplementary  Reading  Card 
for  each  student* 

y 

1.    Six  of  the  schools  kept  the  card  In  the 
student's  folder  (cumulative  folder). 

2*     Seventeen  of  the  schools  kept  the  card 
in  the  teacher's  folder  (Title  I  reading 
folder). 

Accessible  Schedules; 

II.    All  twenty- tht*ee  schools  had  accessible  working  schedules. 
Most  of  the  teachers  used  their  lesson  plan  books  along 
with  the  format  provided  by  Title  I  reading  supervisors. 
Lesson  plan  books  probably  contained  more  accurate  and 
up-to-date  information  about  how  students  were  seen  than 
did  the  formal  schedules. 


List  of  Student  Served: 

III.    Teachers  whose  records  were  monitored  also  had  current 
lists  of  students  they  were  serving.    Again,  they 
used  their  format  along  with  that  provided  by  the  Title  I 
reading  supervisors. 

Some  of  the  most  recurring  statements  from  Title  I  reading  teachers  and  aides 
concerning  their  inability  to  follow  the  record  keeping  procedures 
prescribed  in  the  AISD  Title  I  Reading  Guide  were: 

#  The  guides  were  sent  out  too  late  in  the  school  year  to  be 
of  any  real  use. 

e    AISD  was  In  the  midst  of  court  ordered  desegregation  imple- 
lU^ntation,  and  they  did  not  have  the  time  to  r9.ad  it. 

•  In  most  Instances  no  one  had  actually  met  with  the  teachers 
to  disc  '.ss  the  guide  (Title  I  coordiaators  began  a  series 
of  meetings  with  their  schools  in  late  April). 

m    When  teachers  did  express  concern  to  their  coordinators 
abcut  switching  over  to  the  formats  prescribed  by  AISD, 
they  were  permitted  in  some  schools  to  continue  using 
the  reading  teacher-made  formats  since  it  was  so  late 
into  the  school  year.    This  occurred  most  frequently 
with  regards  to  the  Coordinated  Learning  Plan. 
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Attachment  H-1 
. (Page  1  of  3) 


AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

March  25 »  1980 


TO:  Principals  of  Title  I  Schools 

FROM:        David  Doss 

SUBJECT:    Examination  of  Title  I  Records 

The  AISD  Title  I  Reading  Guide  prepared  by  the  Title  I  staff  and  reviewed 
by  the  Department  of  Elementary  Education,  requires  that  certain  records 
be  kept  on  each  Title  I  student.    As  part  of  our  evaluation  of  Title  I, 
we  will  be  checking  to  see  the  extent  to  which  those  records  are. kept,  for 
a  random  sample  of  Title  I  students. 

•  Wanda  Washington -from.  ORE.  will  he. coming  by.  your -school  between' novf  and 
the  end  of  April  to  check  those  records.    A  copy  of  the  checklist  she 
will  be  using  Is  attached.    As  always,  we  will  not  .report  our  results  by 
teacher  or  student. 

If  you  have  any  questions,  please  call  (458-1228). 

?enib)r  Evaluator  for  Compensatory  Education  Programs 
Director  of  Offlc^of  Researciff  and  Evaluation 
..^^ctor  of  Elementary  Education 

ft 

DD:lfs 

cc:    Lee  Laws 

Oscar  Cantu 

Title  I  Reading  Coordinators 
Title  I  Teachers 


Approved: 
Approved: 
Approved: 


385 

o  H-7 


AUSTIN  IND.-PEND'ENT  SCHOOL  DISTRICT  .,,,.u„«„,  u  i 

79."  Office  Of  research  and  Evaluation  ^PageTof  3) 


TITLE  I  RECORDS  CHECKLIST 
Date:    School: 


I.    Folder  for 


Check  If  Present 


The  folder  contained  the  foil owl ngi 

A.  Entrance  date. 

B.  Exit°date  if  applicable. 

.  C.   Assessment  information  Cany  or  all  of  the 
instruments  mentioned  below) 

•..  Basal  reading  tests  from  publisher, 
f  IRI. 

  I   Teacher  -observation  with  checklist.  

a.  Barbe. 

b.  Strang  (available  in  VIA  handbook). 


D.    Referrals  (Describe). 


T 


T 


9 

"To 


c.    Reading  Diagnosis  Kit-observation 
checklist. 


12 


E.  Random  sample  of  student's  work.   ^ 

F.  Coordinated  Learning  Plan  Form.  — ^ 

G.  Progress  Monitoring  (Describe),,. 

1.  
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23  Attachment  H"! 

,                                                                   (Page  3  of  3) 
 '  —  ^  


H.   Supplementary  Reading  Card. 

1.  Kept  In  student »s  folder, 
Z.   Kept  in  teacher's  folder. 


II.   Accessible  working  schedule. 
III.   Current  11st  of  students  being  served. 
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Attachment  H~2 
(Page  1  of  p 


ASSESSMENT  TOOLS  USED  BY  TITLE  I  TEACHERS 


/ 
/ 


.  /  Kindergarten  Level 


1 


Boehm  Test  of  Basic  Concepts 
Alphabet,  Color  and  Shape  Inventories* 
IRI 

Teacher-Made  Color  Recognition  Inventory 
Teacher-Made ^asic  Skills  Inventory 
Teachar-Mad9  Competency  Checklist 
VIA  Alphabet  Post test 

First  Level 

Metropolitan  Readiness  Test 

Alphabet,  Color,,  and  Shape . Inventories 

Murpby-Durrell  Pre-Beading  Phonics  Inventory 

Dolch  Sight  Word  Recognition  pre  and  post 

VIA' s  Alphabet  and  Basic  Sight  Word  Inventories 

IRI  pre  and  post 

Primary  Acquisition  of  Language 

Eeabody.  Picture.  Vocabulary  Tes*;  pre  and  . post 

VIA's  Criterion  Reference  Sur^/ey  Record  Booklet,  Form  A 

Teacher-Made  Skill  Sheet 

Teacher-Made  Diagnostic  Checklist  • 

Teacher-Made  checklist  based  on  Guzak's  philosophy 

Second  Level 

Calif oruia  Achievement  Tests 

Dolch  Sight  Work  Recognition  Test,  Level  A 

Bond,  Bal'ow,  Hoyt  Silent  Reading  Diagnostic  Tests 

Houghton-Mifflin  Silent  Reading  Test 

IRI 

VIA's  Words  and  Phrases 

VIA  Informal  Reading  Inventory 

Stanford  Reading  Diagnp^tic  Test 

San  Diego  Quick  Assessment  Sheet 

Peabody  Picture  Vocabulary^ Test  pre  and  post 

Alphabet  Inventory 

Ekwall  Sight  Word  Recognition  Test 

New  Development  Reading  Test  (Upper  primary) 

Third  Level 

California  Achievement  Tests 
Dolch  Sight  Word  Recognition 
IRI_ 

Bond,  Balow,  Hoyt  Silent  Reading  Diagnostic  Tests 
Houghton-Mifflin  Oral  Reading  Test 
Teacher-Made  vocabulary  achievement  guide 
Ekwall  Sight  Word  Recognition 
San  Diego  Quick  Assessment 
Basal  Reading  Test  jj_.j_q 
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Third  Level  (continued)  » 

Houghton-Hlfflin  Initial  Consonants  and  Final  Consona^s 

Goodyear  Comprehension  Packet 

VIA' 9  Vocabulary  List 

VIA's  Phonetics  Test 

El  Paso  Phonics  Survey  Answer  Sheet 

Ekwall  Informal  Reading  Inventory 

Oral  Phonics  Analysis  Inventory  •  % 

Stanford  Reading  Diagnostic  Test 
Teacher-l-Iade  word  recognition  test 

Fourth  ijLvel  ^ 

California  Achievement  Tests 

Vo$Ational  Achievement  Guide  ■„ 

.  ■  * 

Bond,  Balow,  Hoyt  Silent  Reading  Diagnostic  Tests 
Dolch  Sight  Words 

Basal  IRI      •  "  .        '  ' 

VIA's  Words  and  Phrases         .  '    *  .  . 

VIA's  Criterion  Reference  Surva^ 

VIA's  Reading  Placement  Inventory 

Sprint  Informal  Inventory 

Informal  Comprehension  Test 

Stanford  Reading  Diagnostic  Test 

Teacher-Made  diagnostic  checklist-- 

VIA  Word  Study  Placement  Guide 

.   Fifth  Level 

California  Achievement  Tests 
IRI 

Basal  IRI 

Bond,  Balow,  Hoyt  Silent  Reading  Diagnostic  Tests 

Vocational  Achievement  Guide 

VIA's  Criterion  Reference  Survey 

VIA's  Vocational  Achievement  Guide 

VIA's  Reading  Placement  Inventory 

Oral  Phonics  Analysis  Inventory 

Informal' Comprehension  Test 

Note:    The  Assessment  tools  used  most  frequently  appear  at  the  top  of 
the  list. 
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INSTRUMENTS  OR  TECHNIQUES  USED  BY  TITLE  I  READING  TEACHER 
TO  MONITOR  THEIR  STUDENTS'  PROGRESS 


Kindergarten 

Teacher  observation 

Alphabet,  1:olor  and  Shape  Inventory,  pre  and  post 

Basal  skill  sheets 

VIA's  Alphabet  Inventory 

Teacher-Hade  diagnostic  test 

Bilingual  Kindergartei[i  Test 

Informal  Phonics  Skill  Test 

First  Level 

Teacher  observation 

Guzak  Based  Checklist  and  Skill  Sheets 
Murphy-Durrell  based  phonics  ^ill^  sheets 
Barbe 

Houghton-Mifflin  IRI, 

Teacher-Developmyt  progress' tracking  sheet 
Basal  Workbooks 

Xistietis  "to  students 'read  "  ^  "        "  T^' 

Second  Level 

Teacher  observation 

Guzak'svPhonics  Checklist 

Weekly  basal  reading 

Teacher-Made  skill  sheets  (i)honics) 

CLOZE  test  and. Pupil  Progress  Sheet 

Dolch  or  Edwall  Basic  Sight  Word 

Houghton-Mifflin  Oral  Reading  Posttest  * 

Barbe 

VIA^s  Words  and  Phrases,  pre  and  post 

Review  of  basal  tests  given  by  classroom  teacher 

Third  Level 

Teacher  observation 
Basal  tests 

VIA*s  Diagnostic  Checklist 
Psycotecnic  Basic 

Dolch  or  Edwall  Basic  Sight  Word  Recognition,  pre  and  post 
Teacher-Made  skill  sheets 
VIA's  Skill  Sheets  / 

Fourth  Level 

Teacher  observation 
Basal  skill  sheets 
Strang 

Vocabulary  Achievement  Guide,  pr^  and  post 
Teacher-Made  skill  sheets 
Teacher-Made  diagnostic  checklists 
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Fifth  Level 

Teacher  observation 
Basal  skill  tests 
Creative  writing 

Paragraph  and  sentence. structuring 

Via  Skill  Sheets 

Strang 

Vocabulary  Achievement  Guide,  pre  and  post 
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Part  2;    MONITORING  STUDENTS'  PROGRESS  ON' A  TEACHER  TO  TEACHER  BASIS 


Method 


Number  of  Teachers  Responding  by  Gr.  Level 
K        1         2  3         4  5 


Verbal  communication  between  reading 
teachers  and  regular  classroom 
teachers  only  (reading  teachers  work 
in  regular  classroom  with  Title  I 
students') .  k-^ 

Occasional  written  communication 
using  reading  teacher-made  format. 

Verbal  communication  between 
.  teachers,  only 

Written  and  verbal  communication 
between  teachers  using: 

a.  Coordinated  Learning  Plan 

b.  Teacher-made  reports 

Verbal,  written  communication  and 
regularly  scheduled  meetings. 


2 
7 


2 
8 


2 
7 


2 
6 


3 
6 


2 
.9 


2 
9 
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Inscrumtnc  D<scrlptlon:    Extendtd  Dav  Qbservaeion  Form 


arlti  docrlodon  of  tha  lascrmaent; 

Dascrlpclv«  nocan  caken  during  obaervaclons  of  extended  day  ceaehers  and  chelr  In-* 
3CructlonAi  aides  ac  work  with  students  ot  the  Extended  Day  Program.    The  number  oi 
atudenta  present  in  the  instructional  area  was  also  recorded  periodically. 

To  vhott  tfas  Che  Instruffleac  admlnlscered? 
Extended  Day  teachers  and  aides »  and  their  students. 

Hoy  TMinv  gimes^-^aa  *he  inacrximeac  adminlscered? 
Four  times. 

When  was  the  lastruaent  administered? 

April  lOch,  18ch,  25th,  and  30th  ot  1979-80  school  year. 

Where  -w  the  lascraienc  administered? 
In  ianches  elementary  school. 

WTio  administered  the  inscrunent? 
Title  I  evaluation  assistant. 

Vhac  training  did  t.He  idalals  era  tors  have? 

Frlor  experience  In  incorm4l  observations  and  narrative  note  taking. 

Vas  the*  inscrmenc  administered  -^nder  standardized  condlrions? 
Mo. 

'  Veri  :hftre  oroblems  vith  che  inscmmenc  or  the  adnioistracion  :hac  night 
affect  Che  -validity  oi  cne  iaca? 

None  that  are  known. 

Vho  ievelooed  :he  instrument? 
OffiCA  oi  Research  and  evaluation. 

'^'hac  reliaoLlity  and  validity  data  ure  available  on  the  tr.s cr*icenc ' 
None . 

.\re  there  lora  data  available  :cr  tncergret^ng  :he  rasul:s? 
No. 
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EXTENDED  DAY  IMPOSMAL  OBSERVATIONS 


Purpose 

Information  gathared  in  the  Extended  Day  Informal  Observations  was  used 
in  answering  the  following  decision  and  evaluation  questions  from  the 
1979-80  Title  I  Evaluation  Design. 

Decision  Question  D5:    Should  the  Extended  Day  Component  be 
continued,  expanded,  or  revised?    If  so,  how? 

Evaluation  Question  D5-4;  How  was  the  Extended  Day  Component 
implemented? 


Procedure 

Individual  observations  of  the  Extended  Day  teachers  were  scheduled  and 
carried  out  on  those  dates  shown  in  the  instrument  description. 

Thfc  observation  of  each  teacher  was  done  on  alternate  visits.  Observa- 
tions one  and  three  were  with  teacher  A.    Teacher  B's  class  was  observed 
during  observations  two  and  four.    A  total  of  four  observations  was  done. 

The  observer  arrived  at  the  school  several  minutes  before  the  end  of  the 
regular  school  da>-,  c^Vicked  in  with,  the  school  *'s  secretary,  and  went  to 
the  central  ciasSi.'oom  of  the  Extended  Day  Program. 

Once  the  first    Sudent,  teacher,  or  aide  entered  the  central  classroom, 
the  observation  began.    One  teacher's  class  was  selected  prior  to  the 
start  of  the  observation,  as  the  primary  group  to  be  observed;  however, 
all  students  were  observed  and  counted  as  one  group  during  the  initial 
snack  period.    The  snack  period  began  as  soon  as  students  entered  the 
classroom. 

When  the  snack  period  ended  and  the  students  began  working  in  groups, 
then  only  the  activities  of  the  preselected  teacher's  class  were  observed. 


Results 

The  four  observations  showed  students  spent  an  average  of  about  thirty 
minutes  on  snacks  and  another  thirty  minutes  for  recreation.    The  observations 
also  showed  that  although  class  officially  ended  at  5:00  P.M.  some 
students  were  picked  up  by  their  parents  as  late  as  5:40  P.M. 

Observations  1  and  3  were  conducted  with  Teacher  A  who  taught  grades  2-5. 
This  set  of  observations  and  discussions  with  the  teacher  showed  her  working 
with  the  students  on  the  unit  entitled  Geography;  Texas  History  and  Cultures. 
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The.  unit  consisted  of  activities  such  as  songs >  stories  from  a  book 
entitled  "Ten  Texas  Tales,"  and  field  trips  to  such  historical  sites 
as  the  capitol  and  nhe  governor's  mansion. 

The  students  also  engaged  In  the  following  activities  which  were  teacher 
developed:    viewing  a  movie,  ("The  Big  Thicket"),  vocibulary  drills,  and 
the  construction  of  Texas  maps  and  emblems.    Attachments  I-l  and  1-3 
provide  the  observation  results. 

Observations  2  and  4  (Attachments  1-2  and  1-4)  were  conducted  with 
Teacher  B  who  taught  kindergarten  and  first  grade  students.    This  set 
of  observations  showed  the  teacher  using  children's  literature,  alphabet 
and  color  review,  and  vocabulary  skill  sheets  as  part  of  her  curriculum. 

Ail  four  observations  showed  students  at  all  grades  playing  vocabulary 
bingo  games  and  doing  art  work. 

Because  so  few  observations  were  made,  generalization  about  the 
implementation  of  the  Extended  Day  Program  must  be  made  with  caution. 


ERIC 
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70  23  '  Attachment  A-1 

AUSTIN  INDEPENDENT' SCHOOL  DISTRICT  (p^^e  1  of  3) 

Of flea  of  Research  and  Evaluation 

EXTENDED  DAY  OBSERVATIONS 

Date:    April  lo.  i98o 


Observer:  i 


TIME 

liuro&er  or 
Students 

DescrlDtlon  of  Activity 

2:30 

17  . 

Students  enter  and  start  snacks. 

2:40 

Thfe^r>«^the  students  left  room  to  pick  up  rest  of 
films  sent  from  Region  XIII  for  Teacher  A.  Teacher 
B's  group  is  still,  snacking.  and  sharing.    Teacher  A 
introduced  a  new  story  called  "The  Cannons  of- Silver 
and  Gold." 

2:50 

18 

Story  and  snack. 

One  of  Teacher  B's  students,  left.    She  is  ill.  She 
returned  a  few  moments  later.    Teacher  B  made  * 
arrangements  to  leave  ill  student  with  Teacher  A. 
Teacher  B  will  take  her  class  outside  for  recreation. 

^3 : 00 

11 

Students  are  still  listening  and  responding  to  the 
story  being  reaa  co  cnem  oy  leacner  a.  wutmaxxy 
Teacher  A  works  with  2-5  grades.    Ten  students  are 
present  in  this  gioup.    The  eleventh  student  is  the 
ill  kindergartener. 

3:10 

Recall  on  storv.    Students  are  interested.-^ 

Teacher  directed  transition  for  bathroom  and  water 
break.     (The  aide  took  the  students  as  teacher  set 
up  movie  projector). 

3;ao 

9 

The  teacher  introduced  vocabulary  words  and  their 
meaning  prior  to  showing  of  film.    Some  of  the  words 
introduced  were:    thicket,  forest,  geography, 
mountains,  seashore,  plains,  oceans,  lakes,  rivers, 
and  deserts. 

(A  couple  of  students  still  out  of  room) . 

3:30 

11 

'I 

Film;    "The  Big  Thick^"  -  first  section  on  Forest. 
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Office  of  Research  and  Evaluation 


Attachment  A~l 
(page  2  of  3) 


EXTENDED  DAY  OBSERVATIONS 


Date:  April  lo.  1980 
Observer:  i 


TIME 

Number  of 
Students 

Oescriotlon  of  Activity 

3:40 

11 

Film  continues. 

Flower  section  of  film  (3:47  p.m.). 

3:50 

11 

Film. 

4:00 

11 

The  water  section  of  film. 

Civilization  section?    The  teacher  stopped  the  film 
at  this  point.    Teacher  directed  students  to  start 
lining  up.    They  are  going  to  the  gym  for  a  short 
break. 

4:V0 

11 

Gym.  Crecreation) 

4:20 

11 

Gym. 

4:30 

9 

Gym. 

4:40 

9 

Water  and  back  to  classroom. 
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EXTENDED  DAY  OBSERVATIONS 
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Date:    April  lO.  1980 


Observer: 


4:50 


5:00 


5:10 


Nuniser  of 
Students 

9 


ERIC 


5:20 


5:30 


5:50 


6:00 


Description  of  Actlvit! 

Aide  playing  a  vocabulary  game  with  6  of  the  students. 
The  game  is  played  like  bingo.    The  students  are 
working  independently.    Two  students  are  involved  in 
peer  tutoring  and  one  students  is  helping  the  teacher 
to  rewind  the  film. 


Seven  students  playing  the  vocabulary  game  with  the 
aide. 

Two  involved  in  peer  tutoring. 


We  went  downstairs  where  parents  are  waiting  to  pick 
up  students. 


The  observer  reviewed  the  observation  with  the 
teacher  A  of  the  second  through  fifth  grades  and  the 
principal. 


Review. 


Review. 


Review  and  farewells. 


Observer  arrived  home. 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Offica  of  Research  and  Evaluation 


Attachment  B-1 
(Page  1  of  3) 


EXTENDED  DAY  OBSERVATIONS 


Date:  April  18.  1980 
Observer:  i 


Number  or 
TIME  I  students 


Description  of  Activity 


2:30 


15 


2:40 


15 


All  students  entered  the  large  cotnmunity  classroom 
where  they  immediately  begin  to  snack. 

Teacher  A  is  making  final  preparation  during  this 
time  for  planned  field  trip  they  will  take  today. 


Teacher  B's  students  are  eating  and  using  books  from 
the  roomls  library  center.    Some  are  making  objects 
which  will  be  hung  on  the  Meet  Winnie  Pooh  and 
Friends  .display.    Teacher  B  and  her  aide  are|  a^^ 
working  with  parts  of  the  project. 


2:50 


The  aide  read  a  story  to  their  group  from  Winnie 
the  Pooh  series.    There  are  only  five  students  left*. 
The  rest  of  the  students  were  Teacher  A^s  and  they 
left  for  the  field  trip. 

After  story,  teacher  directed  transition  to  recess. 


Recreation. 


3:10 


Recreatlgn. 


3.»ao 

5 

Recreation. 

3:30 

5 

Recreation  period  ended  and  students  returoed 
to  large  area.    There  they  were  dlylddd  4ato 
groups  of  two'^s. 

400 
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"    AUSTIN  INPEPENDENT  SCHOOL  DISTRICT  (page  2  of  3) 

Office  of  Research  and  Evaluation 

■  EXTENDED  DAY  OBSERVATIONS 

Oat?:     April  18,  1980 

Observer:  l  


TIME 

Number  of  I 
Students 

OescrlDtion  of  Activity 

3:40 

4 

Two  of  the  students  worked  with  theai'e  reading 
aloud  to  her.    The  other  two  worked  with  the  teacher 
reviewing  and  identifying  colors.    They  also  review- 
ed the  alphabet. 

One  student  has  been  picked  up^  by  parent. 

3:50 

4 

Aide  finished  reading  story.    She  is  now  doing  a 
flashcard  activity  with  her  group.    Once  they  finish 
this  activity  they  join  the  teacher. 

4:00 

4  1 

The  teacher  provided  instruction  to  the  group  for 
making 'a  stuffed  Winnie  the  Pooh'.    They  are  being 
.given  cut  up  newspaper  pieces  whi-ch  they  will  wad  up 
and  use  to  stuff  the  body  of  Winnie  the  Pooh  which 
was  teacher  constructed. 

4:1Q 

4 

The  aide  is  working  with  the  group,     ine  teacner  is 
usitig  this  time  to  pull  together  other  materials  she 
will  use  with  the  group  if  time  permits. 

4:20 

4 

Both  the  teacher  and  aide  are  working  with  the  group. 
There  seems  to  be  a'little  difficulty  with  the  lacing 
up  of  Winnie  the  Pooh's  body. 

1  » 

4:30 

9 

t 

The  field  trip  crew  is  back.    Some  are  still  on 
bathroom  break. 

4:40 

13 

The  aide  works  with  a  group  of  3  using  teacher-made 
worksheet.     The  teacher  joins ^the  groups  bringing 
the  other  student  with  her.     She  gives  additional 
instructions.    One  of  the  students  leaves. 
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♦ 

EXTENDED  OAV  OBSERVATIONS 


Date:     April  18,  1980 

Observer:  ^ 


TIME 

Number  of 
Students 

DescriDtion  of  Activity 

4:50 

12 

Some  of  the  students "participate  in  the. vocabulary 
game  being  played  by  Teacher  A's  group.    One  of 
Teacher  B's  students  leaves* 

*  < 

5:00 

2 

Teacher  B  takes  the  remaining  2  students  to  the  other 
small  classroom  where  they  practice  Winr]iie-the-Pooh 
songs  and  limericks* 

5:10 

'14 

We  all  go^ downstairs  where  both  groups  wait  for 
parents  to  pick  them  up. 
• 

5:20 

Review  of  observation  with  Teacher  B. 

5:30 

Review. 

fl 

r 

Farewell. 

5:50 

6:00 

I-IO 
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EXTENDED  DAY  OBSERVATIONS 


Date:  April  25,  1980 
Observer:  i 


o 

ERIC 


TIME 

Number  of 
Students 

DescrlDt1on  of  Activity 

2:30 

9 

Students  are  entering  the  community  Classroom  and 
beginning  snacks.  <P 

1 

2:40 

16 

Snack  continues*  " 

2:50 

18 

• 

Finishing  up  snacks. 

«  1 

%  1 

3:00 

18 

Teacher  A  reads  her  group  a  story  using  words  they  1 

her  group  information  on  the  Texas  flower  and  other 
flowers  common  to  Texas. 

Teacher  B  takes  her  class  to  the  smaller  classroom. 

3:10 

11 

Teacher  A  introduces  the  next  activity  and  provides 
instruction.    The  activity  is  Dictionary  Skills^ 

3?ao 

11 

Teacher  directed  transition. 

"3730" 

11 

Water  and  bathroom  break  before  resuming  activity. 

Group  singing  "The  Brazos  River"  and  two  others  which 
the  teacher  accompanies  with  the  guitar.    They  are' 
"Old  Texas"  and  "Deep  in  the  Heart  of  Texas." 
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EXTENDED  DAY  OBSERVATIONS 


Date:      April  25,  1980 

Observer:  i 


TIME 

Nu.nber  of 
Students 

OescrlDt1on  of  Activity 

3:40 

11 

* 

Students  go  to  large  map  of  Texas  and  find  rivers  • 
they  had  color  coded  onto  it  s  surface. 

3:50 

'  11 

Final  song  "Old  Texas"  again.    Teacher  directed 
transition  to  a  new  task,  a  seek  and  find  vocabulary 
game  set  up  on  skill  sheets. 

.Older  children  are  paired  with  younger  ones  in  this 
activity. 

4:00 

9 

Seek  and  Find  activity. 

4:10 

10 

Seek  and  Find. 

4:20 

8 

Seek  and  Find. 

4:30 

9 

Seek  and  Find, 

4:40 

10 

Teacher  directed  transition  to  preparation  for 
recreation* 

'  '  40.i 
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.  •/  '        •  EXTENDED  DAY  OBSERVATIONS 

Date:     April  25.  1980 

Observer:  ^ 


"time  I 

Number  of 
Students 

^  1 

■OescrlDtlofl  of  Activity 

4:50 

9  . 

Recreation. 

5:00 

Recreation. 

< 

5:10 

7  1 

Back  into  the  building  to  clean  up  area  and  go  1 
downstairs  to  waiting  parents. 

'                *  1 

5:20 

6  i 

Waiting  for  parents. 

«  1 

5:30 

Waiting  for  parents.  1 

0 

Review  with  Teacher  A. 

/ 

Farewell . 

It  1 

6:00 

405 
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EXTENDED  DAY  OBSERVATIONS 


Date:      April  30.  1980 

Observer:  i  


T€ME 

Number  of 
Students 

0escr1ot1on  of  Activity 

2:30 

Entering  and  snacks. 

2:40 

14 

Snacks . 

2:50 

• 

14 

Teacher  A  and  her  group  (5  students)  are  into  a 
Suory  dtiu  apdtiisn  vocaouxary* 

Teacher  B  and  her  group  (9  students)  are  sharing  and 
finishing  snacks. 

3:00 

10 

Snacks  (one  more  of  Teacher  B's  students  enters). 

Teacher  A  and  her  group  go  to  work  on  carnival 
project.    The  carnival  will  be  held  tonight. 

3:10 

10 

Teacher  B  directed  transition  to  preparation  for 
recreation. 

3  m 

10 

Recreation. 

3:30 

10 

Recreation .            *         4: 0 

• 

1-14 

79.23 


AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 


Attachment  D-1 
(Page  2  of  3) 


EXTENDED  DAY  OBSERVATIONS 


Date:      April  30,  1980 

Observer;  i 


ERIC 


TIME 

Number  of 
Students 

DescriDtlon  of  Activity 

3:40 

 la  -  

Group  returns  from  recess.    Five  of  the  students  go 

with  the  aide  to  another  area  where  she  reads  a 
story  to  them.     Five  (kinders)  are  in  the  room  with 
Teacher  B.    They  are  reviewing  alphabet  and  vocabu- 
lary building. 

3:50 

5 

The  teacher  gives  instructions  for  an  activity  they 
are  going  to  do.    It  involves  the  alphabet.     It  is 
a  game  thought  up  by  the  teacher  called  Letter  Walk. 

• 

4:00 

10 

The  five  first  graders  joined  the  teacher  and  her 
group  of  kindergarteners  in  the  game. 

4:10 

10 

Teacher  directe  '  transition  to  art  project.  The 
students  will  make  their  own  Mexican  flag,  using  the 
art  supplies  passed  out  by  the  teacher. 

The  students  color  the  emblem  (on  a  ditto)  then  place 
the  colored  emblem  in  the  center  of  a  large  sheet  of 
art  paper  (rectangle  shaped).    Thev  color  the 

4:20 

8 

remaining  sides  the  same  as  thoae  of  the  Mexican 
flag,  thus  creating  their  own  flag  for  Mexican 
Independence  Day. 

4:30 

9 

Instructions  are  given  to  group  for  activity  to  be 
done  once  art  project  Is  finished.     Students  will  pick 
up  pre-cut  sheets  of  paper  and  practice  writing 
their  upper  and  lower  case  alphabets • 

4:40 

11 

Teacher  A  and  two  of  her  students  return  to  the 
room. 
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EXTENDED  CAY  OBSERVATIONS 

Date:    April  30.  1980  ( 

Observer:  ^ 


TIME 

Number  of 
Students 

Oescrlotion  of  Activity 

4:50 

•....8  

Teacher  directed  housecleaning. 

5:00 

1 

8 

Left  for  pickup  station  downstairs. 

5:10 

8 

Parents  are  coming  in  to  pick  up  students. 

5:20 

0 

All  students  are  gone. 

5:30 

Review  and  farewell.    Everything  was  brief.  The 
carnival  will  be  held  tonight. 

3:40 

A 

5:50 

• 

6:00 

\ 

• 
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0 

1 

^  ESEA  Title  I 

!:,5!  Appendix  J 

TITLE  I  TEACHER  QUESTIONNAIRE 


tntettmtnc  D»tcriptlon:    titlt  I.  T^ach^r  Qu^teiont^&lrt 


Brl><  iMcrloeion  of  cht  irntrmntnt: 

A  qutsclonoairt  using  rating  scalM  concamlng  caachar  satiaf action  vich  staff, 
matariala,  rasoutees,  and  paparvork  was  sane  to  cha  caachats.    Each  caachar  vaa 
aakad  eo  rata  hat  laval  of  satisfaction  in  tvelva  diffarent  araas*  and  to  spacify 
hotr  oloatly  aha  follovad  tha  AISD  and  Titla  I  Raadina  Guidas* 

To  whom  vas  tha  inatruaane  tdmlniatarad? 
All  titla  I  Raading  taachars. 

Hoy  many  tiaaa  vas  tha  instrumant  admiaistarad? 
Onca« 

Whan,. vas  tha  instrunanc  adnialstarad? 
Hay,  1980. 

tfhara  vas  tha  inaeruaant  administarad? 
In  tha  schools. 

t^o  admiaistarad  tha  iastrmenc? 
Tha  quaationnaira  was  salf^administarad. 

tfhat  training  did  the  administrators  hava? 
N/A. 

^^as  tha  iostrmant  admiaiattred  under  stjindardigad  conditions? 
No. 


tfara  there  orobleaa  vlth  tha  Inseruaenc  or  tha  administration  that  tnight 
affect  the  validity  of  che  data? 

None  that  are  known*    Return  rate  of  IQQZ  was  not  achieved. 


N'ho  davelooed  the  tastrimant? 
Office  of  Raaaarch  and  Evaluation. 

Vhat  raliabilif^  and  validity  data  are  available  on  che  Instr'aaenc? 
None. 


Are  there  nora  data  availablt  for  intcr^rcclag  the  rasulcs? 
No. 
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TITLE  I  TEACHER  QUESTIONNAIRE 


Purpose 

The  Title  I  Teacher  Questionnaire  was  used  in  answering  the  following 
decision  and  evaluation  questions  for  the  1979-80  Title  I  Evaluation 
Design. 

Decision  Question  D3;    Should  the  Title  I  Reading  Component 

be  modified?.  If  so,  how?   _  _  _  _    _.. 

Evaluation  Question  D3-6;    Was  the  Title  I  Reading  Component 
implemented  in  accordance  with  the  District  and 
^  Title  I  reading  guides? 


Procedure 

The  Title  I  Teacher  Questionnaire  (Attachment  J-1)  was  developed  by  Title  I 
Evaluation.    It  was  sent  to  the  Title  I  Reading  teachers  in  May. 

The  teachers  were  asked  to  rate  their  satisfaction  in  12  different  areas, 
and  to  rate  how  closely  they  had  followed  AISD  and  AISD  Title  I  reading 
guidelines.    The  responses  were  anonymous. 

Fifty-nine  (75%)  of  the  79  questionnaires  sent  were  returned.    The  responses 
to  the  questionnaire  were  keypunched,  then  analyzed  at  UT  using  the  SPSS 
package  of  computer  programs r 

Any  written  comments  included  by  the  teachers  were  copied  verbatim  by 
the  evaluation  assistant.    These  comments  are  included  as  Attachment  J-2. 


Results 

The  figures  which  follow  report  the  results  by  questionnaire  item.  The 
following  summary  statements  can  be  made. 

1.  About  64%  of  the  Title  I  teachers  have  read  most  or  all 
of  the  Title  I  Reading  Guide. 

2.  A  little  more  than  half  of  them  (55%)  followed  the  recom- 
mendations in  the  AISD  Reading  Position  Paper  closely 

c    very  closely. 

3.  A  slightly  larger  percentage  (62%)  reported  following  the 
Title  I  Reading  Guide  closely  or  very  closely. 
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% 
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4.  On  the  average,  the  reading  teachers?  appear  to  be 
more  satisfied  with  the  support  and  cooperation  they 
receive  from  their  principals,  fellow  teachers,  aides, 
and  reading  coordinators  than  with  the  support  they 
receive  from  counselors,  parents,  or  Title  I  Parental 
Involvement  staff, 

5.  Most  teachers  (68%)  were  at  least  satisfied  with  the 
physical  conditions  under  which  they  work. 

 Ninety-five.  percent.  were  satisfied  .pr  yery .  satiaf ie^^^  

with  the  resources  and  materials  avalla^^jLo  them. 

7.  About  59%  of  the  teachers  were  satisfied  or  very 
satisfied  with  the  level  of  paperwork  required  to 

v^how  compliance  with  Title  I  regulations  (schedules, 
riats  of  students,  etc.). 

8.  About  56%  were  satisfied  or  very  satisfied  with  th)B 
level  of  paperwork  associated  with  evaluation  (testing 
for  selection,  nine-week  reports,  etc.);  however,  about 
27%  were  dissatisfied  or  very  dissatisfied. 

9.  Overall,  only  about  16%  of  the  teachers  disagreed  or 
disagreed  strongly  with  the  statement  that  they  were 
satisfied  with  their  Job  situations. 
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RESPONSE 


FREQUENCY  PERCENT 


(1)  None  of  it 

(2)  A  little  of  it 

(3)  Some  of  it 

(4)  Most  of  it 

(5)  All  of  it 

Mean  "3-6 
Standard  Deviation  »  .96 


1  2 

7  13 

.     12  21 

27  48 

9  16 

Missing  Cases  «  3 


Figure  J-1. 


"respo^nses'to  "h6wwch"have- 
you  read' of  the  aisd  title  i  reading 

GUIDE? 


RESPONSE 


FREQUENCY  PERCENT 


(1)  Not  at  all 

(2)  Not  very  closely 

(3)  Somewhat  closely 

(4)  Closely 

(5)  .  Very  closely 


3 
5 
18 
26 
5 


5 
9 
32 
46 

9 


Mean  »  3.4      Invalid  Responses 

Standard  Deviation  •  ..96 


figure  J- 2. 


RESPONSES  TO  QUESTION  2A.     HOW  CLOSELY 
DID  YOU  FOLLOW  THE  RECOMMENDED  TEACHING 
PRACTICES  DESCRIBED  XtT  TttE,  AISD  READING 
POSITION  PAPER? 
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RESPONSE 


FREQUENCY  PERCENT 


(1)  Not  at  all 

(2)  Not  very  closely 

(3)  Somewhat  closely 

(4)  Closely 

(5)  Very  closely 


1 
■  7 
14 
25 
10 


2 
12 
24 
45 
17 


Mean 


3.6     Missing  Responses  "  1 


Standard  Deviation  *•  .97 


Figure  J-3.    RESPONSES  TO  QUESTION  2B.    HOW  CLOSELY 
DID  YOU -FOLLOW  THE  RECOMMENDED  TEACHING 
PRACTICES  DESCRIBED  IN  THE  TITLE  I 
READING, GUIDE? 


RESPONSE 

FREQUENCY 

PERCENT 

(1)    Very  dissatisfied 

6 

10 

(2)  Dissatisfied 

7 

12' 

(3)  Neither 

4 

7 

(4)  Satisfied 

15 

25 

(5)    Very  satisfied 

27 

46 

Mean  .                      »  3.8 

Standard  Deviation  -  1.39 

5 


Figure  J-4.    RESPONSES  TO  QUESTION  3A.     CIRCLE  THE 
NUMBER  WHICH  BEST  DESCRIBES  YOUR 
SATISFACTION  WITH  YOUR  PRINCIPAL, 
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  RESEONSE       -  - 

FREQUENCY 

PERCENT 

(1)    Very  dissatisfied 

4 

7 

(2)  Dissatisfied 

4 

•  7 

(3)  Neither 

4 

7 

(4)    Satisfied            '  '  - 

27. 

47 

(5)    Very  satisfied 

19 

33 

Mean                       -  3.9 

Missing  Cases 

»  1 

Standard  Deviation  «  1.14 

Figure  J-5.     RESPONSES  TO  QUESTION  3B.     CIRCLE  THE 
NUMBER  WHICH  BEST  DESCRIBES  YOUR 
SATISFACTION  WITH  OTHER  TEACHERS. 


RESPONSE 


FREQUENCY  PERCENT 


(1)  Very  dissatisfied 

(2)  Dissatisfied 

(3)  Neither 

(4)  Satisfied 

(5)  Very  satisfied 


1 
5 

4 
13 
35 


2 
9 
7 
22 
60 


Mean  »  4.3 

Standard  Deviation  »  1.04 


Invalid  Responses  «  1 


Figure  J-6. 


RESPONSES  TO  QUESTION  3C.     CIRCLE  THE 
NUMBER  WHICH  BEST  DESCRIBES  YOUR 
SATISFACTION  WITH  YOUR  TITLE  I 
READING  COORDINATOR. 
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(1)  Very  dissatisfied  3  5 

(2)  Dissatisfied  6  11 

(3)  Neither  16  29 

(4)  Satisfied  18  32 

(5)  Very  satisfied  13  '  23 

Mean  *  4.8     Missing  Cases  «  3 

Standard  Deviation  »  1.58 


Figure  J-7.     RESPONSES.  TO  QUESTION  3D.    -.QIRCLE  THE 
NUMBER  WHICH  BEST  DESCRIBES  YOUR" 
SATISFACTION  WITH^  TITLE  I  AIDES. 


RESPONSE  FREQUENCY    .    PERCENT  ' 


(1) 

Very  dissatisfied 

7 

12 

(2) 

Dissatisfied 

12 

20 

(3) 

Neither 

19 

32 

(4) 

Satisfied 

13 

22 

(5) 

Very  satisfied 

8 

14 

Mean 

"  3.1 

Standard  Deviation  =  1.21 


Figure  J-8.    RESPONSES  TO  QUESTION  3E.     CIRCLE  THE 
NUMBER  WHICH  BEST  DESCRIBES  YOUR 
SATISFACTION  WITH  COUNSELORS. 
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RESPONSE 

FREQUENCY 

PERCENT 

(1)    Very  dissatisfied 

6 

11 

(2)  '  Dissatisfied 

20 

35 

(3)  Neither 

14 

25 

(4)  Satisfied 

14 

25 

(5)    Very  satisfied 

3 

5 

Mean  "2.8 

Missing  Cases 

=  2 

Standard  Deviation  -1.10 

71gure~T-5:. — RXSP01JSrS"TO~QU£STlON"'3'F. CIRCLE  THE 
NUMBER  WHICH  BEST  DESCRIBES  YOUR 
SATISFACTION  WITH  PARENTS. 


RESPONSE 

FREQUENCY 

PERCENT 

(1)    Very  dissatisfied 

15 

26 

(2)  Dissatisfied 

5 

9 

(3)  Neither 

19 

33 

(4)  Satisfied 

15 

26 

(5)    Very  satisfied 

4 

7  ) 

1 

Mean                         «  2. '8 

Missing  Cases 

-  1 

Standard  Deviation  »  1.28 

Figure.  J-IO.     RESPONSES  TO  QUESTION  3G.     CIRCLE  THE 
NUMBER  WHICH  BEST  DESCRIBES  YOUR 
SATISFACTION  WITH  TITLE  I  PARENTAL 
INVOLVEMENT  STAFF. 
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VERY  NEITHER  SATISFIED  VERY 

DISSATISFIED     DISSATISFIED    OR  DISSATISFIED      SATISFIED  SATISFIED 

I   2  3  4  5 


RESPONSE 

FREQUENCY 

PERCENT 

(1)  .  Very  dissatisfied 

9 

16 

(2)  Dissatisfied 

6 

11 

(3)  Neither 

3 

5 

(4)  Satisfied 

20 

36 

(5)    Very  satisfied 

13 

32 

Mean                        "  3.6 

Missing  Cases 

=  3 

Standard  Deviation  =  1.45 

Figure  J-12.     RESPONSES  TO  THE  QUESTION,  HOW- 
SATISFIED  ARE  YOU  WITH  THE  PHYSICAL 
CONDITIONS  UNDER  WHICH  YOU  WORK'J 
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(1)  Very  dissatisfied  1  2 

(2)  Dissatisfied  2  4 

(3)  Neither  0  0 

(4)  Satisfied    •  28  50 

(5)  Very  satisfied  25  45 

Mean  «  4.3     Missing  Cases  «  3 

Standard  Des^iation  -  .81 


Figure  j-1 3. '"Responses  question,  how 

SATISFIED  ARE  YOU  WITH  TEACHING 
MATERIALS  AND  OTHER  RESOURCES 
AVAILABLE  TO  YOU? 


RESPONSE  FREQUENCY  PERCENT 

(1)  Very  dissatisfied  1  2 

(2)  Dissatisfied  4  ^  .7 

(3)  Neither               .  '  18  32 

(4)  Satisfied  24"  43 

(5)  Very  satisfied  9  16 

Mean                        «  3.6  Missing  Cases  «  3 
Standard  Deviation  ■  .90 


Figure  J-14.     RESPONSES  TO  THE  QUESTION,  HOW 

SATISFIED  ARE  YOU  WITH  THE  LEVEL 
OF  PAPERWORK  REQUIRED  BY. . .TITLE  I 
REGULATIONS  (SCHEDULES,  LISTS,  ETC. 
REQUIRED  BY  TITLE  I  READING 
COORDINATORS)? 
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 '  RESPONSE  FREQUENCY  PERCENT 

(1)  Very  dissatisfied  1  2 

(2)  Dissatisfied  13  25 

(3)  Neither  9  17 

(4)  Satisfied  19  37 
. (5)    Very  satisfied  10  19 

Mean                        *  3.5  Missing  Responses  »  5 

Standard  Deviation  =  1.13  Invalid  Responses  =  2 


Figure  J-i5.    RESPONSES  TO  THE  QUESTION,  HOW 

SATISFIED  ARE  YOU  WITH  THE  LEVEL 
OF  PAPERWORK  REQUIRED  BY... TITLE  I 
EVALUATION  (TESTING  FOR  SELECTION, 
NINE-WEEK  REPORTS,  ETC.)? 


 RESPONSE  FREQUENCY  PERCENT 

(1)  Strongly  Disagree  5  ^10 

(2)  Disagree  3  6 

(3)  Don't  know  2  4 

(4)  Agree  25  <■/  46 

(5)  Strongly  Agree  20  36 

Mean                         =■  3.9  Missing  Responses  =  4 
Standard  Deviation  =1.21 


Figure  J-16.    RESPONSES  TO  QUESTION  4.     ALL  THINGS 
CONSIDERED,  I  AM  SATISFIED  WITH  MY 
?     9-80  JOB  SITUATION. 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

•    May  2,  1980 


TO:  Title  I  Teachers 

FROM:         David  Doss 

SUBJECT:    Title  I  Teacher* Questionnaire 

Attached  Is  this  year's  Title  I  teacher  questionnaire.    Please  take  a  few 
minutes  to  complete  the  questionnaire  and  return  it  to  ORE  in  the  attached 
envelope.    It  is  especially  important  this  year  that  you  complete  the 
questionnaire  since  the  results  can  serve  as  a  baseline  for  assessing  the 
impact  of  desegregation  on  the  Title  I  program  next  year. 

Feel  free  to  add  written  comments  to  the  questionnaire.     It  looks  like  we 
will  be  living  with  the  same  regulations  next  year.    They  will  continue  to 
require  a  test  score  for  each  child.    I  am  very  much  Interested  in  any 
comments  on  ways  we  can  help  to  make  that  extra  testing  burden  more 
manageable.    If  you  would  prefer  to  discuss  this  matter  over  the  phone, 
feel  free  to  call  (458-1228). 

Thank  you  for  taking  the  time  to  answer  the  questionnaire.  I  know  you  are 
especially  busy  this  year. 


App  roved :   icgyuAJ^  ^         (^^Z^ ^  ^ 

Senior ^valuator  for  Compensatory 


Compensatory  Education  Programs 


Approved:  y^-y^^^y*  

Dtfeccor  of  Office  of  Research  aatd  Evaluat ion 


Approved: 


Director  of  Elementary  Education 
DD:lfs 

cc:    Lee  Laws 

Oscar  Cantu 

Title  I  Reading  Coordinators 
Principals  of  Title  I  Schools 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 


Attachment  J-1 
(Page  2  of  3) 


TITLE  I  TEACHER  QUESTIONNAIRE 

Circle  the  answers  which  best  represent  your  responses  to  the  following 
questions. 

1 .    h'^w  much  have  you  read  of  the  AISD  Title  I  Reading  Guide? 


1  2  3 

None  of  it     A  Little  of  it   Some  of  it 


Most  of  it 


All  of  it 


2.   How  closely  did  you  follow  the  recommended  teaching  practices  described 
in  the  following: 


Not  at  all 

Not  Very  Somewhat 

Closely               Closely  Closely 

Very 
.Closely 

AISD  Reading 

Position  Paper  1 

2                      3  4 

5 

AISD  Title  I 

Reading  Guide  1 

c. 

2                       3  4 

• 

.  5 

3.    Circle  the  number  which  best  describes  your  satisfaction  with  each  of  the 
following: 

Very 
Dissatisfied 

Neither  Satisfied 
or 

>  Dissatisfied         Dissatisfied  Satisfied 

Very 
Satisfied 

Support  and 
cooperation 
you  have  re- 
ceived from... 


a. 
b. 

c. 


d. 
e. 

f. 

g. 


your-  principal 
other  teachers 
in  your  school 
your  Title  I 
reading  coord- 
inator 

Title  I  aides 
counselors  in 
your  school 
parents 

Title  I  parental 
involvement  staff 


2 
2 


2 
2 

2 
2 


3 
3 


3 
3 

3 
3 


4 
4 


4 
4 

4 
4 


5 
5 


5 
5 

5 
5 


ERIC 


J-14 


42s 


79.23 


Attachment  J-1 
(Page  3  of  3i 


Very 
Dissatisfied 


Dissatisfied 


Neither  Satisfied 

or  Very 
Dissatisfied       Satisfied  Satisfied 


The  physical-  conditions 
under  which  you  work 
(room  to  plan  and/or 
teach,  storage  room» 
etc.) 

The  teaching  materials  ^ 
and  other  resources 
available  to  you. 

The  level  of  paperwork 
required  by... 

a.  Title  I  regula- 
tions Cschedules, 
list,  etc.  re- 
quired by  Title  I 
reading  coordina- 
tors). 

b.  Title  I  Evaluation 
(testing  for 
selection,  nine- 
week  reports,  etc.) 


4.    All  things  considered,  I  am  satisfied  with  my  1979-80  job  situation. 

1                   2                       3                   4  5 

Strongly                                   Don't  Strongly 

Disagree          Disagree                Know               Agree  Agree 


Achi,  Eddg.,  Sox  79 
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(Page  1  of  4) 


TEACHER  QUESTIONNAIRE  COMMENTS 

Question  1.    How  much  have  you  read  of  rv»e  AISD  Title  I  Reading  Guide? 
No  written  responses. 

Question  2.  How  closely  did  you  follow  the  recommended  teaching  practices 
described  in  the  following: 

A*    AIS:.  Reading  Position  Paper; 

"But  I  don't  agree  with  it."  ^ 

.."Since  the  Extended  Day  Program  is  considerably  different  than 
the  regular  classroom  situation,  we've  adapted  the  basic 
principles  and  concepts  and  fit  them  to  our  special  situation," 

B.    AISD  Title  I  Reading  Guide:  \^ 

No  written  comments. 

Question  3.    Circle  the  number  which  best  describes  your  satisfaction 
with  each  of  the  following: 

A.  Support  and  cooperation  you  have  received  from  your  pr;[.ncipal. 

No  written  comments. 

B.  Support  and  cooperation  you  have  received  from  other  teachers. 

"Some  have  been  very  helpful  and  others  have  not  cooperated  at  all." 

'Cooperation  very  satisfactory  except  for  che  Social  Studies/Science 
time  block-    This  was  difficult  to  plan  and  coordinate," 

C.  Support  and  cooperation  you  have  received  from  your  Title  I  reading 
coordinator.  • 

No  written  comments. 

D.  Support  and  cooperation  you  have  received  from  Title  I  aides. 

No  written  comments. 

E.  Support  and  cooperation  you  have  received  from  counselors  in  your 
school. 


No  written  comments. 
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F,  Support  and  cooperation  you  have  received  from  parents. 
^No  written  comments. 

G.  Support  and  cooperation  you  have  received  from  Title  I  parental 
involvement;  staff. 

No  written  comments. 

Question.    How  satisfied  have  you  been  with  the  physical  conditions 
under  which  you  work  (room  to  plan  and/or  teach,  storage  room,  etc.)? 

"Very  crowded  working  conditions." 

"Room  temperature  often  too  cold." 

Question.    How  satisf^^^d  have  you  been  with  the  teaching  materials  and 
other  resources  available  to  you? 

No  written  comments. 

Question.     How  satisfied  are  you  with  the  level  of  paperwork  required  by 

(A)  Title  I  regulations  (schedules,  list,  etc.  required  by  Title  I  reading 
coordinators)? 

V    Redundant . 

"The  amount  of  paperwork  is  not  bad;  however,  the  nature  of  some  of 
it  is  ridiculous.    Forms  are  repetitious  and  often  seem  unnecessary." 

"There  should  be  uniform  testing  systemwide  by  Title  I  teachers  used 
in  addition  to  standardized  test  scores.    There  should  be  more  record 
keeping  so  when  a  child  transfers  to  another  AISD  school  we  would  know 
what  materials  had  been  used  with  the  chilri  and  concepts  he  learned," 

Question.     How  satisfied  are  you  with  the  level  of  paperwork  required  by 

(B)  Title  I  Evaluation  (testing  for  selection,  nine-week  reports,  etc.)? 

"This  doesn't  necessarily  apply  to  our  ptogram." 

^iMetz  teachers  (themselves)  do  not  do  Individual  Reports." 

"The  amount  of  paperwork  for  selection  is  not  unreasonable  but  the 
Utse  of  the  MRT  for  minority  first  graders  is  tot  lly  invalid." 


Question  (A  and  B). 

"I  am  afraid  the  ITBS  will  be  too  lengthy  a  test  for  quick  evaluation 
of  new  students  and  I  much  prefer  an  IRI  to  any  standardized  test." 
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Question  A.    All  things  considered,  I  am  satisfied  with  my  1979-80 
job  situation*  (General  Comments). 

"If  Title  I  teachers  are  not  respected  by  the  classroom  teachers, 

the  program  will  never  improve.    I*m  surprised  how  poor  the 

Title  I  program  in  this  state  is  I!    There^s  no  respect  from  anyone.'' 

"It  bothers  me  that  whenever  any  special  event  is  happening  in  the 
school  (field  tri^is,  make-ups  for  the  IOWA  tests,  special  projects 
for  the  office,  etc.),  the  Title  I  staff  is  pulled  out  of  their 
classes  to  help  out." 

"Major  Conceia  -  being  used  as  substitute. teachers  -  this  causes 
negative  feeling  towards  my  job  importance*    Feel  that  our  reading 
coordinator  is  excellent  -  couldn^t  meet  our  needs  any  better." 

"Concern  -  Dlstrictwide  attitudes  toward  Title  I  has  improved.  From 
being  at  Title  I  inservices  we  have  found  out  that  in  many  schools 
Title  I  is  regarded  to  be  at  the  low  end  of  the  totempole." 

"It  would  certainly  be  nice  if  we  could  use  teacher  judgement  when 
we  feel  there  are  invalid  test  scores.    It  would  save  the  time 
necessary  to  tetest  students  who  often  need  help  badly  and  will  more 
than  likely  score  low  on  a  rates t." 

"I  certainly  like  the  ITBS  ach:feevement  tests  better  than  the  CAT  tests 
used  previously.    However,  I  feel  that  it  is  going  to  be  very  time 
consuming  to  give  the  ITBS  to  all  new  students  as  they  come  in." 

"Give  responsibility  for  extra  testing  to  the  school  counselor." 

"The  extra  testing  burden  should  be  given  to  the  counselors  since 
they  are  involved  with  the  regular  testing  in  the  spring*" 

"A  Title  I  teacher  has  to  have  respect  from  co-workers  and  the  principal 
before  a  program  can  be  successful." 

"I  feel  that  the  regular  classroom  teachers  do  not  think  very  highly 
of  the  Title  I  Program  and  treat  the  Title  I  teachers  as  subordinates. 
(This  is  probably  due  to  the  attitude  of  the  principal)." 

"Program  support  needed  from  administration  specifically  Principal  and 
classroom  teachers!" 

"The  Title  I,  classroom  and  administratives  needs  to  work  closer." 

"The  Reading  Guide  has  very  little  worthwhile  information  in  it.  I 
don't  think  "in  classroom"  Title  I  Reading  is  as  good  as  a  lab  situation. 
It  was  very  hard  for  me  to  find  materials  for  my  children  that  they 
hadn't  already  used;  therefore*  Title  I  teachers  should  have  some 
materials  not  used  by  other  teachers  so  they  would  be  new  to  the  students. 
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Title  I  teachers  should  all  use  more  diagnostic  tests,  use  the  same 
ones  systemwlde,  teach  the  skills  they  don*t  know,  keep  records  on 
the  above,  trans^*^^  the  Information  when  the  child  transfers  to 
another  AISD  school,  have  uniform  testing  materials  available.  ■ 
All  reading  labs  should  be  equipped  with  the  same  materials.    Title  I 
should  be  more  structured  so  each  teacher  isn't  left  to  develop  her 
own  progratr." 

"ITBS  -  takes  too.  long  to  give  -  hope  we.  will  be  able  to  use  another 


"Testing  for  new  students  was  done  by  our  counselor.    The  only  problem, 
was  waiting  for  the  testing  to  be  'done  -  particularly  if  the  student 
enrolled  after  November." 


test. 
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loitrwntnt  Dticrlpeloni    Tiel«  t  Ptrtnt  laetrvttw 


Stiti  dticripcton  of  sha  tnn^^tge,; 

Tht  inctrvitv  wai  from  a  qutielonnairt  concalnlng  ictms  relacad  eo  parane  eralnlng 
conducead  by  Ticla  I  comuoicy  rapraiancacivts  and  campus  coneace  persona  for 
paraneal  iovolvamtnc.    Tha  form  was  dasignad  eo  ba  admiolstarad  by  ealaphona. 

To  tfhcm  vaa  eha  tnatruaanc  adalalscsgad? 

h  rattdoa  saapla  of  parants  who  ateandad  parant  training  saaalona. 

gov  6aay  elaaa  vaa  cha  InsCTumant  adninistartd? 
Onca  Co  aach  parane* 

Whan  vaa  eha  laagr^w^^g  ^«j«4Hisgtrtd? 
Juna*  1980. 

Whara  vaa  sha  inserfflang  idnlnistarad? 

Paranca  wara  Intt  viavad  in  chair  homaa  by  ealaphona. 

Vho  admlnlsearad  eha  laaeyaane? 
A  Tlcla  I  avaluaeion  aiaistane. 

Vhac  eralnlflg  did  eha  adaiaiseracors  hava? 

Evaluaelon  aaaiseane  was  given  guidelines  and  Instructions  on  how  to  conduct  the 
interviews  by  the  Tiele  I  Evaluaeor. 

Vaa  eha  Instrument  adainia cared  under  seandardized  coadieionsT  ^ 


Vera  ehere  aroblaaa  -nth  ehe  laacnaieae  or  ehe  Adminiscracion  ehae  glghe 
efface  eha  vaXidicv  of  the  daea? 

The  sample  vaa  biaaed  coward  English*-3pealcing  families  with  Celephonea. 

Vho  davaloaed  ehe  iaaeruaentt 
Office  of  Elaaearch  and  Evaluation. 

What  raliabiliev  and  validitT  daca  ira  avallabla  on  :he  iascraaeac? 


No. 


){oae. 


Are  there  norti  daca  aveilabla  for  meeroracinst  zi\e  raaulrs? 
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Purpose 

Interviews  of  parents  receiving  training  were  used  to  provide  information 
for  the  following  decision  and  evaluation  questions  for  the  1979-80 
Title  I  Evaluation  Design. 

Decision  Question^ D6;    Should  the  Title  I  Parental  Involvement 
Component  be  continued,  expanded,  ox  revised?    If  so,  how? 

Evaluation  Question  DS^'S:    How  effective  was  the  parent 
training  done  by  Title  I  community  representatives  or 
campus  contact  persons? 


\  ^  Procedure 

\ 

A^arent  interview  questionnaire  was  developed  to  answer  the 
evaluation ''and  decision  questions  listed  above.    Fpr  a  copy  of  the 
interview  see  Attachment  K-1.    The  administration /of  the  parent  interview 

cinsis'ted  of  the  following  steps: 
# 

1.  A  list  of  names  was  compiled  from  the  parent  training 
session  sign-in  sheets  obtained  from  Title  I  schools 
(see  Appendix  P  of  this  report).    These  were  names 

of  parents  attending  the  Title  I  Parent  Training 
Sessions  given  in  23  Title  I  schools.    Of  the  377 
parents  attending  these  sessions,  approximately 
one  eighth  (46)  were  selected  at  random  to  be 
interviewed.    Two  parents  were  selected  from  each 
school. 

2.  Those  se^cted  for  the  sample  were  then  interviewed 
by  telephone.    An  attempt  was  made  to  contact  the 
parents  between  June  2  and  June  12,  1980. 

3.  Parents  who  were  contacted  were  asked  questions  concerning 
the  training  sessions.     Interviews  were  conducted  in  English 
by  the  evaluation  assistant. 

4.  When  all  interviews  were  concluded,  the  results  were  tallied 
by  hand.     Twenty-three  of  the  parents  were  contacted  and 
interviewed  by  phone. 
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Although  six  other  households  were  reached,  the  interviews  were  not 
completed  for  the  following  reasons: 

a.  two  persons  spoke  only  Spanish; 

b.  two  persons  reported  never  having  attended  a  meeting 
at  the  school; 

c.  one  person  was  recovering  from  surgery  and  could 

not  come  to  the  phone;  and  » 

d.  one  person  was  never  home  (after  attempts  on  three 
separate  days) . 

The  remaining  17  could  never  be  reached.  Eight'^had  disconnected  phones 
and  9  never  answered  (attempts  made  on  three  different  days). 


Results 

The  results  are  presented  by  interview  question. 

The  first  question  asked  the  parents  how  interesting  they  found  the  sess 
to  be.    As  the  figure  below  shows,  the  parents  found  the  sessions  to  be 
interesting  or  very  interesting.    The  responses  are  very  similar  to  thos 
given  by  parents  last  year. 


Not  Very  Very 
 Question  1   Interesting       Interesting  Interesting 

...Can  you  tell  me  if  the  0  12  11 

session (s)  "was  (were)  (0%)  (52%)  (48%) 

not  interesting,'*  "inter- 
esting," or  "very  inter- 
esting." 


The  responses  to  questions  2  and  3  are  reported  in  the  figures  below. 
Responses  to  '^the  second  question  were  similar  to  last  year*s  responses; 
however,  the  parents  were  generally  more  positive  this  year  about  how 
much  they  learned  about  the  Title  I  Program  at  their  child's  school 
(question  3). 


 Question  2  Very  Little       Little        Some       A  Lot 

How  much  would  vou  say  2  3  9  9 

you  learned  about  help-  (9%)  (13%)        (39%)  (39%) 

ing  your  child (ren)  do 
better  at  school? 


79,23 


 Question  3  Very  Little       Little       .Some       A  Lot 

How  much  would  you  say  1  2  6      '  14 

you  learned  about    (4%)  ,  (9%)         (26%)  (61%) 

(school^s)  Title  I 
program? 


The  fourth  question  asked  parents  what  they  had  learned  at  the  training 
sessions  and  whether  they  had  used  this  knowledge  with  their  children. 
Seven  parents  (30%)  had  attended  introductory  Sessions  only  (What 
is  Title  I?    What  is  PAC?)  and  had  not  learned  ways  of  helping  their 
children  at  school. 

Twelve  parents  attended  sessions  which  provided  training  in  helping  their 
children  with  reading  at  home.    These  parents  indicated  that  they  had 
learned  and  used  some  of  the  following  techniques  with  their  children: 

a.  flash  cards, 

b.  educational  games, 

c.  trips  to  the  library,  and 

d.  emphasizing  counting,  sha^pas,  etc.  during  everyday 
activities  such^as  setting^^he  table. 

Two  other  parents  mentioned  learning  how  to  help  their  children  develop 
good  study  habits.    Two  could  not  recall  learning  and  using  anything 
at  the  sessions. 

Responses  to  the  fifth  question  are  su^arized  tielow.  The  parents  clearly 
felt  others  could  -^benefit  from  attending  the  sessions. 


J. 


Would  Not  Would  Would 

Question  5  ,  Recommend       Recommend       Strongly  Recpnmiend 


Which  of  the  following  0  9  lA 

describes  how  strongly  (0%)  (39%)  (61%) 

you  would  recommend 

the  training  sessions 

to  other  parents  at 

your  child (ren)*s 

school. 


Finally,  the  parents  were  given  an  opportunity  to  ask  questions  or  make 
comments.    Generally,  they  praised  the  parent  ^training  sessions  and 
the  Title  I  Program.     Some  comments  are  recorded  in  Attachment  K-2. 

In  sumn\ary,  it  appears  that  while  the  number  of  parents  trained  was  not 
large  (Appendex  P),  most  who  received  training  learned  some  things  they 
could  do  to  help  their  children  with  reading  at  home. 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

May  27.  1980 

TITLE  I  PARENT  INTERVIEW  FORM 

Parent:  Schools  ^  . 

Names  of  Children:  _____________  


ERIC 


Introduction:   Htllo,  may  I  speak  to  Hello,  my 

nam  1$  .   I  am  with  the  lUie  I  Program  evaluation 

In  the  Office  of  Research  and  Evaluation  of  the  Austin  Independent  School 
District.   Me  would  like  to  know  more  about  how  the  Parental  Involvement  part 
of  Title  I  Is  working,  so  we  are  asking  some  of  the  parents  who  attended  the 

training  sessions  at   .  i^S!!^®^^  ^J^^  ^"•f^ 

tlons.  We  hope  that  the  answers  can  help  the  Dll^rlct  to  Improve  the  sessions. 
Would  you  mind  taking  a  few  minutes  to  give  me  your  answers  to  the. questions? 

.If  "No",  s^y  "Good"  and  b*9tn.   If  "Yes",  ask  If  there  would  be  a  better  time 
for* you  to  car. 

Quelrtlons: 

1.    "According  to  our  records  you  attended  training  sessions 
about: 


1  know  that  it  may  nave  been  some  time  since  you  attended 
the  training  sessions,  but.  can  you  tell  me  If  the  se5s1on(s) 
was(were)  not  Interesting  (  ),  Interesting  (  ),  or .very 
Interesting  (  )? 

How  much  would  you  say  you  learned  about  helping  your 
chlldCren)  do  better  at  school? 

Very  Little   Little   Some   A  lot  


3.   How  muth  would  you  say  you  learned  about  .(schoors) 


Tltl^e  I  program? 


Very  Little   Little  1.  Some       .     A  lot 


4.    Can  you  tell  me  something  that  you  learned  at  the  sessions  that 
you  have  used  to  help  your  children  learn  better  at  school? 


Which  of  the  following  describes  aow  strongly  you  would  recormiend 
the  training  sessions  to  other  parents  at  your  childCren)*s  school 

Would  strongly 

Would  not  reconmend         .  would  reconwend   reconinend   


Do  you  have  any  other  questions  or  comments? 


Thank  you.  4 
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COMMENTS  FROM  PARENTS 

"I  feel  having  the  opportunity  to  go  to  the  school **and  get  in  my  two 
cents  worth  helped  me  to  feel  a  part  of  the  school  activities  allv 
year  long.     I  really  enjoyeti  it*    Since  my  child  was  just  beginning 
school,  it  put  my  mind  at  rest." 

"I  wish  I  could  have  gone  to  more  of  the  meetings,  but  I  work  at 
nights.'' 

"I  am  sorry  I  missed  the  other  session,  but  I  had  the  flu.     I  enjoyed 
the  one  I  went  to.'* 

"I  really  like  the  At-Home  Program  too,  I  really  hope  the  whole  Title, I 
program  is  continued." 

"I  only  got  a  chance  to  attend  one  session  before  I  started  back  to 
work.     I  enjoyed  that  one,  but  I  wish  they  were  held  in  the  daytime." 

'•l  really  wish  we  could  get  more  parents  to  attend.    The  program  has 
really  helped  me.     It  has  given  me  a  lot  of  insight  into  the  program, 
and  I  am  delighted  they  have  extended  the  program  to  the. 6th  grade." 

"I  enjoyed  the  two  sessions  I  attended." 

"I  really  like  the  school  and  the  Title  I  staff." 

"Title  I  is      very  good  program." 

'•"I  learned  the  way  kids  are  picked  for  the  program.    The  counselor  and 
teachers  were  very  helpful  in  explaining  this  to  me.    They  also  gave 
us-other  suggestions  on  how  we  could^help  our  kids."- 

"I  like  the  school  and  hope  Batton^llls  will  be  the  same." 

•'?%eally  enjoyed  the  two  sessions  I  attended.     I  would  like  to  have 
•attended  others,  but  I  work  during  the  time  the  sessions  are  held.  I 
really  wish  Pecan  Springs  had  had  the  program  (Title  I)  when  my  two 
boys  were  in  school -^thei^e.    They  really  could  have  benefited  from  a 
program- like  that."  '-l 


"I  learned  a  lot  of  things  T  was  unaware  of  about  the  program,  and  I 
really  enjoyed  attending  the  sessions.     I  hope  they  will  continue 
the  program  at  Casis." 


V 
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Inscrumtnc  Dtacripcion:    L978-79  Mint-W«tic  Reporcs" 


arltf  dtaerioclon  9f  sh^  InacrMPanc; 

Thi  nint-wtek  rtports  w«rt  compucer-gtniraced  class  roscsrs  for  each  Tide  I 
•cho01  which  were  uiedby  che  schools  co  indicace,  a)  which  scudenca  were  served 
inscimccionally  by  a  Title  I  ceacher  or  aide  b)  which  were  counseled  individually 
and/or  in  groups,  and  c)  which  students  were  assisted  by  their  counselors  consult- 
ing with  teachers.  AISO  staff,  outside  agendas,  and  their  parents. 

To  whom  waa  the  Instrument  administered? 

Information  was  collected  for  each  student  in  each  Title  I  school  by  TitU  I 
inatructionai  personnel  and  counselors* 

I  4 
I   !^w^g«^         '^as  the  lascrjmenc  administered? 

"Once  at  the  end  of  each  nine-week  period,  or  four  times  in  all. 

i 

When  was  the  instrument  administered? 

October.  1978;  January,  1979;  March.  1979;  and  May,  1979. 
Where  vas  rhe  instrument  admiaistered? 

Mine-Week  Report  forms  were  sent  by  ORE' to  the  schools  where  they  were  completed 
and  returned. 

Vho  adoinis tared  the  Inatrjment? 

The  reports  were  completed  by  Title  I  staff. 

V 

Whac  training  did  the  admlnjatracors  have? 
Instructions  for  completing  the  reports  ware  provided. 


Vas  the  Instrtment  administered  under  standardised  conditions? 
No. 


Ve  a  ghere  arobltma  -with  ghe  instrjment  or  :hy  idministration  :hat  ai^hc 
affect  the  validis?  of  the  data? 

Some  sch.-ol  personnel  may  have  misunderstood  the  definitions  used  in  completing 
the  forma.    The  personnel  completing  the  forms  were  employed  by  the  program  being 
evaluted. 

Who  developed  che  liiagruaent? 
Office  of  Research  and  Evaluation. 


What  rtliability  and  valldit'y  data  ire  available  on  "^ha  iastroaent? 
Mone. 


.\ra  there  nora  iata  ivallable  far  Intartratir.g  :htt  resul:a? 
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Purpose 

Information  gathered  in  the  1978-79  Nine-Week  Reports  was  used  in  answering 
the  following  Information  Need  in  preparation  for  implementation  of  a 
Title  X  evaluation  model. 

Information  Need  IIP:    What  are  the  results  when  a  quasi-Model  C 
evaluation  mo^fil  is  implemented  using  1978-79  evaluation  results? 

Information  Need 'ill:    What  are  the  implications  of  identifying 
Invalid  scores  and  doing  retesting  on  the  use  of  Model  C? 
Especially  consider  the  requirement  that  results  be  reported  on 
70%  of  participants. 


Procedure 

The  1978-79  Nine-Week  Reports  were  'used  dn  completing  the  Title  I  master 
file  for  that  year.    The  procedures  used  in  completing  the  reports  are 
described  in  the  1978-79  Technical  Reports  publication  number  78.61. 


Results 


The  Model  C  analyses  required  by  information  needs  110  and  111  were  done 
using  the  California  Achievement  Tests.    The  results  are  reported  in 
Appendix  E  of  this  report. 
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Initrutttnt  DMcrlotiott?      I979->aO  Mina*»V<#k  R#nnrf 


BrUf  dtacrloelon  oi  ch^LJlnacrxantnc; 

Tha  nln««w««k  rtporcs  wtrt  compuctr-gtnaraced  claaa  rotctrs  for  each  Tide  X 
school  which  wtre  used  by  che  schools  co  indictee  «)  which  scudencs  were  served 
iaitructlonelly  by  e  Title  I  ctACher  or  aide  and  b)  where  rhet  Inscruccion  cook 
piece. 


to  whom  wee  the  irstmaent  edminiscered? 

Informetion  was  collected  for  each  student  Ui  each  Title  I  school  by  Title  I 
inatructiot«al  peraonnel  and  counaelors. 

Hov  mMX\y  tines  was  the  instrument  adPinistered? 


Vhen  was  the  instrument  administered? 
October,  1979;  January,  1980;  arid  MarcR,  1980. 

Where  was  the  instrument  administered? 

Nlne-*week  report. forms  were  sent  by  ORE  to  the  schools  where  they  were  completed 
and  returned. 

^^0  adninistered  che  instrument? 
The  reporcs  were  compleced  by  Tide  I  scaff. 

ti^hac  training  did  ch^  administrators  have? 
Instructions*  (or  completing  che  reports  were  provided. 

Was  the  instrument  administered  under  standardized  conditions? 
No. 

Were  there  problems  with  the  instrument  or  the  administration  that  might 
affect  the  validity  of  the  data? 

Some  school  personnel  may  have  misunderstood  che  definitions  used  in  complecing 
the  forms.    The  personnel  completing  the  forms  were  employed  by  the  program  being 
evaluated. 

Who  developed  the  instrument? 
Office  of  Research  and  Evaluation. 

What  reliability  and  validity  data  are  available  on  che  Instramenc? 
Nona. 

Are  there  norm  data  available  for  interpreting  che  resulca? 
So. 


V 


Once  at  the  end  of  each  of  the  fir«  three  nine-week  perioUe, 
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1979-80  NINE-WEEK  REPORTS 


Purpose 

Information  obtained  from  the  1979-80  Nine-Week  Reports  was  used  to  answer 
the  following  decision  and  'evaluation  questions  from  the  1979-80  Title  I 
Evaluation  Design* 

Decxsion  Question  Dl:    Is  more  effective  concentration  on 
students  with^he  greatest  needs  necessary? 

Evaluation  Question  Dl-lt    What  are  the  *^effective 
Title  I  eligibility'^  criteria  at  each  school? 

Evaluation  Question  Dl-2:    What  uniform  districtwide 
criterion  would  have  identified  the  same  number  of 
students  at  each  grade? 

Evaluation  Question  Dl-4:    How  many  students  scoring- 
below  the  40th  percentile  were  not  served  by  Title  I, 
Title  I  Migrant,  Title  VII,  Local/State  Bilingual, 
or  Special  Education?  ^ 

Evaluation  Question  Dl-5:    Were  late-entering  students 
placed  on  a  waiting  list  at  each  school? 

Decision  Question  D3:    Should  the  Title  I  Reading  Component 
be  modified?    If  so,  how? 

Evaluation  Question  D3-2;    How  many  Title  I  students 
were  served  by  other  programs  such  as  Title  I  Migrant, 
Local /State  Bilingual,  Title  VII,  and  Special  Education? 

Evaluation  Question  D3-3;    How  many  students  in  Title  I 
schools  are  being  served  by  more  than  one  '*pull-out" 
program? 

Evaluation  Question  D3-4i    How  many  students  were  served 
at  each  grade  in  the  following  ways: 

a.  by  a  Title  I  reading  teacher  only, 

b.  by  a  Title  I  aide  only, 

c.  by  both  a  Title  I  reading  teacher  and  aide? 

Decision  Question  D5:    Should  the  Title  I  Extended  Day  Component 
be  continued,  expanded,  or  revised?    If  so,  how? 

Evaluation  Question  D5-3:    How  cost  effective  was  the 
Extended  Day  Component  compared  with  the  regular  Title  I 
Program  at  Sanchez? 


440 

M-3 


79.23 


Evaluation  Question  D5-5:    Were  the  students  served  by  the 
Extended  Day  Component  also  served  by  Title  I  teachers  and/or 
aides  during  the  regular  school  day? 


In  addition,  the  Nine-Week  Reports  were  used  to  partially  fulfill  the 
requirements  for  Information  Need  16  for  the  Annual  Program  Documentation: 

Information  Need  16;    How  many  students  participated  In  each  Title  I 
component  by  grade,  sex,  and  ethnicity? 


Nine-Week  Reports  were  completed  by  Title  I  teachers  and  aides  at  the 
close  of  the  first  three  nine  week  periods  during  the  1979-80  school  year. 
In  completing  the  reports  they  were  asked  to  update  the  rosters  to  show 
enrollment  changes  and  to  check^the  names  of  the  students  they  served 
(see  Attachment  M-1  through  M-3  for  detailed  instructions).    Attachment  ^ 
M-4  shows  that  Nine-Week  Reports  were  not  collected  for  the  fourth  nine 
weeks.    Attachment  M-5  shows  the  layout  of  the  reports^ 


The  initial  report  was  based  on  the  master  student  f  ilaf'  (as  of  October 
22,  1979)  and  the  Boehm  and  MRT  test  files.     It^;pe^Tfed  a  substantial 
amount  of  updating  on  the  part  of  the  schooJ^^^^L-WhgrT  the  report's  were 
returned  to  ORE  they  were  processed  accordi^ffr^o  the  procedure  described 
in  Attachment  H-6. 

Summaries  of  the  results  were  sent  to  each  school  ^nd  to  Title  I  admin- 
istrative staff.    Attachment  H-7  provides  copies  of  the  memos  sent  to 
principals  to  describe  the  summaries. 

Caution  must  be  used  in  interpreting  the  results  which  follow.    .The  Nine- 
Week  Reports  pass  through  many  hands  during  their  processing,  and  there 
are  many  opportunities  for  errors  to  be  introduced.    Totals  reported  by 
school  might  easily  vary  by  five  students  per  school. 


The  results  below  are  reported  by  evaluation  question: 

Evaluation  Question  Dl-I;  What  are  the  ^'effective  Title  I  eligibility 
criteria"  at  each  school? 

Under  current  Title  I  regulations,  at  least  as  interpreted  in  Texas, 
a  student  must  be  selected  for  Title  T  on  the  basis  of  a  standardized 
test  score.     In  Austin  a  score  at  or  below  the  40th  percentile  is 
required  for  Title  I  eligibility.     Furthermore,  schools  were  asked  to 
rank  their  students  according  to  achievement  and  to  begin  selecting 
students  with  the  lowest  scores  first. 


Procedure 


Results 
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Each  school  has  a  participant  number,  tUe  number  of  students  who  should 
be  Served  at  that  campus/  "*  Campiuses  usually  had  a  participant  number 
at  each  grade  which  was  based  on  the  number  of  students  who  could  be 
served  given  the  available  resources  and  the  structure  of  the  program 
on  that  campus*    In  a  number  of  cases,  the  participant  number  at  a  / 
grade  was  such  that  all  students  below  the  40t:h  percentile  could  not 
be  served.    For  example,  a  school's  participant  number  at  grade  3  might 
be  50.    If  the  teachers  began  with  the  lowest  scoring  students  and 
worked  up,  they  might  identify  50  students  by  the  30th  percentile.  The 
30th  percentile  would  then  become  the  "effective  eligibility  criterion" 
at  that  grade;  i.e.,  it  would  make  no  difference  that  the  district  had 
set  the  40th  percentile  as  the  eligibility  criterion,  there  would  not 
be  room  to  serve  those  students  scoring  between  the  30th  and  40th  per-- 
centiles.    To  the  extent  that  such  situations  arise,  they  raise  questions 
of  equity.    Some  students  cannot  receive  Title  I  services  even  though 
students  of  equal  need  are  receiving  services  at  other  campuses. 

Figure  I-l  shows  the  distribution  of  effective  criteria  for  each  of  the 
first  three  nine  week  periods.    These  results  are  taken  from  the  Nine- 
Week'  Report  summaries  for  the  first  three  nine  weeks.    Tne  figures  show 
some  variation  in  effective  criteria  between  schools.    The  implication 
of  this  variation  is  that  Title  I  resources  could  be  more  equitably 
distributed  across  campuses  so  that  tlje  eligibility  criterion  is  more 
uniformly  applied. 

Evaluation  Question  Dl-2;    What  uniform  districtwide  criterion  would 
have  identified  the  same  number  of  students  at  each  grade? 

This  question  is  directly  relevant  to  the  one  above.     If  Title  I 
cannot  serve  all  students  below  the  eligibility  criterion,  what  lower 
criterion  would  be  more  appropriate?    This  question  is  complicated  by 
the  fact  that  not  all  students  below  the  criterion  i^^^t  be^ served. 
Students  receiving  comparable  supplementary  services  from  another  source 
may  be  skipped.     Such  students  must  be  taken  into  account  in  determining 
a  new  criterion. 

The  following  steps  were  used  in  determining  a  possible  uniform  criterion. 

1.    The  total  number  of  students  at  or  below  the  40th 
percentile  in  Title  I  schools  (A)  was  determined. 

A  =»  5009 

2j     The  total  number  of  students  at  or  below  the  40th 
percentile  in  Titl^-I  schools  who  were  not  served 
by  any  program  (B)  was  determined  from  the 
Overlap  Study,  publication  number  79.28. 

B  =  461 
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3.  The  total  number  of  students  served  by  TiEtle  I 
during  the  first  nine  weeks  CC)  was  determined 
from  the  first  Nine-Veek  -Report-.  

C  -  3949 

4.  The  number  of  students  at  or  below  the  40th 
percentile  who  were  served  by  a  program  other 
than  Title  I  (D)  was  calculated. 

D-A-B-C-599 

I 

5.  The  percentage  of  students  in  Title  I  schools 
who  score  at  or  below  the  40th  percentile  who 
could  be  served  by  Title  I  CE)  was  computed. 

E  -  1  -  D/A  =  88% 

6;    If  88%  of  the  students  at  or  below  the  40th' 
percentile  are  available 'for  Title  I  service, 
then  the  percentile  which  identifies  approximately 
C/E  or  4488  eligible  students  would  provide  a 
pool  sufficient  to  give  the  number  served 
during  the  first -nine  weeks.    An  examination  of 
a  cumulative  frequency  distribution  across 
grades  showed  that  the  3Sth  peroentile  would 
have  been  a  more  appropriate  etigibit'Cty 
ariterion. 

Evaluation  Question  Dl-4;  How  many  students  scoring  at  or  below  the  40th 
percentile  were  not  served  by  Title  I,  Title  I  Migrant,  Title  VII,  Local/ 
State  Bilingual,  or  Special  Education? 

The  information  needed  to  answer  this  question  was  taken  from  the  files 
used  to  prepare  the  Overlap  Study  and  the  Title  I  master  file.    It  is 
accurate  as  of  the  end  of  the  first  nine  weeks.    The  ESAA  Written  Com- 
position Program  was  included  in  addition  to  the  programs  listed  ahovj^. 

The  results  (Figure  M-2)  showed  that  461  students  were  not  served  by\ 
some  program.    That  figure  represents  about  9%  of  those  students  scoring 
at  or  below  the  40th  percentile.    Inspection  of  the  figure  also  shows  a 
great  range  between  schools  in  the  number  not  served  by  some  program. 

Evaluation  Question  Dl-5t    Were  late-entering  students  placed  on  a 
waiting  list  at  each  school? 

The  results  in  Figure  1-3  show  that  not  all  campuses  had  Title  I  waiting 
lists.    Those  with  waiting  lists  may  not  have  defined  a  waiting  list 
exactly  as  defined  in  Attachments  M-1  through  M-3. 

Evaluation  Question  D3-2;    How  many  Title  I  students  were  served  by  other 
"^programs  such  as  Title  I  Migrant,  Local/State  Bilingual,  Title  VII,  and 
/  Special  Education? 
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The  complete  results  relevant  to  this  question  are  reported  in  the  1979-80 
Overlap  Study;    Number  of  Students  Served  by  Single  and  Multiple  CoTOpensatory 
Education  Programs,  publication  number  79,28;  however,  Figure  M-4  shows  a 
summary  of  the  overlap  between  Title  I  and  other  programs.    Generally,  the 
overlap  with  other  programs  has  been  reduced. 

Decision  Question  D3-3:    How  many  students  iu  Title  I  schools  are  being 
served  by  more  than  one  "pull-out"  program? 

Assuming  that  the  Title  I  Migrant,  Local/ State  Bilingual,  and. Special 

Education  Programs  always  represent  a  pull-out  program,  then  1,342 

or  about  one  third  (1342/3949)  of  the  students  served  by  Title  I. during 

the  first  nine  weeks  were  also  served  by  at  least  one  other  pull-out 

program.    However,  this  is  an  overestimate  since  none  of  these  programs, 

including  Title  I,  is  always  structured  as  a  pull-out  program.  Nevertheless, 

it  appears  that  the  goal  of  no .more  than  one  pull-out  per  student  was  not  met. 

Evaluation  Question  D3-4,    How  many  students  were  served  at  each  grade 
in  the  following  ways: 

a.  by  a  Title  I  reading  teacher  only, 

b.  by  a  Title  I  aide  only, 

c.  by  both  a  Title  I  reading  teacher  and  aide? 

Attachment  M-8  provides  a  summary  of  the  number  of  students  served  in 
different  instructional  arrangements  in  each  school.    The  first  two  rows 
of  tables  on  each  page  show  how  many  students  at  each  grade  were  served 
by  different  Title  I  instructional  staff  (teachers,  aides,  or  both)  and 
where  they  were  served  (classroom,  reading  center,  or  both)  during  the 
year.    The  bottom  row  of  tables  summarizes  across  grades  for  each  nine 
weeks^    The  last  page  in  the  attachment  provides  a  projectwide  summary. 
Those  tables  are  reproduced  in  Figure  M-5. 

An  examination  of  Attachment  M-8  shows  a  discrepancy  at  some  schools 
between  the  participant  number  (the  number  of  students  to  be  served 
according  to  the  Title  I  application)  and  the  number  actually  served. 
Figure  M-6  shows  the  percentage  of  the  participant  number  who  were  served 
at  each  school  during  the  third  nine  weeks.     In  some  cases  it  appears 
that  the  number  of  teachers  and/or  aides  at  the  school  was  not  adequate 
to  well  serve  the  full  participant  number;  i.e.,  the  student  to  instructor 
ratio  would  have  been  very  high  (see  Figure  M-6),     At  other  schools  the 
staff  appears  to  be  sufficient  to  serve  all  students • 

Evaluation  Question  D5-3.    How  cost  effective  was  the  Extended  Day  Component 
compared  with  the  regular  Title  I  Program  at  Sanchez? 

Information  relevant  to  this  evaluation  question  is  reported  in  Appendix  0, 
"Extended  Day  Attendance  Form"  of  this  report. 

Evaluation  Question  D5-5.    Were  the  students  served  by  the  Extended  Day  Com- 
ponent also  served  by  Title  I  teachers  and/or  aides  during  the  regular 
school  day? 


Information  about  this  decision  question  is^^sa  reported  in  Appendix  0. 
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Information  Need  16:    How  many  students  participated  in  each  Title  I 
component  by  grade,  sex,  and  ethnicity? 

The  nine-week  report  form  was  used  to  determine  how  many  students  ware 
served  in  the  Title  I  Reading  Improvement  Program.    Figure  M-7  displays 
the  results. 

Summary 

The  Nine-Week  Report  information  raises  questions  about  the  level  of 
service  provided  to  low^achieving  students  across  campuses. 

1.  The  effective  eligibility  criterion  was  not  the  sane 

at  all  campuses.    As  a  result,  students  at  some  campuses 
were  not  served  by  Title  I,  even  though  their  measured 
needs  were  as  great  as  students  receiving  services  at 
another  school. 

t, 

2.  Some  schools  served  many  fewer  students  than  their 
participant  number  (the  number  to  be  served  according 
to  the  application). 
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FIRST  NINE  WEEKS 


Percentile  Ranges 


Grade  6-10       11-15       16-20       21-25  26-30  3i~35  36-40 

K*  1  "  119  9 

1  '  1             1  2  5  15 

2  1  23 

3  .1  1  22 

4  •  2  3  19 

5  4  4  16 


SECOND  NINE  WEEKS 

 Percentile  Ranges  ■  

Grade       6-10       11-15        16-20       21-25  26-30        31-35  36-40 

K*            2                ..1  19  8 

1  1  3             5  15 

2  1  2  21 

3  1  2  21 

4  '                                  1  3  20 

5  4  4  16 


THIRD  NINE  WEEKS 


Percentile  Ranges 


Grade 

6-10 

11-15        16-20  21-25 

26-30 

31-35 

36-40 

K* 

2 

1  1 

2 

8 

8 

1 

1 

2 

6 

15 

2 

1 

1 

22 

3 

1 

23 

4 

1 

2 

21 

5 

4 

4 

16 

*    Not  all  schools  served  kindergarten  students. 

Figure  M-1.     RANGE  OF  EFFECTIVE  ELIGIBILITY  CRITERIA  BY  GRADE  AND 

NINE-WEEK  PERIOD.     THE  EFFECTIVE  ELIGIBILITY  CRITERION 
IS  THE  SCORE  MADE  BY  THE  HIGHEST  SCORING  TITLE  I 
STUDENT  AT  A  GRADE.  t> 
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School  Number  not  Served 


Allison 

0 

Becker. 

2 

Blackshear 

•  6 

Brentwood 

21 

Brooke 

0 

Brown 

28 

Cainpbe],l 

32 

Dawson 

14 

Govalle 

38 

Maplewood 

22 

Mathews 

4 

Metz 

6 

Norman 

15 

Oak  Springs 

60 

Ortega 

3 

Pecan  Springs 

99 

Pleasant  Hill 

48 

Reilly 

14 

Ridgetop 

3 

Rosedale 

11 

Rosewood 

1 

St.  Elmo 

12 

Sanchez 

0 

Sims 

22 

Zav&la 

0 

TOTAL 

461 

Figure  M-2.     NUMBER  OF  STUDENTS  AT 
OR  BELOW  THE  40TH 
PERCENTILE  IN  TITLE  I 
SCHOOLS  WHO  WERE  NOT 
SERVED  BY  A  COMPENSATORY 
PROGRAM. 
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Number  on 

School 

Waiting  List 

Aij  ison 

0 

Becker 

0 

Blackshear 

0 

Brentwood 

9 

Brooke 

0 

Brown 

3 

Camobell 

1^  ate 

37 

TifltJCsnTi 

A^Cl  W  O  W  bJl 

5 

Govalle 

Maolewood 

/2 

*  3 

0 

7 

0 

'  1 

111 

X  \} 

Reilly 

0 

Rldgetop 

0 

Rosedale 

.      .  3 

Rosewood 

1 

St.  Elmo 

0 

Sanchez 

10 

Sims 

25 

Zavala 

15 

TOTAL 

274 

Figure  M-3. 


THE  TOTAL  NUMBER  OF 
STUDENTS  ON  A  TITLE  I 
WAITING  LIST  BY 
CAMPUS . 


Number  of  Title  I  Students  Who 
are  Also . . . 


Yec 


79-80 


78-79 


Title  VII 

Local/State  Bilingual 
ESAA  Writing  Project 
Special  Education 
Title  I  Migrant 


1,289 
1,216 
262 
80 
46 


1,543 
1,446 
344 
124 
40 


Figure  M-4. 


NUMBER  OF  TITLE  I  STUDENTS  SERVED  BY 
OTHER  COMPENSATORY  PROGRAMS  (END  OF 
FIRST  NINE  WEEKS). 
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FIRST  NINE  WEEKS 


Lab* 

Class* 

Both. 

Total 

Teacher  Only 

1019 

938 

13 

1970 

Aide  Only 

137 

560 

9 

7or 

Teacher  and  Aide 

61D 

354 

309** 

1273 

Total 

1766 

1852 

331 

3949 

* 

r 

* 

SECOND  NINE  WEEKS 

• 

Lab* 

Class* 

B  >th 

Total 

Teacher  Only 

1111 

837 

94 

2042 

Aide  Only 

165 

516 

10 

691 

Tea'cher  and  Aide 

820 

142 

212** 

J174 

Tocal 

2096 

1495 

316 

3907 

/ 


(5 

THXRD  NINE  WEEKS 


Lab*  Class*  Both  '  Total 
1120         797        100  2017 


174         505  0  679 


773  171  176**  1120 
2067     '  1473        276  3816 


*    Lab  only;  classroom  only. 
**    Includes  services  such  as  being  served  by  a  teacher  in  lab 
and  an  aide  in  class  or  being  served  by  a  teacher  in  the 
classroom  and  an  aide  in  the  lab.  ^ 

Figure  M-5.     NUMBER  OF  STUDENTS  SERVED  BY  DIFFERENT 

INSTRUCTIONAL  ARANGEMENTS  BY  NINE  WEEKS. 

f 


Teacher  Only 
Aide  Only 
Teacher  and  Aide 
Total 
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acnoof. 

HuRtber  Served 

NllBif%  AIT 

Third  Mine  Weeks 

Alilson 

Becker 

299 

A  7  7 

BlAckshedr 

4  JO 

«*f 

sren  vvooa 

68 

Brooke 

188 

Bro%m 

123 

221 

200 

202 

Govalle 

ins 

299 

Mapiewood 

127 

Hatliewa 

A6 

WW 

77n 

270 

Horman 

OA 

102 

Oak  Springs 

146 

79 

Ortega 

ISO 

96 

Pecan  Springs 

120 

Pleasant  Hill 

130 

146 

Reilly 

S3 

52 

Ridgetop 

67 

56 

Rosedale 

60 

S8 

Rosewood 

Ad 

44 

St*  Elmo 

21S 

18S 

Sanches 

260 

235 

Sims 

23S 

132 

Zavala 

220 

165 

Totals 

43SS 

3816 

Percentage  of 
Participant 
Numbey  Served** 


Instructional** 

Personnel 


Participant  Number/     Observed  Student/ 


87 
92 
95 
97 
71 

103 
92 

101 
98 
79 

102 

ioo 

106 
53 
64 
96 

112 
98 
84 
97 
92 
86 
90 
56 
75 


icliers 

Aides 

Instructor  Ratio 

Instructor  Ratio 

6 

4 

29.8 

25.9 

4 

6.5 

31.0 

28.5 

5 

0 

47.2 

44.8 

0 

2 

35.0 

34.0 

4 

4 

33.1 

23.5 

3 

0 

40.0 

41.0 

4 

3 

34.3 

31.6 

4 

2 

33.  3 

33.7 

6 

3  ' 

33.9 

33.2 

2.5 

3 

>  29.1 

23.1 

1 

1.5 

26.0 

26.4 

1 

38.6 

38.6 

2 

0 

48.0 

51.0 

2 

1.5 

42.  3 

22.0 

3 

0 

50.0 

32.0 

2 

2 

31.3 

30.0 

2 

2 

32.5 

36.5 

1 

0 

53.0 

52.0 

1.5 

0 

44.7 

37.3 

1 

1 

30.0 

29.0 

1 

.5 

32.0 

29.3 

3 

3 

35.8 

30.8 

6 

2 

32.5 

29.4 

3 

4 

33.6 

18.9 

3 

6 

24.4 

34.0 

29.8 

V.' 


*    Taken  from  page  8-1  of  Title  I  amenament. 
**    Percentages  over  lOOt  do  not  necessarily  indicate  participant  number  was  exceeded  at  any  given  time, 
**    Taken  from  page  8-1  of  Title  I  amendment.    Includes  teachers  and  instructional  aides. 

Figure  M-6.     ANTICIPATED  AND  OBSERVED  STUDENT/ INSTRUCTOR  RATIOS  AND  PERCENT  LOW  INCOME. 
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Boys  ■ 

Girls 

Grade 

American 
Indian 

Black 

Asian 

Mexican 
American 

Other 

American 
Indian 

Black 

Asian 

M^xi  ran 
American 

Other 

Total 

K 

0 

141 

c 

5 

227 

68 

1 

127 

6 

190 

— '  ■  * — ^1  

56 

821 

1  . 

3 

185 

8 

301 

92 

0 

186  - 

1 

1 

217 

66 

1059 

2 

1 

101 

0 

176 

62 

0 

69 

0 

161 

33 

603 

3 

1 

99 

4 

218 

53 

0 

103 

5 

171 

.31 

685 

A 

0 

105 

3 

156 

44 

0 

98 

1 

173 

31 

611 

5 

0 

118 

3 

153 

45 

0 

96 

3 

146 

39 

603 

Total 

5 

749  . 

23 

1231 

364 

1 

.679 

16 

1058 

256 

4382 

Figure  M-7,     BREAKDOWN  OF  TITLE  I  READING  PROGRAM  PARTICIPANTS  BJ  GRADE,  SRX,  AND  ETHNICITY.     Does  not 
include  43  students  who  could  not  be  matched  with  the  AISD  master  student  file. 
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AUSTIH  IllOEFSHDEHT  SC800L  DISTRICT 
Officft  of  RsscAreh  wd  Evaluacioo 

October  lb,  1979 


TO;  Titis  I  Principals 

FHOMj        David  Domm^^ 
STTBJECT:  -  First  Kin«->»ssk  Rsport 

Enclosed  is  your  ichool'i  first  litis  t  Nins-tfssk  Report  for  1979-1980. 
Plssse  dssignsts  s  contact  person  who  will  bs  rssponsible  for  seeing 
chat  Che  report  is  updated,  circulaesd  eo  ehs  Tide  I  eeachers  and 
aides,  and  reeumed  to  ORE  by  tfoveaber  9th«    ?Ieaee  write  chat  person's 
naas  at  ehs  cop  of  chs  first  pegs  of  ehe  report. 

Updating  ehe  form  accurately  is  very  Isportant.    It  is  also  iaportane 
ehae  ehs  associated  disrupeion  in  ehs  school  is  minimized.  ?lssse 
provide  ehe  contact  person  with  vhatsvsr  offics  rscords  might  bs  nseded. 

In  ealking  with  various  people,  \  have  gotten  ehe  Isprsssion  ehat  such 
work  ae  ehs  campus  level  hae  gave  inco  identifying  students  in  accordance 
with  ehe  new  Title  t  legislation.    As  you  krjw,  ehe  area  direceors  will 
fos  monieoring  ehs  succese  of  ehs  ideneification  process  again  ehia  year. 
I  want  eo  caks  ehis  opportunity  eo  describe  briefly  how  ehe  informaeion 
from  ehis  report  will  be  provided  eo  ehe  area  directors  so  ehat  it  is 
usafxil  and  meaningful. 

Beiore  sunmarise  about  ehe  concenexation  of  services  on  ehosa  vieh  ehe 
greateet  needs  are  producsd,  ehs  information  from  ehis  report  vill  be 
merged  with,  ehe  roseerr  of  oeher  compensaeory  and  special  programs  such 
as  Tltlii  I  Migrant,  Title  711,  and  Special  Educaeion.    We  will  ehen  ^now 
which  yrogrsms  are  serving  studenes  who  were  eligible  but  not  selecced 
for  Tide  I  services.    You  and  your  area  dlreceor  will  be  provided  wieh 
a  list  of  ehosa  skipped  studsnes  and  ehe  programs  serving  ehcm  for  uss 
in  resolving  any  problems  which  might  bs  svldent.    Ve  feel  ehae  ehia 
additional  informaeion  will  maks  ehs  "monitoring  process  much  more  pro- 
ductive ehan  ie  waa  laae  year. 

If  you  have  any  questions  aboue  ehe  repot es  or  would  Like  eo  make 
suggeseiona  aboue  how  we  can  Improve  cha  way  we  gather  ehis  informaeion, 
please  call  C45d-L228). 


Approved: 


Set^bc  Evaluator  for  Companaaeory  Educaeion  Programs 

Approved : 


Dirsceor  of  Office  of  Research  andr  Evaluation 


Appr oved :         /K^  / 


Dlreceor  of  Elementary  Educaeion 


OD:lfs 


CC5    Tiels  I  Teachers  and  Aides     Area  Directors        Lee  Uwa        Oscar  Cantu 
Tide  I  Readi'^g  Coordinators 
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INSTRUCTIONS  FOR  COMPLETING  THE  FIRST  NINE-WEEK  REPORT 


Over  tht  past  few  years»  the  ways  1n  which  Title  I  Evaluation  has  re- 
quested  Information  about  which  students  attend  Title  I  schools  and 
which  ones  have  been  served  by  Title  I  has  changed  annually.  This 
year  is  no  exception.  As  you  are  aware,  changes  tn  Title  I  legislation 
have  affected  the  way  Title  I  students  have  been  selected.    This  means 
that  more  Information  about  test  scores  is  needed  by  ORE  so  we  can 
monitor  that  student  selection  process.    In  addition,  information  not 
previously  requested,  such  as  a  student's  placement  on  a  waiting  list, 
is  important  so  that  the  summary  results  are  not  misleading.   The  re- 
moval of  the  counseling  component  from  Title  I,  on  the  other  hand, 
means  the  report  can  be  simplified  somewhat* 

The  instructions  below  are  more  detailed  than  the  ones  previously  $ant 
with  the  report.    Please  read  them  careful! y>    They  are  written  in 
detail  in  an  attempt  to  anticipate  problems  before  they  arise.    It  is 
important  that  the  instructions  be  followed  so  that  the  results  are 
accurate  and  comparable  across  campuses. 

Update  the  Report 

It  is  primarily  the  contact  person's  responsibility  to  see  that  the 
report  accurately  reflects  which  students  are  and  have  been  In  attend- 
ance in  your  school  this  year.    However,  it  would  be>wise  for  the  other 
Title  I  teachers  and  aides  to  use  their  special  knowledge  of  the  classes 
with  which  they  work  to  double  check  the  accuracy  of  the  updating. 

Updating  the  report  means  making  sure  all  students  are  listed  who  should 
be  listed.    The  application  of  the  three  rules  below  should  make  the 
updating  complete  and  accurate. 

Rule  1.    Students  who  have  not  enrolled  In  your  school 
this  year  should  not  be  on  the  list.  Draw 
lines  through  their  names. 

Rule  2.    Students  who  have  enrolled  in  your  school, 
regardless  of  the  length  of  their  stay, 
should  be  listed.   Add  the  names  of  an^ 
students  not  listed.    (Space  has  been  teft 
between  grades  for  adding  names.    If  all  do 
not  fit  between  grades,  go  to  the  end  of 
the  list)./j 
/ 

Rule  3.   Students  who  have  enrolled  in  your  school 
and  who  have  left  should  be  listed  on  the 
report  (Rule  2),  and  checks  should  be 
made  by  their  names  in  the  ^'Withdrawn" 
column  on-  the  right  side  of  the  report. 
Oo  not  draw  lines  through  their  names > 

Exactly  how  the  information  needed  to  update  the  report  is  obtained  is 
a  campus-level  decision.  However,  the  principals  have  been  encouraged 
to  make  Infonnation  in  the  school  office  available  to  the  c-ontact  per- 
son so  that  the  involvement  of  each  classroom  teacher  is  not  required. 
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B«   Recording  tht  Necassarv  Information 

Because  class  rosters  were  not  requested  by  ORE  this  year  as  they  have 
been  In  the  past,  the  completion  of  this  Initial  nine-week  report  for 
1979-80  will  require  that  more  Information  bp  provided  than  will  be 
needed  on  subsequent  reports.   The  strategy  to  use  in  completing 
the  form  Is  essentially  to  '•fill  in  the  blanks,"   The  information  re- 
quested  co  complete  each  column  Is  described  beloN. 

1.  Teacher:   The  last  name  of  the  student's  classroom  teacher 
as  of  the  end  of  the  nine-weeks.   Please  Include  Initials 
for  teachers  with  the  same  last  name. 

2.  Student* s  Name;   The  student's  name— last  name  first. 

3.  jD#:   The  student's  AISO  identification  number. 

4.  Grade;   The  student* s  current  grade  assignment. 

3.   Test  and  Score;   These  refer  to  the  test  and  score  used 
to  determine  Title  I  eligibility.   These  two  columns 
show  the  Information  we  currently  have  for  each  child. 
Please  list  the  test  results  for  those  students  who 
entered  your  school  without  a  score  from  last  spring. 
If  the  student  did  not  bring  a  score  from  outside  the 
District,  the  test  used  to  determine  eligibility 
should  be  one  from  the  list  below  as  indicated  in  my  memo 
to  you  dated  August  22,  1979. 

Grade  Igst 

K         3oehm  Test  of  Basic  Concepts  Total  Score— Middle 
SES  Norms—  or  PAL  English  score  below  85. 

I          Metropolitan  Readiness  Test  Pre-Reading  Composite 
Score. 

2-5        California  Achievement  Test  Reading  Total  Score. 

Write  In  the  test  name  (and  level  If  approoriata)  under  "Test" 
and  the  percentile  score  under  "Score,"    If  your  school  Has 
Special  Education  students  who  do  not  have  "£;(emot"  recorded  In 
the  test  column,  write  "Special  Education'*  there  in  placa  of 
a  test  score. 

If  you  have  retested  a  student  because  his/her  spring  test 
score  was  thought  to  be  invalid,  do  not  record  those  results 
on  this  rejDort.    That  information  is  being  obtaine<i  from  the 
yellow  Sheets  being  sent  to  ORE.   The  retest  results  received 
by  10-19-79  have  been  added  to  this  report.    They  are  marked 
with  an  asterisk.    Any  additional  retest  results  will  be 
added  to  subsequent  reports.   The  only  test  results  needed 
here  are  those  for  students  entering  scnooi  without  a  score 
from  the  previous  AISO  soring  testing ~ 
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Title  I  Instrtjctlon  By..,;   PUce  a  check  in  the  appropriate 
coiumn(s)  to  show  which  Title  I  personnel  served  each  student 
and  where  he/she  was  served.   Multiple  checks  should  be  made 
If  the  student  was  served  by  more  than  one  person  and/or  In 
more  than  one  place.   All  students  served  during  the  past 
nine-weeks  should  be  cKecJced  regardless  of  the  length  of 
service^ 

Since  this  is  the  most  Important  section  of  the  report,  a 
few  examples  will  be  given.   The  services  for  the  students 
described  below  are  coded  on  the  example  form  below. 

Student  1;    She  Is  seen  by  both  a  Title  I 
teacher  and  aide  in  the  reading  lab. 

Student  2:    He  Is  seen  by  a  Title  I  aide  in 
the  classroom  only. 

Student  3;    He  is  seen  by  a  Title  I  reading 
teacner  and  the  Title  I  aide  In  the  class- 
room. 

Student  4:    She  sees  a  Title  I  Reading 
teacher  and  aide  in  the  lab  each  morning. 
In  addition,  she  is  seen  by  the  Title  I 
aide  In  the  classroom  for  a  ''double  dose," 


Title  I  Instruction  By,.. 

Reading, Teacher} 

Aide 

Lab** 

das:' 

Lab 

CUss 

Student  1 

Student  Z 

1 

Student  3 

£ 

Student  ^ 

~2 

Student  S 

1 

Note  that  Student  5  has  a  ''W"  in  the  first  column,  .his 
student  entered  the  school  after  all  Title  I  slots  had  been 
filled  and  was  placed  on  a  waiting  list  because  he  had^a^^test 
score  below  some  students  who  were  being  served.    The  "VI" 
stands  for  waiting  list.    Place  a  "W"  in  the  first  column^ 
for  all  students  you  have  in  a  similar  situation.    The  '*W' 
should  only  be  placed  by  the  names  of  students  entering  your 
school  late  who  scored  below  the  highest  scoring  student  you 
are  serving.    Students  scoring  below  the  •lOth  percentile  but 
above  the  highest  scoring  Title  I  student  should  not  be 
marked  with  a       even  though  they  may  be  on  a  waiting  list. 
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0 


If  you  hdve  any  questions  at  all  about  this  section,  pleasa  call  Oavid 
Ooss  (458-1228). 

7.  Withdrawn:  If  the  student  enrolled  in  your  school 
this  year  but  withdrew  before  the  end  of  the  nine- 
week  perlodt  place  a  check  In  this  column.  Oo  not 
check  this  column  if  the  student  never  enrol leo. 

0«  Return  to  ORE 

When  the  report  has  been  updated  and  completed,  separate  the  original 
and  carbon  cooles.    The  carbon  copy  is  for  your  records.    Send  the 
original  to  the  following-  address  through  the  interschool  mall: 

Kim  Walker-Wheatley 
Administration  Building.  Sox  79 

We  are  often  asked  to  do  things  without  being  told  why.   Such  a 
situation  Is  usually  frustrating  at  best.    This  section  of  the 
Instructions  Is  included  in  an  attempt  to  alleviate  some  of  those 
frustrations.    The  following  is  not  essential  to  the  completion  of 
the  report,  so  you  need  not  read  it  If  you  are  not  interested. 
However,  If  you  are  Interested  In  how  the  information  we  request  Is 
used,  read  on. 

The  section  on  Nine-Week  Reports  in  the  Title  I  Reading  Guide  explains 
that  these  reports  are  the  most  important  information  source  used  in 
evaluating  the  Title  I  Program.    Any  statement  produced  by  Title  I 
evaluation  concerning  the  needs  of  Title  I  students  or  the  effectiveness 
of  the  program  is  based  on  the  information  provided  in  these  reports. 
The  conclusions  reached  are  invalid  to  the  extent  that  these  reports  are 
inaccurate.   Since  decisions  are  made  based  In  part  on  evaluation  results, 
it  is  clear  that  these  reports  are  important  and  deserve  close  attention. 
The  following  section  describes  some  of  tha  uses  of  the  information  pro- 
vided in  each  column  of  the  report. 

1.  Teacher:    Knowledge  of  t/ie  student's  classroom  teacher 
win  help  us  orgalnze  subsequent  reports  by  classroom 
so. they  will  be  easier  to  complete.    In  addition, 
teacher  information  allows  us  to  know  which  students 
are  being  served  by  the  Title  VII  Program  on  Title  VII 
campuses.    It  allows  us  to  examine  the  overlao  of 
supplementary  programs  without  gathering  lists  of 
Title  VII  students  from  the  schools. 

2.  Student  Name  and  ID»t    Student's  names  are  oftan  not 
unique.    In  aOiiition,  student*s  names  may  change  or 
differ  between  information  sources.    The  ID  number  - 
gives  us  an  Invariant  identifier  for  each  student 
that  Is  necessary  for  combining  information  from 
several  sources.    For  examole,  without  ID  numbers 

we  would  have  to  rely  on  the  schools  for  student 
test  information  rather  than  other  files  in  ORE. 
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3.   Test  Results;   Test  scores  are  needed  to  allow  us 
to  do  several  things: 

a.  Pirst,  the  District  Is  able  to  tnonltor 
the  selection  of  Title  I  students  to 
see  If  we  are  In  compliance  with  the 
new  Title  I  law  and  TEA  guidelines* 

If  there  are  problems  with  student 
selection,  it  Is  Important  to  dis- 
cover and  correct  them  Internally. 
TEA  will  make  a  monitoring  visit 
to  Also  again  this  year.    If  the 
monitors  discover  Irregularities  In 
student  selection,  there  Is  the 
possibility  that  Title  I  funds  could 
be  withheld  from  the  Oisxrict.  In 
order  to  show  that  the  correct  students 
are  being  served,  we  must  be  able  to 
show  that  the  students  who  are  not 
being  served  should  not  be.   That  Is 
why  it  is  important  to  have  test  scores 
for  all  students. 

b.  Analysis  of  test  results "are  important 
in  providing  needs  assessment  Informa- 
tion used  in  planning  the  Title  I  Pro- 
gram.   The  data  are  useful  in  determining 
Instructional  priorities  for  the  program, 
in  identifying  skill  areas  needing  the 
most  attention,  and  In  determing  the 
"magic  number"  for  each  school. 

c.  Test  information  is  important  in 
determining  the  effectiveness  of  the 
Title  IProgram  on  both  an  annual  and  a 

•longitudinal  basis. 

4.  Title  I  Instruction  By  Reading  Teachers  and  Aides;    The  in- 
format-ijJn  in  these  columns  is  extremely  important.    It  determines 
who  is/included  when  we  report  Information  aoout  how  many  students 
are  being  served,  what  their  needs  are,  and  how  well  they  are 
progressing. 

5.  Withdrawn;    This  information  is  important  In  interpreting  the 
number  or  students  served  at  a  campus  when  the  number  aopears  to 
exceed  the  magic  number.    If  a  school,  in  serving  its  magic  number, 
had  five  students  leave  who  were  replaced  by  new  students,  the 
total  number  served  for  that  nine-weeks  would  exceed  the  magic 
number.    Knowing  that  five  students  who  had  been  served  had  with- 
drawn would  indicate  that  the  number  served  at  any  one  time  pro* 
bably  did  not  exceed  the  limit« 

This  explains  some  of  the  v/ays  information  provided  on  che  nine-week 
reports  is- used.    If  you  have  any  questions  or  would  like  to  make  sugges- 
cions  about  how  the  collection  of  this  information  can  be  improved,  please 
feel  free  to  call  Oavid  Doss  at  458-1228. 
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AUSTIN  INDEPEWDEKT  SCHOOL  DISTRICT 
Offict  q£  RMMteh  And  Svaluacion 

Jtouary  16,  1980 


TO;  Principals  «c  licit  I  Schools 

FROM:        0«vld  Do««5^ 
SUBJECT:    Second  Nln«-W#tk  Rtport 

Enclose  is  your  school's  sscond  titls  1  Hint-Vssk  Rsport  for  this  yssr. 
Plsmss  hsvs  your  Titls  I  staff  complsts  this  report  showing  which  studsnts 
thsy  sarvsd  during  th«  sscond  oins  wssks  (Octobsr  26,  1979  Chrough  January 
18,  1980).    Plsaaa  racum  tha  cooplatad  caport  to  0R£  by  Fabruary  lst> 

Enclosad  is  a  sat  oi  instructions  to  usa  in  cooplating  tha  fora.    It  is 
iaportant  that  thay  ba  followad  sinca  it  is  difficult  to  foUow  up  in- 
corracdy  conplaccd  fosna. 


Whan  raporting  tast  scor^.^  fior  studsnts  who  sntarad 
during  tha  nine  veaka,  or  who  did  not  pravlously 
havs  scorea,  report  ail  scores  in  pare entiles 
(aaccapt  ?AX.  Snglish  scores) . 


If  you  have  any  questions,  please  call  ma  at  458-1228 • 

Approved:  ^fytm^M^ ^  f^^^L 

senior  Eyaluacor  cor  Cotnpansatory  &< 

Approved: 

irUeccor  of  Offica^f  ResaarcJ 


ducacion  Programs 


Approved: 


Research  and  SvaXuation 


Director  of  Slenencary  Education 

OD:lfs 
Enclosure 

cc:    Title  I  Teachers  and  Aides 

Titls  I  Campus  Tssting  Coordinators 
Lse  Lavs 
Oscar  Cantu 

Title  I  Reading  Coordinators 
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INSTRUCTIONS  FOR  COMPLETINS  THE  SECOND  NINE-WEEK  REPORT 


Th«  Instructions  below  are  a  modification  of  those  sent  with,  the  first 
report.    Please  read  them  carefully.    It  is  Important  that  the  Instructions 
be  followed  so  that  the  results  are  accurate  and  comparable  across  campuses, 

A  ^  Update  the  Report 

It  Is  primarily  the  contact  person's  responsibility  to  see  that  the  report 
accurately  reflects  which  students  are  and  have  been  1n  attendance  in  your 
school  this  year.   However,  It  would  be  wise  for  the- o.t«r  .Title  I  teachers 
and  aides  to  use  their  special  icnowledge  .of  the  classes  with  which  they 
work  to  double  check  the  accuracy  of  the  updating. 

Updating  the  report  means  making  sure  all  students  are  listed  who  should 
be  listed.    The  application  of  the  three  rules  below  should  make  the 
updating  complete  and  accurate. 

Rule  1.    Students  who  have  not  enrolled  in  your  school 
this  year  should  noF^e  on  the  list,  Oraw 
lines  through  their  names.    (This  should  have 
.■been  done  on  the  first  nine-week  report). 

Rule  2,    Students  who  have  enrolled  In  your  school, 
regardless  of  the  length  of  their  stay, 
should  be  listed.    Add  the  names  of  any 
students  not  listed.    Space  has  been  left 
between  grades  for  adding  names.    If  all  do 
not  f ft  between-  grades ,  go  to  the  end  of  the 
list,    Crf  'the  form  was  completed  correctly 
the  second  time,  only  students  entering  since 
January' 18th  wvll  need  to  be  added). 

Rule  3,    Students  who  have  enrolled  in  your  school 
and  who  have  left  should  be  listed  on  the 
report  CRuU  21,  and  checks  should  be 
made  by  thetr  names  In  the  ''Withdrawn" 
column  on  the -right  side  of  the  report. 
Do  not  draw  lines  through  their  names. 

Exactly  how  che  Information  needed  to  update  the  report  Is  obtain  is  a 
campus-level  decision.    However,  the  principals  have  been  encouraged  to 
make  information  In  the  school  office  available  to  the  contact  oerson  so 
that  the  Involvement  of  each  classroom  teacher  Is  not  required,  y 

Recording  the  Necessary  Information 

It  Is  Important  to  have  the  Information  described  below  on  each  stucent 
In  your  school.  Please  provide  any  missing  Information  and  correct  any 
information  that  Is  incorrect. 
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1.  Teacher:   T^ls  report  Is  organized  by  teacher.    If  a 
student  has  changed  teacheri.  draw  a  Una  throuqHtHe 
teacher^'s  name  ajiq  write  1n  the  correct  teacher ^name>  > 

2.  Student's  Name:   The  student's  name— last  name  first. 

3.  The  student's  AlSO  Identl fixation  number. 

4.  Grade: ,  The  staident's  current  grade  assignment, 

5.  Test  and  Score;   These  refer  to  the  test  and  score  used 
to  determine  Title  I  eligibility,  .These  two  columns 
Show  the  Information  we  currently  have  for  each  child* 
Please  list  the  test  results  for  those  students  who 
entered  your  school  without  a  score  ft*om  last  spring. 
If  the  student  did  not  bring  a  score  from  outside  the 
District,  the  test  used  to  determine  eligibility 
should  oe  one  from  the  list  below  as  Indicated  In  my 
memo  to  you  dated  August  22,  197*9. 


Test 


Grade 

K  Boertn  Test  of  Basic  Concepts  Total  Score— Middle 

SES  Norms—  or  acceptable  PAL  raw  English  score. 

1  Metropolitan  Readiness  Tesr  Pre-Reading  Composite 

Score. 

2-5  California  Achievement  Test  Reading  Total  Score. 


Write  1n  the  test  name  (and  level  If  appropriate)  under 
"Test"  and  the  percentile  score  under  ''Score."    If  your 
school  has  Special  Education  students  wno  do  not  have 
"Exempt"  recorded  In  the  test  column,  write  "Special 
Education"  there  In  place  of  a  test  score.    It  Is  Import- 
ant that  the  test  scores  be  reported  In  percentiles  (except 
for  PAL  English  scores). 


If  you  have  retested  a  student  because  his/her  spring  test 
score  was  thought  to  be  invalid,  do  not  record  those  results 
on  this  n^Dort.    That  information  is  being  obtained  rrom  tne 
yellow  Sheets  being  sent  to  ORE.    The  retest  i^esults  received 
by  3-10-80  have  been  added  to  this  report.    They  are  marked 
with  an  asterisk.    Any  additional  retest  results  will  be 
.    added  to  subsequent  reports.   The  only  test  results  needed 
here  are  those  for  students  gnterinq  school  witnout  a  score 
from  the  previous  AISD  spring  testing^ 

6,    Title  I  Instruction  By.    :    Place  a  check  In  the  aoorooriate 
column(s)"tb  show  whicn  /itle  I  personnel  served  each  student 
and  whera  he/she  was  served.   Multiple  checks,  should  be  made 
if  the  student  was  served  by  fnore  than  one  person  and/or  in 
more  than  one  olace.    All  students  served  during  the  third 
nine-weeks  should  be  cfiecked  regardless  of  the  length  of 
service. 
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Since  this  is  the  most  important  section  of  the  report,  a 
examples  win  be  given.   The  services  for  the  students 
desci^ibcd  below  are  coded  on  the  example  form  below. 

Student  1:   She  is  seen  by  both  a  Title  I 
teacher  and  aide  in  the  reading  lat). 

Student  2;   He  is  seen  by  a  Title  I  aide  in 
.    the  ctassroom  only. 

■    Student  3:   He  is  seen  by  a  Title  I  reading 
teacher  and  the  T^itle  I  aide  in  the  class- 
room. 

Student  4:   She  Hees  a  Title  I  Reading 
teacher  and  aide  in  the  lab  each  morning. 
In  addition,  she  is  seen  by  the  Title  I 
aide 'in  the  classroom  for  a  "double  dose." 


Student  1 
Student  Z 
Student  3 
Student  4 
Student  5 


ntle  I  Instruction  By. . . 

Reading  Teacher 

Aide  ! 

— I 

Lab 

^  Class 

Lab. 

f  Class 

/: 

Note  that  Student  5  has  a  "W"  in  the  first  column.  This 
stuaenc  entered  the  scnool  arter  all  Title  I  slots  had  been 
fill  ad  and  was  placed  on  a  waiting  list  because  he  had ^a^ test 
score  bei'^w  some  students  who  were  being  ser^^ed.    The  "W" 
stands       waiting  list.    Place  a  "M"  in  the  first  column 
for  a"''  students  you  have  in  a  similar  situation.    The  "W" 
should  only  be  placed  bv  the  names  of  stucents  entering  your 
scnool  late  who  scored  Delow  tne  mqnest  scoring  stuoent  you 
are  serving.    Students  scoring  below  the  «iOtn  percentile  out 
above  the  liighest  scoring  Title  I  student  should  not  be 
marked  with  a  "W"  ^ven  though  they  may  be  on  a  waiting  list. 

If  you  have  any  guestions  at  all  about  this  section,  please  call  Oavid 
Doss  (458-1228). 

7.    Withdrawn:    If  the  student  enrolled  in  vour  scnool 
this  year  but  witndrew^  during  the  nfne-week  period, 
place  a  cneck  ln  this  column.    Do  not  cneck  this 
column'  if  tne  student  never  enroHec. 


46 


2 


M-24 


Attachment  M-2 
(Page  5  of  5) 


Return  to  ORE 

When  the  report  has  been  updated  and  comoleted,  separate  the  original 
and  carton  copies.   The  carbon  copy  1s  for  your  records.    Send  the 
original  to  the  following  addressed  through  the  interschool  mall: 

Kim  Walker-Wheat ley 
Administration  Building,  Sox  79 
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AUSTIJI  lOTEPSNDENT  SCHOOL  OISTRirT 
Office  of  Rtsaarch  and  Bvaluacion 

March  21.  1980 


TO:  Prlaclpais  ac  tlcia  £  Schoola  ^ 

FKOM:         David  don^^ 
SUBJECT;    Third  Kine-Waak  Haport: 

Sndoaad  is  7our  school's  chird  Ticla  I  Nfina-W««k  aaport  for  chis  7e«. 
Pleaaa  have  vour  Title  I  staff  complaca  chis  report  showing  vhich  scudencs 
chay  served  during  che  chird  nine  vaaka  (January  21,  ^380  through  March 
21,  L980).    Please  return  the  completed  report  to  ORE  by  April  I6ch> 

Many  schools  were  waiting  for  the  February  Boehit^ceatlng  to  get  scores'  for 
iati-arrivlng  kindergarten  students.    We  have  added  che  February  3oehm 
scores  for  chosa  kindergarten  students  previously  without  scores.    If  you 
tfanc  to  use  scores  frota  the  February  administration  as  retest  scores  for 
som<  of  your  students,  comoleta  a  yellow  retest  form  and  note  that  che 
retesc  wa«  the  Boehm  given  as  part  of  the  February  testing.    Sand  che  form 
to  0R£* 

Enclosed  is  a  sat  of  instructionfl  to  use  in  completing  che  farm.    It  Is 
important  that  chey  be  followed  since  it  is  difficult  to^  follow  up  In- 
correctly completed  forma* 


When  reporting  test  scores  for  students  who  entered 
during  che  nine  weeks,  or  who  did  not  previously 
have  scores,  report  all  scores  ia  percentiles 
(except  FAL  English  scoree). 


If  you  hava  any  questions,  please  call  ae  at  •*58-L223. 


Approved: 


SeniotOEvaluacor  for  Compensatory  Education  Programs 

Approved:  --^/7^ 

Director  of  Office  ^  Rasearcp  and  Evaluation 

/gU> 


Director  of  Elementary  Education 


Approved: 

DDjIfs 
Enclosures 

cc:    Title  I  Tacchers  and  Udes  TlCie  t  Campus  -eating  Coordinators 

lae  Laws  Title  I  Reading  Coordinators 

Oscar  Cantu  ^ 
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INSTRUCTIONS  FOR  COMPUTING  THE  THIRD  NiNE-WEEK  REPORT 

The  Instructions  below  are  a  modification  of  those  sent  with  the  ^1rst 
report.    Please  read  them  carefully.    It  Is  Important  that  the  instructions 
be  followed  so  ihat  the  results  are  accurate  and  comparable  across  campuses. 

L  ^.  Update  the  Report 

It  Is  primarily  the  contact  person's  responsibility  to  see  that  the  report 
accurately  reflects  which  students  are  and  have  been  m  attendance  In  your 
school  this  year.    However,  It  would  be  wise  for  the-oumr  Title  r  teachers 
and  aides  to  use  their  special  knowledge  of  the  classes  with  which  they 
wor<  to  double  check  the  accyracy.of  the  updating. 

Updating  uhe  report  mea/is  making  sure  all  students  are  listed  who  should  • 
be  listed.   The  application  of  the  -three  rules  below  should  make  the 
updating  complete  and  accurate. 

'  Rule  1.    Students  who  have  not  enrollftd  In  your  school 
this  year  should  not  be  on  the  list.  Oraw 
lines  through  their  names.    (This  should  have 
been  done  on  the  ^'Irst  nine-week  report). 

Rule  2.    Students  who  have  enrolled  In  your  school, 
regardless  of  the  length  of  their  stay, 
Should  be  listed.*  Add  the  names  of  any 
students  not  listed.   Space  has  been  left 
between  grades  for  adding  names.    If 'all  do 
not  fit  between  grades,  go  to  the  end  of  the 
Hst.    Clf  the  fo™  was  completed  correctly 
,.the  second  time,  only  students  entering  since 
^January" 18th  will  need  to  be  added).  ^ 

Rule  3.    Students  who  have  enrolled  In  your  school 
nd  who  have  left  should  be  listed  on  che 
•port  CRule  21,  and  checks  should  be 
Ne  by  therr  names  ^in  the  ''wnhdrawn" 
rumn  on  the  right 'side  of  the  report. 
not  draw  lines  through  their  names. 

Exactly  how  the  Information  needed  to  uodate  the  reoort  is  obtain  ^'s  a 
campus-level  decision.    However,  the  orincioals  have  been  encouraged  :o 
make  Irtformatlon  in  the  school  office  availaole  to  the  contact  oerson  so 
that  the  Involvement  of  each  classroom  teacher  Is  not  required. 


Recording  the  l^ecessarv  Information 


It  is  important  to  have  the  informaiilon  described  below  on  each  student 
In  your  scncol.  Please  provide  any  hissing  information  and  correct  any 
information  that  is  Incorrect. 


46 


M-27 


Attachment  M-3 
(Page  3  of  5) 


1.  Taactiert   This  report  Is  organized  by  teacher.    If  a 
s'tucient' has  changed  teachers,  draw  a  line  through  the 
tiflcnSr^s  name  and  write  in  the  correct  teacher  name. 

2.  Student^ s  Name:    The  student's  name— last  name  first. 

3.  i^.    The  student's  AISO  Identification  num&er. 

4*.   Grade:   The  student's  current  grade  assignment. 

5.   Test  and  Score;    These  refer  to  the  test  and  score  usee 
to  determine  title  I  eligibility.    These  two  columns 
show  the  Information  we  currently  have  for  each  child. 
Please  list  the  test  results  for  those  students  who 
entered  your  school  without  a  score  from  last  soring. 
If  the  student  did  not  bring  a  score  from  outside  tne 
District,  the  test  used  to  determine  eligibility 
should  be  one  from  the  list  below  as  Indicated  in  my 
meno  to  you  dated  August  22,  1979. 

Grade  ISSl 

K  3oe»w  Test  of  Basic  Concepts  Total  Score— Middle 

SES  Norms—  or  acceptable  «>AL  raw  English  score. 

1  Metropolitan  Readiness  Tesr  Pre-«ead1ng  Composite 

Score. 

2-5  California  Achievement  Test  Reading  Total  Score. 


Write  in  the  test  name  (and  level  If  appropriate)  under 
■Test'  and  the  percentile  score  under  'Score."    If  your 
school  has  Special  Education  ST:uaents  wno  do  not  have 
"Exempt"  recorded  in  the  test  column,  write  'Soeclal 
Education"  there  in  place  of  a  test  score.    It  is  import- 
ant that  the  test  scores  be  reported  In  percentiles  (except 
for  PAL  English  scores). 


If  you  have  retested  a  student  because  his/her  spring  test 
score  was  thought  to  be  invalid,  do  not  record  those  results 
on  this  report.    That  information  is  oeing  obtained  from  the 
yellow  sneets  being  sent  to  ORE.    The  retest  results  received 
by  3-10-80  nave  been  added  to  this  reoort.    They  are  marked 
with  an  asterisk.    Any  additional  recest  results  wi i i  be 
added  to  subsequent  reports.    The  only  test  results  needed 
hgra  are  those  fo>*  Students  entering  school  without  a  score 
from  the  previous  aISQ  soring  testing. 

6.    T1tle>  I  Instruction  3y...:    Place  a  check  in  the  aporoprlate 
c6lumn(si  to  show  wnich  Title  I  personnel  served  each  student 
and  where  he/she  was  served.    Multiole  checks,  snould  oe.made 
if  the  student  was  served  by  nore  than  one  person  and/or  .n 
more  than  one  place.    All  students  served  during  the  third 
n1n&-weeks  should  be  cRecked  rega»*dless  of  the  'ength  or 
service. 
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Since  this  is  the  most  Important  section  of  the  report,  a 
few  examples  will  be  given.   The  services  for  the  students 
described  below  are  coded  on  the  example  form  below. 

Student  1;    She  1s  seen  by  both  a  Title  I 
teacher  and  aide  in  the  reading  lab. 

Student T:~He  is  seen  by  a  Title  I  aide  In 
the  Classroom  only. 

Student  3:    He  is  seen  by  a  Title  r  reading  • 
teacher  and  the  Title  I  aide  in  the  class- 
room. 

Student  4;    She  sees  a  Title  I  Reading 
teacher  ajid  aide  in  the  lab  each  morning. 
In  addition,  she  is  seen  by  the  Title  I 
aide  In  the  clas-sroom  for  ^  "double  dose." 


Title  I  Instruction  By. , . 

Reading  Teacher 

Aide 

Lab 

Class 

'  Lab. 

>  Class 

Student  1 

Student  2 

Student  3 

Student  4 

Student  5 

Note  that  Student  5  has  a  '"r  in  the  first  column.  This 
student  entered  the  school  after  all  Title  I  slots  had  been 
filled  and  was  placed  on  a  waiting  list  because  he  had  a  test 
score  below  some  students  who  were  being  served.    The  "W" 
stands  for  waiting  list.    Place  a       in  the  first  column 
for  all  students  you  have  ln  a  similar  situation.    The  "W" 
should  only  be  Placed  bv  the  names  of  students  entarinq  vpur 
school  lace  wno  scoreo  oelow  :ne  nignest  scoring  stuoenc  you 
are  servinTi    Stuoents  scoring  oe^ow  tne  ^oth  oercentr.e  out 
above  the  highest  scoring  Title  I  student  should  not  be 
marked  with  a  *'W"  even  though  they  may  be  on  a  waiting  list. 

If  you  have  any  questions  at  all  about  this  section,  please  call  Oavid 
Ooss  (458-1228). 

7.    Withdravn:    If  the  student  enrolled  in  vour  school 
this  year  but  withorew  during  the  nine-weeK  oeriod, 
place  a  check  in  this  column.    So  not  chec!c  Mis 
calumn  if  the  stuoent  never  enroMeq. 
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actum  to  ORE 

When  th«  report  has  been  updated  and  completed,  separate  the  original 

and  carbon  copies •    The  carbon  copy  is  for  your  records.    Send  the 

original  to  the  following  addressed  through  the  interschool  mall: 

Kim  Walker-Wheatley 
Administration  auilding,  B^x  79 
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AOstiN  iNDEP^orr  SCHOOL  otsmcT 

May  I,  1980 


TO:  licit  i  TeAcHcrs  and  AidM 

FtUJMs        David  Dpae^^ 
STJJiECTt    Fourth  Ulnirtfeaiw  Reports 

la  cli«  past  our  offica  han  askad  that  alfla«vf««k  r«i?flrt3  be  cotai>l«cad  for 
th*  fonr?.h.  aia^  wa«k«.    HoHevrji\  du«  co  the  Innraacati  d'VMnds  5U  your 
vlma  raauiting  froia  che  daaa^ragatloa  crdar,  we  will  noc  b*  gucharla^  chat 
Infonoatlou  chXa  year. 


Approved: 


S*3af*rSvaiuau^  for  CcnT?p.%aqatbr7  Sducaclon  Programs 


Approved:  ,^  S^JU^.^--^   

DU'*ccor%?f  Off ictt  of  Uaaaavch  and  EvaJ-uacicn 


Director  of  klameatar?  -ducat ioo 


I>D:Us 

ic;    Late  I.-j* 

Oscar  Ci^nt'J 

ticie  1  Reading  Cco;iinacor3 
?riac:?ai5  of  TlUc  i:  Schools 
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SAMPLE  LAYOUT  OF  TITLE  I  NINE-WEEK  REPORT 
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AUSIIN  iNUtPtNOtNI  SMJUUl  OlSIRlCI 
Of  net  Oh  RCStARCH  ANU  EVAlUAtlUN 


llTLt  I    INSfKUCIlUNAL  NlMt-WtEK  RfcJMjRl  l9f9-l98U 


FURH1013 


to 


SCHUUll  ALLISON 

COMTAtT  PERSON:     CONIAIT  ONF 

/ 


IMIRU  NlNt-MEEK  PERIOD 
JANUARY  2U    l^aO  -  MARCH  2l»  1900 

I     TITLE   I   INSTRUCTION  BY  I 


f  FAf  liFR 

1              STUOENT  NAME 

1        IDi  1 

GRADE  1 

TEST  1 

SCDRE  ^ 

TEA(  HER 

1  STUDENT 

1    123^'^6/  1 

K 

BOEHH 

I IL  E 

TEACI4ER 

1  SlUDENI 

1    123^^561  1 

K 



-t  1 1  p 

«  1  L  C 

f  EACHFR 

i  STUOENT 

1    123^56?  1 

K 

nuEHH 

1  7l\ 

1    c,  \* 

flip 

|£  ACHLR 

1  STUDENT 

1    123^'>6?  1 

K 

BOEHM 

1 

\  3^ 

111  F 

TEACHER 

i  S1U0ENT 

1    121^567  1 

K 

nUEHH 

1    >  it 

#11  H 

T  EACHER 

1  STUUENV 

1  123^^567 

K 

1  BOEHM 

1      J  R 

r  1 1  c 
(  1  u  t 

IF  AC HER 

1  STUDENT 

1  12^56^ 

K 

BOEHM 

1  f^ 
1  5 

4  IL  t 

If  ACHE K 

1  ^lUHENT 

1  i2,^^5LJ 

K 

1  BtiEHM 

1  50 

111  E 

TEA(  HER 

1  STUDENT 

1  123'»56/ 

K 

1  BOEHM 

1  50 

XIL  E 

IFAfHFR 

1  STUDENI 

1  123^^6? 

K 

1  BOEHM 

1  ftU 

«IL  E 

IE ACHf R 

1  STilOFNT 

1  I2i'i5(,  r 

K 

1  BOEHM 

1 

IILE 

IEA(  HER 

1  SIHOENT 

1  K 

1  BDEHM 

1 

Hi  E 

IE ACHl R 

1  SlUDENI 

1  12K^6/ 

K 

1  BOEHM 

1  60 

•«1L  E 

1  E  ArOFR 

1  STUDENI 

1  I2i'**if»/ 

1  K 

ilLE 

IFAl  HFR 

1  SlUDENI 

1  I2i^:>6/ 

K 

i  BUEHM 

1  10 

(ILL 

U  A(  HFH 

1  S1UDE^4l 

1  I2i^5h/ 

1  K 

1  mjtH4 

1 

«lLfc 

I  FAt.HFR 

1  STUDENT 

1  I2r*^t/ 

1  K* 

1  BiihHM 

1  SO 
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PROCEDURES  USED  IN  PROCESSING  FIRST  NINE  WEEK  REPORT 

!•    Prior  to  Processing 
A,  Kim 

1.  Creates  file-  layout  for  two  files.  - 

a.  Basic  File:    Contains  fields  for  the  following— 
school,  teacher  code,  ID,  grade,  4.  fields  for 
Title  I  service,  withdrawn. 

b.  Change  File:     Contains  fields  for  school,  teacher, 
name,  original  ID//,  new  ID#,  grade,  test,  level, 

4  fields  for  Title  I  service,  and  withdrawn. 

2.  Creates  folders  for  each  school.    Makes  a  list  of 
schools  with  two  columns  -  Report  In-  Report  Processed. 

.  3.    Files  reports  as  they  come  ir  and  checks  off  schools  on 

list  in  "Report  In"  column. 


B.  Carol 


1.    Prepares  a  list  of  students  with  temporary  ID/^s  showing 
name,  school,  grade,  and  temporary  number.  Sorted 
alphabetically  within  grade  by  school. 


II.     Processing  By  School 
A.    Part  I 


1.  Draw  a  line  l^n  red  felt-tip  marker  through  info  on  all 
students  who  never  enrolled. 

2.  Create  a  list  of  teacher  codes  for  the  school.  Teacher 
codes  should  take  the  following  form: 

XXYYY 

^Teacher  Code'  ""TscEool  Code"^ 

Caution  should  be  taken  to  make  sure  that  each  teacher  has 
oply  one  code.     This  is  especially  important  at  Blown 
wf^re  teachers  have  students  from  multiple  grades. 

3.  Redord  correct  teacher  code  at  left  of  "Teacher*'  column. 

V 

4.  Inspect  "Reading  Tea:her-Lab"  column.     Mark  through  any  "W 
codes,  and  replace  with  a  "2." 


( 
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(Page  2  of  3) 


B.    Part  II:     Inspection  of  each  line  and  coding  of  changes 
and  additions. 


1»     Inspect  each  line  looking  for  changes  in  the  following 
areasj    name,  ID#,  test,  test  level,  %ile  score.  Code 
changes  in  proper  field  on  file.    Always  code,  school, 
grade,  and  ID//  (original,  if  changed)  on  all  cards. 

2.  Code  all  information  available  for  students  added  to  the 
file, 

3.  Draw  a  line  with'a  red  felt^-tip  marker  through  the 
students  added,  students  without  Title  I  service, 
students 'with  changes, 

4.  jWhen  completed,  check  the  "Report  Processed^'  space  on  the 
schooo  list* 


1,  When  all  schools  have  been  processed.    The  forms  are  sent 
.  for  keypunching. 

2,  Keypunchers  punch  info  as  indicate    on  Basic  File  layout 
sheet  for  all  students  not  marked  out  on  file. 


C, 


Part  Hi: 


Keypunching 


/ 


r 


ERIC 


M-36 


79,23  ^        \      Attachment  M-6 

.  n        \     (Page  3  of  3) 


PROCEDURE  FOR  PROCESSING  SECOND  AND  THIRD  NINE-WEEK  REPORTS 
!•    Prior  to  Processing 

A.  Kim 

1.  Creates  file  layout  for  two  files.  ., 

'2.  Prepares  a  report  progress  form. 

3,  Files  Reports  as  the'y  come  in  and  checks  off  schools 

on  list  in  '^Report  In"  column. 

* 

B.  Carol, 

:  |.    Prints  Out  list  of  teacher  codes. 

II,     Procesging  by  School 

\\  ... 

A,     Part  I 

1.  Inspect  each  line  of  report  and  code  all  information 
for  students  with  change's,  * 

2.  Code  all  available  information  for  students  added  to  the 
file.   '  '  \ 

I 

3.  Draw  a  line- with  a  red  felt-tip  marker  through  students: 

a.  who  have  been  added  to  the  file; 

b.  who  were  not  served  by  Title  I; 

c.  who  had  changes  .in  information 

^f..   When  completed,  check  the  "Report  Processed"  space 
on  the  school  list, 

B.    Part  II 

« 

1.  all  schools  have  been  processed,  the  forms  are  sent 
for  keypunching. 

2,  Keynunchers  punch  information  as  indicated  on  the  Basic 
File  layout  for  all  students  not  marked  out  on  file. 


*  Don't  duplicate  temporary  numbers.     Don't  code  if  you  only  need  to 
add  a  temporary  number  for  a  student  that  is  already  on  the  file. 
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ACSm  lNDEPEOTE!rr  SCHOOL  OIStMCT 
Offica  oi  atSMrch  and  £v«laacioQ 


Tftbruary  19,  1980 


Rapori of 
Findings 


TO:  Principals  of  Tida  I  Schools 

rROK:        Oavld  Doaa 

SUBJICT:    First  Sina-Waaic  Raport  Suimar/  ] 

Tha  rftsules  of  cha  first  tiiaa-«aak  caport  4ra  finaiiy  caady  for  diastmina- 
cion.    First  a  brlaf  daacrlption  of  aach  raporc.  CJian  a  faw  suamAry  acacamancs 
Thara  ara  four  summary/ raporcs. 

1.    ricla  I  Xlna«"tfaak  Raoort  Summary  -  Inserucelonal  Arrangamanc^  This 
raport  shows  How  aiany  studancs  vara  sarvad  by  Ticia  I  ae  aacn  grada 
la  your  school  during  cha  first  aina  vaaks.    It  also  show«  thii 
Insttuctlonai  arraagamant;  l«a..  who  4arvad  cha  studaati  and  vhara. 

I.    ConfcUtration  of  Sarvlcaa  Raport:    This  raport  ahowa  how  vtU  your 
school  raaRad  your  students  ana  provlaad  sarviccs  to  choaa  vith  t.ia 
graacaat  ciaads.    At  aach  grada  tJje  "affactlva"  aligibility  crltarion 
VM  aatablishad.  'This  va%;thi  4cora"auida  by  tha  highaac  scoring 
Tltla  I  studaut,  or  tha  40th  percantlla.    Taka.  for  axampla,  a  school 
that  raokad  tea 'third  gradsrs  by  thair  achiavamanc  scoraa  and  bagan 
idantlfylag  thair  Tltla  I  studancs  from  :ha  lowaac  scoring  to  tha 
highaac  scoring.    If  thay  raachad  tha  30ch  parcancila  bafora  Idanti- 
fylag  ail  of  cha  studancs  chay  could  sarvt  ac  chat  gradCt  than  tha 
affactiva  critarion  for  tha  third  grada  at  that  school  vould  ba  tha 
30th  parcancila.    Tha  tmpoctaac  information  in  thla  raport  la  tha 
numbar  of  studants  balow  :ha  aligibility  critarion  who,  vara  not 
sarvtd  (studants  who  wara  skipped)  and  the  number  above  the  ^Oth 
percentile  who  were  served.    Urge  numbers  of  skipped  students  could 
repreaanc  a  legal/fiscal  problem.    Providing  services  to  scudencs  ibova 
the  ikOth  perceotii*  does  raprasanc  a  legal/ fiicai  problem. 

3.  Programs  Serving  Skiooed  Students:    This  supplement  to  thi  previous 
report  gives  the  aamea  of  the  studancs  scoring  below  the  affective 
criterion  who  were  not  served  by  Title  1.    I:  also  shows  :he  programs 
which  served  them.    Students  scoring  below  tha  criterion  who  ancared 
the  school  after  the  magic  number  had  been  reached  are  also  listed  on 
this  report.    The  number  of  students  listed  here  nay  act  ajacch  the 
number  reported  as  unserved  on  the  Concentration  Report  bacuase  :he 
studenca  who  withdrew  from  aach  school  before  the  and  of  che  first 
nine  weeks  were  excluded  from  tha  list.    This  list  Is  usaful  in 
datermiaing  whether  or  not  the  skipped  students  represent  potantiai 
legal/ fiscal  problama. 

4.  Studants  Vithouc  Test  Scores:    The  new  Title  I  legislation  requires 
that  the  schools  have  a  test  score  on  tach  student  ragardiass  of 
whether  or  not  they  oight  be  eligible  for  Title  I.    n^a  students 
listed  on  this  raport  did  aoc  have  a  test  score  at  the  end  of  tne 
first  nine  weeks. 
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Ic  mMt  b«  aottd  ciiac  chtit  rwuici  ippiy  co  zh% 
first  mat  vttto  oal/.    Th«  probltos  idenciiltd 
by  cht  rvportt  auiy  hAv«  b«M  corrtcctd  by  aov; 
hev«v«r>  you  shooLd  dlscuaa  cht  rtports  with  your 
licit  I  CMchtrs  CO  aakt  ctrtaia  chat  your  pro-  1 
gram  la  ia  compilaaca  with  cha  lav,    la  addition*  j 
tha  Tltia  I  raa<ilag.  auparrlaor  aaaigaad  co  your  j 
school  1«  avaiiabla  co  discusa  caa  rasuica  wlcn  you  \ 
and  to  provida  aay  aaaiataaca  vhich  aiight  ba  ra-  j 
quirad  la  haipiag  you  aaaura  chat  your  program  j 
aaaca  cha  raqulraaaats  of  cha  lav. 


';..fT|t|y>yy  of  ?lndiaga 

Tha  cabla  oa  cha  foliowiag  paga  comparaa  lasc  yaar'a  aad  chia  yaar^s 
dljcrlcwlda  raauica  for  cha  first  oiaa  waaj«-    Iha  foliowiag  aunmwry 
iCACaoaata  caa  ba  sada: 

1.  About  90%  of  cha  oaglc  aumbar  waa  sarvad  during  cha 
first  aiaa  vaaks  oi  aach  yaar. 

2.  X  highar  parcancaga  of  cha  scudaati  (50Z  vs-  392)  vara 
sarvad  by  a  ticla  I  caachar  ooiy. 

3.  About  cha  sama  parcantaga  of  scudaats  wars  sarvad  by  a 
tltia  I  aiaa  ooiy. 

,4,    Tha  auabar  of  scudaaca  scoring  abova  cha  cricarion  who 
vara  sarvad  has  dacraasad  dramaclcally  from  last  year 
(from  513  co  157)- 

5,  About  an  aqual^numbar  of  scudaaca  wara  sarvad  la  cha 
ciaaaroom  as  la  cha  raading  caa car. 

6.  Tha  ciumbar  of  scudaaca  scoring  baiow  cha  affactiva 
crlcarioa  who  wara  aoc  sarvad  has  Incraasad  drafflacical-./ 
(S99  C9  372) •    Tha  lacraaaa  ta  likaly  co  ba  dua  co  cna 
currant  amphaais  oa  raduclag  cha  numbar  of  scudaats 
sarved  by  aulclpla  programs.    Ihara        a  vary  larga 
ranga,  howavar,  ia  cha  oumbar  of  scudaats  slcippad,  Tha 
auabar  raagad  from  4  co  135  wich  aa  avaraga  of  abouc  35. 
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!j75-75  !?79-M_ 


1. 

Mumoer  Served 

4581 

3962 

2. 

Magic  Number 

sua 

4361 

3. 

Number  Served  3y... 
Teacher  Only 
Aide  ^Jnly 

Both  Teacher  and  Aide 

1766  (39«)* 
914  (20S)* 
1901  (41S)* 

1932 

707  (131S)» 
1273  [2Z%)* 

Number  Served  In. 
Classroom  Only 
Raiding  Center  Only 
Both 

•« 
•« 

1853  {i7\) 
1778  (455) 
331  (  8«) 

5. 

Number  Above 
Criterion  and  Served 

513 

157 

6. 

Number  Below  "Criterion 
and  Not  Server 

399 

372 

oercent  of  total  served. 
Not  available. 
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It  fott  h*v«  *ay  quMtlan*  about  5h«  cmuIcs,  pLe*i«  £««!  fr««  co  c*U. 
'Oirtctor.  Offict  o£  tU^arcii  And  £v«iu 


Approved : 


OD:rrf 


Oiciccor,  £l«B«ac«7  EduC4Cioa 


cc:    Hauro  aaytxa 
Lat  laws 
Oscar  CAtieu 

Titift  I  Reading  Supervisors 
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AUSTIN  INOEPEOTENT  SCHOOL  DISTRICT 
Offlct  of  R«9t4rch  aad  Svaiuaclon 


Harch  S,  1980 


TO: 


?Tincip«JLa  of  Ticlt  I  Schools 


Repori of 
Findings 


FROM: 


David  Dosa 


SUBJECT:    Sacond  Nlna-Vatk  Raporc 

Eadoaad  ara  cha  nioe-waak  caport  Jummmries  for  cha  sacoad  tiina  vaaka,  Tha 
actachad  ?«g«  briafly  daacrlbas  tha  raporta,    Thay  ira  sialliar  to  choaa 
for  cha  firsc  nioa-vaaka;  howavar,  ch€  report  showing  cha  progrima  aarving 
skippad  scudancs  haa  baan  oolccad.    To  hava  Indudad  cha  raporc  would  hava 
caquired  updacing  cha  fllca  of  cha  ochar  prograna  aarving  acudanca  la  ilcia  l 
aehoola.    Thac  vas  aoc  faaalbla. 

« 

If  you  hava  any  quaaclon^,  or  faal  chac  cha  raporta  ara  la  arror,  plaaaa 
glva-  na  a  call  (4S8-U23)< 


DO:Ua 

cc:    Mauro  Rayna 
Laa  lava 
Oacav  Cantu 

Ticla  I  Raadlag  Coordlaacora 

TiCla  I  Taachara 

Tlda  I  Inacruccional  Aldaa 


Dlraccor  of  Slamaacary  Cducaclon 


ERLC 


M~42 


Attachment  M-7 
(Page  6  of  7) 


AUSTIN  lOTEPQTOEOT  SCHOOL  DISTRICT 
Offlet  Of  Raatfttch  vxd  EvtiuACloQ 


REPORT  'FOR  THE  SSCOMD  MINE-WEEKS 


Titla  I  Nig— Waak  K^^*^  -  laiicructional  Arrmgimettc;  Thit 

rtport  shows  how  uay  aeudtncs  wtrt  strvtd  by  Tltl*  I  «t  tich  grad« 
ta  your  school  duriag  cri«  stcond  nine  wttita.    Ic  also  shows  cht 
scructionai  arrtnftasnc;  who  sarvsd  cht  scudsnes  and  whara. 

Tha  rasults  for  tha  first  and  aacond  alaa  waalu  combinad  ara  also 
rapertad. 

Caneancraeion  of  Sarvicas  Racorci    Thti  raport  shows  how  wall  your 
sciiool  rankad  your  scudanci  and  provldad  sarvlcaa  co  choaa  wlcK  cha 
graacate  aaads.    At  aach  grada  cha  "affacciva"  aliiibility  cricarlon 
was  aatabllf had.    This  was  cha  scora  oada  by  cha  highasc  scoring        ,  . 
Tlda  I  scudant,  or  cha  40ch  parcancila.    Taka,  for  axampla.  a  ichool 
chac  rankad  tea  chird  gradars  by  chair  achiavcmanc  scoraa  and  bagan 
Idsntifying  chair  Ti,tlt  I  studanca  from  cha  lowaac  scoring  co  cha 
highaat  acoring.    li.  1b  tdancifying  all  of  cha  acudancachay  could 
aarva  at  chac  grada,  chay  only  raachad  cha  30th  parcantila,  than  tha 
affaceiva  critarion  for  tha  third  grada  would  ba  tha  30th  parcautila. 
Tha  Important  laforaaeion  In  this  raport  ta  tha  numbar  of  studftnua 
balov  tha  aligibility  critarion  who  wara  not  aarvad  (atudanta  who 
vara  aWppad)  and  tha  numbar  abova  tha  '^Oth  paretntila  who  wars  aarvad. 
Urga  nuttbara  of  akippad  atudants  could  rapraaant  a  lagal/.iacal 
probiaa*    Providing  aarvicaa  to  atudanta  abova  tha  4Qth  parcancila 
doaa  rapraaant  a  lagal/fiacai  problaa. 

stud«nta  Without  Taat  Scorast    Tha  aaw  Titia  I  lagialation  raquiras 
Ihatttha  schooia  hava taat  acora  on  aach  itudant  ragardlaaa  of 
whachar  or  not  thay  might  ba  aligibla  for  Tltla  1.    Tha  atudanta  liatad 
on  thia  raport  did  not  hava  a  taat  acora  at  tha  and  ot  tha  aacond 
nina«»woaka  • 
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AUSTIN  IliDEPSMDESn:  SCHOOL  OISTRICT 
OttUm  of  RMMrch  4nd  SvalMCion 

HA7  13,  1980 


TOt  ?rlacip«ls  of  Titi«  t  Schools 

FROM:         DAvld  Dos»^ 

SOBJECT:    Third  Hlatt-W«ftk  a«pore  SuBSurias 

SaeloMd  ar«  eh«  ainfMok  rtpore  suaurlM  for  th«  chlrd  aiat  v^tks. 

Tho  first  rtport,  Titlo  I  Nln«>tfMk  atoort  SvflBaArv-ItigtTuctional  Arraagwenc. 
shows  hov  ouny  seudsncs  vsrs  ssrvsd  by  Titis  I  st  ssch  grsds  In  your  school 
during  ch«  chird  olns  w«tk,    Ic  siso  shows  chs  tnstructionai  trrsngwasnt; 
.t.s.,  who  ssrvsd  chs  seudsncs  snd  whsrs.    Ths  tssuics  for  chs  firsc  chrs* 
nias  wssks  srs  slso  rsportsd. 

thu  Concsneraeion  of  Ssrrless  i;s9org.  shows  how  wsll  your  school  rsnksd  studsncs 

snd  orovidsd  ssrvics*  co  choss  wich  chs  grsscsse  nssds.    Ac  ssch  frsds  chs 

"sffsctlvs'*  sligibility  crlcsrlon  wss  sscsblishsd.    This  wss  chs  scors  nsds 

by  chs  highssc  scoring  Tlds  I  seudsncs,  or  chs  40eh  psrcsnciis,    Tsks,  for 

sxsapls,  s  school  chse  rsnksd  ies  ehird  ^rsdsrs  by  chsir  schisvsfflsne  scorss 

snd  bsgsn  Idsnelfylag  chsir  Tiels  I  studsaes  from  chs. Icwsse  scoring  co 

chs  highsse  scoring.    t£,  la  tdsneifying  til  of  chs  seudsncs  chsy  could  ssrvs 

se  ehse  grsds,  chsy  oaly  rsschsd  chs  30th  psrcsaeils,  chsa  ehs.  sf f sceivs ^Cricsrion 

for  chs  chird  grsds  vould  bs  ehs  30eh  psrcsaeils.  Ths  taporcsae  infotoaeioa 

in  nhis  rsport  is  chs  nuabsr  of  seudsacs  bslow  ehp  sligibilicy  criesrion  who 

wars  Qoe  ssrvsd  Cscudsaes  who  wsre  skippsd)  sad  ehs  nuabsr  sbovs  chs  ^Oth 

psrcsaeils  who  vsrs  ssrvsd,    Urgs  numbsrs  of  skippsd  scudsnes  could  rsprsssae 

s  Isgsl/fiscslproblsm.    Providing  ssrvicss  co  seudsaes  sbov*  chs  40th  psrcsa*« 

ells  doss  r«prss#ne  s  Isgsl/ fiscal  prbblsn.  ^ 

If  you  havs  any  qusseiona  aboue  chs  tsport,  plsass  call  (458-1228). 

App7ovsd{  ^ '  >^7r!r  — 

Ssaioi  Evsluaeor  for  Ccttpsnsaeory  Sducacioa  Prograss 

Approvsd:    ^^^.lAjL/  ^'^^^^^^^^   

Oirsceor  of  Offics  oc  Rsssarctr  and  £vsiuscion 

OOticvw 

cc:    S!auro  Rsyna 
Iss  laws 

Oscar  Cancu  » 
Titls  I  Rsadiag  Cootdiaacors 
TiCls  I  Tsachsrs 
Tiels  I  Inserucciooal  Aldss 
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AUST.N  INOEPENOENT  SCftfUlL  DISTHICT 
OFFICe  OF  RESEARCH  AND  EVALUATION 


TITLE   I  NINE-WFEK  REPORT   SUMMARY  -  INSTRUCTIONAL  ARRANGEMENT 


SCHOOL :  ALLISON 
PARTICIPANT  MUMUFR:  2«)8 


FIRST  THREE  NINE  WEFKS 
AUGUST  ZQt   19T9  «  MARCH  21t  1980 


THE  TABLES  «ELOW  SHOH  THE^  INSTRUCTIONAL  ARRANCEMENTI SI  USEO  TO  SERVE  TITLE  I  STUDENTS  AT  THIS  SCHOOL. 
THE  TERMS  "TEACHER-  AND  -AIOE"  REFER   TO  TITLE  I   TEACHER  AND  TITLF  I   AIDE.  f »  LOCAT  HN  OUT- 

SlOf   THE  RFGULAR  CLASSROOM.     "CLASS"   IS  THE  STUOENT' S  REGULAR  CLASSROOM.     FOR  EXAMPLE,  JHE  TOP  >-EFT 
CFLL   IN  EACH  TABLE  SHOWS  THE  NUMBER  OF  STUDENTS  SERVEH  IN  THE  LA8  ONLV  BY  A  Tl ILE   1  TEACHER. 


KlNOERGAnTEN 

LA8^  CIASS^HQTM 


TOTAL 


TfACHfft  ONLV 
AIDE  ONLY 


I      ^3  1  0  I  0   I  33  I 

I       0  I  0  t  0   1  0  I 

TFACHFR  &  AIOE  I       0  |  .0  |  0*1  0  | 

TOTAL                    r^iri  0  1  0   I  33  I 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 

I  0  j  0  1  0  t  0  1 
|_  1  1  —I  1 

TEACHER  C  AIOE    I     24   |       0   I     37»|     61  | 
I  1  1 

TOTAL  I     ?5  I       0  I      37   I     62  I 


TEACHFR  OMLY 
AIDE  ONLY 


TEACHER  ONLY 
AIDE  ONLY 


SECOND  GRADE 

LAB    CLASS  63TH 
0  I 


TOTAL 


I     39  I 

i  —l  1 

I       0  1       0  1 

TEACHER  L  AIDE  t       0  |       0  | 
I  1  ^1 


TOTAL 


t     39  I       0  1 


0  1  39  I 

0  1  0  1 

0«|  0  1 

0  I  39  I 


THIRD  GRADE 
^LAB     CLASS  POTM 


TOTAL 


TFACHFR  ONI  Y 
AIDE  ONLY 
IFACHtR  t   AIDE  | 
TOTAL 


1 

0 

1 

0 

1 

0  1       0  1 

1 

0 

1 

0 

1 

of      0  1 

1 

sn 

1 

0 

1 

0»|  ft  9(1  1 

I 

SB 

1 

0 

1 

0  1    "ifl  1 

FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


fEACHEH  OMLY 
AIDE  ONLY 
TEACHER  6  AIDF 
TOTAL 


0  1  0  { 
0  1       0  1 

 1  1- 

•50   I       0  I 


0  1  0  1 
'  0  I       0  1 

— I  1 

0*1     ^0  I 


-^•^-1  ——I 

50   I       0   1       0   I      SO  I 


FIFTH  G«^AOE 

LAB     CLASS  BOTH 


TOTAL 


TEACHFR  ONLY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


23  I       0  1       0  I     23  I 

0  I  It  0  1  I  ! 
„-|  1  -I  1 

0  1  0  1  11^1  11  I 
~23"l"**"l    !     11   I     35  I 


483 


ERIC 


FIR^T   WfNF  wrE.\S~rH|S  SCHOOL 
LAt^     CIA«S   ROTH  TOTAL 


|FACHF«^  ONLY 
AIDE  ONLV 
TFACHFR   C  AIDF 
lOTAl 


1  1 

0 

1 

0  ! 

as  1 

1      0  1 

? 

i 

0  ! 

i  1 

1  l^^  1 

f) 

'liS  1 

1    ^00  1 

p 

i 

SECOND  HIHE  WEEKS— THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TEACHEfl  n^lY 
AIDF  ONLY 
TEACHFR  C  AIDE 
lOT  AL 


1      98  1 

0 

0  i 

9fl  1 

TEACHER  ONLY 

1                m|  mm 

1    0  i 

1    115  1 

 1 

0 

0  1 

0  1 

AIDE  ONLY 

0 

lA**  ! 

TFACHFR   C  AIOE 

1   ?13  \ 

0 

1     I'f  1 

Tit^T  1 

lOTAL 

THIRD  NINE   WEEKS  —  THIS  SCHOOL 

LAB     CLASS  BOTH     TOTAL    ^  > 

OJ  rt 


I   lOB  I       0   1       n  I    lOB  j  W  ^ 


I      O  I       O  I       0  1      0  !  I 

I  ^«^«|  »«iu.tte-|  ^m^ms^l              — I  Q  j3 

I    151   I       0  1       OM   ISI   I  «^  rr 

I  1  1  ^1  f  ^ 

I           I        0   I        0  !    259  I  ^ 


00 


♦  IMCLUOFS   Sf»VICF*t    SUf.H  AS  f^F  ING  SFRVFI)  BY  A  T  FACHFIi    IN  {  ^^  AND 
IN  THF  n  ASSR'>0*4  ANU  AN  A|nF    IN  THE  LAB, 

♦  I  AB  ONI  Y  ;       ASS'^nfiM  oni  y. 


AN  AfOF    IN  CLASS  OR  BFING  SERVED  BY  A  TFACHEft 
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AUSTIN  INDEPCMOfNT  SCHOOL  DISTRICT  / 
OFFICE  OF  RESEARCH  AND  EVAIUATIQN 

TITLE  I   NINE-WEEK  REPORT   SUMMARY  -  INSTRUCT  HNAl  ARRANGEMENT 


school:  BECKER 
PARTICIPANT  NUMQERf  325 


FIRST  THREE  NINE  WCEKS 
AUGUST  29,   1979  -  MARCH  21f.l980 


THF  TABLES  BELOW  SHOW  THE  INSTRUCTIONAL  ARRANGEMENTI SI  USED  TO  SERVE  TITLE  I  STUDENTS  ^"1^  SCHOOL. 
Imp  TpSMrMTPACHFR"  A^^^^  REFER  TO  TITLE  I   TEACHER  AND  TITLE   I  AIDE.     "LAB"    IS  ANY  10CATI3N  OUT- 

?dJ  H^PE^Ar  Is   T^eStUDENT^S  REGULAR  CLASSROOM  JOJ, 

CELL  IN  EACH  TABLE  SHOWS  THE  NUMBER  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER. 


KINDERGARTEN 

LAH*  CLASSfBOTH 


TOTAL 


I  21  I  0  1  0  I  23  I 
I  1  1  1-  1 

I      U   I     20   I     10   I  I 
 ,  1  I 

TEACHER  C  AIDP  I     22  1       0   I     1 4* |     36  I 
|.^^  1  1  1  ^1 


TEACHER  ONLY 
AIDE  ONLY 


TOTAL 


TFACMER  ONLY 
AlOF  ONLY 


TOTAL 


I     S9  I     20    I     2*   I    103  I 


THIRD  GRADE 

LAB     CIAS"5  nOTH  TOTAL 

I        5  I       0   I       0  I 

I  — — .j  1  1     — - 1 

I  ?  I  3  1  9  I  lA  I 
I  _— _  - 1  — —  I  — .—  I  1 

0*\     22  \ 

9   I     '^l  I 


TFACMER  &  AIDF  |     2?  I       0  I 


I' 


■I' 


■I- 


I      29  I       3  I 


flB^T  NINE  WEEKS— THIS  SC^OL 
LAB    CLAS")  BOTH  TOTAL 


I  12B  I 
I  1. 

I  RA  I 
I  1 

TFACHCR  t  hint  I       3  I 


TEACHfR  ONLY 
48  till)!:  ONLY 


0  1  0  I  12fl  I 
 1  1  1 

HO   I        R   I    1?«  I 
0   I     I2»l     l*!  I 


ERIC 


TOTAL 


I   21?   I     RO   I     20  !    31T  I 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  OMLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


19  1       0  1 


■I 

9  I 

 1, 

38  I 


2  I 
—  I' 
0  I 


■I- 

66  I       2  1 


0  1  19  I 
 1  ^-1 

2  1  13  I 
.—I  1 

1*1  <i5  I 
 1  1 

9  1      T?  I 


FOURTH  GRADE 

.  LAB     CLASS  BOTH  TOTAL 


TEACHER  OH\.y 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


II       0  1 


•I" 

5  1       2  1 


 1, 

21  I 

7?"r 


■I" 

0  I 
 1. 

2  I 


0  1  II 
 1  1 

6  1  13  I 
 1  1 

0»|  21  f 
 1  1 

6   I      35  I 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 

TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 


TOTAL 


35  I 


0  1  0  I  35  I 

0  I     16  I  0  I  16  I 

0  I       0  1  0*1  0  I 

35   I     16  I  0  I  51  I 


FIFTH  G^AOE 

LAB     CLASS  BOTH 


TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


9  1  0  1       °  ' j 

8  1  1   I  20  I  29  I 

16  I  0   1       0*1  16  I 

33  !  1   I  20  !  5A  I 


SECOND  NINE  MEEKS— THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


THIRD  NINE  MEEKS  —  THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TEACHER  O-ILY 
AIDE  ONLY 


I    113  I       °  °  [  j 

I  T6  I  <i9  I  I  I  132  I 
,  1  1  1  1 

TEACHER  6  AIDE    I     61    I        0   |      13«|  ?A 
I  1  1  1  

TOTAL  I   250  I      A9   |      20  |    319  I 


TEACHER  ONLY 
AIDE  ONLY 


I  120  I  0  I  0^1    120  I 

I  95  I  29  I  0  I  J^2*  I 

TEACHER  6  AIDE   I  55  I  0  |  0*  |     55  j 

TOTAL                    I  2T0  I  29  I  0  I    299  I 


•  INCIUOFS  SFRVICES  SUCH  AS  flFING  SERVED  BY  A  T FACHFR  IN  LAB  AND  AN  AIDE  IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
IN  THF  CLA^iSROOM  AND  AH  AIOF^IN  THE  LAB. 


4SG 


^  ft 

01  ft 

O  CJ 
»-h  ft 

w  00 
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AUSTIN  INPFPRNDENT  SCHOOL  DISTRICT 
OFFICE  OF  RESEAACM  ANO  EVALUATION 


TITLE  I  NINE-WEEK  REPORT  SUMHARf  -  INSTRUCTIONAL  ARRANGEMENT 


SCHOOL:"  BLACK SHEAR 
PARTICIPANT  NUMBFRI  236 


FIRST  THREE  NINE  WEEKS 
AUGUST  29f   1919  -  f4ARCH  21 1  1980 


TUP  T&RIP^  BELOW  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT  I  SI   USED  TO  SERVE  TITLE   I   STUDENTS  AT 
5hE  iJSil  H?li?HFR"  AN^^^  RHFER  TO.TITLE  I  TEACHER  AND  TITLE   I  AlOE,     "LAB"   IS  ^NY  LOCATION  Oul* 

I.L  ^w^fiPrnf AR  fLA?S^^^  IS  THE  STUDENT'S  REGULAR  CLASSROOM*     FOR  EXAMPLE*  THE  TOP  LEFT 

nil  In  eirH^trBLE  SmW^^^^^  NWR  orSTUOENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE  I  TEACHER- 


vO 


KINDERGARTEN 

•  o 

laS*  class^both  total 


TFACHEft  ONLY 
AIDE  ONLV 
TEACHER  t  AIDE 
TOTAL 


1  I 
I  — 


0  1     A5  I 

—  I  1- 

0  t       0  I 

—  I  1- 

0  1       0  1 

0  I  I 


AS  I 


0  I 
 1  1 

0  1       0  1 

— — 1^— —I 
0*1       0  I 

0  1     <»5  I 


TEACHER  OMLY 
AIDE  ONLV 
TEACHER  C  AIDE 
TOTAL 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 
0    I     75  I       0  I      75  I 


•I- 


•I- 


•1 


-I 


0  I  0  I  0  t  0  1 
 ,.  1  1  1 

0  I     0  1     0*1     0  I 

0   I     75   I       0  I      75  I 


TOT  AL 


SECOND  CRAUE 

LAB     CLASS  BOTH 

TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 


TOTAL 


%7  I 


0  I     A7   I       0  1 
 1  1  1  1 

0  I  Of  0  1  0  1 
0  I  0  1  0»|  0^1 
0  I     A7   I       0  I     A7  I 


THIRD  GRAOF 

LAB     CLASS  BOTH  TOTAL 

I     --O  I     311       0  1      33  I 

I  0  1  0  I  0  I  0  1 
I  1  1  1  1 

TFACHFR  6  AIDE   |        0  I       0   |       0*  |        0  | 
,  1  1  1  

TOTAL  \       0  I     3J   I       0  I      33  I 


TEACHER  ONLY 
AIDE  ONLY 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  OMLY 
AIDE  ONLY 
TEACHER  r.  AIDE 
TOTAL 


36  I 


0   I     36  I       0  1 
 1  1  1  1 

0  I  0  I  0  I  0  1 
0  I  0  I  0*1  0  1 
0   I      36  I       0   I      36  I 


TFACHER  ONLY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 
"o  I      21  I 


■I' 


0  1     21  I 

 f  1 

0  1       0   1       0  1       0  1 

— I  — t — I — I 

0  I  0  1  0*1  0  j 
"'o"i     21    I       0  1     21  I 


FIR<iT  NINE  WFEKS— THIS  SCHfJOL 
L  AB     CL  ^SS  BOTH  TOTAL 


TEACHER  ONIY 
AlOF  ONLY 


I  0  I  230  I  0  I  ?3n  I 
,  1  1  1  1 

I  n  I  0  I  0  1  0  I 
,  1  1  1  1 

1F4CMFR  t   AlOF   I        O   |       0   |       0*1        0  | 
,  j  1 

lOlAL  I        0   I    ?10    I       0   I    230  I 


SECOND  NINE  WEEKS— THI  S  SCHOOL 
lAB     CLASS  BOTH  TOTAL 


TEACHEP  OMLY 
AIDF  ONLY 
TEACMER  t  Al  OF 
TOTAL 


0   I    226  I 
—I 


O  I 


0   I    226  I 

 1—  1 

0  1       0  1 


...|  1  1  1 

0  1       0  I       0*1       0  1 

0   I   226  I       0   I   ?26  1 


THIRD  NINE   MEEKS  —  THIS  SCHOOL 


TFACHER  ONLY 
AlCVE  ONLY 
TEACHER  C  AIDE 
TOTAL 


LAB  CLASS  BOTH  TOTAL  q  > 
 1  -1-^  1   g- 

0  1     0  1     0  1^  0  I  w  a 

0  1  0  I  0»  I  0  1  rt 
0  I    22A  I 


0  1    22A  1 


ERIC  48l 


•   INCLUOFS   SPnVlCFS  SUCH  AS  nriMf.  SFRVrO  BY  A  TFACHFR   IN  LAB   AND  AN  AIDE 

IN  Tur  ciAssnnoM  and  an  aiof  in  tmf  lab. 
I  I  An  ONivj  r.i  ASSP'in^  ONi  v. 


IN  CLASS  OR  BEINC'SFHVEO  BY  A  TEACHER 


488 


AUSTIN  INDEPfrNOENT  SCHHOl  OlSlRICT 
OFFICE  OF  RESEARCH  AND  FVALUATION 


TITLF   1  NINE-WEFK  R:  PORT   SUMMARY   -  INSTRUC  TIONAL  ARRANGEMFNT 


SCH'IOL  I     BRENT WOnn 


70 


FIRST  THREE  NtNE  WEEKS 
AUGUST  Z^f    19;9  -  MARCH  21,  1980 


PARTICIPANT  NUMRERI 

THE   TABLES  BELOW  SHOW  THE   IMSTRUCTinNAL  ARRANGEMENT  I  SI  USEO  TO  "RVE  TITLE  ^  ^J^^^  LL*!!, 
THP   TFRHS  "TFACHER"  ANO  "AIOF"  REFER   TO  TITLE   I   TEACHER  ANO   TITLE   I   AIOE.     «LAB-   I  S  ANY  LOCATION  OUT- 
IlDE  JSrREJlif^R  C^  THE  STUOENT' S  REGULAR  CLASSROOM.     FOR  ^X^H^^^^  JH^^^^'*  ""^^ 

CELL    IN  EACH  TARLE   SHOWS  THE  NUMBER  OF  STUOENTS  SERVED  IN  THE   LAB  ONLY  BY  A   TITLE    I  TEACHER*^ 


00 


KINf>FRGARTFN 

LABf  CLASStBOTH  VDTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  f.  AIOE 
TOTAL 


0  1  0  I  0  I  0  1 
 \  \^  1  1 

0  I  2^  I  0  I  2^  I 
 1  1  ^--1 

0  1  0  I  0»|  0  I 
0  I     2^    I       O  I      2^  I 


TEACHER  O^LY 
AIOE  ONLY 
TEACHER  L  AlOE 
TOTAL 


FIRST  GRADE 

LAB     CLASS  BOTH  ' TOTAL 
0  1       0   1       0   1       0  1 


0  I  23  I  0  I  23  I 
 ,  1 

0  1  0  1  0*1  0  I 
0  I      23   I       0   I      23  I 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIOE  ONLY 
TEACHER  C  AIOE 
TOTAL 


0  I  0 

0  1  II 

0  I  0 

0  t  II 


0   1  0  1 

n  I  11  I 

0»|  0  1 

0  t  tl  I 


48,) 


ERIC 


THIRO  GRADE 

LAB     CLASS  BOTH  TOTAL 


TFACHER  ONIY 
AIOE  ONLY 
TEACHER  L  AIDE 
TOTAL 


0  I 


0 


0 

! 

1 

1 

0  ! 

0 

0 

1 

o*t 

0 

0 

1 

1 

0  1 

1 

FIRST   NIMF  WfFKS— THIS  SCHOOL 
I  AB     CLASS  BOTH  TOT/ll 


TEACHER  OHLY 
AIDE  ONLY 
TEACHFR  G  A'OF 
TQL^^L 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 
0  I 


0   1  0  1  0  I 

0  I      I"^   I  0   I  U  I 

0  1  0  1  0*1  0  1 
 j  

0   I      14    I  0  1  I 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHFR   C  AIDE 
TOTAL 


0  1  0  1  0   I  0 

0  I  11  t  0  I  II  I 

0  1  0  I  0»|  0 

0  i  11  I  0  I  II 


Sf=CONO  NINE  WEEKS — THIS  SCHOOL 
LAR     CLASS  ROTH  tOTAL 


TEACHFR  ONLY 

1 

0  1 
0  1 

0  1 

0  1 

0  1 

TFACHER  miy 

AID?  ONLY 

1 

« 

1 

n  1 

0  1 

71  1 

AIDE  ONLY 

IFACHFR  n   A  IDF 

'>  1 

0  I 

0*1 

0  1 

TEACHER  C  AIOE 

TOTAL 

0  • 

n  1 

0  1 

n  1 

TOTAL 

0  I 


0  I 

— I, 


0  I 

— I 

0  1 


0 
71 

0 
71 


O  I 
 1. 

0  I 

 \. 

— I. 

0  I 


•I 


71  I 
 1 

0  I 
.  1 

71  I 


THIRD  NINE  WEEKS  —  THIS  SCMJ] 
LAB     CLASS  BOTH  TOTAl. 

TEACHER  ONLY 
Ain€  <1NLY 
TEACHER   L  AIOE 


490 


TOTAL 


  ^  rr 

"o'l    6a  l"  o"l    68  I  *-  I 

— I  1  1  1  o  3 

0  I      0  I      0»  I      0  I  "-ft 

— I  1  1  f  ^  J5 

0  I     60   I       0  I     68  I 


♦  INCLUOFS  SCIVir.FS  SUCH  AS  BEING  SFRVFO  RY  A  TEACHER  IN  LAB  ANO  AN  AIDE   IN  CLASS  OR  BEING  SBRVEO  8Y  A  TFACHER 
IN  TMf  CI.ASSBnnM  AMD  AN  ^lOF   IN  THE  LAB. 
*  n         r  1  A  M  ir  <  i 


AUSTIN  INOEPENUtNl  SCHOOL  DISTRICT 
OFFICE  OF  RESEARCH  AND  EVALUATION 


TITLE   I  NINE-WEEK  RrPORT  SUMMARY  -  INSTRUCTIONAL  ARRANGEMENT 


SCHOOL  1  BROOKE 
PARTICIPANT   NUMf^ERI  26S 


FIRST   THREE  NINE  WEEKS 
AUGUST  29,    1979  -  MARCH  21f  1980 


THP  TAniFS  flFLOH  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT  I  SI  USED  TO  SERVE  TITLE  I  STUDENTS  AT  THIS  SCHOOL, 
T  1   TE!i"MFACHERH  A^^^  REFER  TO  TITLE   !   TEACHER  AND  TITLE    I  AIOE^     "LAB-   IS  ANY  LOCATION  OUT- 

I  Se   TS^RFrlSuR  CLASS^^^^  IS  THE  STUDENT'S  REGULAR  CLASSROOM.     ^  0^ .     f       •  JJI^  ^^^^ 

CELL   IN  EACH  TABLE  SWWS  THE  NUMilER  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER. 


so 

« 


KINOERCARTEN 

lAB*  CLASS*BOTH 


TEACHFR  ONLY 
AIDE  ONLY 


1       0   1       2   \  0 

I       0  1       6   j  0 

TFACHfR  G  AIDE  I       0  I     56   f  0* 
I  1  1  

TOfAl  I       0   I     64   I  0 


TOTAL 

2  I 


6  I 

96  I 
•I 


64  I 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  OSLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


I 

I  — 
I 

I- 

I 

I- 

I 


0  1     5«  I 
 1— ^-|. 

0  1       0  t 

0  I  0  1 
0   I     5<i  I 


Of      54  I 

Of       0  1 

0*1  0  I 
 1  1 

0  1      54  I 


SECOND  TrRADE 

CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


LAB 

0  ! 


26  I       II     27  I 


I      0  1       0  1  0 
TEACHER  C  AIDE  III       0   |  0* 
TOTAL  I       I   I     26   I  1 


 1 

0  I 
 1 

1  I 

28  t 


THIRD  GRAOF: 

LAB     CLASS  BOTH  TOTAL 

I  0  1  0  I  0  1  0  1 
I  1  1  1  —I 

I  0  1  0  1  0  t  0  1 
t  ...^  I  — ~-  - 1  — —  I  — .—  I 

TfACHER  f.  AIDE  I  11  1  "1  ?'^*\  ^»  I 
inTAL  I      11   I       0   I     20   I      31  I 


TFACHFR  ONIY 
AIDE  ONLY 


FOURTH  GRADE 

LAB     CLASS  BOTH 


TEACHER  n^LY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


TOTAL 


0  I 

 1, 


0  t       0  1       0  1 

—  I  1  f 

0   1       Of       °  '     ^  j 

29  I  n  I  0*1  29  I 
21  \       0   1       0  I     29  I 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AI,DE 
TOTAL 


I       0  I 
I  1- 

I       0  I 

I     22  I 
I  1  - 

I     22  I 


0  I 
 1. 

0  I 

0  I 
 1, 

0  I 


0  I 

0  I 
"T*|' 

1  I 


0  I 

0  I 
 1 


2B  I 
21  ! 


FI«";T   NINF  WFFKS--THIS  "iCHUnL 
«        LAB     CLASS  nOTH  THIAI 


TFACHFR  ONLY 
AIDE  ONLY 


I        0  I  flh 

I  I  m-^^tmmm 

\       0   1  3 
I  1  

TFACHFR  f.  AIDF  |      SI   |  4' 
I  1  

Tn»Ai  I    51  I  ni 


0   I      06  I 

0  1  3  1 
 1  1 

PO^l  120  I 
 1  1 

20   I    209  I 


SECOND  NINE  WEEKS— THIS  SCHOOL 


TEACHER  n^LY 
ATDE  ONLY 
TEACHER  f.  AIDF 
TOtAI. 


i 


lAB 

CLASS 

BOTH 

TOTAL 

1       I  t 

55 

1      0  1 

56  1 

1       0  1 

39 

1       0  1 

39  1 

1  74*1 

1      75  1 

16 
llO 

1  0*l 

!  "i 

90  1 
U5  1 

THIRD  NINE  HFEKS  —  THIS  SCHOOL 

LAB     CLASS  B3TM    TOTAL     -rj  > 

^^^^^^  w^M^M 


TEACHER  ONLY 
AIDE  ONLY 


I  I   I  S9  I  0  I  60 

i  0  i  *7  I  0  I  ^7 

TFACHER   C  AIDE  I  7 

TofAL                    I  75  I  113  I  0  I  IBB 


OQ  0> 
(P  O 

o  a 
tt)  ft 

•  ^  00 


♦  INfLtlOFS   SFRVICrS  ^UCH  AS  PFING  SFRVFO  n>t  A  TEACHER   IN  LAB  AND  AN  AIDE   IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
fN  IMF  ClA^^i'^mM  ANO  AN  AIDE    IN  THE  lAB. 

*  I  An  ONIY:  n  AS«;pinM  oniy. 
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AUSTIN  INOEPENOENT  SCHflOL  DISTRICT 
OFFICF  OF  RESEARCH  AND  EVALUATION 


TITLE  I  NINE-WEEK  Ri PORT   SUMMARY  «  INS  I «UC T lONAL  ARRANGEMENT 


SCHOOL :  BROWN 
PARTICIPANT  NUMBERS  11* 


FIRST  THH  NE  WEEKS 

AUGUST  29,   1979  -  HAR.     21,  1980 


TUP   TARIPS  BELOW  SHOW  THF  INSTRUCTIONAL  ARRANGEMENT  I S I  USED  TO  SERVE  TITLE   I  STUDENTS  AT  THIS  SCHOOL. 
Tul  IJSLr-?Fi%ER     AND  "AID^'  REFER   TO  TITLE   I   TEACHER  AND  TITLE   I  AIDE.     -LAB"   IS  ANY  LOCATION  OUT- 
i?Sp  ?5!  RFjm5R  jLA5sROnH       "CLASS-     S  THE  STUDENT'S  REGULAR  CLASSROOM,     FOR  EXAHP.LE,  THE  TOP  LEFT 
lid  In  eIc,;  T^BLF   5f"wS  JhE  HUmll  oJ  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I      AC  HER. 


vO 
to 


o 


Ihn^  CLASS4B0TH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I 


«  I  5 

I       0  I  0 
I  1  

TEACHER  G  AIDE  |       0  I  0 
I  — — —  I— 


THl  Al 


I 


6  1  19  I 
 ^,-1  1 

0  I  0  I 
 ^1  -I 

0*1       0  1 

6  1      19  I 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  fWLY 
AIDE  ONLY 
TEACHtrR  AIDE 
TOTAL 


0   I     37   I       A   I  41 

0  1       0   1       0  1  0 

0  1       0   I       0»|  0 

 1  1  1  

0  1      3T    I       4   I  Al 


SECONO'^AOC 

LAB     CLASS  BOTH 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  L  AIDE 
lOTAL 


TOTAL 


1       7  1 

8.  1 

2  1     17  1 

1      0  1 

0  1 

0   1       0  1 
0*1       0  1 
""21     17  1 

1       0  1 

0  1 
 1 

8  1 

THIRD  GRADP 

lAR     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I      10   I  6 
1  1  

I  0  I  0 
TEACHER  r.  AIDE  |  0  |  0 
fOIAl  I      10   I  6 


2  1      IB  I 

 1  1 

0  1        0  I 

0*1       0  I 

2   1     10  I 


FOURTH  GRADE 

LAB     CLASS  ROTH  TOTAL 


TEACHER  OMLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


20  I       a    I       8   I      36  t 

0  1       0    1       0  I       0  t 

0  I       Of       0*1       0  I 

 1  1  1  1 

20   I       A    I       fl   I      36  I 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOr  AL 


FIFTH  GI^AOE 

LAB     CLASS  BOTH  TOTAL 
1 
0 


25  J 

0  I 

0  I  0 

25  I  I 


A  I  30  I 

0  I  0  1 

Ot|  0  1 

A  I  30  I 
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FIRST  NINE  WEEKS— THIS  SCHOOL 
LAB     CI  ASS  BOTH  TOTAL 


I  66  I 
I 


TEACHER  ONLY 
AIDE  ONLY 

•I 

TEACHER  t  MOT  I       0  I 


•I 

I 


^B 
O 


I 


•I 


TOTAL 


I      66  I 


0 
AB 


6   I    120  I 


0  I 

—  I  1 

0*1       0  1 

•—I — -I 

6   1    1?0  I 


SECOND  NINE  HFFKS— THIS  SCHOOL 
LAB     CLASS   BOTH  TOTAL 


TEACHER  0>*LY 
AIDE  ONLY 
TEACHER  I  AIDF 
TOTAL 


61  I 
 1- 

0  I 
0  I 


7B  I 


0  I  139  I 
0  j  0  I  0  1 
0    I       0«|       0  I 


 .|  1  -I— — t 

61   f      ?B   1       0  I    139  I 


THIRD  NINE  WEEKS  —  THIS  SCHOOL 
LAB     CLASS  fl3TH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER   C  AIDE 
TOIAL 


57  I 
-I 


^  > 
^  rt 

— •-J"-**  0)  rr 
0  I   123  |W  « 

0  1      0  1  ^0^1  <^  I 

0  1       0*  I       0  I  ^ 
57  I       0  1   121  iO^^ 


H94 


•  INCLUDFS  SFPVICFS  VfCH  AS  BPING  SERVED  BY  A  TEACHER   IN  LAB  AND  AN  AIDE    IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 


IN  THP  rLASSROni  AND- AN  AIDE   IN  IMF  LAB. 


AUSTIN  INOfPfNOENT  SCHOOL  DISTRICT 
OFFICE  OF  RESEARCH  AND  EVALUATION 


TITLE  I  NINE-WEEK  REPORT  SUMMARY  -  INSTRUCTIONAL  ARRANGEMENT 


SCHOOL  J  CAMPBELL 


FIRST   THREE  NINE  WEEKS 
AUGUST  29.    1979  -  MARCH  21t  1980 


PARTICIPANT  NUMBER!  240 

THF  TABLES  BFLOW  SHOW  THF   INSTRUCTIONAL  ARRANGEMENT  I  SI  USED  TO  SERVE  TITLE  I   STUDENTS  AT  T">S  SCH30L. 
I  P  TFR«  HTFACHER     AND  «A  OE"  REFER  TO  TITLE   I   TEACHER  AND  TITLE   I  AIOU.     "LA«tf»  IS  ANY  LOCATION  OUT- 
Vmf   TH^REG^JSr  JlASsSoOhI     -CL«         S  THE  STUDENT'S  REGULAR  CLASSROOM.     FOR  EXAMPLE.   THE   TOP  LEFT 
rid     N  e!cS  tISlE   SHOHS  tAe  number  of  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER. 


* 

VP 


KlNDf:|IGARTEN 

LABf  CLASS^BQTH  TOTAL 

I  0  I  l<»  I  0  I  19  I 
,  1  1  -I  1 

I       0  1       1.1       0  1       1  j 

TFACHEI^  C  AIDE  •  ^1  ^  [  ^llJ^ 
TOTAL  I       fi  I     20    I     3?   I     63  I 


TEACHER  ONLY 
AlOE  ONLY 


FIRST  GRAOE 

LAB     CLASS  BOTH  TOTAL 
I       0  I     20    I       0  I     20  I 
I       n  I       0   1       0  1       0  1 
TEACHER  C  AIDE    I       ^  I       0   I     ^^•j^^^  j 
TOTAL  I       4   I     20   I     ^2   I     66  I 


TEACHER  OMLY 
4^I0E  ONLY 


SECONO  GRAOE 

LAB  .  CLASS  BOTH  TOTAL 

TEACHER  ONLY 
AIDE  ONLY 
TEACHER  &  AIOE 


TOT  AL 


0  1       0  1  0  1       0  j 

"^"l       0  1  0  1       0  1 

^^—1  ——I 

32  I       0  I  0t|     32  I 

32  I       0   r  0   I     32  I 


THIRD  GRADE 

lAn    CLASS  BOTH  TOTAL 


I 


I  0 


TEACHER  ONLY 

AIOF  ONLY 

I  

TFACHER   f.  AIDE   I  1 
I  

TOTAL  I  '»J 


?   \       0    1       O  I       2  1 


0  I  O  I  0  I 
 I  1  1 


0  1  0*\  41  I 
0    1       0   I      41  I 


FOURTH  GRADE 

LAB     CLASS  BOTH  -TOTAL 


TEACHER  OMLY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


20   I       0   1       0  I      20  I 

 1  1  ^-1  j 

9  1       O   I       0*1       9  I 

30   I       0   1       0  I      30  I 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIOE 
TOTAL 


29  I  0  I  0  I  29  J 

0  I  0  I  0  I  0  1 

t,   \  0  I  0»l  4  I 

33   I  0  1  0  1  33  I 


ERIC 


FIRST  NINF  WFFKS— T4US  SCHOOL 


SECONO  NINE  HEEKS—THIS  SCHOOL 


LAB 

f  I  ASS 

nOTH 

TOTAL 

LAB 

CLASS 

RO  TH 

TOTAL 

TEACHER  ONIV 

1  f>? 

1  41 

1  0 

103  1 

TEACHER  0>JLy 

1  4? 

1 

0  1 

79  1 

TF&CHER  ONLY 

AIDE  ONLY 

1  0 

1  I 

1  0 

1  1 

AIOE  ONLY 

1  IS 

1  0 

0  1 

1*5  1 

AIDE  ONLY 

IFACHfR  f  AIOF 

1  '.^ 

1  1 

1  ht* 

1    13S  1 

TEACHFB  t   11  OF 

1  129 

1  0 

1 

129  \ 

TFACHER  t  AIDE 

lOIAl 

1  l?9 

}  43 

I  ' 

1    239  1 

TOTAL 

!  in6 

1  37 

1  0 

1    223  1 

TOTAL 

THIRD  NINE  WFEKS  —  THIS  SCHJOL 

LAB     CLASS  BOTH     TOTAL  > 

I  u'\  0  I  0  I  12  I  I 
|^-..|  —  I— — -I    o  3 

I    128  I       0  1       0*1    128  1    ^  n 

3?  I       0  I   221  I    2  ? 


4  Qr  ♦  INflHOrS  S^PVtCFS  SUCH  AS  «FING  SFRVFO  BY  ^  T  EACHFR  IN  lAB  AND  AN  AIDE  IN  CLASS  OR  BEING  SERVED  BY  A  TEACHE, 
(ti/O       .     IN  IMF  r.l.  ASSWnOM  AND  AN  AfOF    IN  THF  LAB* 

♦  I  An  OMIY;  n  Asn«>friM  oni  v. 
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AUSTIN  INOCPENDHNT  SCHOOl  DISTRICT 
0FFIC6  Of  RESEARCH  AND  EVALUATION 


Ul 


SCMOnit  DAHSDN 
PARTICIPANT   NUHDERt  200 


TITLE   I  NINE-WEEK  PfPORT  SUMMARY  -  INSTRUCTIONAL  ARRANGEMENT 


FIRST  THREE  NINE  WEEKS 
AUGUST  29,   1979  -  MARCH  21.  1980 


Tuc   TcoMQ  •tTPArHPR*^  AND  •'AIDE*  REFER   TO  TITLE   I   TEACHER  ANU    '"'^t    i  aiuc.   ^''^^         ^  ,  cct 


CELL,  rNTACH  TABLE  SHOWS  THE  NUMOER  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY   BY  A  TITLE   I  TEACHER,  , 


KINDERGARTEN 

LAR^  CLASSiBOTH  TOTAL 


TFACHER  ONLY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


0  I 

0 

1      0  1 

0 

0  1 

0 

1      0  1 

0 

5?  1 

0 

1  0*1 

52 

52  1 

0 

1       0  1 

52 

THIPD  GPADE 


• 

LAfl 

CLASS 

ROTH  TOT*L 

TFACHER  ONLY 

\  0 
1  

0 

0  1       0  1 
 1  1 

AIDE  ONLY 

1  0 

0 

0  1       0  1 
1      10*1      38  1 

TEACHER  £  AlOF 

l, — 

1  H 

0 

TOTAL 

1  

i  R 

1  0 

1     30   1     3fl  1 

FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  0>ILY 
AIDE  ONLY 
TEACHER  G  AIDE 
TOTAL 


,01       01       01  01 

^  1  .-I  1 

0   I       0   1       0  1       0  I 

11   1       0   I     31*1      A2  j 

U    I       0  1     31    I     ^2  I 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  O^ILY 
AIDE  ONLY 
TEACHER  6  AIDE 
TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


0  1  0  1  0  1  0  1. 

0  1  0  1  0   1  0  1 

~3l  I  0  I  0*1  31  I 

31  I  0  1  0  I  31  I 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTaV. 

7     0  1     0  1     0  I     Q  I 

1       0  1       0  1       0  I  j 

TEACHER  t  AIDE  I  ^  '  ^  j  iHj^Lj 
TOTAL  I       5^1       0  1     29  I     34  I 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 
T    0  I       0  1       0   1  0^ 
I       0  1       0   I       0   I  ^1 
TEACHER  G  AIDE  1^25  j    ^  ^  j  — 
TOTAL  I     25  I       0  1       0   I     25  I 


TEACHER  ONLY 
AIDE  ONLY 


FIRST  NINF.  WEEKS—THIS  SCHOOL 
lAB     CLASS  BOTH  TOTAL 


49 


If At HEP  ONIY 
AIDE  ONI  Y 
TEACHER  t  AIDE 
TOTAL 


ERIC 


n  \      0  1 


•I 


•1- 


•I- 


0  I     0  I      0  1 


0 
0 


•I 


■I- 


9?  I  90  I 
 1  1. 

9f    I     "0  1 


0»l    IflT  I 

—  I  1 

0  I    18?  I 


SFCONn  NINE  WEEKS— THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TEACHER  OSIY 
AIDE  ONLY 


10 


I     10   I       0  1       0  I 

,  1  1  1  1 

I  0  I  0  I  0  1  0  1 
j  I      — - 1  — - —  I  —  — —  I 

TEACHER  C  AlOF   I    189  |  0 

TOTAL  I   199  t       0  1       0  I    1 99  I 


THIRD  NINE  WEEKS        THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 
I       0  I       0  1  OJ^ 

I     0  I     0  I     0  I     0  I 

TFACHER  t  AIDE  ,  I  202  I  0  |  ^*  j  gO?  I 
TOTAL  I   202   I       0  I       0  I   202  I 


TEACHER  ONLY 
AIDE  ONLY 


•  INCLUDES  SFPVICES  SUCH  AS  REING  SERVED  BY  A  TEACHER   IN1*B  AND  AN  AIDE   IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER, 
IN  THF  CLASSROOM  AND  AN  AIDE  IN  THF  LAB. 


O  > 
rt 

pj  ft 

a  n 


00 

o  3 
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AUSTIN  INOCPENOENT  <|CHOOL  DISTRICT 
OFFICE  OF  RESEARCH  AND  EVALUATION 


TITLF  I  NINE-WFEK  REPORT  SUHHARV  -  INSTRUCTIONAL  ARRANGEMENT 


SCHOOL <  60VALLE 
PARTICIPANT  NUMBFRJ  105 


FIRST  THREE  NINE  WEEKS 
AUGUST  29t    19T9  -  MARCH  21 t  1980 


THI:  TABLES  BELOH  SHOW  THE  INSTRUCT  lOKJAl  ARRANGEMENT!  SI  USED  TO  SERVE  TITLE  '  SJ^Off  f  ^  THIS  SUOOL. 
THE  TERMS  "TEACHE*"  AND  "AIOEK  REFER  TO  TITLE  I  TEACHER  ANO  TITLE  I  AIDE,  "LAB"  IS  ANY  LOCATHN  OUT- 
^^DE  THrREiufAR  CLA«SonM.     "CLASS-  IS  THE  STUDENT'S  REGULAR  CLASSROOM.  {"J^^ '  IJ^/O"  ^EFT 

CELL   IN  EACH  TABLE  SHOWS  THE  NUMBER  OF  STUDE{ITS  SERVED  IN  THE  LAB  ONLt  BY  A  TITLE   I  TEACHER. 


so 

« 

to 


KINDERGARTEN 

LAB^  CLASS^BOTH  TOTAL 


TE/^CHfl^  ONLY 
AIDE  .ONLY 


I 
I 


1EACHFR  C  AlOE  I 
•I 


TOTAL 


I 


0  1  1 

—  I  1- 

0  1       6  1 

Of       2  1 

—  I— — I- 

0  I     6S  I 


0  I  57  I 
 1  1 

0  1  6  I 
 1  1 

0*1  2  1 
 1  1 

0   i     6S  I 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  G  AIDE 
TOTAL 


52   I       0   1       0  I      52  I 

0  I     18   I       0  I     IB  j 

0  I  0  I  4  I 
 1  1  1 

52   I      18   I       «k   I      I*  I 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY       I  30 

AIDE  ONLY  I  0 

TEACHER  C  AIDE   |  0 
I  

TOTAL  I  30 


0  I       6  I     36  I 

0  1       3  1 
 1—  1— —I 

0  I  12*1  12  I 
 1  1  1 

3  1      18  i     51  I 


THIRD  GRADE 

LAH     CLASS  BOTH  TOTAL 


TFACHER  ONLY 
A  IDF  ONLY 


I  M  I 
I  1. 

I  0  I 
I  1. 

TEACHER  C  AIDE  I       0  I 
1  1. 

TOTAL  I  I 


0  I 
 1. 


9  1 


0   I     31  I 

—  I  1 

0   1       9  1 


0  I  16»|  16  1 
 1  1  1 

9   J      16   I      56  1 


FOURTH  GRADE 

LAB     CLASS  BOTH 


TEACHER  OMLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


TOTAL 


0  1       0   I       °  °  j 

0  1  0  1  II  1  I 
 1  1  -I  1 

0  1  39  I  !♦!  *0  I 
 1  1  1  1 

0   I      39    1       2   I      'il  I 


AIDE  ONLY 


t^lFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY  I 


I 

I' 


0  1       0  I 

I       0  1 
•I' 


■I 


0  1  0  I 
0  1       0  1 


•I- 


TEACHER  G  AIDE  |       0  I     39  | 

I  1  1- 

TOTAL  I       0  f      39  I 


 1 

0»|      39  I 

0  1     39  I 


ERIC 


FI'>ST   NINf?  WFEKS-~TH1S  SCHODL 
LAB     CLASS   BOTH  TUTAL 


TFXr.HER  ONIY 
AIDf  ONLY 
TTACHFR  f»  AIDE 

49i»rAL 


10'»  1      59   I       0   I    16^  I 
0  I      19    I        I    I     ^0  I 

 1 — I — f 

 1  1  ^1  1 

io/i  I  l^r  I    M  I  10?  I 


SECOND  NINE  WFEKS— THIS  SCHOOL 
LAB     CLASS  HOTH  TOTAL 


TEACH«=n  OMLY 
AIDE  ONLY 


I  1)4  ! 
I  1. 

!       0  I 


53  I 
•I 


TEACHER       A!OF    I       0  | 


70 


TOTAL 


I' 

I    13A   I    160  I 


0  I  lar  I 
— I  1 

37  I 
 1 

70  I 
 1 

0  I    ?9^  I 


0  I 

 1. 

0*1 


THIRD  NINE   WEEKS  —  THIS  SCH30L 
LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I   139  I     SB   I       0  1    19?  I 

I       0  I      34   I       0  1     34  I 

TEACHER   t  AlOE   }       0  I      611   I        ©•I     68  | 

,  1  1  1  

TOTAL  1   139   I    160   I       0  I    299  | 


^  > 
^  rt 
ft)  rt 

(0  n 

o  d 
rr 

w  00 


•  INfLUOFS   SP«VICES  SUCH  AS  flElNG  SE^VPO  BY  A  ffACHFR   IN  L^R  AND  AN  AlOF:   IN  CLASS  OR  BEING  SERVED  BY  A  IFACHER 
IN  IHF  CI  AS-J^OOM  AND  AN  AIOF    IN  THE  LAO. 
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AUSTIN  INOfPENOfiNT  SCHnOl  OISTRICT 
OFFICF  OF  RESEARCH  ANO  OVALUATION 


TIfLE  I  NINE-HFFK  R?  PORT  SUMMARY  -  INSTRUC  TIONAl  ARRANGEMENT 


SCMQOLl     MAPLE WOOD 


FIRST  THREE  NINE  WEEKS 
AUGUST  29,  -  MARCH  21,  1980 


PARTICIPANT  number:  160 

THE  TARl.ES  RELOW  SHOM  THE  INSTRUCTIONAL  A^^ANGtMENTI  SI   USED  JO  ^^^'^  f  J "  .VJJ-^I  s'JNJVJJrTl^S"^^^^^ 

TI4C   TFDMC  nTFATMPRn  AMn  "AIDE'*  REFER  TO  TTTLE   f  TEACHER  AN!)  TITLE   I  AIDE.  "LAB"   15  ANY  LULATIJN  UUI- 

foE'  H  %Ei5;irELA«;on5:""aA"s-  I?  THE  STUDENT.  S  REGULAR  CLASSROOM  JOR  EXAMPLE.   THE  TOP  LEFT 

CFLL   IN  EACH  TABLE   SmWS  THE  NUMBER  OF  STUOFNTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE  1  TEACHER. 


KINDERGARTEN 

LAB*  CLASS^BOTH  TOTAL 

I       0  t       0   1       0  t       0  j 

I  0  I  0  I  0  1  0  1 
,  1  1  ^-^1  j 

TFACMER  t  AIDE  I  7  |  2  I  18»|  27^1 
inrAL  I  ?   I     18  I     2T  I 


TFACHER  ONLY 
AIDE  ONLY 


FIRST  GRADE 

> 

LAB    CLASS  BOTH  JIITAL 


TEACHER  OMLV 
AIDE  ONLY 
TEACHER  C  AlOF 
TOTAL 


0  1  0  I  0  I  0 
o"*!       9   1       2.  I  II 


U  I 


26 


0   I  I2»l 
 1  1  

9   1      14  I  3T 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 
I       0  1       0  1       0  1       0  j 
I       0  1       n  I       0  I  •    0  I 
TEACHER  £  AIDE  I     17   I       °  j 
TOTAL  I     17   I       0  1       0  I     17  I 


TEACHER  ONLY 
AIDE  ONLY 


THIRD  GRAOF 

LAR    CLASS  BOTH  TOTAL 

I     0  1     0  I     0  1     0  I 

!       0  1       0   I       0  1       0  1 

I  1— —I  1— -^1 

TFACHER  r.  AIDF  |      IH  I       0    I       A*  |      24  | 
,  1  I  1  1 

TOTAL  I      Ifl   I       Of       6   I      24  I 


TEACHER  ONLY 
AlOF  ONLY 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  OMLY 
AIDE  ONLY 
TFACHER  C  AlDF 
TOTAL 


II  '  •  j  *  j 

0  1  0  1  Oo  I  0  j 

"~n  I  0  I  1»I  14  I 

'"u'l  '  ^  I  I    I  IB  I  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 
I  1 


I  0 

TEACHER  C  AIDE   I  12 
I  11 


0  1       0  1  II 

0  1       0  1       0  1 

2  I  5»|  19  I 
 1  1  1 

2   1       5  I     20  I 


FIRST   NINF  HECKS— THIS  SCHOOL 


50i 


ERIC 


LAB 

CLASS 

ROTH  TOTAL 

TEACHER  ONIY 

1  ^ 

1  ^ 

1       1   1     13  1 

1  1  1 

AIDE  ONLY 

1 

\ 

0  1      n  1 

TEACHER  t  AlOF 

1 

1  ?0 

1       2*1    lOfc  1 

TOTAl 

1  9^ 

1  11 

1       3  1    127  1 

SECOND  NINE  HEEKS^-THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TEACHER  0>ILY 
AIDE  ONLY 
TFACHFR  &  AIDE 
TOTAL 


1      13  1 

3 

1 

0  1 

16  1 

1       0  1 

10 

1 

^  1 

13  1 

1     6B  1 

4 

1 

3l»l 

103  1 

1     fll  1 

17 

1 

34  J 

13?  t 

THIRD  NINE  WEEKS  —  THIS  SCH30L 
LAB     CLASS  B3TH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I       SI       6  1        1   I      12  I 

I  1  1  1-  j 

i       0   I      19  I        0  I      19  I 

TEACHER  C  AIDE  I  95  |  0  |^  1*1  96  I 
TOTAL  I   IDO  I     2S  I       2  1    127  I 


•   INfLUOES  Si:RVICES  SUCH  AS  BEING  SERVED  BY  A  TFACHFR  IN  LAB  AND  AN  AIDE  IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
'in  the  classroom  and  an  AtOE   IN  THE  LAB* 


*^  rr 

03  rr 

OQ  0) 

(D  O 

Mi* 

o  m 

O  rt 

as  00 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
OFFICE  OF  RESEARCH  AND  EVALUATION 


TITIP   I  NINE-WFEK  0?  PORT  SUMMARY   -  INSTRUCHONAL  ARRANGEMENT 


Sr.HOOLi  HATHFMS 
PARTICIPANT  NUHBEA:  65 


^  N  FIRST  THREE  NINE  WEEKS 

AUGUST  29t   1979  -  MARCH  21 t  1980 


THP  TARiFS  BEIOM  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT  I S )  USED  TO  SERVE  TITLE  I  STUDENTS  AT  THIS  SCKJOL. 
tSe  I?5i?"TFACHErH  and  'aide-  REFER  TO  TITLE  I  TEACHE-R  ANO  TITLE  I  AlOE.  "LAB-  IS  ANY  LOCATION  OUT- 
SIDE  THE  REGULAR  CLASSROOM.     "CLASS"   IS  THE  STUDENT'S  REGULAR  CLASSROOM.  "AMPLE,   THE  TOP  LEFT 

CELL  IN  FACrt, TABLE   SHOWS  THE   NUMBER  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER. 


KINDERGARTEN 

LAB*  CLASS»BOTH 


TOTAL 


TtrACHER  ONLY 
AlOE  ONLY 


I       0  1 


0  1  II 


I 


■I- 


1  I 

—  I  \  1 

I       0   I       '  °   '       '  j 

TFACHER  C  AlOE  I       0   |      16   |        1*|      W  | 
I  1  1  1  1 

TOTAL  I       O  I     20   I       1   I     21  I 


FIRST  GRADE 

LAB     CLASS  BOTH 


TOTAL 


TEACHER  OHIV 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


0  I  0  I  0  1  0  1 
 1  1  —I  1 

0  i  II  0  t  1  I 
3  I  0  I  10«|  13  I 
3   1       1    1     10  I      1<.  I 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 


I 

I- 

I 

I- 

TEACHER  L  AIDE  I 


TEACHER  ONLY 
AIDE  QNlY 


TOTAL 


0  1       0  1       0  1^0  I 

0  1       0  1       0  I       0  I 
 1  1  _I  1 

5  1  0  I  Il»l  fft  I 
I       5  I       0  I      11   I     16  I 


THIRD  GRADE 

LAB     CLASS   BOTH  TOTAL 

I  0  1  0  1  0  1  0  1 
I  1  1  1  1 

I  0  1  0  I  0  I  0  1 
I  1  1-^  1  1 

TEACilER  f.  A I  OF  I  *  I  0  j  10*1  I  <i  j 
TOTAl  I  I 


TFACHFR  ONLY 
AIDE  (IfllY 


0    I      10  I      l<i  I 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 

I       II       "   '     ^  '     J.  I 

I  0  1  0  1  0  I  0  I 
I  ,  {  1  1 

TEACHER  r.  AIDE  I  Of  0  I  11  U  j 
TOTAL  I       II       0   I      II    I      12  I 


TEACHER  OILY 
AIDE  ONLY 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 
T~"  0  I      0  1      0  1      0  1 
I       0  I       0  1       0  1       0  I 
TEACHER  C  AIDE  I       3  I       0  I       6* j  9^1 
TOTAL  I       3  1       0  1       6  1       9  I 


TEACHER  ONLY 
AIDE  ONLY 


FIRST  NPIE  WEFKS—THIS  SCHOOfC 
LAB     CLASS  BOTH  TOTAl 


IFACHFR  ONLY 
AIDE  ONLY 
TFACHFR  r,  A I  OF 
TOTAL 


I 


—  I 
0  I 


I  I 
—  I- 


O  I 
 1. 

0  I 


I  I 
—I 


I  ,  1  1 — ^-1 

I      ST  I      If.    I       0*1      ?3  I 

,  1  I  1  1 

I      «>?   I      IT    I        0   I      ?A  I 


SFCONO  NINE  WEEKS—THIS  SCHOOL 

LAB     CLASS  BOTH  TOTAL 

I       0  1        B   I       0  I    '    B  I 

,  1  1  \  1 

I  0  1  9  I  0  1  9  1 
I  ——-I  ---—I  -|  -—-I 

TF^CHFR   6  AinF    |     A")   |       0    I  '     3*1  I 
I  1  \  1  1 

TOTAL  \     t>5  I      n    {        3  I      65  t 


THIRD  NINE  WEEKS  —  THIS  SCHOOL 


IfACHFn  OMLY 
AinF  ONLY 


TFACHB^  ONLY 
AIDE  ONIy 


OQ  tu.. 


LAB     CLASS  BOTH     TOTAL      q  > 
I        If       9   1     ^j^^O  ' 

TFACHER  i!*  AIDE   I       ^  '  j 
TOTAL  I       2   I     20  I      4^   I  66 


O  rr 
-     Cf^  .00 


♦   fNClUDES  SFRVlCr^;  SUCH  AS  ftfING  SFRVFO  RY   A  t  eACHCR   IN  lA^  ANO  AN  AIDE    IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
C  n  ClASSPnnM  ANO  AN  AIOT:   IN  THE  LAB, 

oUti     •  iAf\  oniy:  riAS^»Pf»nM  hni  y. 
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SCHOOL*     MET  2 
PARTICIPANT  NUHBERJ  270 


AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 

OFFICE  OF  AESEARCH  ANIJ  EVALUATION  ^ 
TITLE   1  NINE-WEEK  Rr PORT   SUMMARY  -  INSTRUCTIONAL  ARRANGEMENT 

n  FIRST  THREE  NINE  MEEKS 

AUGUST  29,   1979  -  MARCH  21,  1980 


"e  iei.«  -if.che."  ano  "Moe;;  refe;  d  ''!^|,'  JJfSf  JeSS^^'ith UoiS:   roR  ex.hi-ie.  the  iok  iefi 


SO 
« 


ON 


TEACHER  ONLY 
AlOE  ONLY 
TEACHER  t  AIDE 
TOT  AL 


KINDERGARTEN 

LAB*  CLASSfBOTH  TOTAL 
0  I       0  I 


0  1       0  1 
—  I— —I 
0  i      15   i       0   I     35  j 

"o"i       0   I     35*1     3*5  I 
I      35   I     35  I     70  I 


FIRST  GRADE 

LAB    CLASS  nOTH  TOTAL 


TEACHFR  Oi\.i 
AlOE  ONLY 


t  <*5  I  0  1 
I 


8  I  53  I 
.,-1  1 

I       0  i       0  j       0  j  ^^j 

TEACHER  6  AIDE   I   L|— 

TOTAL  \''IT\       0   1     23    I     72  I 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I     55   I       0  1 
I      0  1      0  I      °  2-j 

TEACHER  t  AlOE  I       6  I  M  0*1  

TOTAL  r'irr     O  I       O   l     6l  l 


THIRD  GRADP 

LAR     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHFR   C  AIDE 
KIIAl 


38  I  0  I  0  I  3B 
'     0  I       0    1       0   1  0 


U  I 
 1. 

A9  I 


0  I 
 \. 

0  I 


0*1  II  1 
.—  I  1 

0    I  \ 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHFR  0*<LY 
AIDE  ONLY 


I     25  I 
•I" 


0   1       0   I     25  I 
...|  1  1 

0  1     0  I     0  j     0  I 

TEACHER  e  AIDE    I       0  |       0   I       0*1       0  j 
|_.  1— —I  1  -I 

TOTAL  t     2"  I       0  «       0   I     25  I 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


I     27  I 


TEACHER  ONLY 

I  1 

AIDE  ONLY             I       0  I 
I  1 

TEACHER  L  AIDE  I  ^  I 
TOTAL  I     27  I 


0  I 
0  I 
0 
0 


0   1     27  I 

 1 

0  I 


— » 

0  I 


•I 

j  0*1  0  1 
[""o"!     27  I 
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flPST   NINc  HEFKS— THIS  SCHHOL 
LAB     CLASS  nOTH  TOTAL 


SFCONO  NINE  WEEKS— THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TEACHFR  ONLY 
AIDE  ONLY 

1  173  1 
1  1 

1       0  1 

9  1 
 1 

•>«  1 

0  1 
0  1 

IH?  1 
 ^— t 

5P  1 

TEACHER  OMLY 
AlOE  ONLY 

TEACHER  t  AIDE 

1      31  1 

0  1 

s*| 

36  1 

TEACHER   r.  AIDE 

TOT  AL 

1    70*  1 

^7  1 

•i  1 

276  1 

TOTAL 

I    193   I        0  I 


■I 

i       0  I      «2  I 


0   I    103  I 

—I  1 

0   I      A?  I 
1  1 

A3  I 


I      19  I        0  1 
,  1  1  1  1 

I  212   I     A?    I     2*   I  I 


THIRD  NINF   MEEKS  —  THIS  SCHOOL 

LAB     CLASS  BOTH    TOTAL  ^> 

I  IB6  I  0  I  0  I  186  Ito  S) 
I  1  1  j  !">  g, 

j  1  1  1  jN^g 

TEACHER  t  AlOE  I  5  |  0  I  35*j  AO  o  rf 
I— — I  — —  I  — —  I— — — It^  „ 
I    191   I      AA    I     35  I   270  In>  1 


TEACHER  ONLY 
AIDE  ONLY 


TOT  AL 


.  ,«aU.ES  U...CCS  SUCH  »  »E.»0  »  -  E.H:„E.  .N  U.  .KO        .  .„E   ,N  CUSS  0.  «,N=  SE.VEO  BV  .  .E«HE. 

IN  THE  ClASSnnnM  AND  AN  A  lOF    IN  THF  L^B.  ^ 
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AUSTIN  INOEPENnENT  SCHOnL  HISfRtCT 
OFFICE  OF  RESEARCH  AND  EVALUATION 


TITLE  I  N4NE-WEEK  REPORT  SUMMARY  -  I^STRUCTIONAL  ARRANGEMENT 


SCHOOL  t  NORMAN 
PARTICIPANT  NUMBERS 


96 


FIRST  THREE  NINE  WEEKS 
AUGUST  29,    1979  -  MARCH  21f  1980 


THE    TABLES  BELOW  SHOW  THE  INSTRUCT  IDNAL  AR RANGENENT I S)  USED  TO  SERVE  TITLE  I   STUDENTS  AT  THIS  SCMJDL. 
THE    TERMS  "TEACHER"  AND  -AIDE"  REFER  TO  TITLE  I   TEACHER  AND  TITLE   I  AIDE.     "LAB"   IS  ANY  LOCATION  OUT- 
SIDE  THE  RFGULAR  CLASSROOM.     "CLASS"  IS  THE  STUDENT'S  REGULAR  CLASSROOM,     FOR  EXAMPLE,  THE  TOP  LEFT 
CELL   IN  EACH  TABLE   SHOWS  THE  NUMBER  OF  STUDENTS  SERVED  IN  THE   LAB  ONLY  BY  A  TITLE   I  TEACHER. 


SO 

« 


KINOEPGARTEN 

lhf\^  CLASS«^BOTH  TQTU 


TFACHER  ONLY 
AIOE  ONLY 


0  I 


•I- 


?  I      19  I 


I- 


I  12  1 
I  1 

I     at     0  1     0  1     0  j 

TEACHER  G  AIOE  |        0   1       0   |       0*  |       0  | 
I  1  1  1  ^— I 

TOTAL  112    1       0   1       7   I     19  I 


FIRST  GRAOE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  0><LY 
AIOE  ONLY 
TEACHER  G  AIOE 
TOTAL 


0  I  19  I  18  I  37  I 

0  I  0  I  0   1  0  1 

0  1  0  I  0*1  0  I 

0  I  19  I  18  I  37  I 


SECOND  GRAOE 

LAB    CLISS  BOTH  TOTAL 

TEACHER  ONLY 
AIOE  ONLY 
TEACHER  t  AIOE 


TOTAL 


4  1  0  I  0  1  4  1 

O^l  0  I  0  I  0  1 

Of  0  1  0«|  0  I 

4  1  0  1  0  1  4  I 


THIRD  r.RADF 

lht\     CLASS  BOTH  TOTAL 

I  n  I  0  1  0  I  t)  I 
I  1  1  1  1 

I  0  I  0  \  o  \  of 
I  1  1  1  1 

TEACHER  AIOE  |  0  |  0  |  0*1  0  j 
IfjT.M  in!       0  !       0  I     M  I 


TFACHER  ONLY 
AIDE  ONLY 


FOURTH  GRADE  ^ 
LAB     CLASS  BOTH  TOTAL 


TEACHER  OHlf 
AIOE  ONLY 
TEACHER  fi  AIDE 
TOTAL 


1*  I  0 

0   I  0 

0   t  0 
 1  

15    I  0 


0  1  15  I 
0  1  0  1 
0*1       0  I 

 1  1 

0   1      15  I 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIOE  ONLY 
TEACHER  €  AIDE 
TOTAL 


It  0  I  20  I     21  I 

0  t  0  1  0  t       0  1 

 ^-f  —  1  1 

0  1  0  1  OM       0  1 

"     I  I  O  I  20  I     21  I 


Fli^Sl   NINF  WFFKS~THIS  SCHOni 
LAf^     CLASS  nniH  TOTAL 


IFACHER  ONLY 
AIOF  mi^ 
T*=ACHE«   r.  A  I  OF 
lOIAl 


1     ST  1 

0  1 

104  1 

1  1 

1  ^ 

1       0  1 

n"| 

0  1 

1  n 

1      n  1 

o»| 

0  1 

1 

1     ST  1 

0  1 

in',  1 

SFCOND  NINF  WEEKS— THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TEACHER  n^LY 
A!f)E  ONLY 
IFACHFR  r.  AIDE 
TOTAL 


1  -il  1 

1       0  1 

10?  1 

1  1 

 1 

l"    0  1 

0 

1       0  I 

0  1 

1       0  1 

0 

1  0*1 

0  1 

1      -il  1 

AO 

1       0  1 

102  1 

THIRD  NINE   WEEKS  —  THIS  SCH30L 
LAB     CLASS  BOTH  TOTAL 

TEACHER  ONLY 
AIDE  TNLY 
TFACHFR   L  AIOE 


TO!  AL 


77  I      18  I 


•I 


7  I  102  I 
-•I  1 

0  1       Of       0   1       0  1 
0  I       0    1       Ot|       0  I 
77  I      18   I        7    I    102  ! 


^  > 
rt 
rt 

(TO  to 

m  n 

O  rt 

DC 
N>  I 

OQ 


erJc^O'' 


♦  INCLUnFS    SFi^VfCFS  SUCH  AS  "FINC.  SFRVFD  BY  A  f  EACHfR  IN  LAB  AND  AN  AlDE    IN  CLASS  OR  BEING   SERVED  BY  A  TEACHER 
IN  IMF  CLASSROOM  AND  AN  AplF    IN  THE  LAB* 

♦  lAB  hkiiy;  CI  AS<;pnnM  oni  y. 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
OFFICE  OF  RESEARCH  AND  EVALUAflON 


TITLE  I  NINE-WEEK  REPORT   SUMMARY  •  INSTRUCTIONAL  ARRANGEMENT 
OAK  SPRINGS 


SCHOOL 
PARTICIPANT  NUMBER I 


FIRST  THREE  NINE  WEEKS 
AUGUST  29,   19?9  -  MARCH  21 i  19B0 


THE  TABLES  BELOW  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT  I  SI    I^P^  ,^''y%    'I''  ilU-^IS  LO^MiSn^^^^^ 

THE  TERMS  «TEACHER«  AND  «AlOE-  REFER  TO  TITLE  I   TEACHE«     '  '  ^J   H-   ^^i^B-  I  S  ANY  LOCAH 

SIDE  THF  REGULAR  CLASSROOM.     "CLASSES  THE  STUDENT'S  R^         i  'JTk.  a  ^  t.  JT^paJSpr 

CFLL   IN  EACH  TABLE   SHOWS  THE  NUMBER  OF  STUDENTS  SERVED  IN   i  MF  LAl^  ONLY  BY  A  TITLE    I  TEACHER* 


00 


KtNOEttGARTFN 

IAR»  r.LASStBOTH  TOTAL 


TEACHFR  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


0  1       0    1       0  1       0  j 

0  I  0  I  0  I  0  1 
 1  1  1  1 

1  j     10   I     1 29  j 

II     10   I     IR   I     29  I 


TEACHER  OMLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


FIRST  GRADE 

LAB     CLASS  BQTH  TOTAL 

—I 
0  I 


0  I 


•I 


0  I 
—  I 

II       0  1 

 1—  1 

IT   I      18  I 


0  I 

I  I^'l 

2*\     3T  I 


"*'l8  1     18   I       2   1     38  I 


SECOND  GRADE 

LAB     CLASS  ROTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


0  I 


■I 


0  1  0  j  0  j 

0  I       0   1  0  1  0  1 

""21       2  1  I9»l  23  I 

"^"1       2*1  19  I  23  I 


TKIRO  GRAOF 


LAB 

CLASS 

BOTH  TOTAL 

TEACHER  ONLY 

1  D 

1  0 

1      0  1      0  t 
1       0  1       0  1 

TEACHER  O^LY 

AIDE  ONLY 

1  0 

1  0 

AIDE  ONLY 

lEACHFR   <;  AIDE 

1      t  ? 

1  1 

1     U*l     2T  1 

TFACHER  G  AIDE 

TOTAl 

1  1 2 

1  1 

1     14   1     27  1 

TOTAL 

FOURTH  GRAOF 

LAB     CLASS  BQTH  TOTAL 


0  I 


0  1 


0 
0 


.l  

0   I  0 

 1 

0   I  ^0 


0  I        0  1 

 1  1 

0  1  0  1 
0*1       0  I 

o"r"  0 1 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  L  AIDE 
TOTAL 


FIFTH  CRAOE 

LAB    CLASS  BOTH  TOTAL 

0 


0  I 


0  I  0  1^  ^ 

0  j       0  I  0  1       0  1 

0  I       0  1  0*1       0  j 

0  t       0  1  0  t       0  1 


50;) 


FIR^iT   NIN»=  WFFKS— THIS  SCHOOL 


TEACHER  ONLY 
AIDE  ONIY 
TfACHE»  €  AIDE 
TOTAL 


LAT 

CLASS 

BOTH  TOTAL 

1  0 

1  0 

1       0   1  0 

i  t 

1  0 

1       0  1  I 

1  'i? 

1  59 

1        3»l  10<. 

1  'V? 

1  S9 

1        1   1  105 

SECOND  NINE  WEEKS— THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TEACHER  0>ILY 
AIDE  ONLY 
TEACHER  C  AI^E 
TOTAL 


 1- 

0  I 
 1. 


0  1  0 
0   I  0 


I       0  I 


75 


XT  I 


DM 
 1. 

0  I 


92 
92 


CLASS  BOTH    TOTAL 'jij  > 


THIRD  NINE   WEEKS  —  THIS  SCH30L 
LAB 

mm 

TEACHFR  ONLY 
AIDE  ONLY 

TEACHER  &  AIDE  ^ 

■  e  00 


TOTAL 


0*1 "    0  I       0  1       0  H  i* 

 1  1  f  s 

19  I     60   I       0»|  79 

"'|"fco"i    0  I  79  ipr- 


.  INCL.iOrS  SFRVICES  SUCH  AS  RFING  SFRVfD  ny  A  TEACHER   IN  LAB  AND  AN  AI»,F   IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
IN  THE  niAS5'»C)aM  AND  AM  AIDE  IN  THE  LAB,  ^ 


AUSTIN  INOCPENOENT  SCHOOL  01  STRICT 
OFFICE  OF  RESEARCH  AND  fWALUATION 

TITLF  r  NINE-MEEK  R5P0R1  SUHMARf  -  INSTRUCTIONAL  ARRANGFHEMT 


^  SCHOOl  s  ORTCGA 


FIRST  THREE  NINE  WEEKS 
AUGUST  29f    1979  -  MARCH  21 1  I9fl0 


clu   I!i  EM«  iiSlt  SinS?          NSiii.        STUOENIS  SfK.EO  IN  tHE  l.O  ONLY  BV  A  tltl6  I  T6.CHER. 


/ 


SO 


TFACMFR  ONLY 
A  IDF  ONLV 


KINDERGARTEN 

LAB*  CLASSfBOTH  TOTAL 

l"*     6   I       0  I       0  1  6  j 

|"""rl"  15  1       B  I  19  I 

TCACHEP  f.  AIDE  I       0  I       0  I       T»  |  ?  I 
I             — — — .-I 

TOTAL  I        7  I      15  I     10  I  32  I 


THIRD  GRADE 

lAn     CLASS  BOTH  TOTAL 


TFACHFR  ONLY 
AIDE  ONLY 


I  IQ  I 
I 


I  n  I 
I 


TFOr.HCR  C  AIDE  I 
I 

rniAi  I 


•1- 
0  I 

m  I 


0  I 

—  |. 

o  I 
— |. 

0  I 

—  |. 

0  I 


0  1  18  1 
-I  1 

0  1       0  1 

-,l  1 

0  I 


OH 

— I 

0  I 


•I 


IB 


FIRST  GRADE 

vLAB     CLASS  BOTH  TOTAL 


TEACHER  O^LY 
AIDE  ONLY 
TEACHER  G  AIDE 
TOTAL 


26  I  °  '  ^  j 

0  I  .0  I  0  1  0 

1  I  0  I  0*1  I 

2?  I  O 


FOURTH  GRAL.E 

LAB     CLASS  BOTH  TOTAL 
T"l6   I       0   I       0  1^16  j 
I       0  1       0   1       0  1       0  I 

TEACHfR  C  AlOF    I       0  |       0  I  0»|  Oj 

TOTAL  I     16   I       0  I       0  1      16  I 


TEACHER  OMLY 
AIDE  ONLY 


SECOND  GRADE 

LAB    CLASS  BOTH  TOTAL 

TEACHER  ONLV 
AIDE  ONLY 
TEACHER  C  AIDE 


TOTAL 


?  I      0  1      °  •  3_j 

0  I       0  1       0  I       0  1 

 1  1  1  1 

2  1       0  1  j 

'"^'l       0  1       0  1       9  1 


FIFTH  GHAOE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


IM  0  1  0  1  IM 

0  1  0  1  0  I^^^O  j 

0  I  0  1  0*1       0  j 

n  I  0  1  0  I    IT  I 


ri^^J   NlNf  WFfKS— THIS  SCHOOL 
ih^     diss  RfMH  THTAL 


AlOF  ONLY 


TOTAl 


1  ^-J 

0  1 

0    1      T9  1 

1— — 1 

.-I-.. — 1 

\       0  1 

1  ? 

0  1     \^  \ 

n  1 

J*\  1 

1  "ll 

1    M  1 

r  1  lof.  1 

SFCONl)  NINO  MEEKS — THIS  SCHOOL 
LAB     CLASS  nijTH  TOTAL 


TFACHFP  OMLY 
AlOF  (INLY 


I      76   I       0   1       0   I      76  I 

,  1  1  1  1 

I  0  I  IB  i  0  I  18  I 
;  1  1  1  1 

TEACHER  t  AIDE    I       1    I       0  I 

TOIM  I     77    I      1«   I       1    I     9ft  I 


THIRD  NINE  WEEKS  —  THIS  SCHOOL 


TEACHER  ONLY 
AIDE  ONLY 
TFACHFR   t  AIDE 
TOTAL 


LAB     CLASS  BOTH     TOTAL  > 

~7"""ri"j"Trj  W  g 

 1  1  1   g- 


0  I 


I 

— I 

0  I 


I— —I  3 


Bl 


••I  lis." 

 1  1  1  ^3 


•   INCLUOrS   .f  ».Vir.ES  SUCH  AS  BEING  SF«VFn  BY  A  T  FACHF«   IN  LA.  AND  AN  AIDE   IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 


IN  THF  r.i  Ass«nnM  ano  an  ahif  in  THF  lAO. 
»  !An  oNiYi  riA<;s<»nnM  m\  v. 
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AUSTIN  INDEPIENOENT  SCMOOL  DISTRICT 
OFFICE  OF  RESEARCH  AND  EVALUATION 


TITLE  I  NIME-WFEK  REPORT  SUMMARY  -  INSTRUCTIONAL  ARRANGEMENT 


SCHOOL t     PECAN  SPRINGS 

125 


FIRST   THREE  NINE  MEFKS 
AUGUST  299   1979  -  MARCH  2t»  19S0 


v4 


PARTICIPANT  NUMBERS 

THF   TABLES  BELOW  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT  I  SI  USED  JO  SERVE  TITLE   «  J^iJO;;^*  J^, /^fiJ,"^^ 
THF  TERMS  ••TEACHFR^  AND  "AIDE**  REFER  TO  TITLE  I   TEACHER  AND  TITLE  I  AIDE,     ••LAB"  IS  ANY  LOCATION  OUT- 
SIOE  THE  REGULAR  CLASSROOM,     -CLASS"  IS  THE  STUDENT'S  REGULAR  CLASSROOM.     FOR  EXAMPLE.  THE  TOP  LEFT 
CELL  IN  FACH  TABLE   SHOWS  THE  NUMBER  OF  STUOENIS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE  I  TEACHER* 


KI  NDERGARTEN 

LAftf  CLASStBOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TFACHfR  C  AIOE 
TOTAL 


12  1       0  1 

0  1       2  1 

1       9  1  11 

6  1     10  1 

 f  1 

1       0  1  0 

0*\      0  1 

— —  1  1 

1                   I  1 

ft  1      1?  1 

TEACHER  0>JIY 
AIDE  ONLY 


TEACHER  £  AIDE  I 


TOTAL 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 

T""'?  I       0   1       2   1       4  I 

I  0  I  2  I  20  I  22  I 
I  1  1-  1  ^  1 

2  1       0   1       0^1       2  1 
 1  -I  1— ^-1 

I       4  1       2   I     22   I     26  I 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 

TEACHER  ONLY 
AIDE  ONLY 
TEACHER  L  AIDE 
TOTAL 


0  I 
 1- 

5  I 
 1 

0  I 
 1 

5  I 


0  I 
 1. 

1  I 
 1. 

0  I 
 1. 

1  I 


0  1  0  1 

Vl  l*^j 

0»|  0  1 

8  1  lA  1 


THIRD  r.RAOE 

LAB    CLASS  BOTH  TOTAL 


TFACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


12  I 
 1. 


— |. 
0  I 


 1. 

?n  I 


3   1       0   I     IS  I 

—  I  1  1 

II       0  1        9  1 


■I- 
0  I 
 1. 

«  I 


0*1       0  1 


0  1     2*  I 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  OHU 
AIDE  ONLY 
TPACHFR  &  AIDE 
TOTAL 


7  1       0  1 

 1  1 

9   I       O  I  0 

0   I       0   1  0* 

16  ! 


19  I     22  1 

9  I 
 1 

0  I 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  A^DE 
TOTAL 


FIFTH  GRADE 

LAB     CLASS  BOTH 
8*1 


TOTAL 


II   I  8  1  4   I  2B  I 

4  I  0  1  0  I 

Of  0   I  0^1  0  1 

*"l5  I  8  1  4   I  27  I 


ERIC 


FIRST  NINP  Wr^EKS— THIS  SCHOnL 
lAR    ClASS  BOTH  TOTAL 


TrAf.HFR  ONLY 
AIDE  ONLY 
TFACHFR  t  AIOF. 
TOI  AL 


^4  I 


•I- 


0  I 
 1, 

sn  t 


29 
U 
0 
60 


63  I 


0  I 

 1  1 

n  I    55  I 

 1  1 

— ^-1  1 

0   I    ItB  I 


SECOND  NINE  WEEKS-'-THlS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TPACHFR  OMLY 
AIDE  ONLY 
TFACHFR  L  AIDE 
TOTAL 


45   I     20  I 


65  i 


•I 


0  I 

—I  1 

61    I       0  1       0   I     61  I 

0   I       0   I       0^1       0  1 

106   I      20   I       0  I    126  t 


TOTAL  ^$f? 
■0)  rt 


THIRD  NINE  WEEKS  —  THIS  SCHOOL 
LAB     CLASS  BOTH 

TEACHER  ONLY 
AIDE  ONLY 
TFACHER  t  A;0E 

""as  I 


TOT  AL 


49  1    15  1  2.'— 

 1  1  1  10 

0  1      0  1  0 

 1  1  1  12 

35  I       0   1    120  l^i, 


♦  INCLUOFS  SFRVICF5  S<JCH  AS  HEINO  SERVED  fiV  A  TFACHER  IN  LA«  AND  AN  AIOE  IN  CLASS  OR  BEING  SERVED  BY. A  TEACHER 
IN  THE  ClAS^POOM  AMD  AN  AIOF  IN  THF  LAB. 
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AUSTIN  INOCPPNOENT  SCMHOL  OISIRICT 
OFFICH  OF  RESEARCH  ANU  EVALUATION 


TITLE  I  NINE-WEFR  REPORT  SUMMARY  «  INSTRUCTIONAL  ARRANGEMENT 


SCHOnLt     PLEASANT  HILL 
PARTICIPANT  NUMHERt  1^0 


FIRST  THREE  NINE  WEEKS 
AUGUST  29,    1979  -  MARCH  2U  1980 


THE  TABLES  BELOW  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT!  SI  vJSEO  TO  SERVE  TITLE  I  STUDENTS  AT  J^jt^  SOOOL. 
tMP   tJShI^TFAcSfR"  A^^^^^  TITLE  I  TEACHFR  AND  TITLE    I  AIDE.     "LAB-  IS  ANY  LOCATION  OUT- 

I^'e'  ;?%Em,fSS^\AS;^^^^^  is  THE  STUOENT.S  REGULAR  CLASSROOM.  J^^^^?' 

CELL   IN  EACH  TABLE   SWWS  THE  NUMBER  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER* 


vD 


KINDERGARTEN 

LABI"  CLASS^BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I  0  I  0  1  0  I  0  1 
I-  1  j 

TEACHER  n  AIDE  |  ^  •  2.| 
lOTAl  I       ^  I     16   I       I   I     23  I 


THIRD  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACi«ER  ONLY 
AIDE  ONLY 


I  0 

I  \ 
I  

1FACMFR   C  AIDE  I  0 
I  

fOTAl  I  I 


1^    I       0   I     U  I 

""l^   I       2   1  IM 

 ^-1  ^|~^^^| 

0   I       0*1       0  1 

 I — ^-1 

?B  1        ?   I      11  I 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHFR  OMLY 
AIDE  ONLY 
TEACHER  £  AIDE 
TmAL 


2   I     10  I       4  I     16  i 

 1  1  ^-l  1 

2   1     Ml       0  t^l6  I 

0   I       3  1       O^l       3  I 

 1«  1  1  H 

\     27   \       4  I      35  I 


FOURTH  GRADE 

LAB     CLASS  BOTH 


TOTAL 


TEACHER  O^^LY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


0  I 

 1  1 

3  1     in  I 

0  I       0  I 


11   I       0  1 


•I 


II  I 
— I 

3  1      16  I 

— 1  1 

0*\       0  I 


3   I     21    I       3  1      ?T  I 


SECOND  GRADE 

LAB    CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  &  AIDE 
TOTAL 


25  I 


•I 


0  I 

0  I  0  i  0  1 
 1  \  1 

0  1       0   I  0»| 


0  I     25  t 
'       0  I 

o"l 


0  I     25  I 


'o"l     25  I 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOT  AL 


2  I  10  I  2  I  H  I 

^"1  I  I 

0  I  5  1  0»|  5  1 

9  I  16  I  2  I  27  I 


HBST   NINF  HFEKS— THIS  SCHOUL 
I  Afl     CLASS  nOTH  inTM 


fTACMFP  UNIY 

1        ?  1 

0  1 

ft*!  f 

AIDE  ONLY 

1         I?  1 

0  1 

1  n*\ 

65  1 

IFACMER   f.  AlOF 

1       0  1 

3  1 

TOI  Al 

1   \u  \ 

III 

1      f  * 

133  1 

SECOND  NINE  WtEKS— THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 


TEACHER  OMLY 

1        T  1 

61 

0  1 

68 

AIDE  ONLY 

1      13  1 

5?  1 

0  1 

65 

 1 

TEACMRO  t  AIDE 

1      0  1 

0 

0*1 

0 

TOTAL 


?0   I    113  j 


I 


TFACHER  ONLY 
AIDE  ONLY 
TEACHER   L  AIDE 
TOTAL 


THIRD  NINE  WEEKS  —  THIS  SCH301 
LAB     CLASS  BOTH    TO' AL  q> 

T3  |(W  S 


10  !     63  I     Jl^l  -  ^  ^ 

"  24  I      *9  I       0  1      13  |H-*i* 

 1  1  1  l-^g 

0  I        0  I        0*1       0  jo^ft 

34  1112   1       0  I    146  1  n;? 


51o 


.   INf,.M.F.  .FRVICF.  5Ur,H  A,  nFINO  Sf.VfH  B»  «  t  E«HFR   IN  ...»  ANH  AN  AWE   .N  CUSS  OR  BEING  SERVED  BY  A   lE.CHEH  ^^(-^ 

IN  TMF  rLASSi>nnM  AND  AN   A  IDF    IN  THF  LAB. 

♦  |AB  HNiv:  riASS»>(mM  hniy. 


AUSTIN  INDEPEN3ENT  SCHOOL  OISiniCT 
OFFICE  OF  RESEARCH  AND  EVALUATION 


I 


SC»innL>     RE  ILLY 
PARTICIPANT  NUHnERi 


TITLE   I  NINE-MEEK  R? PORT  SUMMARY  -  INSTRUCTIONAL  ARRANGEMENT 

FIRST  THREE  NINE  WEEKS 


53 


AUGUST  29,    1979  -  MARCH  21.  19B0 


THE   TABLES  BELOM  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT  I S)  USED  TO  SERVE  TITLE   '   STUDENTS  AT  UirSSClO^^^^ 
THE   TERMS  "TEACHER"  AND  "AIDE"  REFER  TO  TITLE  I   TEACHER  ANO  TITLE   I  AIDE.     "LAB"   IS  ANY  LOCATION  OUT- 
SIDE THE  REGULAR  CLASSROOM.     "CLASS"   IS   THE  STUDENT'S  RFGULAR  CLASSROOM.     ^OR  EXAMPLE,   THE  TOP  LEFT 
CELL   IN  EACH  TABLE  SHDHS  THE  NUMBER  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   1  TEACHER. 


>4 
VO 
t 


TFAr.HER  ONLY 
A I OF  ONLY 
TEACHER 
TOT  Al 


KINDERGARTEN 

LAB*  CLASS»BOTH  TOTAL 


j 


I 

I' 

C  AIDE  I 
1 
I 


0  I 
0  I 


0  I 
 1. 

0  I 

■I- 


0  1       0  1 

—  I  1- 

0  1       0  1 


0  I 

— 1- 

0  I 

■I' 


— I. 

0  I 


o^ 

■  mm 

0 
0 

mwmm 

0 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  0>ILY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


?3  I       0  1       0   I      23  I 

0   1       0   1       0   1       0  t 
•  1-^  1  1  1  1; 

Of       0   1       0^1       0  I  TEACHER  C  AIDE  I 

 ^-1  ^-1  1  -I  l« 

23   I       0   1       0   I     23  I  TOTAL  I 


I  7 
I  0 


0 
7 


0  1  0  1  7  1 

0   1  0  1  0  1 

0  1  o«i  0  i 

0  1  0  1  7  1 


TFACHER  ONLY 
AIDE  ONLY 


I  B 
I  

1  0 
I  

TFACHE9   t  AIDE  I  0 
I  

TOTAL  I  n 


THIRD  GRADE 

LAB     CLASS  BOTH  TOTAL 
0 

0 
0 
0 


0  I  8 
0   I  0 


0*1  0 

— I  

0   t  8 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL, 


TFACHER  0><LY 
AIDF  ONLY 
TFACHER  C  AIDE 
TOTAL 


10   I       0  1 

0  1  0  I 
 1  1. 

0   1       0  1 


0   1      10  I 

-H  1 

0   1       0  1 

— I— — I 

0*1       0  I 


10  I       0  1       0  i     10  I 


FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I  13 

I  0 

TEACHER  C  AIDE  I  0 

TOTAL                    I  13 


Of  0  I  13  I 

0   1  0  I  0  1 

0   I  0^1  0  I 

0   I  0  I  13  I 


FinST   NINF  WFFKS— THIS  SCHOOL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


LAn 

CI  ASS 

BOTH 

TOTAL 

1  1 

0 

0  1 

1 

t  0 

1  n 

0 

1  0 

1       0  1 
1  OH 

0  1 
0  1 

i  51 

1  0 

1       0  1 

SI  I 

SECOND  NINE  WEEKS—THIS  SCHOOL 


TEACHFR  O^LY 
AIDE  ONLY 
TEACHER  £  AIDE 
TOTAL 


LAB 

CLASS 

BOTH 

TOTAL  ' 

52  1 

"  0  1 

0  1 

52  1 

TEACHER  ONLY 

0  1 

0  1 

0  1 

0  1 

AIDE  ONLY 

 1 

 1 

0  1 

0  1 

0*1 

0  1 

TFACHER  C  AIDE 

— mm  1 

 1 

 f 

52  1 

0  1 

0  1 

52  1 

TOTAL 

THIRD  NINE  MF6KS  —  THIS  SCHJOL 
LAB     CL4SS  BOTH    TOTAL  > 

:j:i.j:i::!l^.l|4518 

01       01       0»|  OlOrt^'-' 


52  I 


0  1       0  I 


•   iNCtUOFS  SF»VICr:S  SUCH  AS  BEING  SERVED  BY  A  TEACHER  IN  LAB  AND  AN  AIDE   IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
IN  THF  CLASSROOM  ANO  AN  AlOF   IN  THE^AB. 


AUSTIN  INDEPENOENf  SCHOOL  OISTRICI 
OFFICE  OF  RESEARCH  AND  EVALUATION  c 


TITLE   I  NINE-WFEK  REPORT   SUMHARY  •  INSTRUCTIONAL  ARRANGEMFNl 


SCHOOL t  RIOGFTOP 
PARTICIPANT  NUMBFRl  hi 


FIRST  THREE  NINE  WEEKS 
AUGUST  29»   I9r9  -  HARCH  2lf  1980 


THE   TARLFS  RELOW  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT  I S)  USED  TO  SERVE  TITLE   I   STUDENTS  AT  THIS  SCHOOL, 
THE  TERMS  "TEACHER"^^     -AIDE-  REFER  TO  TITLE   I  TEACHER  AND  TITLE    I  AIDE-     "LAB-   IS  AMY  LOCATION  OUT- 
SIOF  THP  REGULAR  CLASSROOM.     "CLASS"   »S  THE  STUDENT'S  REGULAR  CLASSROOM.     ^OR  EXAMPLE,    THE   TOP  LEFT 
CELL  IN  EACH  TABLE   SHOWS  THE  NUMBER  O.   STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER, 


KINDERGARTEN 

LAB*  CLASS^BOTH  TOTAL 

TFACHEP  ONLY       I      15  I       0    I       0  |      1  •?  I       TEACHER  OMLY 

AIDE  ONLY  I       0  1       0    I       0  I       0  I       AIDE  ONLY 

I  1  1  1  1 

TfACHFR  t  AIDE  I       0  I       0    I       0*1       0  |       TEACHER  C  AIDE 

TOTAL  '"iTl       0   I       0  1      15  1  TOTAL 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


2?  I  0   1  0  I  22  I 

0  I  0  1  0  I  0  1 

0  I  0   I  0*1  0  I 

'     22  I  0   1  0  I  22  I 


SECOND  GRADE 

LAB     CLASS  BOTH 


TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  &  AIDE 
TOTAL 


13  I  0  1  0   I  13  I 

0  I  0  1  0  I  0  1 

0  I  0  I  0*1  0  I 

13  I  0  I  0  I  13  I 


THIRD  GRADE 


LAB  CLASS 

BOTH 

TniM 

TFACHFR  ONLY 

1 
1 

n  \  0 

1  0 

1      'i  1 
1  1 

Aine  ml  ^ 

\ 

0  1  0 

1  0 

1       0  1 
1  1 

1       0  \ 

TFACHCR  C  AIDE 

1 
1 
1 
1 

0  1  0 

1  0* 

TOTAL 

9   1  0 

1  0 

\      •>  1 

FOURTH  GRAOF 

LAB     CLASS  BOTH  TOTAL 


TEACHER  fNLY  I  3  I  0  I  0  j  3  I 
AIDE  ONLY  I       0   I        0   |       °  { °  J^ 

TEACHER  C  AIDE   I       0   I       0   |       0*1       0  | 
,  ,  1  1  1 

TOTAL  I        3   !        0    I        0   1        '  • 


FIFTH  GRADE 


LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 

T'  ~ 

0  1 

0   1  7 

AIDE  ONLY 

1      0  1 

0  1 

""o  1  0 

TEACHER  L  AIDE 

1      0  1 

0  1 

0*1  0 

TOTAL 

1    7  r 

0  1 

0  t  7 

FIRST   NINC   WFFKS— THIS  SCHOOL 
L  An     CI  ASS   BOTH  lOTAL 


SECOND  MINE  WEEKS— THIS  SCHOOL 
lAB     CVASS  ROTH  TOTAL 


THIRD  NINE  WEEKS  —  THIS  SCHllL 


TrACHFR  ONIY  1 

5-5  1 

0  1 

0  1 

0  1 

•i-s  1 

TFACHFR  OSlV 

A  IDF  ONLY  I 

0  1 

0  1 

0  1 

AlOE  ONLY 

TEACHER  f.   AIOF  1 

0  1 

0  1 

0*1 

0  1 

TFACHFR  t  Alnr 

TOIAL  1 

ss  1 

0  1 

0  1 

■>'»  1 

TOTAL 

Afl    I  CI 

—J. 


— I, 

0  I 

— I. 

n  I 
 1. 

48  I 


0 
0 


0  I 

— I. 

0  I 

— I 

0*1 

0  1 


. — I 

0  I 
 1 

0  I 
. — I 


LAB 

CLASS  flOTfl 

TOTAL 

TEACHER  ONLY 

1      56  1 
1  1 

0  1  0 

1     5i  1 

AlOE  ONLY 

1      0  1 
I  1 

0   t  0 

1      0  1 

TEACHER  C  AIDE 

1      0  1 

0  1  0* 

1      0  1 

TOTAL 

1  1 

1      56  1 

0  1  0 

f     56  \ 

^  > 

^  rt 

p)  rt 

OQ  0) 

rt)  O 

O  rt 

Hi 

ON  00 


.  maims  sr.vicfs  sur,M  as  bmng  sfrvfo  ry  a  i  rAr.HER  in  lab  and  an  aide  in  class  or  being  served  by  a  teacher 

IN   TMP  CI  ASSnOflM  AND  AN   AIOF    IN  THE  LAB, 
•    I  An  ONIY;   riASSRmiM  flNl  Y. 
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AUSTIM  IN5FPEN0ENI  SCHOOL  DISTRICT 
OrriCE  OF  RESEARCH  ANO  EVALUATION 


TITLE  I  NINE-MEEK  R?  PORT   SUMMARY  -  INSTRUCTIONAL  ARRANGEMENT 


SCmOL:  ROSFDALE 


60 


FIRST  THREE  NINE  WEEKS 
AUGUST  29»    19/9  -  MARCH  2U  I9B0 


PARTICIPANT  NUMBERS 

fHF  TABLES  BELOW  SHOW  THF  INSTRUCTIONAL  ARRANGEMENT t  S)   USED  TO  SERVE  TITLE  |[  STUDENTS  AT  THI^ 
THE   TERMS  ••TFACHER"  ANO  «AIDE-  REFER  TO  TITLE   I   TEACHER  ANO  TITLE   I  AIDE.     "LAB"   IS  AMY  LOCATION  OUT- 
I?0£  55e  REJSLArCLA?sS^^^       "CLASS"  tS  THE  STUDENT'S  REGULAR  CLASSROOM.     ^ ^'^f •   1"^  TOP  LEFT 
CELL   IN  EACH  TABLE  SHOWS  THE  NUMBER  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE  I  TEACHER. 


KINDERGARTEN 

LAH«^  CLASSfBOTH 


TOTAL 


ON 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TFACHER  ONLY 

1       0  1 

2* 

0  1 

2*  I 

TEACHER  0>1LY 

—  1 

AinF  ONLY 

1       0  1 

1  1 

1       0  1 

0 

0  1 

"o"| 

AIDE  ONLY 

TFACHR  t  AIDE 

0 

0  1 

TEACHER  &  AIDE 

1  1 

 1 

TOrAL 

1       0  1 

?.t, 

o'l 

2*>  1 

TOTAL 

I      0  I 

.1— 


I 

1- 


•I 

0  I 

"o"l 
0  I 


6  I 
 1- 

0  I 
 1- 

0  I 
 1- 

ft  I 


«»  I  15  I 
 1  -.| 

0  I  J  j 
0*1       0  I 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 

TEACHER  ONLY 
AIDE  ONLY 
TEACHER  L  AIDE 


TOTAL 


0  1  5  1  II  6  1 

0  I  0  1  0  1  0  j 

0  1  0  1  1*1  I  i 

"""o"|  5  1  2  i  7  I 


lEACMER  ONLY 
AIDE  ONLY 


IHIRO  GRADE 

LAR    CLASS  BOTH  TOTAL 


I  10  I 
f 


I       0  0 

TEACHER  r.  AIDE   I       0  |  0 
I  1  

TOIAL  »      !     n  I  0 


0   1     10  I 
■1' 


0   1        0  1 

o»|     0  I 

0  t     10  I 


FOORTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


FIFTH  GHAOE 


TEACHER  0>1LY 
AIDE  ONLY 


I  lor  i  0  1 
^—  °  j  — !  I 

TEACHER  r.  AIDE   I       0   I       0  I 
I  1  1 

TOTAL 


1     10   I       0  I 


0   1      10  i 

0   !       0  1 
^-1  ——I 
0*1       0  I 

 1  J 

0   1      10  I 


LAB 

CLASS 

BOTH 

TOTAL 

TEACHER  ONLY 

1       3  1 

5  1 

0  t 

8  1 

o"l 

7*1 

AIDE  ONLY 
TEACHER  C  AIDE 

1      0  1 

1  "o'l 

o"l 

0  1 

0  1 
 1 

0»| 

TOTAL 

1   ""l  1 

5  1 

""Tl 

Tl 

52i 


ERIC 


FIRST  NINF  WEEKS— THIS  SCHOOL 


LAB 

CLASS 

BOTH  TOTAL 

TEACHFR  ONLY 

1 

1 

1       6    1  6^ 

AIDE  ONLY 

1  0 

1  0 

1       0   1  0 

TFACHfR   f.  AIDE 

1  I 

1  D 

1       0*  1  I 

TOIAl 

I 

1 

1       6   1  ft'* 

SECOND  NINE  WEEKS— THIS  SCHOOL 
LAR     CLASS  BOTH  TOTAL 

TEACHFR  0>ILY 
AIDF  ONLY 
TEACHER  C  AIDF 


THIRD  NIN?  WEEKS  —  THIS  SCHML 


TOTAL 


IR   I     6^    I       3   I     66  I 

0  I  0  1  0  1  0  1 
 1  1-  1  1 

0  I       Of      ^♦l       0  I 
IB   I  I       3   I      66  I 


TEACHER  ONLY 
AIDF  ONLY 
TEACHER   a  AIDE 
TOTAL 


LAB     CLASS  BOTH    TOTAL  ^> 

15  j  35  j  % 


0 1 NJ  i* 


0  I       0  1       0  j  

0  I  ,    0  I       0»|       0  I-O 

~!"~ri  ri""5ri 
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♦   INCLUDES  SERVICES  SUCH  AS  BEING  SERVED  BY  A  TFACHFR   IN  LAB  AND  AH  AIDE   IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
IN  THF  CLASSROOM  AND  AN  AIDE   IN  THE  LAB. 


AUSTIN  INDEPENDENT  SCHOni  DISTRICT 
OFFICE  OF  RESEARCH  AND  EVALUATION 

TITLE  I  NINE-MEEK  REPORT  SUMHARY  -  INSTRUCTIONAL  ARRANGEMENT 


school:  ROSEWOOO 
PARTICIPANT  NUHBERi  48 


FIRST  THREE  NINE  WEEKS 
AUGUST  29,   1979  -  HARCH  21,  1980 


IMP   TArtLFS  BFLOW  SHOW  THE  INSTRUCT  lONAL  ARRANGEMENT  I S I  USED  TO  SERVE  TITLE   I   STUDENTS  AT  THIS  SCWOL. 
}  E   IJrMS  "TEACHF^"  AND  "A  DE"  r4eR  TO  TITLE  I   TEACHER  AND  TITLE   I   AIDE.     "LAB"         *NV  LOCATION  OUT- 
<iaFIHF  REGULAR  CLASS  ROHM      "CLASS"   IS  THE  , STUDENT • S  REGULAR  CLASSROOM.     fOR  EXAMPLE.    THE  TOP  LEFT 
llll     K  eSc^  iiSlE  SmWS  tAe  number  of  students  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER. 


» 


TEACHER  ONLY 
AIDE  ONLY 


KI  NOERGARTEN 

LAB*  CLASS^BOTH  TOTAL 


TFACMER  t  AlOE  j 
I 


TOf  AL 


0 

1 

0  1 

0  i       0  1 

— 1  1 

0  1       0  1 

0 

1 

0  1 

0 

1 

0  1 

0*1       0  1 

0 

1 

0  1 

0  1       0  1 

fIRST  GR'AOE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  0>ILY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


1     n  1     0  1 

0  1       0  1 

l«— —  1  ••— -1  — 

1       0  1       0  1 

0   1       0  1 

1       0   1       0  1 

0»|       0  1 

8  1       0  1 

•1       0   1       0  1 

SECOND  CRAOE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


•I 

TEACHER  &  AIDE  |       0  | 


I    V  0  I  0 
\^  1  

I       Q  I  0 

I- 


TOTAL 


I- 


■I 


I       0  I 


0 
0 


0  1  0  I 
0  1       0  I 

— ^1  1 

0*1       0  I 

— .-I  1 

0  1       0  I 


I       0  I 

I  1 

I        0  I 

I  1 

TFACHEB   t  AIDE   |        0  I 


TEACHER  ONLY 
AIDE  ONLY 


TOTAL 


THIRD  GRADE 

LAB    CLASS  lOfH 
0 
0 

0 

I        0  1  0 


TOTAL 

0  I 

—  I 
0  I 

—  I 

0*1  0  I 
—  I  1 

0  1      n  I 


0  I 

—  I- 
0  I 

—  I- 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHF.R  0>JLY 
AIDE  ONLY 
TEACHER  t  AIDE 
TOTAL 


Of       0   1       0  1 


•I 


0  I 

■I  1  1 

0   I       0  1       0  j       0  1 

32  I  0  I  0»l  32  I 
32    I       0   1       0   I      32  I 


FIFTH  CRAOE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I  0  1  0  1  0  I     0  1 

I  0   I  0  I  0  I       D  j 

TEACHER  C  AIDE  I  19  |  0  j  ^l'— ILj 

TOTAL                    I  19  I  0  1  0  I      19  I 


FIRSr  NINE  WFFKS— THIS  SCHnm. 

I  Ml    r.i  ASS  BOTH    ror  At 


TFAf.HER  ONLY 
AIDE  ONLY 
ITACHFR   r.  A  I  OF 
TOTAt 


1  0 

0 

I)   1        0  1 

i     0  1 

0 

0   1        0  f 

 1  1 

t 

0 

1        0# f     ^4  1 

1  ^^ 

0 

1       0   1     "V^  1 

SECOND  NINE  WEEKS— THI  S  SCHOOL 
LAB     CLASS  BOTH  TOTAL 

TEACMf^R  OMLV 
AIDE  ONLY 
lEACHFR  C  AlOE 


TOTAL 


i    ?.  1 

0   1       0   1        2  f 

1       0  t 

0   I       0   1       0  1 

1  1 

0   1       0*1  1 

1   'kft  1 

n  1     0  t    '.6  1 

THIRD  NINE  WEEKS  —  THIS  SCHOOL 
LAB     CLASS  BOTH  TOTAL 

I     0  I      Of     0  i     0  I  . 

I       0  1       0  I       0  I  O^j 

TEACHER   e  AIDE   |     A-V   I       0  I       0*  |  j 
I  1  1  1  

TQIAL  \  I        0  I        0  !      4A  I 


TEACHER  ONLY 
AIDE  ONLY 


.  iNCirmps  .;t.vir.f^  such  as  "FiNr,  sr.vFn  nv  »  f(«r.Hf.  in  i««  and  an  Moe  in  ciass  o«  bhng  stnvfo  by  a  isACHtu 

IN   IMF   riASSnnOM  ANO  AN  AlOE    IN  IMF  lAB. 

♦  I  AH  hniy:  riAn'spooM  hni  y. 


^  > 

^  rt 

m  rt 

m  n 

O  ft 

0>  00 
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AUSTIN  INDEPENDENT  SCHHOL  DISTRICT 
OFFICE  nF  RESEARCH  AND  EVALUATION 


TITLE  I  NINE-MEEK  REPORT  SUHMARV  -  INSTRUCTIONAL  ARRANGEMENT 


SCHOOL  >     ST.  ELHQ 


FIRST  THREE  NINE  MEEKS 
AUGUST  29,    1979  -  MARCH  21t  19B0 


(>ARriCIPANT  NUMBER  1  2li 

THP  TAUES  RELOM  SHOW  THE  INSTRUCTIONU  ARRANCEMENTI S)  USED  JO  SERVE  TIT •  f  '   "UOfNTS  ^  THIS  SCH30L, 
THF  TERMS  «»TEACHER"  AND  "AIDE"  REFER  10  TITLE  I  TEACHER  AND  TITLE   I  AIDE.     "LAO"   IS  ANY  LOCATION  OUT- 
SlOETSfBELifirCLAsSSoo!:     -CLASS"     S  THE  STUDENT'S  REGULAR  CLASSROd^.  'I"!/"" 
CELL   IN  EACH  TABLE  SHOWS  THE  NUMBER  0=  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER. 


•si 
* 


KINOEAGARTFN 

t  ABf  CLASS^AOTH 


TfACHSR  ONLV 
AlpF  ONIY 
TFACHEA  t  AlOF 
tOTAL 


TOTAL 


0  1       0   1       0   1       0  1 

0  I     4^   I       0  I     44  I 

— —  \  — ^- 1  — —  I  ~  1 

Of       0   1       0«|       0  1 

0  I     44   I       0   I     44  I 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHFR  WLY 
AlOE  ONLY 
TEACHER  I  AIDE 
TOTAL 


0  1  n  I  0  1  0  1 
0  I  93  I  0  I  53  I 
0  !       0   1       0«|       0  I 

 1  1  1  ; 

0  I     53   I       0  I      53  I 


SECOND  GRADE 

LAB    CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


TEACHER  &  AlOE  I 
I- 

TOTAL  I 


0  1  0  1 

0  1  21  I 

0  1  0  I 

0  I  21  I 


0  I 


0  I 
 1 

21  t 


0  I  ^ 

0^1  0  I 
0  1     21  I 


THIRD  GRADE 

LAB     CLASS  BOTH 


TOTAL 


TEACHER  OHLY 
'a IDF  ONLY 


I        0   I       5   I     35   I     40  j 

I        0  t       0   I       0  i       0  1 

TEACHER  f.  AIDE  I        0   |       Of       0*|       0  | 

I  ^1  ^«-|  1— 

^  TOTAL  I       0  1       5   I     35  I     40 /| 


FOURTH  GRADE 

LAB     CLASS  BOTH 


TFACHFR  OMLY 
AIDE  ONL^Y 
TEACHER  n  AIDS 
TOTAL 


TOTAL 


0  1  2  I  32  1^34  I 

0  1  0  1  0  1  OJ 

0  I  0  1  0»|       0  1 

0  1  2  I  32  I      34  I 


TFACHER  ONLY 
AlOE  ONLY 


FIFTH  GtAOE 

LAB     CLASS  BOTH 

e 


TOTAL 


I       0  I 
I  1  - 

t       0  I 
I  —I  - 

TEACHER  &  AlOE  I  0  I 
TOTAL  I       0  I 


1  29  1^37  j 

0   !  0  I     .0  I 

0  1  0^1       0  1 

B  I  29  I     37  I 


FIRST   NINE  HFEKS— THIS  SCHOOL 
/ 

LAB     CLASS  BOTH  TOTAL 


TFACHFR  ONLY 
AlOE  ONLY 


TOTAL 


ERIC 


1  0 

1 

0  1 

9<\ 

1 

1  0 

1 

OB  1 

0  1 

9H 

1 

1  0 

1 

0  1 

oM 

0 

1 

1  0 

1 

0  1 

196 

1 

SF^rONO  NINE  WEEKS— THIS  SCHOOL 
LAB     CLASS  BOTH     TOTAL  ^ 

lEACHFR  OMLY 
AIDF  ONLY 
TEACHER  I  AID*: 


TOTAL 


0   1       0  I     91  I     91  I 

0   I     97   I       0  19/1 

0  1  ?  1  0*|  0  1 
 1  H  1 

0  1    97  1    91  I  laa  I 


THIRD  NINE   WEEKS  —  THIS  SCH30L 
LAB     CLASS  BOTH 


TOTAL  q> 


7^7'*~oi~flrrj4^i  ^  % 

TEACHER  C  AIDE  I  0  1^0  I  0*|^  L|  ^  ^ 
TOTAL  I       0  I    ni   1     84  I    185  I  Jsj 


TEACHER  ONLY 
AlOE  ONLY 


»  INCIUOFS  SERVICES  SUCH  AS  npiNG  SERVED  RY  A  TFACHER   IN  LAB  AND  AN  AIDE  IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
IN  TMF  CLASSROHM  AND  AN  AIDE   IN  THE  LAB. 


AUSTIN  INOEPENOCNT  SCIIOOl.  DISTRICT 
OrFICf  or  RESEARCH  AND  EVALUATION 


TITIF  I  NINE-MEEK  R5  PORT  SUHHARY  -  INSTRUCTIONAL  ARRANGE  HCNI 


'  SCHOOL  i  SANCHEJf 
PARTICIPANT  NUMBER  1  260 


FIRST  THREE  NINE  WEEKS 
AUGUST  29,    10T«»  -  MARCH  21,  1980 


THE   TARLES  BELOW  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT!  SJ  USED  TO  SERVE  TIUF  »   STUDENTS  AT  TIHS  SCtOOL, 
THF   TFRHS  "TEACHER"  ANO  "AIDE"  ftEFER  TO  TITLE  I  TFACHER  ANO  TITLE  I  AIDE.    -LAB«*   IS  ANY  L0CATI3N  DUT- 
l7oE  SnJ^EiSfAS  CLAiJSnOMl     -CLASS-  IS  THE  STUDENT'S  REGUlAH  CLASSROOM,     ^OJ. JJfJO'* 
CFLL  IN  EACH  TABLE  SHOWS  THE  NUMBER  OF  STUDENTS  SERVEO  IN  THE  LAO  ONLY  BY  A  TITLE  I  TEACHER. 


KINDERGARTEN 

LAB*  CLASS*BOTH 


TOTAL 


TEACHFR  ONLY 
AIDE  ONLY 


I  0  I 
I  1, 

I  0  I 
I  1. 

TFACHFR  C  AlOF  I       0  | 
I  1 

TOTAL  I       0  I 


0   1       0  t       0  1 

—  I  1  1 

0   1       0  1       0  I 


41   I       0*1     SI  \ 


41   I       0  I     41  I 


TEACHER  OMLV 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


FIRST  CRAOE 

LAB     CLASS  BOTH  TOTAL 
0  I      74   I       0  1 


•I 


T4  I 

•I  1  1 

0  1       0   1       0  1       0  1 

0  1       0    I       0*1       0  1 

0  I      74   t       0  I      74  I 


SECOND  GRADE 

LAB    CLASS  BOTH  TOTAL 


TEACHER^NLY  . 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


43 


0  I  43  I  0  I 
 1  1  —I 

0  1       0  1       0  j 
0  I      of      0*1      0  I 
0  i     43   I       0   t     43  I 


I 

0  I 
I 


TEACHER  ONLY 
AinF  ONLY 


THIRD  GRADE 

LAB     CLASS  BOTH  TOTAL 


I 
I 
I 
I 

TEACHER  C  AIDE  f 
I 

iniAL  I 


0  1  27  I 
 1  1. 

0   I  11 

— -I  1- 

0  I     1«»  I 


0   I      47  I 


0  1  27  I 
—  I  1 


0   1  II 

—  I  1 

1*1      20  I 


—I 

II    4n  I 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHFR  O^LY 
AIDE  ONLY 
TEACHER   C  AIOF 
TOTAL 


0  I  41 

0  I  0 

0  I  0 

0  I  41 


0  1  41  I 
0  1       0  1 

 1  — — I 

0»|  0  I 
0  i      41  I 


FIFTH  GRAOF 

LAB     CLASS  BOTH  TOTAl 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  C  AIDE 
TOTAL 


0  I     49  I       0  I     49  I 

 1  1  1  1 

0  1       0  1       0  j  ^1 

0  t       0   I       0»|       0  1 

 1   1  1 

0  1      49  I       0  1     49  f 


52 


ERIC 


FIRST  NIMF  WFFKS — THIS  SCHOOL 
LAn     r.LASS  BOTH  TOTAL 


TFACHFR  flNlY 
A  IDF  ONLY 


I       0   I  I 

I  1  1- 

I       0    I       2  1 

TFACHFR  C  AIDH   |        0   |      -^'t  I 

I  1  1- 

TUIAI  I       0   1  I 


0  I  lA^  I 
 1  1 

0  1  ?  \ 
 1  1 


SFCONO  NlNl:  WFFKS— THI  S  SCHOOL 
LAn     CLASS  ntlTH  TOTAL 


TFACHER  OMLV 
AIDE  ONLY 
THACHFR  n  AIOF 
TOTAL 


0  I  20?  I  0  I  202  I 
0   1       O   I       0   I       0  1 


0   I  35 


— I— ^  ^1 

0   I    ?3?  I 


0*1  55  I 
 1  1 

0  1    2lf  \ 


THIRD  NINE   WEEKS  —  THIS  SCH30L 


TEACHER  ONLY  . 
AIUE  mii 
TEACHER  L  AIDE 
ICITAI 


LAB     CLASS  BOTH     TPIAL  ^> 


 1  1  1  a 

0  1  0  1  0  1  0 1^1 
 1  1  1  l^g 

0  1  36  I  0*1  36  I  O  rr 
 U-l  1  1  

0  I    235   I       0  I   2^5  |fo  I 

 ^  njgwua^w  w— 1  ^  ^ 


♦  INfllJOFS  SraVKFS  SUCH  AS  BFINO  SERVED  HY    A  f  EACHER   IN  LAr^  AND  AN  AIDE   IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
IN  THF  CI  ASSROHM  ANO  AN  AIOF    IN  THE  LAB, 

♦  MB  n>n  V,:  ri  AS<;pnoH  nNi  y. 


AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
OFFICE  OF  RESEARCH  AND  EVALUATION 


TITLE   I   NINE-WEEK  REPORT  SUMMARY  -  I NS  f  RUC  T I ONAL  ARRANGEHENT 


SCHOOL  t  SIHS 


PARTICIPANT  NUHOERJ  2^5 


FIRST  THREE  NINE  WEEKS 
AUGUST  29,   1979  -  HARCH  2l»  1980 


THE   TAftLES  BELOW  SHOW  THF  INSTRUCTIONAL  ARRANGEHENTC SJ  USED  TO  SERVE   TITLE   I   STUDENTS  AT   THIS  SCHOOL. 
THE  TERMS  -TEACHER-  AND  haiDE-  REFER   TO  TITLE  I    TEACHER  AND  TITLE   I   AIDE.     "LAB"   "S^NY  LOCATION  OUT- 
SIDE THF  REGULAR  CLASSROOM.     -CLASS"   IS  THE  STUDENT'S  REGULAR  CLASSROOM.     FOR  EXAMPLE,  THE  TOP  LEFT 
CFLL  IN  EACH  TABLE  SHOWS  THE.  NUMBER  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE  I  TEACHER. 


KINDERGARTEN 

LAB^  CLASSiBOTH  TOTAL 

I       2   (       0    I       0   1       2  1 

I  0  I  I?  I  0  I  12  I 
I  1  1  1 

TFACHFR   r*  AIDE  1        0  I       0   I      18*1      Ifl  I 
I  1  ^1  ^-l 

njlAl  I        2   t     12    I      18   I      12  I 


TEACHER  ONLY 
AIOF  ONLY 


THIRD  GRADE 

LAR     CLASS  BOTH  TOTAL 


TEACHER  ONLY 

AIDE  ONLY  I 
I 

TFACHFR   C   AIDF  I 
I 

TOTAL  I 


I  1 

1  

I  0 
I   

0 

I 


0  I  0  I  I  I 

0  I  0  I  o  I 

0  I  14»|  I 

0  I  14    I  15  I 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  0>ILY 
AIDE  ONLY 


I     25  I  0 
I  

1       0   I  14 
I  1^  

TEACHER  &  AIDE  I  0  j  0 
TOTAL  I      25   I  14 


0   1      25  I 

0   1      14  I 

7*1  7  I 
 1-  1 

7   1      46  I 


FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 
I       0   I       0   I       0   I       0  I 

t  0  I  II  ^  j_  ^  j 
TEACHER  L  AIDE  I  0  |  0  |  19»|  19  j 
TOTAL  I       0    I        I    I     20  I      21  I 


TEACHER  O^LY 
AIDE  ONLY 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I  II  0  1       °  ^  j 

I  0  1  0  1       0  I  0  1 

TEACHER  L  AIDE  I  O  |  0  |  2l*|  I 

TOTAL                    I  II  0  I  21  I  22  I 


FIFTH  G<^AOE 

LAB     CLASS  BOTH  TOTAL 
TEACHER  ONLY       1  j  j  ^  0  I     22  j 

AIDE  ONLY  I       ^  j  j_   I  [ 

TEACHER  C  AIDE  I  0  I  0  j^^R»l^  B^j 
TOTAL  I     22  I        4  1        fl  I      34  I 


so 


FIRST   NINE  WEEKS— THIS  SCHOaL 
LAR     CLASS  BOTH  TOTAL 


If AC HER  ONLY 
AIDE  ONLY 
TFACHFR   t  AfOr 
TOf  AL 


1      46  1 

0  1 

0    1     46  1 

 1  1 

1        1  1 

^'>  1 

0  I  1 

1        0  1 

0  1 

f.5*l    ft")  1 

 1- 

1  47 

14  1 

6S    1    I4ft  1 

SFCOND  NINE  WFEKS~THlS  SCHOOL 


LAB 

CLASS 

BOTH 

TOTAL 

TEACHFR  mil 

1      62  1 

0  I 

0  1 

62  1 

ATDF  ONLY 

1       0  1 

■ii  1 

0  1 

39  1 

 1 

 1 

TEACHER  C  AIOF 

1       0  i 

0  1 

""•52  ! 

 1 

TOTAL 

1      6?  1 

'  52 

151  1 

TEACHER  ONLY 
AIDE  ONLY 


TEACHER  t  AIDE    !  O 

I  

TOTAL  I  61 


THIRO  NINE  WEEKS  —  THIS  SCH30L 

LAB     CLASS  BOTH     TOTAL  > 
7    60  I        0   1       0  I      60  I  IK  W 


0    1                  ?9   I  O 
 1  1  j  ^  3 


♦    INCLIIOFS  SI:RVICE<;  S'JCM  AS  BEING  S«:«V^O  BY  A  T  PACHFR   IN  LAB  AND  AN  AIDE   IN  CLASS  OR  BEING  SERVED  BY  A  TEACHtR 
IN  THF  CLASSROOM  ANO  AN  AIDE   IN  THE  LAR. 


AUSTIN  INOFPENDENT  SCHOOL  DISTRICT 
OFFICf  OF       SEARCH  ANU  EVALUATION 


TITLF   I,  NINE-WEEK  REPORT  SUMMARY  -  I NSTRUC  T I  ON  Al  ARRANGEMENT 


SCHOOLS  ZAVALA 


FIRST   THREE  NINE  WEEKS 
AUGUST  29,   19?9  -  MARCH  21,  1980 


PARTICIPANT  NUMBER)  220 

IMP  TARLCS  qELOW  SHOW  THF  INSTRUCTIONAL  ARRANGEMENT  I  SI  USEO  TO  SERVE  TITLE  (  STUDENTS  AT  THIS  SCK)OL. 
THE  TERMS  "TEAC^^^^  «AIOF-  REFER   TO  TITLE   I    TEACHER  AND  TITLE   I  AIDE.     "LAB"   IS  ANY  L0CATI3N  OUT- 

SIDE  THF  REGULAR  CLASSROOM,     "CLASS-    IS  THE  STUDENT'S  REGULAR  CLASSROOM.     ^0^.  ^.^^MPLE,   THE  TOP  LEFT 
CELL   IN  EACH   TABLE  SHOWS  THE  NUMBER  OF  STUDENTS  SERVED  IN  THE  LA»5  ONLY  BY  A  TITLE   1  TEACHER. 


KINDERGARTEN 

LAB*  CLASS^BOTH  TOTAL 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHFR  ONI  V  1 
AlOF  (INLY  1 

0 

0 

1 
1 

0  1 
0  1 

0  I 
0  I 

0  1 
0  1 

TEACHER  tWLY 
AIDE  ONLY 

TEACHER   C  AIDE  | 

0 

1 
1 

0  1 

0*1 

0  1 

0  1 

TEACHER  C  AIDE 

TOTAL  1 

0 

0  1 

0  1 

TOTAL 

ON 


1    ?  1 

0  1 

n  1 

2  1 

 1 

1    *  1 

f 

7  1 

«2  1 

1      0  1 

0  1 

31*1 

31  1 

1       6  I 

^1  1 

3a  1 

Ti  1 

SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 
TEACHER  L  AIDE  | 
TOTAL 


I  2   1  0  i 

1  0   I  24  I 

'  0  I  0  1  13*1 

I  2   I  24  I  IB  I 


Of       2  1 
0  1     24  I 
13  I 
39  I 


THIRD  GRAOr 

LAB     CLASS  BOTH  TOTAL 


TFACHER  ONLY 
AIDE  ONLY 
TFACMFR   r.  AIOF 
TO!  Al 


4  1 

0  1 

0  1 

«  1 

0  1 

10  1 

0  1 

10  1 

0  1 

0  1 

^,2  1 

4  1 

10  1 

'>?  1 

56  1 

FOURTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  OMLY 
AIDE  ONLY 
TEACHER  G  AIDE 
TOTAL 


1      16  1 

2  1 

16  1 

36  1 

1       0  1 

0  1 

0  1 

0  1 

 1 

 1 

1       0  1 

0 

o*\ 

0  i 

 1 

?  1 

18  1 

36  1 

FIFTH  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I  30  I  0  1  0  I  30  I 

I  0  I  0  1  0   1  0  j 

TEACHER  G  AIDE   I  0   I  0  |  0»l  0  I 

T01AL                     I  30   I  0  1  0  I  30  I 


FIPST    NINE  wnEKS  — THIS  SCMOni 
I  AR     CI  ASS  BOTH  TOTAL 


SECONO  MINE  WEEKS— THI  S  SCHOOL 


IFAf.MfR  ONI  V 
A  IDF  ONLY 
TFACHfR   f*  Alf>F 
TOTAL 


1  1 

16  1 

0  1 

U  1 

i  1^1 

f>?  1 

0  1 

1 

1         0  1 

0  1 

•56*  1 

'ih  1 

1       hf<  \ 

"\  t 

•56  1 

?02  1 

TEACMfiR  0>iLY 
AIDE  ONLY. 
1EACHER  G  AIDF 
TOTAL 


LAB 

CLASS 

BOTH 

TOTAL 

1  ft3 
1  0 

1  0 
1  ^3 

0  1 
 1 

0  1 

03  1 
 1 

•53  1 

1  0 

1  0 

S4  1 

1  B3 

1  "i? 

1      '5'V  1 

THIRD  NINE  WEEKS  ~  THIS  SCHOOL 
LAB 


TEACHER  ONLY 
AIDE  ONLY 
TEACHFR   t  AIDE 
TOTAL 


CLASS  BOTH     TOTAL    ^  |^ 

'"rr'TTT"'  0  T  »2  I  W  m 
 1  1  1  1  ^ 

0   1       0   1      55H      56   I  O  rt 

 1  1  1  1  ^  K 

I      5*   I      ^6   I    165   I  N>  ^ 


♦    INCMJOFS   SrRVir.ES   Mif.H  AS  OF  IN'-.  SFRVPn  '^Y  ft  T  FACMFn    IN  LftB  AND  AN  A  lOE    IN  CLASS  OR  BEING  SERVED  BY  A  TEACHER 
p-  «5  #       IN  IMF  CLASSROOM  AND  AN  ftlHF    IN  THF  LAB. 
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AUSTIN   INOFPENOENI   SCHOOL  OISIRICI 
OFFICE  OF  PESEARCH  AND  EVALUATION 

TITLE  I  NINE-WEEK  REPORT   SUMMARY  -  INSTRUCTIONAL  ARRANOtMENT 


SCHOOL t  TOTAL 
PARTICIPANT  NUMBERS  «3S5 


FIRST   THREE  NINE  WEEKS 
AUGUST  29,   1179  -  MARCH  21 t  1980 


THF  TABLES  BFLOM  SHOW  THE  INSTRUCTIONAL  ARRANGEMENT  I SJ   USED  "  SERVE  TITLE   '  JJUOENTS  AT  THIS  SCHOOL. 
Tuc  f«M^  HTFArHPR"  AND  "AIDE**  REFER  TO  TITLE  I   TEACHER  AND  TITLE   I  AIDE.     "LAB"   IS  ANV  LOCATION  UUT 
UnF  THJ  -FJufA5  ?LA??Soo5       "CLASS-     S  THE  STUDENT'S  REGULAR  CLASSROOM.     FOR  EXAMPLE.   THE  TOP  LEFT 
cJu  iS  picS  iABLE  ?ME  nSmSer  OF  STUDENTS  SERVED  IN  THE  LAB  ONLY  BY  A  TITLE   I  TEACHER. 


KINDERGARTEN 

LAB*  CLASS»BOTH  TOTAL 

I  lOl  I  l-JB  I  13  I  267  I 
{  ,  1  1  1  1 

I  2^  I  183  I  20  I  227  I 
I  —  — - j  -——I-—  1-— -I 

TFACHFR  C  AIDE   I      88  |    127   I    UB»  I    363  | 
I  1  ^-1  1  1 

lOfAl  I    213  I   «63   I   IBl   I    857  I 


TFACHER  ONLY 
A  IDF  ONLY 


FIRST  GRADE 

LAB     CLASS  BOTH  TOTAL 

I  219  I  295  I  «5  I  559  | 
I— —I  — —  I  1  ——I 

I  16  I  167  I  31  I  2U  I 
I  .-—I  .....|  ——I  -I 

TEACHFR  C  AIDE   I    118   I     21   I    198*|   337  I 
I  1  1  1  1 

TOTAL  I   353  I    ^83   I   2  7%   I lllC  I 


TEACHER  ONLY 
AIDE  ONLY 


SECOND  GRADE 

LAB     CLASS  BOTH  TOTAL 


TEACHER  ONLY       I   200  I    15*   I     10   |   364  I 
I  1  1  1  1 

AIDE   ONLY  j  5  |     76  |^  L|— 1L| 

TEACHER  C  AIDE  I     70  I    ^2  ' 

TOTAL  I    275  I    232   I    12*  I   631  I 


O 


THIRD  GRADF 

LAft     CLASS  BOTH  iniAL 

I  161  I    aa  I    37  I  2a6  I 

I  1  1  1  ^1 

I  II  I  I  II  I  69  I 
I-  1  ^-1  1 

lEACHrR  G   AIDE    |    185   |     ?0    |  | 
,^  1  1  ^\ 

TniAl  I  I    IS5   I   ;?0l    I    T13  I 


TFACHER  ONLY 
A I OF  ONLY 


FOURTH  GRADE 

LAB     CLASS  BQTH  TOTAL 
T  145   I    103   I      73  I   321  I 
I     18   I     27   I      II    I  56^1 
TEACHER  £  AIDE   I    185   |      39   |      32*1    2S6  I 
TOTAL  I   348   I    169   |   116   I   633  I 


TEACHER  OILY 
AIDE  ONLY 


FIFTH  GRADE 

LAB    CLASS  BOTH  TOTAL 


TEACHER  ONLY 
AIDE  ONLY 


I   220  I    132  I     59  I  38M 

I  19  I  18  I  20  I  57  I 
,  1  1  1  1 

TEACHER  C  AIDE  I    lOl   I   ^6   j  31*j 
TOTAL  I    340  1    U6   I    llO  I   616  I 
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ERIC 


FIRST   NINE  WEEKS — THIS  SCMOOL 


LAB 

CLASS 

BOTH  TOT^l 

TEACHER  ONLY 

1  1019 

1  9^8 

1      13   11970  1 

1  

1  ^-1  ^^-1 

AIDF  ONLY 

1  137 

1  *>60 

9   1    706  f 

TfACtlFR  t  AlOF 
TOTAL 

1  610 

1  3S4 

1    309*'  |l?73  1 

ll  766 

I18S2 

1    3M    1  3949  1 

TEACHER  OMLY 
AIDE  ONLY 


SECOND  MINE  WEEKS— -THIS  SCHOOL 

LAB     CLASS  BOTH  TOTAL 

Hill   I    B37   I      94    12042  I 

j  16S  I  516  I  10  I  691  1 
I  -I  «..««|  ^«~«|  —^-1 


THIRD  NINE   WEEKS  —  THIS  SCHOOL 
LAB    CLASS  BOTH    TOTAL  Q> 


TEACHER  ONLY.  I  H^O  |  ^^7  I  100  j  201 7  |W  ^ 
AIDE  ONLY 


0  I   679  |NJ  1 


I    174  I    505   I  ^ 


309^  1^71  I        TEACHER  t  AIDE   I    820   |    142   I    212*1  H  74  |        TEACHER   t  AIDE  I    773  I    171    I   ^  ^^l}  ^l^l'S*  [^C;  O  j[ 

-...I  1  f  f  1  1  1  ~~i"*7r""  ~  ,  L.w  L.^^Tt 


TOTAL 


•I 

12096   1  1495  I    116  1  3907   I  TOTAL 


12067  1  1473   I   276  |381^6^1g  ^ 


•  INtLUOFS   SFRVrCFS   SUCH  AS  BEING  SERVED  BY  A  TEACHER   IN  LAB  AND  AN  AIDE   IN  CLASS  OR   BEING  SERVED  BY  A  TEACHER 
IN  THF  CLASSROOM  AND  AN  AlOF    IN  THF  LAB* 
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ESEA  Title  I 
Appendix  N 
NONPUBLIC  AND  N&D  NINE-WEEK  REPORTS 


tnecruffltnc  Otecripcion:    ^fonpubllc  and  N&D  Mlna-Wftek  Raporcs 

p  ■  i  »  M        I  ■        ■  ' 

agff  dMctloclon  ot  eht  Inacnaninet 

Th«  Hoapublic  and  N&D  Sint-Vaak  Raporca  vara  aanc  co  aach  nonpublic  school  and 
M&D  Inacicucion  vlch  a  Tltla  I  program.    For  N&D  Inscicucidna  cha  roscers  vera 
•  uaad  CO  Indicaca  a)  which  scudancs  wara  sarvad  by  Tida  I  peraonnal,  and  b) 
which  schoola  or  AISD  Program  vara  accandad  by  choaa  scudanca.    The  nonpublic 
achoola  racordad  cha  namaa  of  Tida  I  acudanca  and  cha  cypas  of  sarvice  recaived 
by  choa«  scudanca  (Mach«  Raading*  or  boch). 

To  whoo  vaa  cha  inacmnanc  adaiaiacarad? 

Infonsacion  was  collactad  for  aach  Tida  I  atudanc  In  a  nonpublic  school  or 
MJ>  i^nacituciona,  \ 

How  aany  zimmi  va  cha  Inacrumanc  admlniacarad? 

Thraa  cimas;  once  ac  che  and  of  cha  firac  chraa  nine-waek  perloda. 

Vhan  vaa  cha  iaacrumanc  adminiacarad? 
Occobart  1979;  January*  1980;  and  March*  1980. 

Vhara  waa  cha  inacrumanc  admialscarad? 

Tha  forma  vara  aanc  by  0R£  co  uha  schoola  where  chey  were  complaced  and  recumed, 

Vho  adglaiacari.d  cha  Inaer^nenc? 

Tha  raporcs  vara  complaced  by  school  scaff. 

Vhac  graining  did  cha  adniniacracora  have? 
Inscrucciona  for  completing  cha  reports  vara  provided, 

Vaa  cha  inacrumanc  admlaiacarad^undar  acandardized  candicions? 
No. 

Wara  chare  oroblana  wlcH  tha  inscrgiane  or  cha  adminiscraclon  ehac  aighc 
affect  Che  'yalidlc?  of  tha  data? 

Mona  that  are  known. 

Vho  davelooad  tha  inatrjaanc?  ^ 
Office  of  Research  and  Evaluation. 

^"hac  reliability  and  validity  data  are  available  on  :iio  l.iatrjuaenc? 
None. 

Are  :here  norm  data  available  for  lateroreting  :he  resulra? 
Mo. 
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NONPUBLIC  AND  N&D  NINE-WEEK  REPORTS 


Purpose 

Information  obtained  from  the  Nonpublic  and  Neglected  and  Delinquent 
(N&D)  Nine-Week  Reports  was  used  to  answer  the  following  decision 
and  evaluation  question  from  the  1979-80  Title  I  Evaluation  Design* 

Decision  Queston  D2;    How  should  Title  I  students  be  selected? 

Evaluation  Question  02^4;    Did  the  students  served  by  N&D 
and  nonpublic  schools  meet  their  respective  eligibility 
criteria? 


Procedure 

Reports  were  sent  to  nonpublic  schools  and  to  neglected  and  delinquent 
(N&D)  institutions  for  the  first  time  this  year.     In  the  past  these 
N&D  and  nonpublic  schools  had  completed  their  own  evaluations. 

A. cover  memo,  a  form,  and  instructions  for  completion  were  sent  to 
each  of  the  three  nonpublic  schools  and  to  the  five  N&D  institutions. 
For  a  copy  of  the  form  and  instructions,  refer  to  Attachments  N-1  and 
N-2. 

Once  the  forms  had  been  completed  and  returned  to  ORE,  the  evaluation 
assistant  processed  them.    The  nonpublic  forms  were  checked  for  the 
numbers  of  children  served,  and  the  eligibility  of  tu-^^e  served,  The 
N&D  forms  were  checked  to  see  if  all  children  served  were  enrolled  in 
some  sort  of  AISD  educational  program. 


Results 

The  nine-week  reports  for  nonpublic  schools  and  N&D  institutions  were 
examined  to  see  if  students  served  by  the  schools  had  met  their  respect 
..eligibility  criteria.    These  criteria  are  listed  below. 

1,  Nonpublic  Schools:    a)  Students  must  reside  in  a  Title  I 
attendance  area;  b)  Students  must  score  at  or  below  the 
40th  percentile  in  the  subject  areas  in  which  they  are 
served. 

2.  N&D  Institutions:     Students  must  either  be  enrolled  in 
an  AISD  instructional  program  or  be  provided  with  an 
instructional  program  at  the  institution;  i.e.,  there 
must  be  an  educational  program  for  Title  I  to  supplement. 
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Figure  N-1  summarizes  the  findings  of  the  examination  of  the  nonpublic 
nine  week  reports.    The  figure  shows  that  the  eligibility  criteria  were 
not  always  met  by  the  nonpublic  schools. 

The  reports  from  the  N&D  institutions  were  checked  against  A/'^D  records 
to  verify  that  students  served  were  enrolled  in  an  instructional  program* 

One  N&D  institution,  Gardner  House,  did  not  complete  a  nine-week  report 
for  the  first  or  second  nine  weeks.    They  did  not  serve  students  the 
first  period,  since  they  did  not  have  a  tutor.     The  institution  cited 
reasons  of  confidentiality  for  their  refusal  to  complete  the  second 
report.     For  the  third  nine  weeks  an  arrangement  was  worked  out  so  that 
they  could  provide  a  report  listing  students  by  number  (Student  1, 
Student  2,  etc.)  instead  of  name  as  long  as  they  maintained  a  corresponding 
list  of  names  at  the  campus.    Under  this  arrangement  the  attendance  of  the 
students  In  AISD  could  not  be  checked;  however,  most  if  not  all  Gardner 
House  residents  are  confined  to  the  facility  and^  could  not  attend  public 
school. 

Figure  N-2  shows  the  results.    The  large  increase  in  the  number  served 
during  the  last  nine  weeks  is  due  to  the  inclusion  of  the  Gardner  House 
report  for  the  first  time.    Most  of  the  162  students  they  served  resided 
in  the  institution  for  10  or  fewer  days. 

The  results  show  that  improvement  was  made  in  compliance  with  the 
eligibility  requirements  by  both  types  of  institutions  as  the  year 
progressed. 
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Total            No.  not  Living          No.  Above       Unduplicated       %  of 
Period  Served       in  Attendance  Area       40th  %ile  Total      '  Total 


list 

Nine  Weeks        97  23*  10**  28  29 

2nd 

Nine  Weeks         93  0  3  3  3 

3rd 

Nine  Weeks       100  0  ,  4  4  4 


*    Includes  students  whose  addresses  could  not  be  found  in  AISD  Master  Street 
Li^t.  ■ 
**    Includes  students  without  any  test  scores. 


Figure  N-1.    NUMBER  AND  PERCENTAGE  OF  NONPUBLIC  STUDENTS  NOT  MEETING  TITLE  I 
ELIGIBILITY  CRITERIA  BY  NINE  WEEKS. 


Total                    Not  in                ,    Percent  of  Total 
Period  Served        Instructional  Program  Not  Served 

1st 

Nine  Weeks         53  8  15 

2nd 

Nine  Weeks         66  '  1  2 

3rd 

Nine  Weeks       100  0  0 


Figure  N-2.     NUMBER  OF  PERCENTAGE  OF  N&D  PARTICIPANTS 
NOT  MEETING  THE  ELIGIBILITY  CRITERION. 
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-^^•23    •  Attachment  N-1 

(Page  1  of  3) 

AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

October  17,  1979 


TO:  Nonpublic  School  Principals 

FROM:        David  Doss,  Title  I  Evaluator 

SUBJECT:    Title  I  Nine-Week  Report  for  Nonpublic  Schools 

In  the  past,  nonpublic  schools  served  by  Title  I  have  completed  their  ovm 
annual  evaluation  reports.    The  recent  Title  I  legislation  has  placed 
increased  emphasis  the  comparability  between  Title  I  programs  on  public 
and  nonpublic  campuses.    In  order  to  monitor  that  comparability  more 
closely,  ORE  will  do  the  evaluations  this  year  using  Information  provided 
by  the  schools. 

The  most  important  information  in  an  evaluation  is  knowing  which  students 
were  served  by  the  program  and  what  their  test  scores  were.  The  attached 
report  is  designed  to  provide  ORE  with  that  Information.  Please  complete 
the  report  following  the  enclosed  instructions,  and  return  it  to  ORE  by 
November  2nd.. 


If  you  have  any  questions,  please  feel  free  to  call  (458-1228). 


Approved: 


Senloi 


luator  for  Compensatory 


Education  Programs 


Approved:  /T^y^^^J 


Director  of  Office  of  iCesea^lih  and  Evaluation 

DD:lfs 

cc:    Lee  Laws 

Allle  Langaon 
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(Page  2  of  3) 

AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

TITLE  I.  NINE-WEEK  REPORT  FOR  NONPUBLIC  SCHOOLS 

INSTRUCTIONS 

The  purpose  of  the  Nine-Week  Report  is  to  provide  ORE  and  the  Department 
of  Developmental  Pr^rams  with  information  about  the  services  being 
provided  by  Title  I  to  students  in  nonpublic  schools .    Please  provide  the 
information  described  below  for  each  student  who  received  Title  I  services 
at  your  school 

Name;    List  the  students  served  by  the  Title  I  Program  at  your  school. 
PTease  do  not  use  nicknames. 

Address;   Home  address  of 'the  student,  street  and  number.    Include  city 
if  student  resides  outside  Austin. 

Grade;   Current  grade  placement  of  the  student. 

0 

Pretest;   This  section  refers  to  the  test  which  will  be. used  to  measure- 
the  achievement  objective  at  your  school.    If  a  student  has  not  t^een 
pretested,  attach  a  note  to  that  effect.    For  each  student  provide  the 
following;         ■  > 

a.  Test:     Name  of  the  test,  level,  and  form. 

b.  Score:   The  student's  percentile  score. 

c.  Date:     The  date  the  test  was  given. 

Selection  Test;   The  selection  test  is  the  one  used  to  determine  the 
student's  eligibility  for  Title  I  services. 

It  may  be  the  same  as  the  pretest.    If  it  is,  write  "Same"  in  the  column. 
Otherwise,  provide  the  test  name,  form,  and  level;  the  student's  score; 
and  the  date. 

Title  I  Instruction;    Indicate  the  subject  area(s)  in  which  each  student 
received  Title  I  instructional  services.    If  the  student  was  served  in 
reading  or  math  only,  place  a  check  in  the  proper  column.    If  the  student 
was  served  in  both  reading  and  math,  check  both  columns. 

Return  the  completed  forms  to  the  following  address: 

David  Doss 
AISD 

6100  Guadalupe,  Box  79 
Austin,  Texas  78752 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
\      Office  of  Research  and  Evaluation 

October  17,  1979 


TO:  Superintendents  of  N&D  Institutions 

FROM:        David  Doss,  Title  I  Evaluator 

SUBJECT:    Title  I  Nine-Week  Report  for  N&D  Institutions 

In  the  past,  N&D  institutions  participating  in  the  Title  I  Program  have 
completed  their  own  annual  evaluation  reports.    This  year,  however,  ORE 
will  be  doing  the  evaluations.    In  order  to  do  that,  we  need  some  in- 
formation from  you  about  whom  you  are  serving  with  your  Title  I  program. 

Please  complete  the  enclosed  report  and  return  it  to  ORE  by  November  2nd. 
If  you  have  any  questions,  please  feel  free  to  call  (458-1228). 

Approved:  ^jLvLf^  ^1  Ia^  _  

Sen^r  Evaluator  for  Compensatory  Education  Programs 

Approved: 

Diredtor  of  Office  of  Reseifrch  and  Evaluation 

DD:lfs 

cc:    Lee  Laws 

Allie  Langdon 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 


Attachment  N-2 
(Page  2  of  3) 


TITLE  I  NINE-WEEK  REPORT  FOR  N&D  INSTITUTIONS 


INSTRUCTIONS 


The  purpose  of  the  Nine-Week  Report  is  to  provide  ORE  and  the  Department 
of  Developmental  Programs  with  information  about  the  services  being 
provided  by  Title  I  to  students  in  N&D  institutions. 

Please  provide  the  information  described  below  for  each  student  who 
receives.  Title  I  services  at  your  home.  . 

Name:  List  the  names  of  all  students  served  by  Title  I  at  your  institution 
from  August  29th  through  October  26th.    Please  do  not  use  nicknames. 

Enter?;    If  the  student  entered  Title  I  services  during  the  nine-week 
period,  check  this  column.    All  students  will  have  a  check  in  this  column 
for  the  first  nine-weeks. 

Exit?:  If  the  student  exited  Title  I  service  during  the  nine-weeks,  check 
this  column. 

AISD  School  or  Institutional  Program;    If  the  student  attends  an  AISD 
school,  write  the  school's  name  in  this  column.    If  the  student  is  not 
attending  public  school,  use  the  codes  below  to  show  the  kind  of  ed- 
ucational program  serving  the  student. 

1  =  Institutional  Basic  Education  Program:    A  program  in  reading, 

writing,  math,  etc.  offered  at  the  institution. 

2  -  Institutional  Vocational  Education  Program:    A  vocational 

education  program  offered  at  the  institiitions . 

3  =  Institutional  Special  Education  Prograti^   An  instructional 

program  offered  at  the  institution  tt5  students  with  handicaps 
or  special  educational  needs.  ^ 

4  »  No  Program:    The  student  is  not  served  by  an  educational  program. 

5  =  Other:    If  the  student  is  served  by  an  educational  program  that 

1s  not  described  above,  use  this  code  and  provide  a  brief  des- 
cription of  the  program. 

Return  the  completed  form  to  the  following  address: 


David  Doss 
AISD 

6100  Guadalupe,  Box  79 
Austin,  Texas  78752 
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AUSTIN    INDEPENDENT   SCHOOL  DISTRICT 
Office    of    Research   and  Evaluation 

Title    I    Nine-week    Report    for    N4D   Inetllullone  (1979-80) 

•   ^Nlne  Weeks 


AISD  School  or 
Institutional  Program* 

Name 

Enter? 

Exit? 

 — 

 " —  ^  

.  .   . — - — :  

A. 

- 

*    1  =>  Institutional  Baaic  Education  Program 

2  =  Institutional  Vocational  Education  Program 

3  =  Institutional  Special  Education  Program 
yl  r-^       4  «  No  Program 

l  b       5  «  Other  (Specify) 
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Instrumtnt  Otscripcion:    Extendtd  0«y  Atttndanat  Form 


3rf  f  dMcrlpclon  oi  ;ht  Ingcrmatnc; 

rht  inscrumtnc  Lists  ch«  namas,  gradts,  and  accandanca  of  scudencs  in  cne  Extended 
Day  Program  ac  Sanchez  Elemencary  school. 


To  vhom  vas  cht  iaacnmenc  adalnis cared? 

laforaacion  waa  coXlecced  for  each  Extended  Day  scadenc. 

aov  aanv  claea  vaa  che  Inacrjmtnt  adminiseered? 

Five  cimes,  once  ac  che  end  of  each  of  che  firsc  five  six-weeks  periods. 
Vhen  vas  .che  iaacrumenc  adiaittlseertd? 

Occober,  i979;  November,  1979;  January,  1980;  February,  1980;  and  April,  1980. 
Vhere  vas  she  inscroneac  adaiaiscerad? 

ORE  senc  che  accendance  forma  co  Sanchez's  Sxcended  Day  ceachera  where  chey  were 
compleced  and  recurned. 

Vho  edainlsgered  :he  iaacruaenc? 

The  forma  were  compleced  by  che  Excended  Day  scaff.    (ceachers  or  aides) 
What  craialag.  did  che  adminlscraeors  have? 

Inscruccions  for  complecing  che  accendance  forms  were  provided  by  che  Office 
of  Research  and  Evaluation. 

Vaa  she  iaacrmenc  admiaiscertd  under  scandardiaed  condlciona? 
No. 

Vera  g.^.ere  orobleas  vlch  the  laacrjaeac  or  che  admiaiscracion  chac  aighc 
affecc  che  validicv  of  che  daca? 

Mone  chac  are  known. 

:;ho  devel_og.ed  che  laacraaene? 
Office  of  Research  and  Evaluacion. 

Whac  reXiabillty  and  '/alidl:v  daca  are^^^i^able  on  the  inacruaenc ? 


^^one . 


Art  therg  r.ora  daca  avalj.abla  for 


,cer?rscir>g 
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EXTENDED  DAY  ATTENDANCE  FORM 


Purpose 

Information  collected  with  the  Extended  Day  Attendance  Forms  was  used  in 
answering  the  following  decision  and  evaluation  questions  frotn  the 
Title  I  Evaluation  Design. 

Decision  Question  D5:     Should  the  Title  I  Extended  Day  Component 
be  continued,  expanded,  or  revised?    If  so,  how? 

Evaluation  Question  D5-3:     Hov;  cost  effective  was  the 
Extended  Day  Component  compared  with  the  regular  Title  I 
program  at  Sanchez? 

Evaluation  Question  D5-5;    Were  the  students  served  by 
the  Extended  Day  Component  also  served  by  Title  I 
teachers  and/or  aides  during  the  regular  school  day? 

The  Extended  Day  Attendance  Form  was  also  used  in  partial  fulfillment  of 
requirements  for  Information  Need  16 • 

Information  Need  16:     How  many  students  participated  in  each  Title  I 
component  by  grade,  sex,  and  ethnicity? 


Procedure 

At  the  end  of  each  of  the  first  five  six-week  periods,  one  of  Che  Extended 
Day  teachers  at  Sanchez  was  sent  the  Extended  Day  Attendance  Form  (Attachment 
0-1)  and  instructions  for  completing  it.    At  the  end  of  the  first  six  weeks 
the  teacher  was  asked  to  fill  out  the  form  completely.    At  the  end  ot 
subsequent  six  week  periods  the  form  was  sent  to  the  teacher  with  the 
previously  i^rovided  information  typed  on.    All  she  was  asked  to  do  was  to 
update  enrollment  information  and  add  the  days  present  and  absent. 

At  the  end  of  the  school  year,  the  information  was  coded  and  keypunched, 
so  that  the  roster  could  be  merged  with  the  Title  I  master  file. 


Results 


Evaluation  Question  D5-3;  How  cost  effective  was  the  Extended  Day  Component 
compared  with  the  regular  Title  I  program  at  Sanchez? 


550 
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\ 

Figure  0-1  shows  the  average  number  of  students  served  during  each  reporting 
period  (six  weeks  for  Extended  Day,  nine  weeks  for  the  regular  Title  I 
Program)  for  the  two  programs  at  Sanchez,    Dividing  the  cost  of  the  two 
programs  by  the  number  of  students  served,  shows  that  the  Extended  Day 
Program  cost  slightly  more  than  the  regular  Title  I  Program.     Figure  0-2 
provides  a  breakdown  of  the  total  costs  used  in  these  analyses. 

Evaluation  Question  D5-5:    Were  the  students  served  by  the  Extended  Day 
Component  also  served  by  Title  I  teachers  and/or  aides  during  the  regular 
school  day? 

The  students  served  in  the  Extended  Day  Program  were  supposed  to  be  Title  I 
Eligible  students  who  were  not  being  served  in  the  regular  Title  I  program 
at  Sanchez.    Figure  0-3  shows  that  19  of  the  43  Extended  Day  participants 
show  some  evidence  of  overlap  between  the  two  programs. 

* 

What  stands  out  most  in  Figure  0-3  is  the  spotty  participation  by  many 
students.     Only  15  students  were  served  during  all  six  weeks. 

Information  Need  116;     How  many  students  participated  in  each  Title  I 
Component  by  grade,  sex,  and  ethnicity? 

Figure  0-4  provides  a  breakdown  of  the  Extended  Day  participants  by 
grade,  sex,  and  ethnicity.  ' 
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Average  Number  of  Cost  per 

Students  Served  per  Each  Cost  of  Student 

Component  Six  or  Nine  Week  Period         Component  Served 

Regular  Title  I 

Reading  231  $111,337.00  $481.00 
Title  I  Extended 

Day                                           25.8  $  13,840.00  $536.00 


Figure  0-1.    COST  PEH  STUDENT  FOR  TITLE  I  PROGRAM 


Expenditures 


Category  Extended,  Day  Regular  Title  I 

Salaries,  PICA,  and 

Teacher  Retirement  $13,840  $109,818 

Reproduction  0  24 

Supplies  0  1,495 

Total  $13,840  $111,337 


Figure  0-2.     BREAKDOWN  OF  EXPENDITURES  FOR  TITLE  I  PROGRAMS  AT 
SANCHEZ  ELEMENTARY. 
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Number  of  Days  in  Extended    Service  by  Regular  Title  I 
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Grade 


K 


Student 

Day 

Prog 

ram  bv  Siii 

-Weeks. 

Progr 

am  by  Nine 

-Weeks* 

No. 

1st 

2nd 

3rd  1  4th 

5th 

1st  1 

2nd 

3rd 

1 
X 

24 

24 

26 

07 

26 

0 

0 

0 

2 

17 

2  «i 

1 

1 

1 

23 

26 

22 

28 

0 

0 

1 

A 

17 

23 

22 

0 

0 

0 

17 

21 

22 

0 

0 

0 

6 

• 

0 

0 

0 

7 

17 

25 

^  X 

21 

28 

0 

0 

0 

08 

21 

9ft 

1 1 

X  X 

17 

0 

0 

0 

Q 

07 

22 

91 

^  X 

1  7 
X  / 

24 

0 

1 

0 

1  n 

07 

91 

23 

16 

24 

0 

1 

1 

1  1 

04 

n 

1 

0 

12 

03 

0 

1 

1 

13 

24 

26 

9  7 

1  9 
X  ^ 

22  . 

0 

1 

1 

1  L 

X  H 

X  V? 

90 

9  A 

91 

^  X 

28 

0 

1 

.  0 

X  J 

1  6 
xo 

0 

0 

0 

X  Q 

0 

0 

1  7 
X  / 

04 

0 

0 

0 

X  o 

01 

1 

1 

1 

»       X  7 

^  J 

9fi 

31 

24 

28 

0 

0 

0 

\  20 

14 

0  ' 

0 

0 

V  21 

05 

1 

1 

1 

\ 

X  7 

1  4 

XH 

17 

18 

18 

1 

1 

0 

23 

24 

24 

26 

2S 

24 

1 

0 

0 

24 

28 

0 

0 

0 

04 

14 

1 

1 

1 

14 

1 

1 

0 

24 

24 

27 

23 

1 

1 

0 

16 

23 

96 

29 

0 

0 

0 

29 

14 

0 

0 

0 

04 

04 

0 

0 

0 

J  X 

94 

24 

96 

94 

23 

0 

0 

0 

^  J 

xo 

1 

X 

0 

0 

33  ' 

20 

15 

27 

0 

1 

0 

34 

20 

30 

27 

29 

0 

0 

0 

35 

24 

24 

29 

23 

0 

9 

1 

36 

04 

03 

1 

1 

37 

17 

09 

0 

1 

38 

16 

10 

0 

1 

39 

04 

03 

0 

1 

40 

16 

23 

17 

n 
•J 

1 

41 

07 

0 

0 

42 

20 

22 

25 

18 

23 

0 

0 

43 

14 

21 

1 

0 

0 

1. 

0 
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*    1  =  Served;  0  *  Not  Served. 

Figure  0-3.     ATTENDANCE  RESULTS  FOR  EXTENDED  DAY  COMPONENT. 
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Boys 

Girls 

Mexican 

Anglo  St 

Mexican 

Anglo  St 

Grade 

Black 

American 

Other 

Black  American 

Other 

Total 

K 

4 

4 

8 

1 

1 

3 

1 
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7 
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2 

1 

2 

1 

6 

3 

5 

3 

8 

4 

1 

1 

1 

3 
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1 

2 

7 

.  1 

11 

Total 

3 

17 

2 

19 

•  2 

43 

Figure 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  EvaJ.uatlon 


✓ 


October  5,  1979  , 


TO: 


Vlckl  Castellanos 


FROM: 


David  Doss,  Title  I  Evaluacor 


SUBJECT:    List  of  Extended  Day  Participants 

As  part  of  the  evaluation  of  the  Title  I  Extended  Day 'Component,  we 
need  to  know  who  the  participants  are  and  how  frequently  they  attend 
Extended  Day  classes*    Please  provide  the  information  requested  on  the 
form  for  each  student  who  was  enrolled  in  the  Extended  Day  class  on  your 
campus  at  least  one  day  during  the  first  elementary  six-week  period  which 
ends  October  10,  1979.    In  completing  the  form  use  the  following  conventions: 

a«    list  students^  names  with  the  last  name  first 

b.  do  not  use  nicknames 

c.  code  ethnicity  according  to  these  definitions 


1  ■  American  Indian  -  A  person  having  origins  in  any  of 

the  orignial  peoples  of  North  America. 

2  «  Asian  or  Pacific  Islander  -  A  person  having  origins 

in  any  of  the  original  peoples  of  the  Far  East, 
Southeast  Asia,  or  Japan,  Korea,  the  Philippine 


3  *  Black,  not  of  Hispanic  Origin  -  A  person  having  origins 

in  any  of  the  black  racial  groups. 

4  «  Hispanic  -  A  person  of  Mexican,  Puerto  Rican,  Cuban, 

Central  or  South  American,  or  other  Spanish  Culture 
or  origin,  regardless  of  race. 

5  »  White,  not  of  Hispanic  Origin  -  A  person  having  origins 

in  any  of  the  original  people  of  Europe,  North  Africa, 
the  Middle  East,  or  the  Indian  subcontinent. 

dt    Days  absent  and  days  present  refer  to  Extended  Day  class. 

Please  return  the  completed  form  to  the.  address  below  by  October  15, 


Islands,  and  Samoa. 


Kim  Walker-IJheatley 
Administration  Building,  Box  79 


0-8 
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If  you  have  any  questions,  please  feel  free  to  call  me  at  458-1228, 


Apprpved : 


•  Seni(5«  Evaluator  Tor  Compensatory  Education  Programs 

Approved :    ,  ^  ^.^.^.^  ,  -  -  -  -  -  — ,  

"Director  of  Office  of  Research  and  Evaluation 

DD:lfs 

Enclosure 

c.c:    Lee  Lavs 

OscAr  Cantu 
Andrew  Guerrero 
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Taaeher: 

School:  Six  We«ks: 
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Inst rumen c  Descripcton;    Parent  Advisory  Council  Records 


t 


Srlef  descriotloa  of  the  Ir.scrucenc: 

The  parenc  advisory  council  records  Included  dlscrlccwide  ind  local  ?AC  attendance 
ronos«  and  agendas*    The  Information  was  gathered  at  PAC  aeetlngs. 


To  vhom  was  the  instrument  ^davlnistered? 


Person  attending  PAC  meetings  filled  in  the  attendance  forms;  agendas  concerned 
those  meetings. 

How  qiany  giaes  vas  the  inscruaenc  admiaistered? 
Once  at  each  PAC  meeting.  ^- 

Vhen  vas  the  Instrument  adnlnlstered? 
During  PAC  meetings. 

Miere  vas  Che  instrument  adsilnlscered? 


At  sites  of  PAC  meetings. 


Vho  administered  the  Inatrument? 

Community  representatives  or  other  local  campus  contact  persons  were  responsible: 
a)  for  seeing  that  parents  signed  attendance  forms;  and  b)  for  sanding  in  an 
agenda  for  each  meeting. 

Vhat  training  did  the  administrators  have? 

The  needed  tnformatlon  was  discussed  vlth  community  representatives  and  local 
aampua  contact  persons  at  a  meeting  early  in  the  icnool  year. 


'^*as  :he  Instrument  adalnlscered  under  standardized  conditions? 
.Vo. 


Vigra  there  problems  'vtth  thg  Instrunent  or  the  admir.istratlon  rhac  T.lght 
affect  the  validity  of  the  data? 
No. 


Vho  developed  the  inGtr'jaenc? 
Departn*ent  of  De^'elopmental  Programs  and  Office  of  ^lei^eaic.-i  md  Evaluation. 


'^*hft c  r ^ L 1  a h  1 1 1 1 y  j •.'id  v.?  1  i i l_t''.  jata  nre  VMila^le  pr.  :':;e  ir.3  trjr^en: 
None . 


Are  there  •".cru  cata  availi?:  l«?  f':r  tnr.er:3rec::u  t^.e  r q^ulcs ' 
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PARENTS  ADVISORY  COUNCIL  RECORDS 


Purpose 

Information  obtained  from  the  Parent  Advisory  Council  (PAC)  Retjords, 
which  included  the  Local  and  Districtwide  PAC  Attendance  Forms  and  Agendas, 
was  used  to  answer  the  following  decision  and  evaluation  questions  from  the 
1979-80  Title  I  Evaluation  Design. 

Decision  Question  D6;    Should  the  Title  I  Parental  Involvement 
Component  be  continued,  expanded,  or  revised?    If  so,  how? 

Evaluation  Question  D6-1;    Were  the  objectives  of  the 
Parental  Involvement  Component  met?    The  objectives 
were: 

1)  At  least  two  parent  training  sessions  for 
Districtwide  PAC  members,  apart  from  or  in 
conjunction  with  the  Districtwide  PAC 
meetings,  will  be  held  during  the  1979-80 
school  year. 

2)  At  least  one  parent  from  each  Title  I 
school  will  be  trained. 

3)  A  minimum  of  three  staff  development  sessions 
or  meetings  will  be  held  by  the  Title  I/Tltle  I 
Migrant  Parental  Involvement  Specialist  for 

•  community  representatives  and/or  campus 
parental  involvement  contact  persons. 

4)  At  least  two  parent  training  sessions  apart 
from  or  in  conjunction  with  Local  PAC  meetings, 
will  be  held  on  Title  I  campuses  during  the 
1979-80  school  year. 

5)  At  least  10  parents  will  be  trained  on  each 
campus. 

Evaluation  Question  D6-2;    Did  attendance  at  Districtwide 
and  Local  PAC  meetings  improve  over  the  1979-80  school  year? 

Evaluation  Question  D6-3;    Did  representatives  of  the  non- 
public schools  attend  Districtwide  PAC  meetings? 

Evaluation  Question  D6-4;    How  many  Districtwide  and  Local 

PAC  meetings  were  held  between  July  1,  1979,  and  April  30,  1980. 

Evaluation  Question  D6-5;    Was  parent  training  provided  in 
the  areas  most  frequently  requested  by  the  Title-  I  parents? 
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The  PAC  records  were  also  used  in  partial  fulfillment  of  tl>e  requirements 
for  Information  Need  18 • 

Information  Need  18;    Did  the  Title  I  program  meet  its  objectives? 


Procedure 

The  legislation  creating  Title  I  requires  that  each  participating  school 
within  a  project  must  elect  at  Teast'^eight  persons  to  serve  as  the  school ^s 
Title  I  Parent  Advisory  Council  (PAC)*    In  order  to  monirar  the  establishment 
of  PAC's,  several  kinds  of  records  were  collected  by  Title  I  Evaluation. 
Attachments  P-1  through  P-3  and  the  paragraphs  below  describe  these 
documents • 

The  first  form,  the  Basic  PAC  Information  Form,  was  developed  by  ORE  with 
the  advice  of  Title  I  staff.    It  was  sent  to  principals  of  Title  I  schools 
by  the  Title  I/Migrant  Parental  Involvement  Specialist.    The  forms  were 
developed  to  provide  documentation  that  PAC*s  had  been  established  at  each 
school.    They  were  completed  by  the  school,  signed  by  the  principal,  and 
returned  to  the  Parental  Involvement  Office. 

At  each  local  PAC  meeting  and/or  parent  training  session,  participating 
parents,  guests,  and  staff  members  were  asked  to  sign  an  attendant?,  roster. 
Each  school  had  a  community  representative  or  parental  involvement  contact 
person  appointed  by  the  principal.     It  was  their  responsibility;  to  see 
that  all  participants  signed  the  sheets.    They  were  also  responsible  for 
seeing' that  copies  of  the  attendance  forms,  the  meeting  agenda,  and  minutes 
were  sent  to  the  Title  I  Parental  Involvement  Specialist. 

At  the  districtwide  level,  the  Title  I/Migrant  Parental  Involvement  Specialist 
was  responsible  for  getting  copies  of  the  meeting  agendas  and  minutes  and 
for  collecting  parent  signatures. 

Periodically  the  information  gathered  by  the  Title  I  Parental  Involvement 
Specialist  was  sent  ot  ORE.    Those  records  formed  the  bases  for  this 
appendix.    During  the  week  of  May  19th,  a  Title  I  evaluation  assistant  pre- 
pared a  list  of  PAC  records  received  by  that  time.     She  provided  the  list 
to  the  Title  I  Parental  Involvement  Specialist  with  the  request  that  any 
additional  records  be  forwarded  to  ORE  by  May  26th.     This  appendix  reports 
on  all  material  received  through  May  28th.    The  Title  I  Parental  Involvement 
Specialist  indicated  to  the  project  evaluator  that  additional  meetings  were 
held;  however,  some  campus  contact  persons  did  not  send  in  complete  records. 

The  number  of  meetings  and  the  number  of  parents  in  attendance  was  tallied 
by  hand.    The  meeting  agendas  and  minutes  were  examined  to  determine  which 
were  PAC  meetings  and  which  were  parent  training  sessions  or  both.  Attach- 
ments P-1  and  P-3  are  copies  of  memos  which  set  out  the  definitions  used 
to  distinguish  between  the  types  of  meetings.    Those  definitions  are  ambig- 
uous.    In  addition,  the  signatures  of  the  parents  ofteu  do  not  reproduce 
well,  making  unduplicated  counts  difficult  to  obtain  reliably.    For  these 
reasons,  the  results  reported  in  this  appendix  are  probably  not  as  reliable 
as  those  found  in  other  parts  of  this  report. 
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Results 

The  results  will  be  discussed  in  terms  of  the  relevant  evaluation  questions* 

Evaluation  Question  D6~l;    Were  the  objectives  of  the  Parental  Involvement 
Component  met?    These  objectives  were: 

At  least  two  parent  training  sessions  for  Districtwide 
PAC  members,  apart  from  or  in  conjunction  with  the 
Districtwide  PAC  meetings,  will  be  held  during  the 
1979-80  school  year. 

At  least  one  parent  from  each  Title  I  school  will  be 
trained. 

A  minimum  of  three  staff  development  sessions  or  meet- 
ings will  be  held  by  the  Title  I/Title  I  Migrant  Parental 
Involvement  Specialist  for  community  representatives  and/ 
or  campus  parental  involvement  contact  persons. 

At 'least  two  parent  training  sessions  apart  from  or  in 
conjunction  with  Local  PAC  meetings,  will  be  held  on 
Title  I  campuses  during  the  1979-80  school  year. 

At  least  10  parents  will  be  trained  on  each  campus. 

According  to  copies  of  meeting  minutes  and  agendas  received  by  ORE  prior 
to  Ma^i^^th,  seven  Districtwide  PAC  meetings  were  held  at  which  parents 
rec^tLved  training.  Moreover,  two  Districtwide  PAC  Workshops  were  held. 
The  first  objective  was  met.  However,  the  second  objective  of  training 
one  parent  from  each  school  was  not  met.  Four  of  the  25  Title  I  schpols 
did  not  have  anyone  in  attendance.  Altogether  77  parents  (unduplicated 
count)  attended  training  sessions  (see  Figure  P-1X« 

The  objective  concerning  the  staff  development  sessions  for  community 
representatives  and/or  campus  contact  persons  was  met.    The  three  sessions 
were  held  in  August,  September,  and  March  of  the  i979-80  school  year  with 
a  total  of  26  (unduplicated)  conmiunity  representatives  and  campus  contact 
persons  attending.    Figure  P-2  shows  how  many  campus  contact  persons  and 
community  representatives  attended  each  session.    The  total  given  is  an 
(unduplicated)  count  across  all  sessions.    While  three  sessions  were  held, 
only  one  provided  training  for  a  significant  number  of  persons. 

The  third  objective,  that  each  campus  would  hold  two  parent  training 
sessions,  was  not  met.    Figure  P-3  shows  that  two  campuses  had  fewer  than 
two.  parent- training  sessions. 

Neither  was  the  objective  that  10  parents  would  be  trained  on  each  campus 
met.    Again,  two  campuses  fell  short  of  the  required  number. 
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The  presence  of  a  Title  I  community  representative  on  the  campus  (Brown,  Oak 
Springs,  Ortega,  and  Rosedale)  did  not  seem  to  contribute  greatly  to  the 
number  of  training  sessions  held  or  the  number  of  parents  trained.    On  the 
average  the  schools  with  community  representatives  held  3.25  meetings  and 
trained  21.5  parents,  while  on  the  other  21  campuses,  an  average  of  3.14 
meetings  were  held  and  22.4  parents  were  trained. 

Evaluation  Question  D6-2:    Did  attendance  at  Districtwide  and  Local  PAC 
meetings  improve  over  the  1978-79  school  year? 

The  total  attendance  for  1979-80  at  Districtwide  PAC  meetings  dropped 
from  the  total  attendance  for  1978-79.    As  Figure  P-4  illustrates,  the 
number  of  PAC  representatives  in  attendance  at  the  meetings  dropped,  while 
attendance  by  other  persons  increased  slightly. 

The  attendance  at  Local  PAC  meetings  cannot  be  compared  with  the  attend- 
ance for  1978-79  at  Local  PAC  meetings.    The  1978-79.  records  were  no  longer 
readily  available  in  ORE,  and  a  similar  breakdown  and  comparison  was  not  possibl 

Evaluation  Question  D6-3:    Did  representatives  of  nonpublic  schools  attend 
Districtwide  PAC  meetings? 

Representatives  of  nonpublic  schools  attended  Districtwide  PAC  meetings. 
Figure  P-5  shows  how  many  representatives  from  nonpublic  schools  with 
Title  I  programs  were  present  at  each  meeting. 

Evaluation  Question  D6-4;    How  many  Districtwide  and  Local  P.\C  meetings  were 
held  between  July  1,  1979,  and  April  30,  1980? 

Basic  PAC  Information  Forms  returned  to  ORE  showed  that  24  of  the  25 
schools  elected  PAC  officers.    A  total  of  75  local  PAC  meetings  were  held 
between  the  above  dates. 

In  addition  to  the  Local  PAC  meetings,  eight  Districtwide  meetings  were 
held  during  the  same  period  (see  Figure  P-5). 

Figure  P-6  shows  the  months  and  locations  of  the  local  meetings.    A  large 
number  of  meetings  were  held  in  October  and  November.    After  that,  the 
frequency  decreased.    The  total  number  of  local  PAC  meetings  (75)  decreased 
slightly  from  last  year  when  84  meetings  were  held. 


SCHOOL 


NUMBER  OF  PARENTS 
RECEIVING  TRAINING 


&  1  T  J  ^  ^  _ 

Allison  . 

Becker 

1 

Blackshear 

1 

'Brooke 

i, 

4 

Brown 

5 

Brentwood 

0 

Campbell 

1 

Dawson 

0 

Govalle 

3 

Maplewood 

3 

Mathews 

0 

Metz 

5 

Norman 

A 

Oak  Springs 

2 

Ortega 

1 

Pecan  Springs 

2 

Pleasant  Hill 

1 

Reilly 

0 

Ridgetop 

0 

Rosedale 

4 

Rosewood 

1 

St.  Elmo 

2 

Sanchez 

2 

Sims 

2 

Zevala 

1 

Other  or  Unknown 

15 

TOTAL 

77 

Figure  P-1.     PARENTS  RECEIVING  TRAINING  AT 
DISTRICTWIDE  PAC  MEETINGS  OR 
WORKSHOPS. 
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STAFF 

DEVELOPMENT 

DATES 

PERSONS 

August  15 

September  4 

March  25  TOTAL 

ConununlCy  Representatives 

0 

0 

4  4 

Campus  Contact  Persons 

3 

19 

1  22 

-^7 

Figure  P-2.    ATTENDANCE  AT  PAC  STAFF  DEVELOPMENT  SESSIONS 


NUMBER  OF 

NUMBER  OF 

SCHOOL 

TRAINING  SESSIONS 

PARENTS  TRAINED 

AT  1  i  <ann 

4 

13 

Becker 

2 

9 

Blackshear 

4 

14 

3 

12 

Brown 

4 

17  - 

Brentwood 

3 

14 

Campbell 

2 

14 

Dawson 

3 

41 

Govalle 

5 

36 

Maplewood 

3 

15 

Me  chews 

1 

2 

Metz 

7 

56 

Norman 

4 

16 

Oak  Springs 

3 

19 

Ortega 

2 

30 

Pecan  Springs 

2 

15 

Pleasant  Hill 

3 

41 

Reilly 

1 

11 

Ridgetop 

2 

23 

Rosedale 

4 

20 

Rosewood 

3 

10 

Sanchez 

4 

11 

Sims 

3 

28 

St.  Elmo 

4 

53 

Zavala 

3 

33 

TOTAL 

79 

553 

Figure  P-3.    lAJMBER  OF  TRAINING  SESSIONS  AND 
PARENTS, TRAINED. 
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PAC 

OTHER 

YEAR 

REPRESENTATIVES 

PARENTS 

STAFF 

GUESTS 

TOTAL 

78-79 

109 

33 

152 

17- 

311 

79-80 

54 

36 

158 

20 

268 

Figure  P-4.     BREAKDOWN  AND  COMPARISON  OF  ATTENDANCE 
AT  DISTRICTWIDE  PAC  MEETINGS. 

\ 
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NUMBER  OF 

NONPUBLIC 

TOTAL  NUMBER  OF 

PERCENTAGE 

DATE 

REPRESENTATIVES 

PARENTS  ATTENDING 

OF  TOTAL 

August 

0 

2 

0 

September 

0 

7 

0 

October 

1 

24 

4 

November 

1 

18 

6 

January 

1 

34 

3 

February 

0 

4 

0 

March 

2 

13 

15 

April 

0 

7 

0 

Figure  P-5.     NUMBER  OF  NONPUBLIC  REPRESENTATIVES  IN  ATTENDANCE 
AT  DISTRICTWIDE  PAC  MEETING. 
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SCHOOL 

Sept. 

Oct. 

Nov. 

Dec. 

Jan. 

Feb. 

Mar. 

Apr. 

TOTAL 

2 

X 

X 

4 

Becker 

X 

1 

Blackshear 

X 

X 

X 

X 

X 

5 

Brooke 

X 

X 

-  X 

3 

Brown 

X 

X 

2 

Brentwood 

X 

X 

X 

3 

Campbell 

X 

X 

2 

Dawson 

X 

X 

X 

3 

VJW  V  Gk^^W 

X 

X 

X 

X 

4 

Mflnl PUD Ad 

X 

X 

X 

3 

Mo  t*HpiJQ 

A 

1 

Y 

Y 
/k 

Y 
«v 

X 

X 

X 

6 

Y 

Y 

X 

X 

4 

Oak  Springs 

X 

X 

X 

3 

Ortega 

X 

X 

2 

X 

X 

2 

Pleasant  Hill 

X 

X 

X 

3 

Reilly  ^ 

X 

1 

Ridgetop 

X 

X 

2 

Rosedale 

X 

X 

X 

3 

Rosewood 

X 

X 

X 

A' 

3 

Sanchez 

X 

\  X 

X 

X 

4 

Sims 

X 

\x 

X 

3 

St.  Elmo 

X 

X 

X 

X 

4 

Zavala 

X 

X 

X 

X 

4 

TOTAL 

6 

22 

19 

3 

9 

8 

4 

4 

75  . 

Figure  P-6.    MONTHS  AND  LOCATIONS  OF  PAG  MEETINGS. 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 


Attachment  P-1 
(Page  1  of  5) 


August  16,  1979 


TO:  Lee  Laws  and  Alicia  Talamantez 

FROM:        David  Doss 

SUBJECT:    Parental  Invo,lvement 

This  memo  Is  to  share  ylth  you  my  understanding  of  the  issues  we  agreed 
upon  at  our  meeting  la$t  week.    If  you  disagree  with  anything  below, 
let  me  know.    Otherwise  the  procedures,  definitions,  etc.  will  be  the 
ones  used  in  evaluating  the  Parental  Involvement  Component. 

Objectives  and  Component  Narrative 

1.  The  first  objective  will  be  modified  to  read  as  follows: 

I 

At  least  two' parent^tralnlng  sessions  for 
DlstrlctwidejPAC  members,  apart  from  or  in 
conjunction  with  the  Dlstrictwlde  PAC 
meetings,  wiil  be  held  during  the  1979-80  ^^ 
school  year. 

2.  Part  (a)  of  the  third  objective  will  read  as  follows: 

(a)  At  leasi^  two  parent- training  sessions, 
apart  from  or  in  conjunction  with 
local  PAC  meetings,  will  be  held  on 
each  Title  I  campus  during  the  1979-80  ( 
school  year. 

3.  Part  (b)  of  the  tifird  objective  will  read  as  follows: 

I 

I  ■ 

(b)  At  leasti  10  parents  will  be  trained 

on  each  i  campus . 

t 

Campus  T.-aining  Sassidns  vs.  PAC  Meetings  l 

1.  \At  the  local  campiis  level,  only  those  parent-training  session/- 
■    organized  by  the  Title  I  community  representatives'  on  campus 

contact  persons  will  be  counted. 

2.  Parent- training  sessions  may  be  held  at  the  time  of  local  PAC 
meetings  or  separately.    The  determination  of  whether  or  not 
a  meeting  is  considered  to  involve  parent  training  vlll  be 
based  on  the  meeting  agenda. 
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Items  such  as  the  following  are  considered  regular  PAC  business 
and  do  not  qualify  the  meeting  as  a  parent-'training  session* 

a.  Review  of  Title  I  Application, 

b*  Review  b£  Title  I  regulacions* 

c.  Review  of  Title  I  budget, 

d*  Election  of  PAC  oflPicers, 

e*  Reports  from  Districtwlde  PAC  meetings, 

f.  Evaluation  reports. 

g.  Distribution  of  required  information  (Title  I  law,  ' 
regulations,  etc)  • 

Presentations  such  as  the  follwing  would  be  considered  parent-training* 

a.  An  ip-depth  presentation  about  one  Title  I  compjonent* 

b.  A  prjiasentation  on  topic  of  interest  to  the  parents  such 
as  tj'he  following: 

•  (how  to  help  their  children  with  reading 

•  discipline 

•  what  is  Title  I? 

•  a  description  of  the  schools  Title  I  program 

If  parent-training  sessions  are  held  separately  from  PAC  meetings  at  either 
level,  we  will  need  a  description  and  list  of  parents  who  attended,  ♦ 

Record  Keeping  / 

A  form  (wi^h  Instructions)  for  documenting  the  establishment  of  local 
campus  PAC^s  is  attached  for  your  review.    This  form  or  a  modified 
version  will  be  sent  to  each  principal  by  the  Parental  Involvement 
Specialist.    Copies  of  the  returned  form  will  be  sent  to  ORE. 

In  addition,  we  will  receive  copies  of  the  following  for  each  PAC  meeting. 


Local  Meetings 

a.  Agenda. 

b.  Minutes. 

c.  Roster  of  persons  attending  meeting:     On  new 
form  which  will  have  PAC  members  names 
typed  on  as  well  as  their  signatures. 

Districtwlde  Meetings 

a.  Agenda. 

b.  Minutes. 

c.  Roster  of  persons  attending  meeting:  Also 
a  modified  form  with  names  of  PAC  members 
typed  as  well  as  signatures* 
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A  8«t  of  rtcor.dt  for  each'  Jitle  I  PAC  meeting  should  be  sent  to  Kim 
Walket-Wheatly  at  ORE.  Also,  a  set  should  be  sent  to  Patsy  Totusek 
for  each  meeting  at  a  school  with  a  Migrant  t.eacher. 

I  think  I  have  covered  the  Important  points  from  the  meeting.  Please 
let  me  know  If  I  have  omitted  anything. 


Approved: 


Approved: 
DD:lfs 


SenloifjEvaluator  for  Compensatory 


Director  of  Office  of  Researchu^and 


Education  Programs 
^Snd  Evaluation 


cc:  .  Patsy  Totusek 
Oscar  Cantu 
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INSTRUCTIONS  FOR  COMPLETINQ  THE 
BASIC  PAC  INFORMATION  FORM 

The  person  aompleting  the  BASIC  PAC  INFOimTION  FORM  should  write 
the  ncanea  of  elected  members j  officers ,  and  representatives  in 
the  proper  places.    It  is  important  that  addresses,  of  these  persons 
also  be  written  on  the  form. 

In  addition^  if  the  PAC  member j  officer j  or  representative  is  the 
parent  of  a  silent  attending  the  school,  the  I,D.  number  of  that 
child  should  be  written  into  the  proper  space.  Since  PAC  members 
are  not  required  to' be  parents  of  students  in  the  school,  it  is 

possible  that  the  space  man      blank  in  some  cases*  Rowever,  

if  the  PAC  member  is  a  parent,  it  ia  imperative  that  I.D.  number 
space  be  completed.    If  the  parent  has  more  than  one  Title  I 
child,  then  only  one  I,D.  nianber  needs  to  be  listed. 
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BASIC  PAC  INFORMATION  ^^^s®  ^ 

V 

This  is  to  certify  that  Title  1.  Parent  Advisory  Council  members 

fQP  ^  School  were  elected  at  a  local 

PAC  meeting  held  on  .  • 

The  members,  officers,  and  distrlctwide  representatives  for  this 
school  are  listed  below. 


Members 

Name  (Last,  First) 

Address 

I.0,# 

 ^  

Officers 

Chairperson: 
Co-Chairperson: 
Co-Chairperson: 
Secretary: 

Parliamentarian:  " 

Distrlctwide  PAC  Representatives 


ERIC 


— —  Principal's  Signature 

P-15 

9^  J  572 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Of £lce  o£  Research  and  Evaluation 

August  28,  1979 


TO:  Lee  Laws  and  Alicia  Talamantez 

I'ROM:        David  Doss 

SUBJECT;    Revisions  to  Basic  PAC  Information  Form 

Attached  is  a  revised  version  of  the  Basic  PAC  Information  Form. 
We^have  made  the  following  changes: 

a.  We  added  a  Title  I/Mlgrant  designation  to 

-  both  the  PAC  member' list  and  the  Dlstrictvide  . 
PAC  representative  list* 

b.  We  added  phone  number  columns  to  both  of  the 
above  lists* 

c«    We  modified  thu  instructions  to  reflect 
these  changes. 

If  is  my  understanding  that  if  these  changes  are  satisfactory,  Alicia 
will  send  these  forms  to  the  campuses  for  their  use  (by  placing  chem 
in  the  campus  contact  persons*  packets  for  the  meeting  on  September  4) • 

If  there  are  any  problems  with  these  forms,  let  me  know. 

Approved :   C  oriAAiSuZ^  /^^..^K^LxJ^  

Se^or  Evaluator  for  Compensatory  Education  Programs 

Approved :      ^'^^pj^cjit^-^  ^^P^:  "x^^^^^  ^($"  Z>  

Director  of  Office  of  Research  aha  Evaluation 

DD:lfs 

cc:    Oscar  Cantu 
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•  INSTRUCTIONS  FOR  COMPLETING  THE  BASIC 
PAC  INFORMATION  FORM 


Attachment  P-2 
(Page  2  of  3) 


Complete  the  attached  form  according  to  the  instructions  below.  .Return 
the  completed  form  to  Alicia  Talamantei;  at  Kealing. 

NAMg.  AdBRPSS.  PHQNg 

Write  in  the  names  of  the  elected  members,  officers,  and  districtwide 
representatives  In  the  proper  spaces.  It  is  important  that  the  phone 
numbers  ana  addresses  of  these  persons  be  included  on  the  form. 

TiTLg  I  QP  Wt GRANT  STATUS 

If  the  PAC  member  is  a  parent  of  a  Title  I  or  Title  I  Migrant  student, 
then  this  should  be  designated  on  the  form  by  wirting  "TI"  or  "TIM" 
under  the  heading  "TI  or  M  Status."    PAC  members  who  are  not  parents 
of  Title  I  or  Migrant  students  should  indicate  that  by  placing  an 
"N"  in  the  space. 

T.D.  NUMBgR 

If  the  PAC  member,  officer,  or  representative  is  the  parent  of  a 
student  attending  the  school,  the  I.D.  number  of  that  child  should 
be  written  into  the  proper  space.    Since  PAC  members  are  not  re- 
quired to  be  parents  of  students  in  the  school,  it  is  possible  that 
the  space  may  be  blank  in  some  cases.    However,  if  the  PAC  member 
is  a  parent,  it  is  imperative  that  the  I.D.  number  space  be  com- 
pleted.   If  the  parent  has  more  than  one  Title  I  or  Migrant  ch-^id, 
only  one  I.D.  number  needs  to  be  listed. 

The  e>(ample  below  shows  that  Wanda  Washington  is  the  parent  of  a 
Title  I  studeTiti  Raul  Contreras  is  the  parent  of  a  Migrant  student; 
and  Kim  Walker  is  not  a  parent: 


Member 


Name  (Last,  First)  Address 


TI  or  M 
Status? 


I.D.# 


Phone 


Washington,  Wanda      1923  FairMeadow 


TI 


8623298 


454-2111 


Contreras,  Raul 


621 9B  Hazlett  St. 


TIM 


3256429 


472-9113 


Walker,  Kim 


1034  Oak  Springs  Or. 


N 


451-2935 
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BASIC  PAC  INFORMATION  ^ 

This  1s  to  certify  that  Title  I  PAC  members  of  School. 

were  elected  at  a  local  PAC  meeting  held  on  . 


The  members,  officers,  and  distrlctwide  representatives  for  this  school 
are  listed  below.    (Please  print  or  type.) 

Members 

TI  or  M 

Name  (Last,  First)  Address  Status?     I.O.^  Phone 


Officers 

Chairperson:  


Co-Chairperson; 


Secretary; 


Parliamentarian; 


DISTRICTWIDE  PAC  REPRESENTATIVES 

TI  or  M 

Name  .(Last,  First)  Address  Status?     I.D.»  Phone 


ERIC 


Date  Principal  s  Signature 

5  7  a 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

September  17,  1979 


TO:"  Title  I  Contact  Persons  For  Parental  Involvement 

FROM:        David  Doss  .- 

SUBJECT:    Definitions  Used  in  the  Evaluation 

I  believe  "you  "have  "recently  re^^^^  df  the  objectives  -for  the  • 

Title  I  Parental  Involvement  Program  from  Alicia  Talamantez.    Those  . 
objectives  outline  the  core  of  what  the  evaluation  will  be  examining 
this  year  as  far  as  parental  involvement  is  concerned. 

I  would  like  to  share  with  you  some  "understandings"  that  Lee  Laws, 
Alicia,  and  I  worked  out  to  help  clarify  exactly  what  the  evaluation 
will  use  in  determining  what  ''s  and  what  is  not  a  parent- training 
session.    The  understandings  are  included  on  the  attached  page. 

As  you  can  see,  the  minutes  and  agendas  are  crucial  to  an  accurate 
evaluation  of  this  component.    Please  make  an  effort  to  see  that  thes.e 
documents  clearly  relate  the  type  of  activities  which  occur  at  your 
mee,tings. 

If  you  have  any  questions  about  the  attached  agreements,  please  call 
me  at  458--1228. 

/      "77~           ^  ^ — ' 
Approved :  l./^tr^^//^    ^  ^        z.^^  .  <  ^  ^  

Saniot/  Evaluator  for  Compensatory  Education  Programs 


Approved: 
Approved : 
DD:lfs 


.^-^^n/M^  _   

'Director  of  Office  of  Research^^nd  Evaluation 
Director  of  Elementary  Education 


cc:    Lee  Laws 

Alicia  Talamantez 

Title  I  Reading  Coordinators 

Title  I  Principals 


57c 

P-19 


79,23  •  Attachment  P-3 

*  (Page  2  of  2) 

AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 


"UNDERSTANDINGS"  CONCERNING  PARENT  TRAINING 

1.  At  the  local  campus  level,  only  those  parent- training  sessions 
organized  by  the  Title  I  community  representatives  or  campus 
contact  persons  will  be  counted. 

2,  Parent- training  sessions  may  be  held  at  the  time  of  local  FAG 
meetings  or  separately.    The  determination  of  whether  or  not 
a  meeting  is  considered  to  involve  parent  training  will  be 
based  on  the  meeting  agenda  and  minutes. 

..  Items  -such  as  -the-followlng  -are  considered  -regtilar  -PAC  business     •  -  - 

and  do  aot  qualify  the  meeting  as  a  parent- training  session. 

a.  Review  of  Title. I  Application. 

b.  Review  of  Title  I  regulations. 

c.  Review  of  Title  I  budget. 

d.  Election  of  PAC  officers. 

e.  Reports  from  Districtwlde  PAC  meetings. 

f .  Evaluation  reports. 

g.  Distribution  of  required  information  (Title  I  law, 
regulations,  etc.). 

Presentatlot 9  such  as  the  following  would  be  considered  parent- training. 

a.    An  in-depth  presentation  about  one  Title  I  component. 
.  b.    A  presentation  on  a  topic  of  interest  to'  the  parents  such 
as  the. following: 

"m    how  to  help  their  children  with  "reading       " " 

•  discipline 

•  what  is  Title  I? 

•  a  description  of.  the  school's  Title  I  program 

If  parent- training  sessions  are  held  separately  from  PAC  meetings  at 
either  level,  we  will  need  a  description  and  list  of  parents  who  attended. 
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ESEA  Title  I 
Appendix  Q 
PAC  PLANNING  FORM 
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Q-l 


ERIC 


In«ttum«tic  Ottcrlpclon;    PAC  Planning  For© 


arltf  dMcrlgtloP  of  eh»  iogcniosnt;  • 

A  tvftncy«*on«  itm  slttcklltt  dlvidtd  Into  ehrte  cae«forl«i  vra«  ussd  eo  poll  local 
PAC  paranca  on  Chair  prafarancaa  o£  copies  for  lactura  and  diacuaaion  or  diacuaaion 
and  damonacration  during  PAC  training  aaaaiona. 


To  tfhott  ya  eha  laatmmant  adainiatcrtdl 

Paranco  aecandlng  local  and   diacrlctwida  PAC  maecings* 


gov  gany  ,glaaa  vaa  tha  la3trumant_.administartd? 
Onca. 


Vhan  vaa  sha  Inaerumant  adnlnlitarad? 

PAC  Planning  Fonaa  wara  paaaa^  ouc  co  paranca  during  che  tnaacings^aatly  In  tha 
1979*80  aehool  yaar. 

Vhara  vaa  sha  Inagrmang  adalaiagartd?. 

At  c ha  local  PAC  sicaa  and  ac  a  Discriocwida  PAC  maecing. 


Who  adainiatarad  cha  InacrumancJ 

tha  cooaunicy  rapraaantacivaa  or  contact  persona  mada  cha  shaaca  availabla  at 
cha  maacings. 

Vhat  training  did  cha  adAiniittacora  hava?_ 

Inaeruecions  vara  provided  co  cotnmunicy  rapraaancacivas*  and  campus  contact  parsons 
by  cha  Office  of  Reaaarch  and  Cvaluacion^ 

Was  the  Inacrxflftent  adaialaterad  under  icandardjgad  condlcigni.?. 
Ho. 


Were  there  orobltaa  tflch  the  inacruaeng  or  che  adqiniscraclon  chac  night 
affect  cha  validity  of  cha  daga? 

c 

Tha  raaulta*  fraoa  one  campus-  ware  not  clearly  undaracandabla  and  vara  discarded. 


Who  devalooad  the  Inagyaaeng? 
Office  of  Research  and  Evaluation. 

'viliac  reliability  and  validity  data  ire  available  on  cha  igatr^iaentr 
Sone « 

Are  chare  nora  data  available  for  Lagar:}retiag  :ha  rtsults? 
So.  * 


 ^ 
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PARENT  ADVISORY  COUNCIL  PLANNING  FORM 


Purpose 

Information  derived  from  the  PAC  Planning  Form  was  used  to^ answer  the 
•following  decision  and  evaluation  questions  from  the  Title  I  Evaluation 
Design  for  1979-80. 

Decision  Question  D6;    Should  the  Title  I  Parental  Involvement 
Component  be  cqntlnued,  expanded •  or  revised?    If  so,  how? 

Evaluation  Question  D6-5:    Was  parent  training  provided  In 
' the  areas  most  frequently  requested  by  the  Title  I  parents? 


Procedure 

Title  I  and  Title  I  Migrant  parental  Involvement  staff  were  sent  a  memo 
and  copies  of  a  two-part  checklist  (Attachment  Q-1)  by  the  Office  of 
Research  and  Evaluation  during  September,  1979.    They  were  sent  two 
versions  of  the  checklist.    One  was  for  use  by  the  parents;  the  other  was 
for  the  community  representatives  and  campus  contact  persons. 

• 

The  parents  were  asked  during  an  early  local  Parent  Advisory  Council  (PAC) 
meeting  to  use  their  fprm  to  indicate  the  five  topics  which  they  would  prefer 
to  learn  about  at  PAC  meetings  or  parent  training  sessions.    They  were 
encouraged  to  add  any  additional  topics  in  which  they  also  had  a  high  interest. 

The  other  form  was  used  by  the  campus  contact  persons  for  parental  involvement 
for  reporting  the  results  to  ORE.    They  were  to  tally  the  results  and 
write  the  total  number  endorsing  each  item  in  the  blank  next  to  the  item. 
Then  they  were  to  transfer  any  other  suggestions  to  the  reporting  form  and 
send  it  to  ORE. 

The  forms  were  also  given  to  parents  attending  a  meeting  of  the  Districtwide 
PAC.    Their  responses  were  used  in  planning  districtwide  training  sessions. 

The  results  were  tallied  by  hand  by  a  Title  I  evaluation  assistant  for  local 
PAC  meetings  and  districtwide  PAC  meetings  separately.    Altogether,  21 
campuses  returned  PAC  Planning  Forms.     The  form  from  one  of  these  schools 
were  not  clearly  used  and  was  excluded  from  the  analyses  reported  below. 


Results 

Figure  Q-1  shows  the  results  from  local  PAC  meetings.    The  number  to  the 
left  of' each  item  is  the  number  of  parents  who  indicated  a  desire  to  have 
training  in  thai  area.    Figure  Q-2  ranks  the  items  by  the  number  of 
parents  who  endorsed  them.    As  the  figure  shows,  the  items  fell  into 
three  groups.  C 
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One  item  (Ik.    Helping  your  children  with  reading  at  home)  was  cjearly 
more  popular  than  any  of  the  others*    Fear  more  items  had  endorsement 
levels  well  below  item  Ik  but  somewhat  above  the  remaining  16.    Figure  Q-3 
shows  the  items  added  to  the  list  by  the  parents. 

Figure  Q-4  shows  topics  addressed  at  local  campus  PAC  meetings  ranked  by 
the  frequency  of  their  occurrence. 

Those  topics  mos,t  often  requested  tended  to  be  those  most  often  addressed. 
The  exceptions  being  .handling  discipline  at  home  and  desegregation. 
Desegregation  became  a  topic  during  the  year  when  the  District  agreed  to 
implement  a  desegregation  plan  in  the  fall  of  1980.    Desegregation  and  related 
topics  became  popular  subjects  for  local  PAC  meetings.    It  appears  that 
the  Title  I  Program  did  a  good  job  of  providing  training  sessions  in 
the  areas  of  interest  specified  by  the  parents.    The  program  also  had  the  ^ 
f  liexibility  to  address  the  topic  of '"desegregation  when'  it'  Ijecame  important 

to  the  parents. 

*  .» 

Figure  Q-5  shows  the  frequency  with  which  parents  endorsed  each  planning 
form  item  at  the  Districtwide  PAC  level.    Figure  Q-6  shows  the  items  ranked 
by  popularity.    A  number  of  presentations  were  made  at  the  districtwide 
meetings  during  the  year.    In  addition,  a  parent  traihing  workshop  was 
held.    Flfure  Q-7  lists  the  topics  covered  at  districtwide  meetings  during 
the  year.    As  at  the  local  level,  topics  of  interest  to  the  parents  were 
addressed  at  the  districtwide  meeting. 
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AUSm  XHDEFEmENT  SCHOOL  DISTRICT 
0<f  ie«  of  RMurch  4ad  EvaluAtioa 


;ac  nmmo  fobh 

This  fere  ««•  d«v«lop«d  for  aoo  by  Titl«  I/Hlgr«nt  Parut  Advisory 
Couacila  la  plAoaias  poront-trmlnlng  prograffls.    Tha  raaulca  may  alao 
ba  uaad  la  eba  avaluatioaa  of  thaaa  programa* 

Cirela  tha  fiva  topiea  In  vhich  you  ara  ooac  latartatad. 

•  o 

••  I.    school  Topic.  1^  ^  ResPOMJING 

42  a.  Xiadargartaa 

52    ^  b«  Ttaehar  Coaf araaeas 

AO  c.  aaport  Carda 

83  d.  Afihiavamaat  Taatiag 

26  a.  Also  Graduation  Raquircffiant 
88  f.  Tiftla  I  Raaulta 

27  .    g.  Ticla  I  Migrant  Raaulta 

33     '  h.    Also  Diaciplina  Policy 

(A 

22  i.    Who'a  Who  in  AISD  ^ 

88  j.    Halpiag  your  vary  young  childraa 

'  ^       prapara  for  school. 

149  Vt«    Halplttg  your  childran  with  raading  ^ 
at  homa* 

78  l;    Handling  diaciplina  problama  at  horna* 

2.  Haalth-RalatVd  Topics 

^'^        **  a.    Migrant  Haalth  and  Clothing  Servicaa 

44  *b .  ilutrition 

17   /  c.  lamuniaJition 

36  d.    Drug  Abusa 

38  a.    Taanaga  Problems 

3.  Conanunity  Ratourcas  and  Conatimer  Topics 

38  a«    Coomunity  Rasourcaa  CCloching,  aadicina, 

nutrition,  haalch  cars,  ate.) 

12  b.    Cradit  Problaas 

7  c.    Homa  Rantal  Problams 


47  d.    Programs  at  Community  Schools 

Csa  cha  spaca  balov  to  suggasc  othar  topics  In  vhlch  you  vnuld  like  to 
racaiva  training.    If  you  naad  mora  room,  usa  tha  othar  jida  oi  chis  sheac. 

Figure  NUMBER  OF  PARENTS  ENDORSING  EACH  ITEM:     LOCAL  CAMPUS  PAC 

MEETINGS. 
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Ranlc 

Number 
indorsing 

Item 

1 

149 

Ik. 

Helping  your  children  with 
reading  at  home 

2 

88 

If. 

Title  I  Results 

2 

• 

88 

IJ. 

Helping  your  very  young 
children  prepare  for  school 

4 

83 

id.' 

Achieveraent  "e sting 

5 

78 

le. 

AISD  Graduation  Requirement 

6 

52 

lb. 

Teacher  Conferences 

7 

47 

3d. 

Programs  at  Community  Schools 

8 

44 

2b. 

Nutrition 

9 

42 

la. 

Kindergarten 

10 

40 

Ic. 

Report  Cards 

11 

38 

2e. 

Teenage  Problems 

11 

38 

3a. 

Community  Resources  (Clothing, 
medicine,  nutrition,  health 
care,  etc.) 

13 

36 

2d. 

Drug  Abuse 

14 

33 

Ih. 

AISD  Discipline  Policy 

15 

27 

Ig. 

Title  I  Migrant  Results 

•16 

..  26 

le. 

AISD  Graduaction  Requirement 

17 

25 

2a. 

Migrant  Health  and  Clothing 
Services 

18 

22 

li. 

Who's  Who  in  AISD 

19 

17 

2c. 

Immunization 

20" 

12 

3b. 

Credit  Problems 

.  21 

7 

.  3c. 

Home  Rental  Problems 

Figure  Q-2.     PLANNING  FORM  ITEMS'  RANKffi  BY  POPULARITY: 
LOCAL  PAC  MEETINGS.  ^8,1 
Q-6 
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OTHER  SUGGESTED  TOPJCS  

— .  ^   ■  '  '  ^r-ij/^  

•  Organizational  analysis  of  AISD. 

•  Technical  assistance  from  AISD  for  Title  I  schools, 

•  How  a  child  can  relate  to  changes  in  the  home»  where  it  won^t 
effect  school  work* 

•  Traffic  in  front  school* 

•  Procedure  for  choking. 

•  How  to  get  a  child  to  stay  at  school  when  she  doesn't  want  to  go. 
Remaining  calm  while  explaining. 

•  Single  working  parent. 

•  What  I  should  do  after  I  have  talked  to  the  teacher  of  my  child 
when  she  is  unhappy.    Who  should  I  talk  tc  about  this? 

•  How  children  are  encouraged  to  interact  with  other  children  and 
teachers. 

•  Boehm  testing  and  how  it  is  used  with  kindergarten  children. 

•  How  are  health  problems  handled  in  school? 

•  Recess. 

•  Ways  to  help  children  at  home  besides  reading. 
Figure  Q-3.     OTHER  SUGGESTED  TOPICS:    LOCAL  PAG  MEETINGS.- 
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Niunber  of 


Rank       Sessions  Topic  

1  21  Helping  your  children  with 

reading  at  home. 

2  9  Title  I  Results. ^ 

3  9  Deslgregation. 

4  7  What  is  PAC- 

5  5  Title  I/Title  I  Migrant  Pro- 

grams after  Desegregation, 

6  4  Helping  your  very  young 

children  prepare  for  school. 

7  3  Achievement  Testing, 

8  2  Title  I  Migrant  Results. 

9  1  Teacher  Conferences. 

9  1  Programs  at  Community  Schools.  ^ 

9  1  "It's  working  for  us  (Filmstrip). 

* 

9  1  Strategies  for  Discipline. 


r  jure  Q-4.     TOPICS  AT  PARENT  TRAINING  SESSIONS 
AND  THEIR  FREQUENCY, 
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0  . 

AOSTXK  INDCPENDENT  SCHOOl.  OISTRXCT 
Ofiflca  of  SUtMreh  Aad  SvtlMtiQn 

PAC  PUNKXS^a  FORM 

Thtt  fprm  vma  dtvelopad  for  ua^  by  Tltit  l/Mlgrint  Ptrtnt  Advlionr 
Council*  la  pltnxang  pmront-crslalng  progriM*   Xho  rosult*  may  U«o 
btt  uoad  la  tbo  4v«lu«eioiifl  of  thoss  progruu. 

Circle  tho  flvo  topic*  la  which  you  tro  aoot  Ut*rost«d. 

!•  School  Topic*,  j^^j^  OP  p^^pgjjfs  Respomjing 

7  4*-  Kindorgtrtoa 

4  b.    Xuchor  Conforoncwi 

4  c.    Roport  Cardo 

6  ^»    Achiovottottt  Ttiting 

4  AISB  Graduation  Raquirtmaat 
9  f.    Titla  I  Raaulti 

1  g,    Titla  I  Higrant  Raaulta 

1  b.    Also  Diaciplina  Policy 

2  i.    Who* a  Who  in  AISD 

J.    Halping  your  very  young  childran 
prapara  for  school. 

14  flalplng  your  childran  with  reading 

at  homa. 

11  1.    Handling  diaciplina  problama  at  hoaa. 

2.  flaAlth'-RaUtad  Topics 

f,  4.    Migrant  Haalth  and  Clothing  SarvlCaa 

6  b .    Hu tri  tion 

^^^^^  c  •    iBaauniza  tion 

5  d.    Drug  Abuaa 

6  a,    Xacnaga  Problama 

3.  Comunity  Raaourcas  and  Confliunar  Topics 

6  a.    CoBfflunity  Raso\urc*s  (Clothing,  oedicina, 
  nutrition,  haalth  care,  ate.) 


3  b.    Cradit  Problena 

2  c*    Homa  Rantal  Problems 

7  d.    Programs  as  Community  Schools 

Us.  ch.  3p«c.  b«Liw  CO  SU88MC  och«  copies  in  vhich  you  ^j;^^^  .^J'j" 
rectiv*  criining.    If  you  a»*d  Mt    room,  uaa  uh«  ochtr  *id«  oi  chli  sh««c. 

Figure  Q-5.     NUMBER  OF  PARENTS  ENDORSING  EACH  ITEM;    DISTRICTWIDE  PAC 
MEETING. 
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Number 

Rank       Endorsing  Item  

1  14  Ik.     Helping  your  children  with 

reading  at  home. 

2  *  11  11.    Handling  discipline  problems 

at  home. 

3  9  If.    Title  I  Results.  

4  7  la.    Kindergarten . 

A  7  3d.    Programs  at  Community  Schools. 

6  6  Id.    Achievement  Testing.  \ 

6  6  IJ.    Helping  your  jy.ery  young 

children  prepare  for  school. 

6  6  2a.    Migrant  Health  and  Clothing 

Services, 

6  6  2b.  Nutrition. 

6  6  2e.    Teenage  Problems. 

6  ^6  3a.    Community  Resources  (Clothing, 

.    medicine,  nutrition,  health 
care,  etc.). 

12  5  2d.     Drug  Abuse. 

13  .^4  lb.     Teacher  Conferences. 

13  4  Ic.  Report  Cards. 

13  '4  le.  AISD  Graduation  Requirement. 

16  3  3b.  Credit  Problems. 

17  2  •  11.  Who's  Who  in  AISD. 

17  2  3c.    Home  Rental  Problems. 

19  1  Ig.     Title  I  Migrant  Results.  ^ 

19  1  JLh.     AISD  Graduation 

Requirement. 

21  0  .2c.  Immunization. 


i  Figure  Q-6.     PLANNING  FORM  ITEMS  RANKED  BY  POPULARITY: 

DISTRICTOIDE  PAC  MEETING. 
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DISTRICTWIDE  PAC  training  topics  during  the  1979-80  SCHOOL  YEAR 

Description  of  Sessions 


What  Is  Title  I 

Title  I  Evaluation  Results 

Title  I  Migrant  Evaluation  Results 

Dlstrictwide  PAC  Workshop 

a.  Early  Childhood 

b.  Title  I  Reading 

c.  Counseling  and  Guidance 

d.  ORE 

e.  Nonpublic  Schools 

f.  Parental  Involvement 

g.  The  Way  We  Get  Our  Funds 

h.  Extended  Day 

1.  Title  I  Migrant  Instructional  Program 

j  .■  Supportive  Services 


Helping  Your  Children  With  Reading  at  Home 

Title  I/Title  I  Migrant  Programs  After  Desegregation 

Helping  Your  Child  to  Deal  With  Desegregation 

The  Early  Childhood  Education  Program 

Guidance  for  our  Children  in  Viewing  Television  Programs 

Achievement  Testing 

Handling  Discipline  Problems  at  Home 

AISD  Discipline  Policy 


Figure  Q-7.     TOPICS  ADDRESSED  AT  DISTRICTWIDE  PAC  MEETINGS. 
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AUSTIN  INDEPENDENT  SCHOOL  DISTRICT 
Office  of  Research  and  Evaluation 

September  7,  1979 


TO:  Title  1/Migrant  Parental  Involvement  Contact  Persons 

FROMt        David  Doss  and  Patsy  Totusek 
SUBJECT:    Use  of  PAC  Planning  Form 

As  you  will  recall  from  the  recent  meeting  you  attended  on  parental 
Involvement,  the  federal  government  and  TEA  now  require  that  Title  I 
and  migrant  parents  must  be  Involved  in  the  planning  of  the  parent 
training  they  receive  at  the  local  and  district  levels.    Not  only 
is  this  required,  but  it  is  also  desirable.    The  attached  form  was 
developed  to  assist  you  in  Involving  parents  on  your  campus. 

To  use  the  enclosed  forms,  distribute  th?ja.to  parents  at  one  of 
your  .first  PAC  meetings.    Ask  them  to  circle  the  five  areas  which 
Interest  them  most.    Note  the  space  at  the  bottom  of  the  page  for 
additional  suggestions.    You  should  stress  the  Importance  of  using 
this  space  for  making  suggestions  about  topics  of  specific  interest 
to  parents  at  your  school.    While  the  parents  are  completing  the  form, 
make  it  clear  that  they  are  not  to  write  their  names  on  the  forias; 
their  responses  are  to  be  anonymous. 

After  the  forms  have  been  completed^  count  the  number  of  parents 
who  have  circled  each  item  and  list  the  additional  suggested  items, 
Tlie  results  can  then  be  used  to  plan  training  In  the  topics  of 
greatest  interest. 

We  also' need  to  know  the  results  for  use  In  the  evaluations  of  these 
programs.    Use  the  blue  copy  to  send  us  the  results.    Record  the 
number  of  parents  who  circled  each  topic  In  the  space  beside  each 
topic.    Also  list  the  additional  suggestions  and  give  us  the  total 
number  of  parents  who  completed  the  form.    Send  the  results  to  the 
following  address  through  the  school  mail: 

jKimberly  Walker-Wheat ley 
Admin.  Bldg.,  Box  79 

If  you  have  any  questlons^lease  give  one  of  us  a  call  at  458-1228. 

Approved:'       L^^Ajt^  {^^^^j  

SeMbr  Evaluator  for  Compensatory  Education  Programs 

Approved:  ^-n^^ 

Dlrefctor  o"f t)ffice  of  Research  ands^^valuatlon 

DD:PT:lfs  o-l2 

cc:    Principals  with  Title  I /Migrant  ? AG's        Lee  Laws        Alicia  Talamantez 
%  58*4         Oscar  Cantu        Jose  Mata 
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AUSTIN  IW)EPENDE!rr  SCHOOL  OISTRICT 
OCflct      fUsMrch  ttvd  Evftluaeii^a 


?AC  PLAMMXK6  FORM 


Thlt  ton  «•  d«v€lop#d  for  uit  by  Xitl.  I/Migrant  Parent  Advisory 
CounctU  ia  planning  parant-training  programa.  The  raaulta  may  aii 
ba  uaad  in  tha  avaluationa  of  thasa  prograaa. 

Cirda  tha  f  tva  topica  in  which  you  ara  noat  intaraatad. 
1.    gehyol  Topica 


*    a.  kindargartan 

b.  Xaachar  Cunfarancas 

e*  RapoTt  Carda 

d«  Achiavcaant  Taating 

a.  Also  Graduation  Raquiramant 

f ,  Titia  I  Raaults 

g«  Title  X  Migrant  Raaulta 

h.  AISD  Diacipline  Policy 

i.  Who*  8  Who  in  AXSD 

J.    Helping  your  very  young  children 
prepare  for  achool* 

k.    Helping  your  children  with  reading 
at  home* 

1.    Handling  diacipMna  problems  at  home. 

2.  Health-Related  Topics 

a.  Migrans  Health  and  Clothing  Services 

b.  Nutrition 

c*  lomunization 

d.    Drug  Abuae 

a.    Teenage  Problema 

3.  Comunitv  Raaourcaa  and  Consumer  Topics 

a.    Conmunity  Resources  (Clothing,  medicine, 
nutrition,  health  care,  etc) 

b*    Credit  Problems 

c*    Home  Rental  Problema 

d*    Programa  at  Community  Schools 
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AUSHM  IHDEPESDBJrr  SCHOOL  DISTRICT 
Oi(2ica  9l  RMt&tfcb  «Bd  EvaXuAtion 

PLA2MXKG  FQKM 

Thi«  form  was  divtioptd  for  uaa  by  Titlt  l/Migr»oc  Paretic  Advisory 
Couttcila  tti  plaxmlnf  parenc-craialng  prograaa.    Tha  raaulce  may  aiao 
ba  aaad  in  cha  ayalxuciona  of  chaaa  prografia. 

Cirela  cha  fiva  copica  In  which  you  are  ttoat  Incareaced. 

1.    School  T9pica  ^^^^^  ^  PpRQfTZ  RESPONDING  

•    a«  Kindargarcan 

b.  Taachar  Confarencaa 

^  c.  Report  Carda 

d«  Achievement  Testing 

a.  AISD  GraduAtion  Requirement 

  {.  Title  I  Raaulcs 

g.  Title  I  Higrane  Reaulca 

  h.  AISD  Olaciplina  Policy 

  i.  Who' a  Who  in  AlSO 

J.    Helping  your  very  young  children 
prepare  for  schools 

  Hftlping  your  children  with  reading 

at:  hoffla. 

1.    Handling  discipline  problema  at  home. 

2.  Health-Related  Topics 

  a.    Migrant  Health  and  Clothing  Services 

.  b.  nutrition 

_  c.  Iflsmuniaation 

d.    Drug  Abuaa 
.  a.    Teenage  problama 

3.  Conmunitv  Resources  and  Consumer  toclca 

a.  Cooffluxiity  Resources  (Clothing,  oadiqiae, 
'  ■    '  nutrition,  health  care,  tec  J 

b.  Credit  Problama 

c.  Home  Rental  Problems 

d.  ProgiTsms  it  Coomunicy  Schools 

Cs.  th.  space  btiow  Co  luggMt  och.r  topics  In  which  you  y^^/^J* 
ctctivt  ertlnlTig.    If  :'<JU  need  mort  room,  us*  cha  och«r  side  or  chis  shMC. 
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